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Abstract

This study aims at investigating the present simple and continuous aspects
translation relying upon the error analysis approach in both languages English-
Arabic to try proving or disapproving our main hypothesis that refers to the
literality of the translation of the two present aspects: The Simple & the continuous
due to the influence of the mother language. To help check that a participants of
third year students of English at Kasdi Merbah University in Ouargla are aware of
translating the two aspects, some samples of the test consisting of two tasks of
translation into Arabic and Englishwere randomly delivered to twenty
undergraduate students. The sampling strategy is called simple random sampling,
which is one type of random/probability sampling strategies. The results have
shown that the flavor and the context are the two main reasons that cover any

translation.

Key words: Error Analysis, first language, second language, aspect, and tense.
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Introduction

1. Statement of the Problem

Translating grammatical elements may be seen as an easy task at first, but it becomes
worse and heavier when it comes to find the accurate equivalence that covers both the
function and the semantic feature of the grammatical word within the sentence. There are
many linguistic hinders which rise while translating the grammatical elements from English
into Arabic and vice versa.

The Significance of the Study

This study sheds the light on the difficulties which third year students of English at Kasdi
Merbah University face when translating the present simple and present continuous into
Arabic. It is an attempt to suggest the translations of the present simple and continuous
aspects from English into Arabic and vice versa basing on CONTEXT in its broad sense.

2. Rationale
The main two reasons behind choosing this topic to be investigated: Firstly, many

students of English language particularly third year students of English at Kasdi Merbah
University commit errors while translating tenses from English into Arabic. Secondly, after
reading a book entitled Translating Tenses Arabic-English and English-Arabic Contexts by
(Hassan Abdel-Shafik Hassan Gadalla). We felt motivated to make third year students aware of

the many keys we discovered in translating the Present Simple and Continuous accurately.

3. Literature Review

Miss SEKHRI Ouided (2009), Dealt with the translation of the present perfect simple
from English into Arabic. They concluded that while translating the present perfect simple from
English into Arabic the context should be taken into account because tense does not always mean
time, and the present perfect has various aspects. The result that they got from the research is that
the general rule of translating the present perfect is achieved questions in as used not is (%)
situations some in yet (past the +) of use the through negations and actions which refer to the
past but they are not specific. Moreover, (=8) is not used in statements where there is the meaning

of continuity.



Youcef Hamdi (2014), dealt with the differences of translation of English present perfect
into Arabic. They concluded that during the translation of the present perfect simple from English
into Arabic, our main concern is on the context because the present perfect tense has various
aspects and English and Arabic language are not alike; each language has its own rules and

structures.
4. Research Questions

In order to scientifically tackle the subject matter, three questions are formulated seeking

to approve the hypotheses correlated with:
The Main Question

- What are the main errors that third year students of English at Kasdi Merbah University may
commit when translating the Present Simple and Continuous from English into Arabic?

Sub questions

- What are the reasons behind these errors in translating present simple and continuous from
English into Arabic?

- Is there any one-to-one aspect to adopt in translating present simple and continuous from

English into Arabic?

5. Hypotheses

To answer these questions, these hypotheses are formulated: The first one seeks an answer

for the first two research questions:

It is hypothesized that the main errors, which third students of English at Kasdi Merbah
University commit, are: Literal translation influenced by the mother language (Arabic) or
influenced by the “SL” (English).As well as, “generalization” in using one aspect for more than

the equivalent aspect in the “TT”.

It is hypothesized that there is no one to one aspect to adopt; the context and the aspectual

flavour are the two main elements that decide which aspect should be chosen.
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6. Methodology

We have adopted an error analysis based approach by which we randomly hand over a
test administrated to twenty students of third year of English at Kasdi Merbah University at
English department in the academic year 2017-2018. We then analyze their answers to identify
the reasons behind the errors they may commit.

At the end, some pedagogical implication and recommendations will be provided for a better

understanding of the problem.

7. The Aim of the Study

This study aims at making teachers aware of how to teach students to translate tenses
from English into Arabic appropriately as well as students. So that, they maybe cautious of the

two aspects in the two languages in questions.

8. The Structure of the Study

This dissertation is made of two parts the theoretical part and the practical part. The
theoretical part is made of two chapters; the first chapter is going to be divided into sections: The
first section focuses on both tense and aspect system in English with reference to the number and
the use of various English tenses. The second section is devoted to Arabic tenses and aspects
system in order to clarify the difference between tense system in Arabic and English. The third
section tackles the form of the Present Simple and Continuous and their different uses and the last
section gives some suggestions concerning the translation of English tenses into Arabic as
assured by both Ghazala (1995) and Hassan Abdel-Shafik Hassan Gadalla (2017).

The second chapter is devoted to spotlight on error analysis (EA). First, it represents the
definition of error analysis. Second, it defines the terms error and mistake and the difference

between them. Also, it shows the sources of errors including interlangual errors and intralingual
errors, context of learning and communication strategies. Finally, it represents the definition of

positive and negative transfer.



The third chapter tackles the practical part of the dissertation. First, it begins by the
analysis of data starting from the first task to the second one. Then, it deals with the results.

Finally, it provides some pedagogical implication for the stated research.

9. Limitations of the Study
In this study, we are just limited to the present simple tense and progressive with all their

different uses and meanings in both Arabic and English.



Chapter One

Present Simple &
Continuous in English
& Arabic



Introduction

As far as grammar plays a primordial role in language, many languages vary in the way
they express its aspects especially English and Arabic. Taking into account that they belong to
different language families: “Germanic and Semitic”. We try, tackling this chapter, to connect it
to translation and see how it is dealt with and what are the main problems and difficulties related

to its core.

The first section focuses on both tense and aspect system in English with reference to the
number and the use of various English tenses. The second is devoted to Arabic tense and aspect
system in order to clarify the differences and similarities between the two tense systems. The
third section shows the form of the Present Simple and Continuous and their different forms and
usages. The last section gives some suggestions concerning the translation of English tenses into
Arabic as suggested by both Ghazala (1995) and Hassan Abdel-Shafik Hassan Gadalla (2017).

1. Time, Tense and Aspect in English

English is a language that belongs to Germanic Family as a result it is influenced by the same

tense system in Germanic.

1.1Time

It is the measured and measurable period during which an action, process, or condition
exists or continues. Bas C. VanFrassen (2013) stated, “Time is defined by some philosophers as
Aristotledefined it as “the measure of motion with respect to before and after.” (p.108) Leibniz

defined it as “the order of no contemporaneous events.” (p.110)

1.2 Tense

According to Angela Downing and Philip Locke (2006)“Tense is the grammatical
expression of the location of events in time. It anchors an event to the speaker’s experience of the
world by relating the event time to a point of reference. The universal, unmarked reference point
is the moment of speaking — speech time. In narrative, a point in past time is usually taken as the
reference point” (p.352) Moreover, tense is marked by inflation in English especially for past and
present tenses. In addition to that, Palmer (1971)clarifies that “English has two tenses only as

exemplified by: he likes / he liked, he takes / he took. These are most plausibly referred to as



‘present’ and ‘past’. Yet, other English tenses are achieved through the combination of auxiliaries

or modals plus the English main verb. (p.193)
Eg:
- He speaks.
-They spoke.
-She will speak.
1.3 Aspect

It is concerned with the way in which the event is viewed with regard to such

considerations such as duration and completion.
Eg:
-They are working on it (the action is not complete yet).
- Ahmed finished his work(the action is complete).

1.2.1 English Tenses

According to Quirk et al. (1972), “English has two tenses:
PRESENT TENSE and PAST TENSE. As the names imply, the present tense normally refers
to present time and past tense to past time.” (p.84)Aspect, on the other hand, “refers to the
manner in which the verb action is regarded or experienced. The choice of aspect is a comment
on or a particular view of the action. English has two sets of aspectual contrasts:
PERFECTIVE/ NON-PERFECTIVE and PROGRESSIVE/ NONPROGRESSIVE”

(p. 90).
1.2.2English Sixteen Aspects

1. Present Simple, formed by the simple form of the verb, with the
addition of —s or —es for the third-person singular subject( he, she and it).
2. Past Simple, expressed by the second form of the verb. If it is regular (stem +ed).

3. Future Simple, formed by “will or shall +Stem”.



4. Present Progressive, formed by “am/is/are + Stem+ ing”.

5. Past Progressive, formed by “was/were + Stem + -ing”.

6. Future Progressive, formed by “will/shall be + Stem + -ing”.

7. Present Perfect, formed by “have/has + Past Participle”.

8. Past Perfect, formed by “had + Past Participle”.

9. Future Perfect, formed by “will/shall have + Past Participle”.

10. Present Perfect Progressive, formed by “have/has been + stem + -ing”.
11. Past Perfect Progressive, formed by “had been + Verb + -ing”.

12. Future Perfect Progressive, formed by “will have been +Stem + -ing”.

13. Present Conditional, formed by “would + Stem”.

14. Present Progressive Conditional, formed by “would be + Stem + -ing”.
15. Past Conditional, formed by “would have + Past Participle”.

16. Past Progressive Conditional, formed by “would have been + Verb+ ing”.
(Hassan Abdel —Shafik and Hassan Gadalla, 2017, pp.13-14)

2. Arabic Tenses and Aspects

In Arabic, the major differences between verbs are based on aspect rather than tenses. As
it is indicated by Wright (1967), there are two aspectual forms of the Arabic verb: “The temporal
forms of the Arabic verb are but two in number, the one expressing a finished act, one that is
done and completed in relation to other acts (the Perfect); the other an unfinished act, one that is

just commencing or in progress (the Imperfect).” (p.51)

2.1 Tenses of Arabic are as the following

1. Ll Wl expressed by the perfect form of the verb.

2. Al =l formed by /2815 8 / + perfect.

3.umdl Wl formed by /0\S /, /38 S [ or /oS 28 [ +perfect.

4, ywiwdl =Wl formed by / JV3/ or [0S [ + imperfect.

5. &Yl sl formed by /58 / or /elisi / + (o) +imperfect.
6. JuiiuY) Wl formed by /oS / + / u«/ + imperfect.

7. hadl ¢ ), expressed by the imperfect form of the verb.
8. saiwall g ladll, formed by /J) 2 / + imperfect.



9. cu il g jladl by /38, / or / €l s / + (o) +imperfect.

10. S g jadl, formed by /o /g 5 [ = [ or/Lasl/ + imperfect.

11, il S )4l formed by /d) =/ or /J) Y /[ +imperfect.

12. «udl Jsiva), formed by /o4 + imperfect.

13. 2l Jiiiwal), formed by /< s + imperfect.

14, yiwd) Jiudl formed by /< + /JH +imperfect. (Our translation)

(Hassan Abdel —Shafik and Hassan Gadalla, 2017, p.12)

2. Present Simple

According to Angela Downing and Philip Locke (2006), the basic meaning of the
Present tense is to locate a situation holding at the present moment. The tense itself does not
say whether that same situation continues beyond the present moment and whether it also
held in the past. These are implications which we derive from our knowledge of the world
and from the type of situation encoded in the clause. (P. 355).

Philosophically speaking, it is rare for a situation to coincide with the present moment which is

instantaneous.
It is built as the following:[VERB] +s/es in third person

Examples:

e You speak French.
« Do you speak Spanish?

e You do not speak Arabic.

Complete List of Simple Present Forms

3.1 Repeated Actions

X X X X X X X

Past Present Future

Figure 01: Showing repeated action. (Tajana Tomak 2017, p.5)
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http://www.englishpage.com/verbpage/simplepresentforms.html

Use the Simple Present to express the idea that an action is repeated or usual. The action
can be a habit, a hobby, a daily event, a scheduled event or something that often happens. It can

also be something a person often forgets or usually does not do.

Examples:

| play football.

« She does not play.

o Does he play football ?

« The train leaves every morning at 8 AM.
« The train does not leave at 9 AM.

o When does the train usually leave?

e Does the Sun circle the Earth?

3.2 Facts or Generalizations

_l_

Past Present Future

Figure 02: Showing facts or generalization. (p.5)

According to Tajana Tomak(2017), The Simple Present can also indicate the speaker
believes that a fact was true before, is true now, and will be true in the future. It is not important

if the speaker is sure about the fact. It is also used to make generalizations about people or things.
(p.5)

Examples:

Cats Eat mice.

Birds do not like milk.

Do birds like milk?

New York is in America.

10



o California is not in Russia.
e Windows are made of glass.

e Cars are not made of diamond.

3.3 Scheduled Events in the Near Future

X

Past Present Future

Figure 03: showing Events in near future. (p.6)

Speakers occasionally use Simple Present to talk about scheduled events in the near
future. This is most commonly done when talking about public transportation, but it can be used

with other scheduled events as well. (p.6)

Examples:

e The train leaves tonight at 6 PM.
e The bus does not arrive at 11 AM, it arrives at 11 PM.
e The party starts at 8 o'clock.

3.4 Historic Present

According to Angela Downing and Philip Locke (2006), the historic present locates the
situation time of a past situation in the present for dramatic effect. The hearer knows that the
situation is in the past although it is represented as if it were present. It is usually found in novels.
(p.356)

Examples:

... When they were walking, suddenly a masked man stops them and said: give me your money

or I will kill you...

... She was a good girl with a red car driving in a high speed, then suddenly a boy passes whilst

green ....

11



3.5 Conditional Type O and 1

In the conditional types 0, the present simple is used to represent an absolute fact.

Examples:

e If you heat water at 1004, it boils.

¢ If you do not eat for one month, you die.
3.5.1 Conditional Type 1

In conditional type 1, the Present Simple is used in the first clause.

Examples:

e If I have money, | will travel to China.

e If he has a car, he will visit you.
3.6 Habits

When an action is done as a habit in English, it is used always with the Present Simple.

Examples:

e | always go to work by the car.
e | drink tea in the morning.

e | wake up at 7:00 sharp.
4. Present Continuous

It is a tense that expresses an action starts from now and continues for a period of time

Am/is/ are +Stem+ing.

Examples:

e You are dancing.
« Areyou playing on piano?
« You are not singing.
Complete List of Present Continuous Forms

12
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4.1Now

)

Past Present Future

Figure 04: showing now. (p.6)

According to Tajana Tomak(2017),"Use the Present Continuous with Normal Verbs to express
the idea that something is happening now, at this very moment. It can also be used to show that

something is not happening now." (p.8)

Examples:

e You are learning French now.

e You are not driving now.

e Areyou reading?

e | amsitting.

« | am not talking.

« Is he listening or speaking?

e They are studying.

e They are not playing video games.
o What are yousaying?

e Why aren’t you doing your job?

4.2 Longer Actions in Progress Now

S

Past Present Future

Figure 05: showing longer actions in progress now. (p.8)

In English, "now" can mean this second, today, this month, this year, this century, and so
on. Sometimes, we use the Present Continuous to say that we are in the process of doing a longer

action which is in progress; however, we might not be doing it at this exact second.(p.8)

Examples:

All these sentences can be said while eating lunch at a restaurant.

13
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e | am reading a book.

e | am not studying to become a doctor.

« | am not reading the book of The Adventure of Huckleberry Finns.
« | am not reading any books right now.

« Are you working on any special projects at work?

e Aren't you studying at the university now?

4.3Near Future

| X

Past Present Future

Figure 06: Showing near future. (p.8)

Sometimes, speakers use the Present Continuous to indicate that something will or will

not happen in the near future. (p.8)

Examples:

« | am meeting some friends after the party.
« | am not going to visit my aunt today.
« Is he visiting his parents next Sunday?

e Isn't he coming with you tonight?

4.4 Repetition and Irritation with ""Always"

X X X X X X X

Past Present Future

Figure 07: Showing repetition and irritation with "Always" (p.5)

The Present Continuous with words such as "always" or "constantly” expresses the idea

that something irritating or shocking often happens. Notice that the meaning is like Simple

14
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Present, but with negative emotion. Remember to put the words "always" or "constantly"

between "be" and "verb+ing."

Examples:

« She is always smoking in public places.
e He is constantly throwing his books on my bed.

« | do not like them because they are always showing off.

4.5 Adverb of Placement

The examples below show the placement for grammar adverbs such as: always, only, never, ever,

still, just, etc.

Examples:

e You are still watching TV.

e Are you still watching TV?

4.6 ACTIVE / PASSIVE

Examples:

« Right now, Tom is writing the letter. ACTIVE

o Right now, the letter is being written by Tom. PASSIVE

5. Tenses Translation into Arabic

According to Ghazala(1995), “Simply, the present progressive (am/is/are+ing) is translated
into the present tense in Arabic. The only way to indicate the time of this tense in it is to use a
word like "Now"(u¥!) in English” (p.62)

1. They are working. (22 Gslars (a¢)

2. The wind is blowing now. (o¥/ 7L/ <)

3. Joseph is writing an essay these days. (2b¥/ s38 ilis iy j s iS)

15
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Fewer examples can be translated into topic and comment

1. The pilgrims are leaving for Makkah Al-Mukarramah: (e Se// 4<a N/ (5 mlio zlas)
2. We are listening to you. (<L o steas(lii) )
Yet, in some examples, the two translations in Arabic are different: e. g.

1. Heisdying.  (4))(eaisd /s

We cannot say (< (4i/) ) because it means he is no longer alive, whereas the first

version means he is still breathing, and may become healthy and well again.
5.1 Present Simple
According to Hassan Abdel-Shafik Hassan Gadalla(2017),the English simple present

tense is chiefly used to indicate scientific facts that are true at all times.(Quirk et al, 1972,p.85)
call them “eternal truths, which do not refer specifically to the present but are general timeless

statements.” In this case, it is translated into Arabic by using the imperfect form of the verb.
(pp. 105-107)

Compare the English examples in (A) and its Arabic equivalent in (B):
A. Water consists of hydrogen and oxygen.
B. SV 5 Gon souell e sl (5S0

The simple present can also be used iteratively, i.e. referring to an action repeated at
intervals such as customs, habits or abilities. In that context, it should be rendered in Arabic by
employing the imperfect form of the verb, as in (A) and its Arabic translation equivalent in (B):

A. | study for three hours every day.
B. L o cilelu ¢ saal S0

When the present simple is used with verbs which cannot accept the progressive form, to
signify the actual present, that is an action happening at the moment of speaking, it is also
translated by the imperfect as in (A- B) with their Arabic equivalents in (C-D):

A. | see a truck coming.
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B. She needs a pencil right now.

One of the non-progressive verbs is the verb ‘to be’. An important note about this verb is
that it is not translated into Arabic when it occurs in the present simple. A sentence in which it
occurs is rendered in Arabic by a nominal sentence to avoid using that verb. Thus, the Arabic
equivalent of (A) is (B) rather than (C) which is semantically odd:

A. Men are brave.
B.olaad Jall

C. o o5 da )

If the simple present is employed to express a future action that is considered as part of a
program already fixed, it is translated by the imperfect form in Arabic, with the optional use of
the future prefix /o« /*will’ or the word /< s~/ “‘will’. Consider these examples:

A. Ali’s plane arrives at 7:30.
B. 7:30 dclidl Je e 3 )ik Juas
C. Classes begin next week.

D. aldll & sl Al yall lagi(9)

It can be noticed that to express a future action, an adverb of time is used in both
languages due to the fact that the simple present is not the usual form for expressing future

actions.

If the English simple present is employed in a subordinate time clause to signify future
time, it is expressed in Arabic by using the imperfect form of the verb. English time clauses
begin with such words as ‘when, before, after, as soon as or until’. The future particles /u+/ or /
< s/ ‘will” are never used in the time clause although the meaning is future. Compare the
Translating English Simple and Progressive Tenses into Arabic 107 second verb in the English
example in (A) and its Arabic counterpart in (B) and notice the unacceptability of (C):

A. 1 will go to bed after I finish my work.
B. lee el o 22 il
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*C. e el of 2y 2l
5.2 Present Continuous

According to Hassan Abdel-Shafik Hassan Gadalla (2017), "The present progressive
expresses an action or activity that is in progress at or around the moment of speaking. It shows
that the action beginning in the recent past is continuing at present and will probably end at some
point in the future.” (pp. 114-115)

This should be translated into Arabic by the imperfect form of the verb:
A. Jack is reading right now.
B. o¥ g dlla

Translating English Simple and Progressive Tenses into Arabic in special circumstances,
a speaker may use the present progressive with ‘always’, ‘forever’ and ‘constantly’ to complain
or to express annoyance and anger. This is also rendered in Arabic by the imperfect form of the
verb:
A. Nancy is always leaving her dirty clothes on the floor.
B. L) e 33l LawDla @l 5 Laila 1 ils

According to Quirk et al. (1972), “The present progressive is especially frequent with
transitional dynamic verbs like arrive, come, go, land, start, stop, which refer to a transition
between two states or positions.”(p. 88) This use of the present progressive is rendered in Arabic
by the active participle, as in:

A. The President is coming to the UN this week.
B. & sa¥! 138 5asiall el ) asld ()l

The present progressive can be used to indicate a future action when the idea of the
sentence concerns a planned event or definite intention. A future meaning for the present
progressive is shown either by future time words or by the context. This is rendered in Arabic by
| u+ + the imperfect, as in (B) or by the active participle, as in (C):

A. After lunch I am meeting a friend of mine.
B. o s il oot 2oy

A. We are going shopping in the evening.

C. eluall 4 5 puaill 51815 i
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Conclusion

At the end of this chapter, we conclude that the divergence between English and Arabic
does not stop at the level of culture but extends to reach the grammatical level and especially
tenses. So, this diversity obliges translators and linguists to suggest solutions to the equivalents

of the above-mentioned sixteen English tenses in Arabic.
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Chapter Two

Error Analysis



Introduction

Error analysis (EA) is new discipline that is dated back to 1960s as an alternative to
contrastive analysis (CA), in order to treat learners’ errors as a feedback opportunity for

researchers to determine learning strategies based on those errors.

This chapter is devoted to spotlight on error analysis (EA). First, it represents the
definition of error analysis. Second, it defines the terms: error and mistake and the difference
between them. It shows also the sources of errors including interlangual and intralingual errors,
context of learning and communication strategies. Finally, it tackles the definition of positive

and negative transfer.
1.1 Error Analysis

Many scholars have defined error Analysis -in linguistics-. According to Carl James
(1998), “Error analysis is the process of determining the incidence, nature, causes, and
consequences of unsuccessful language.”(p.1) i.e. when a student learning a foreign language
commits an error, it studies the causes of that error. According to Susan M. Gas& Larry Selinker
(2008), “Error analysis is a type of linguistic that focuses on the errors of learners make in
producing the target language and the target language form itself”. (p.102) According to Douglas
Brown (2002), error analysis as a study of learners’ error which is based on the fact that learners
do make errors, and that these errors can be observed, analyzed, and classified to reveal the
system operating within the learners. In addition, Richards and Schmidt (2002), define it as “The

study and analysis of the errors made by second language learners.”(p.184)
1.2. Distinction between Errors and Mistakes

Error and mistake are two different things in terms of definition and essence. (Carl James
2008, p.78) mentioned that intention played a decisive role in the error and mistake definition.
According to him, error is unintentionally deviant and is not self-corrected while mistake is either
intentionally or unintentionally deviant and it is self-corrected. He adds that error cannot be self-
corrected by the learner until further relevant input has been provided and converted into intake
by the learners. In other words, the learner needs to be provided by a further relevant learning
before they can correct themselves. Meanwhile, mistakes can be corrected by the learners by
simply pointing out to them (p.83). On the other hand, Pit Corder has another definition of error

and mistake as stated in Carl James. He upholds the competence versus performance distinction.
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According to him, mistakes are of no significance to the process of language learning since they
‘do not reflect a defect in our knowledge’ but are traceable to performance failure, such as
memory lapses, spelling pronunciations, tiredness, strong emotion, etc. The learner is normally
aware of them immediately and can correct them with more or less complete assurance. On the
contrary, errors are everything that mistakes are not: they are significance; they do reflect
knowledge; they are not self-correctable; and that which only learners of an L2 make(pp. 78-79).
Based on the definition above, it can be said that error is systematic deviance of the grammar
norms which is made by the learner intentionally; it reflects his knowledge since it is not caused
by performance failure, and it cannot be self-corrected by the learner. Meanwhile, mistake is not
systematic deviance which is made by the learner either intentionally or unintentionally; it is
caused by performance failure, such as fatigue, memory lapses, etc., and it can be self-corrected

by the learner.
2. Types of Errors

Errors are related to learners, and they differ from one student to another. That is why
many linguists have divided them into types which are called taxonomy. It is very important to
classify the types of any error that often arises in the L2 learner's speech and writing. In this
context, the linguist, Dulay(1982) formulates a Surface Taxonomy Strategy in terms of

classifying errors in a sentence. (p.138) They include:

2.1. Omission

"Omission error is characterized by the absence of an item that must appear in a well
formed utterance” (p.154) Students formulate an incomplete sentence by omitting any morpheme.
The grammatical morphemes much more frequently omitted than content morphemes”

E.g:

e Ahmed studious student.

Students frequently produce errors in a nominal sentence by omitting the verb (to be) of

the sentence. This error is due to the influence of the L1.
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2.2 Addition

While omission describes the absence of something important in sentence
structure, there is an opposite called addition errors. It can be characterized by the
presence of an item which must not appear in a well-formed utterance. There are three
types of addition; double markings, regularizations, and simple additions. (p.156)
Addition errors which classified into double markings are found in negative sentence:
Ahmed did not drank your milk.
The sentence uses double marking to indicate past form by representing both auxiliary
and the verb.
Other types of addition, which are separated to double markings, are regularizations and
simple additions. They are:
He putted his book on the table.

A my friend travelled to London.
Both of the sentences show addition; the first shows regularization by adding suffix —ed in the

irregular verb, and the second indicates simple addition by adding the indefinite article a.

2.3 Misinformation

Misinformation errors are characterized by the use of the wrong form of the morpheme or
structure. Misinformation usually comes in the form of: regularizations, archi-forms, and
alternating forms. (p.158)

Students usually misinform the sentence because they are influenced by syntax of L1.
Sometimes learners use wrong morphemes and they ignore important morphemes
which can cause ambiguity.

E.g:
e Making yourself agile, play football.

Here in this sentence, the subject (you) is omitted which makes it ambiguous. Without a subject,

a sentence cannot be well understood.

2.4 Misordering
Misordering errors are characterized by the incorrect placement of a morpheme or a group

of morphemes in an utterance. (p.162)
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Misordering may occur due to the influence of L1 or the ignorance of L2 sentence structure.
Eg:
e She yesterday went to the market.
The incorrect position of the adverb of time was made by a learner in L2 as they did in the L1.
Gl N dn Ll i e

3. Causes of Errors

Most linguists formulated the sources of error basing on the influence brought by the L1
to the L2. The easiest classification of error sources have been initiated by Richard(1982),
"Competence errors are classified according to their sources: interference errors, intralingual

errors, and developmental errors”(p.58)

3.1 Interlingual Errors
According to Jack Richard 1980), the term “interference” and “interlingual” has similar
connotation found in determining source of error. Interference or interlingual is errors caused by

interference of the learner’s mother tongue.(p.173)

Dulay(1982) describes that interlingual errors are similar in structure to a semantically

equivalent phrase ores sentence in learner’s native language. (p.171)
Here are some examples of error produced by an Arab speaker:

e The weather cloudy.

e He lied on me.

To know if there is an interlingual error and existence of similarity, the sentence in L2
translated into Arabic as the L1. The first sentence indicates an interlingual error; the learner
interfered with L1 structure so that they produce “the weather cloudy ” rather than “The weather
is cloudy” because the translation in Arabic shows the similarity;” %< s/’ which interferes

learner’s English sentence.

The second one, the error made because they transfer their L1 structure into L2
structure. The translation of the L2 sentence is: e <.
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In Arabic, the phrase (L= <) is semantically and grammatically correct. If this phrase
is translated into L2 lied on me, it is incorrect. The phrase in English is expressed idiomatically

lied to me.

3.2 Intralingual Errors

According to Jack C Richards (1980),intralingual errors are those which reflect the
general characteristics of rule learning, such as faulty generalization, incomplete application of
rules, and failure to learn conditions under which rules apply.(p.174)

Intralingual errors can be detected based on their characteristics:

3.2.1 Overgeneralization

It means that a learner creates a deviant structure on the basis of his experience of other
structures in the target language. It involves generally the creation of one deviant structure in the
place of the target language structure for example: she will tries.

The learner knows she plays, she wears, she sings, etc. but for using —s after the modal
auxiliary is prohibited. The learners overgeneralize the rule of suffix —s that is used only after the

third person in simple present tense.

3.2.2 Ignorance of Rule Restrictions

It involves the application of rules in a wrong context where they must not be applied.
An example he is made me to rest through extension of the infinitival complements. The learner
ignores the use of make which is not followed by” to” and a verb. Here, the learner can make
another sentence like:
He asked / wanted / invited me to go.

3.2.3 Incomplete Application of Rules

It involves a failure to fully develop a structure. The common teaching device used is
question. Typically, they are not used to find out something, but as means of eliciting
sentences. (p.177) Thus, learners of L2 English have been observed to use declarative word order
in question, understand? In the place of an interrogative word order. Have you understood? Or
Do you understand? This type of intralingual error corresponds to what is often referred to as an

error of transitional competence.
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3.2.4 False Concepts Hypothesized

According to Rod Ellis (1994), this source of errors arises when the learner does not
fully comprehend a distinction in the target language. For example, the use of "was" as a marker
of past tense in "One day", it was pattern found with the majority of verb that take
happened.(.p.59)

The form may be understood to be the corresponding marker of the present tense; he is
speaks French. Sometimes, in narrative text can be found the continuous form instead of the
simple past: elsewhere, it can be encountered some confusion between too, so, and very, between
come and go, and so on. These errors are sometimes due to poor gradation of teaching
items.(p.178)

3.2.5 Developmental Errors
Rod Ellis (1994)mentions in his book "Developmental errors occur when the learners

attempt to build up hypotheses about the target language on the basis of limited experience"
(p.54)

Dulay(1982) also describe developmental errors as the errors similar to those made by

children learning the target language as their first language. (p.165)

For example, little boy visit his grandmother. Learner omits the marker of definite
article the before the subject and the past tense marker —ed in visited. This kind of error also

found in the speech of children learning English as their first language.
3.3 Context of Learning

Context of learning is considered as another source of errors committed by learners
learning a target language. Teacher, textbook besides the situation in the classroom affect the
context of learning in one way or another. According to Brown (1980), “Context refers, for
example, to the classroom with its teacher its material in the case of school learning or the social
situation in the case of untutored second language learning.” (p.174)This means that when
learners make errors, these errors can be the result of the teacher’s way of explanation or the
faulty structure of the textbook that leads to a faulty presentation by the target language. As a

result, erroneous predictions about students’ learning based on their L1 language and culture have
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occurred regardless of social factors, such as the contexts, and the purpose of their learning to

write, or their age, race, class, gender, education, and prior experience.
3.4 Communication Strategies

Brown (1994) “A communication strategy is the conscious employment of verbal or
nonverbal mechanisms for communicating an idea when precise linguistic forms are for some

reason not readily available to the learner at a point in communication.” (p.174)

To sum up, there are some sources that may lead learners to commit errors when learning
target language. Interference of native language to the target language, lack of competence of the
target language, the learning environment and learners’ learning strategies are the most known

factors that affect the learning process of the target language.
4. Positive Transfer

Positive transfer is a beneficial part of first language to second language; this happens
when two languages share the same characteristics. This kind of transfer rarely occurs. For that
reason, it has not been that tackled as done with the negative transfer, which takes all the parts of
transfer. It is not fair to focus on negative transfer and ignore the other one, “since cross-
linguistic similarity which may generate positive transfer is an integral part of the whole cross-
linguistic influence set” (Yu, 2004). Allen and Corder (1975) maintain that: “positive transfer
helps new learning, for instance, it is easy to learn to pronounce aspirated voice less stops in
second language if the language also has aspirated voice less stops.” (As cited in |[Nasssira
Lemesara, 2015, p.34)

5. Negative Transfer

Negative transfer for some linguists refers to interference. (Weinreich, 1995, p.24), is
one of them. He talks about this in terms of positive and negative transfer. He states that when a
process of second language learning takes place, those linguistics phenomena which are similar
in form, meaning and distribution are regarded as facilitating the process, and transfer is seen as
positive, if they are dissimilar, the transfer is considered negative and acquisition is viewed as
distorted because the two structures differ. The phenomenon involved in these difficulties called
interference. (p.34)
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Conclusion

To conclude, this chapter dealt with error analysis (EA) as new discipline in applied
linguistics. It contributes greatly to check learner’s linguistic performance when learning a target
language. We reviewed its definition. Also, we discussed the distinction between errors and
mistake, the types of error which can be classified into errors of omission, addition, selection and

misordering and the significance of errors. As far as, we tackled the causes and sources of errors.
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Chapter Three
Data Analysis



Introduction

This chapter represents the practical part of the dissertation where twenty third year
students of English language at kasdi Merbah University will be handed around a test. It aims at
checking their translation knowledge of the present simple and continuous from English into

Arabic and vice versa.

The test comprises two tasks: The first one contains eight sentences. Students are asked to
translate them into Arabic and the second task contains five sentences in Arabic where students
are asked to translate them into English.

It also includes other information about the sample, the description of the test and the analysis of
findings .The students results are analyzed to examine how they translate these tenses and what

are the errors they may commit.
1. The Sample

The sample includes (20) twenty students of third year English from the Department of

Ouargla University.

Students have randomly been selected from the whole number of students in the classroom. The
choice of the third year students is due to the fact that they have studied translation since the
second year and they studied the grammatical rules including especially tenses.
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1. Data Analysis

General Statistic Analysis

Sentence (8 x 20) =kl g Jbadll JoauY) Aaall
Total

160 9 127 24

Table01: Showing general statistic of task 01.

As it is shown on the table, the majority of the translations were translated intog Jbaxl!

due to the influence of L1 and positive transfer .

The table shows also that few translations were done into =Wl because of the ignorance of rule

restrictions and the fatigue. On the other hand, 24 sentences were translated into4wes) ales,
Task 01:

Eight sentences herein were submitted to twenty students to be translated into Arabic:

The suggested translation can be as the following:

v He lives in Spain.
Lilan) gdasie / Lla) (8 (Say v/

The sentence ¢ Jb=adlpercentage of The percentage of other
forms

He lives in Spain 100% 0%

Total 100%

Table 02: Showing the percentage of students' translation of sentence 01.

One of the main meanings and purposes expressed by the present simple tense is facts or
states that are mainly permanent. In the above example "he lives in Spain "the present simple
tense expressed with the verb" Lives"means that one has a permanent residence in Spain. This is

the fact and it is it has always been that.

All the 20 students have translated the verb lives with lawall & jbadl Libw/ 4 oS The

choice of the present simple tense or bl ¢ ladl in Arabic is due to the positive transfer
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between the two languages. All the students did literally translate the aspect. This choice is
actually correct for it is used in Arabic to express the same situations. If we ask someone: ¢xl
(&wi? The answer is generally: “Wile)” 4 0w .and hence, the aspect " ¢Sai"in the bl g )

expresses a permanent residence.

In Arabic the present simple is not restricted in expressing facts and permanent situations;
it may also be used to express actions that are happening in the moment .However, we notice that
it expresses the same fact as expressed in English. That is why the literal translation of the aspect
has been successfully rendered into Arabic by all students. The similarity of the meaning

expressed in here led to a positive transfer that made the meaning sounds correct.

Nevertheless, none of the students did opt for the nominal sentence in Arabic because we
can express the same meaning expressed in English elsewhere using Noun+ Noun instead of a
Verb + Noun : Wilw) 8 aie , The use of the nominal sentence here “Noun+Noun” might better
express the meaning embedded in the English sentence because the noun + noun structure in
Arabic does denote the state of permanent situation , which is perfectly expressed within the verb

“live” in the present simple.

In fact, students did only differ in the choice of the equivalence of the verb to live in

Arabic; they had a variety of choices.

Ll Sk e

il b any
L B (S
L A (ke

Sentence 02:
The suggested translation can be as the following:

v He goes to school on foot.
Ll Al ) il adidle e v

The sentence ¢ Jb=adlpercentage of The percentage of other forms

He goes to school on foot | 95% 05%
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Total 100%

Table 03: Showing the percentage of students' translation of sentence 02.

The simple aspect in “He goes to school “expresses here a habit that is done upon a given
routine which maybe “always, sometimes, rarely or seldom”. The sentence here says that the
person is a student and that he does not go to school on any means of transportation. He goes on
foot; the verb “to go” in the present simple tense expresses herein this habit of going on foot.
Actually, we can more clarify the meaning of the sentence by adding one of the adverbs of degree
as “always, sometimes, never and seldom”. With the addition of such an adverb, we clearly
understand that it is about habit since it's related to “on foot”. However, if we omit “on foot”, the
sentence expresses not the habit but a permanent state that says this very person is a student,
which can be translated into Arabic with: .l 43)

95% of students did literally translate the above sentence into Arabic; this is of course due
to the influence of the ST language. The present simple tense in Arabic does not exclusively
express habit as does the English aspect. If we want to express the same meaning as it is
expressed in the source language text, we need to add some expressions that denote it is about
habit. We can for example say: .Lile 4uadl I Cladll <isle e . The expression «ile o clearly

shows the habit in the action being done.

However, about 5% of the students did use a different aspect, which is the past simple
tense. The use of such an aspect ,in fact, has basic no reason ; for the past simple tense in Arabic
does not express a permanent situations that is done regularly at all. This error is related to two

main reasons:

e Ignorance of the rule of usage in the SL.

e Ignorance of the rule of usage in the TL.

Sentence 03:
The suggested translation can be as the following:

v The train leaves tonight at 6:00.
Aol deldl deslue S sl jolay v/
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The sentence ¢ Jb=allPercentage of Percentage of other forms
The train leaves tonight at | 55% 45%

SiX

Total 100%

Table 04: Showing the percentage of students' translation of sentence 03.

In the sentence “the train leaves tonight at six” we have a scheduled program or a
programmed departure. If something is already scheduled in English we use the present simple to
say that the action is well pre-programmed in the past and will take place in the future. We
mainly use the scheduled present with actions related to official programs and especially official
programs devoted to the public not to the individuals.

We use the scheduled present with the present simple tense to express programmed events
because it is not an action that happens once. It is for actions that take place regularly in the

appointed time which is six p.m. here.

55% of the students choose the Ll ¢ Jladll or the present simple tense in Arabic because
they literally translate the sentence. Actually, their literal translation did partially succeed in
rendering the same idea expressed in English because in Arabic we may use the present simple
tense to express schedule or pre-programmed events in the future. We said, “Partially succeed
“because the Ll & Ladll does not say the action is always true and that it happens regularly at

that very time “at six p.m.”.

Therefore, for a clearer expressed meaning in Arabic, we may add some words denoting
“regularity “. We may say for instance: « il deludl Jeelua JS jUadll jalow The phrase « JS
«Lue » is expressed in English in the use of the present aspect and can be obviously understood by
any English native speaker. In Arabic, were placed «tonight » withsbw and expressed the

« regularity » of the event by the use of the adverb of degree in Arabic «JS ».

The other percentage, it means to say, the 45% opted for the future simple tense. This
choice is due to their awareness of the use of the English aspect expressing future when it is used

for schedules. This percentage used the “Os~” and “—<2s”. The use of “seen” or “as” is better
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recommended in spoken situations when someone is in a conversation with someone else, but
when one want to express the schedules it should be upon the present simple tense because we
are here expressing the regularity of an action or an event that regularly takes place in the same

time and not just an action that will take place in the future.
Sentence 04:
The suggested translation can be as the following:

v" Messi throws the ball to Xavi.
‘_g\.uﬁ 'S)Sl\ e )l v

The sentence ¢ Jbaalipercentage of Percentage of other forms
Messi throws the ball to | 45% 55%

Xavi

Total 100%

Table 05: Showing the percentage of students' translation of sentence 04.

The aspect in the above sentence “Messi throws the ball to Xavi" is unlike the previous
sentences. It does not express a fact, a permanent situation, a habit or scheduled event; it
expresses what is called “momentenious present” that happens and finishes in the same moment.
It is widely used in comments on live sport events mainly. It is used with all the actions that

cannot take a longer period of time as in: “kick, drop, throw...etc.”

In Arabic, we also use that present simple tense to express momentenious present in the
same situations as does English. We always hear the expression “8Lusl 3 S w5 2 That is
why the big deal of students 45%did correctly render the aspect into Arabic. The positive transfer

herein helped them put the aspect in the right position.

‘;AMQS‘)Q\W‘;A‘)J °
(HBesls Sl ) ey e @
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However, 55% opted for other forms than of the bl & Laall, They instead used the past

simple tense in Arabic as in:

(Bl s S e (o) @
“é_sﬂ.mﬂ"é‘)g\J‘)A °

The use of the past simple is due to the influence of the usage in the mother language, we

tend sometimes to use the past simple aspect to comment on the live sport event as in:

GBSOl 5 e e

Sentence 05:
The suggested translation can be as the following:

v She is driving a car.
OV B k) 2 g8 L) v

The sentence Percentage of & Jladll Percentagec¥) sl o) + g Jlaall
She is driving a car 25% 75%
Total 100%

Table 06: Showing the percentage of students' translation of sentence 05.

In the sentence, “she is driving a car” the verb “drive” is conjugated and the progressive
aspect the progressive or continuous present expresses an ongoing action that is happening right
now or around the time of speaking. | saw her driving a car; | express the situation saying she is
driving a car.

75% of the students opted for the present simple aspect in Arabic due to the literal
translation and the negative transfer. Since we do not have a progressive form in Arabic,
students found it difficult to express the idea elsewhere. We read for examples such translations:

Bobd) i) e
R ENAEPCAVE

We noted the addition of “l)” which is a confirmation particle in Arabic to the sentence:
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Aokl Gous @

ol agE e

This addition gives the impression that the action is being done in that very moment. We,
for instance, say: _hai sleudl o) when we want to say: It is raining (in that moment).If we omit the
confirmation particle « ¢l»“the meaning becomes not an ongoing action but rather a fact that

expresses a state of being.

70% of the students did not use the confirmation particle, though they also gave the
impression that the action is being performed in the very moment through the addition of the

subject pronoun in Arabic as in:

Bl 28 A e

Bl G5 A @

Regardless all the above mentioned translations, the progressive aspect can be better
expressed with some adverbial adverbs denoting “NOW?”. Hence, we can make the students’

previous translations better by adding: ... daslll o3 4 oY)

She is driving a car: daalll s3a 83 )L 258 L3} However, the context may clarify more the meaning

and hence, we may sometimes need not the addition of any time adverbials.
Sentence 06:
The suggested translation can be as the following:

v' They are visiting their uncle tonight.

AL agee Gy g vV

The sentence ¢ Jbadll+uPercentage of | Percentage of other forms

They are visiting their 55% 45%
uncle tonight

Total 100%

Table 07: Showing the percentage of students' translation of sentence 06.
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The aspect in the sentence “They are visiting their uncle tonight “expresses an action that
will take place in the near future. We can use the progressive form to express not only an on-

going action that is happening right now, but also an action that will take place in the future.

55% the students opted for the near future by adding the particle «o » to express the

very idea in English as in:

AL agee oo @
AL agae 3L O sl o

AL agae 3L (sasiin @

This is due to the awareness of the students of the function and meaning of the
progressive aspect in expressing near future in English. Nevertheless, a percentage of 40% used
other forms than the future as in:

AL agac 15,15 @

AL aganl )by ot @

AL agand 3 )5 (S agdl o
Some opted for the past simple as in /3, “ which obviously goes wrong since the past in
Arabic does never express the near future , mainly in this context. Some other students opted for
the nominal sentences as in “3_b) & 2" and “3,k) # ~3”” which expresses that the action is being
done in the moment of speaking. The meaning here expresses an ongoing action and not an action

that is planned to nearly happen.

A percentage of 5 % opted for literal translation of the English sentence as in:

AL agee 5o @
This is due to the negative transfer of the English aspect because the Arabic sentence says it with
the addition of the particle “c+‘though the word « 4Ll »may make it clear that it is in the near

future. The Arabs do not say: ALl agac (55,2, but rather
AL agae g e @
Sentence 07:

The suggested translation can be as the following:
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v" He is reciting Quran every night.
alall WA AL JS 1 a T g a8 v

The sentence Percentage ofo) +¢ L=l | Percentage of other forms
He is reciting Quran before | 50% 50%

going to bed.

Total 100%

Table 08: Showing the percentage of students' translation of sentence 07.

In « He is reciting the Quran every night”, the progressive form with the time adverbial

“every night “expresses a new habit that may go temporary for a short period of time.

The aspect here says that this person has not used to recite the Quran that much and that

he only has started doing that recently.

50% of the students did rely on literal translation but added the confirmation particle“.)”
as already seen to make sound as if the action is happening right now. The students though,
succeeded in making the aspect as progressive, failed to express the same idea embedded in the
English sentence: He is NOW reciting the Quran AND HE DOES IT every night, BUT HE
HAS NOT USED TO! THIS NEW HABIT IS TEMPORARILY BEING PERFORMED FOR A
GIVEN PERIOD.

This can be expressed in Arabic by adding some words that denote the same idea in the
SL:

Skl A AL ISl 8l 1 gy 45

The addition of 3.l W3a”denotes that this is a temporary new habit that will have an end
shortly. Nevertheless, the students were not aware of this meaning by the present progressive and
hence got a variety of translations that go in the same direction as in:

A IS By e
A ) e
AW IS G g4l e
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The other half opted for the same aspect in Arabic but through replacing <3 with , sswhich
also expresses an on going action as it has already been explained:

A G S a0 o
ANE G el 2 e
Some other students did opt for the pure literal translation without the addition of any

thing that makes the sentence sound progressive as in:
AU S e
OAN % e
Sentence08:

The suggested translation can be as the following:

o Chris is always smoking in public places.
Adladl (S 8 cay Wb pe ST (W) Gl o

The sentence Percentageofdaé +¢ Jlasll | Percentage of other forms
Chris is always smoking in | 0% 100%

public places.

Total 100%

Table 09: Showing the percentage of students' translation of sentence 08.

The sentence “Chris is always smoking in public places” is made according to the
following pattern: Present progressive + always or constantly .This pattern whenever used
expresses complaint of an action that is repeatedly being done. The aspect is negatively expressed

with this pattern.

100% of all students failed to correctly express the idea in Arabic as it is expressed in English.

Aaladl (LYY 8 Ay Ll Gy S @
Agasend) SV 8 G S AR LWL e
e ganl) SV 8 paxlly pu Sastilelesy o
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Aaladl LYY Ly G S Ay e

Aaladl (SLY)I Sl Ay ou S e
This failure is due to:

- Negative transfer.
- Non awareness of the use in English.
- Arabic does not have the same pattern to express the very idea as does English.

We can actually add a word that shows complaint in order to reflect in Arabic the idea as
it is in the ST: Askall (LY & Ay Laily (S 1(L) il

Sentence translations of task 1

120

100
8
6
4
2

0

Sentence 1l Sentence2 Sentence3 Sentence4 Sentence5 Sentence6 Sentence?7 Sentence8

o

o

o

o

mg ladl  mOthertenses MY o) ol + g bl MosHp badl  m a8+ g b

01 Diagram: showing summary of sentence translations of task 01.
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Task02:
Hereinafter, five sentences were submitted to twenty students to be translated into English:
01: Data Analysis

General Statistic Analysis

Tenses Past Past Present Present Present | Future Total
simple continuous | simple continuous | prefect

Translated | 15 01 36 31 01 16 100

sentences

Table10: Showing general statistic of task 02.
According to the analysis that is shown on the table:

The majority of students translated the Arabic tenses into the present simple and the
present continuous due to the mastering of the two tenses use. While, other translated them into
future or past simple because of miss understanding of rules and negative transfer. Few of them
translated the sentences into past continuous and present perfect because of the ignorance of rule

restriction in both languages SL and TL.

Sentence 01:

The suggested translation can be as the following:

L dll )y A S o
v They are living in Ouargla.

The sentence Percentage of present Percentage of other tenses
continuous

U g 418 )5 4 (S 35% 65%

Total 100%

Table 11: Showing the percentage of students' translation of sentence 01.

The Arabic sentence: “48 5 & (Swi” does mean that the action (verb) of “living” may not
actually denote an action but a state that may be paraphrased as .48, & & s«is( Residents in
Ouargla). However, if one word is added to the above mentioned sentence, everything changes

from a state of being to a temporary ACTION.
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Let us consider the following example:t&s 48,5 & (Swi The adverb “W3s” changed the
view of the expression to an ongoing temporary action, which may have an end at any time. This
idea when translated into English may not have the same structure and lexis because the two

languages express the meaning differently.

The above sentence translated into English: “we are living in Ouargla” expresses an
action that temporarily happens. The present progressive or continuous can be used to talk about
non fact situations since it is all about actions that are true just for the very moment until a certain

point in the future.

When the English says that “he is living in Ouargla”, he wants to tell us that his living in
this particular place is temporary before he comes back to his hometown or most definitively
moves to a new permanent residence. In this case , the English does not need to add the
expression “temporarily” after the verb” is living” to make clear this idea because it is already

embedded in the progressive aspect in which the verb “is living” is put in.

We found that 65% of the students failed to reflect the same meaning into English as
expressed in Arabic because they are influenced by the mother language and did it literally. They
thought that English should express the same idea as does Arabic and with the same exact

number of words as shows this example:
We live in Quargla temporary.

Regardless the adjective they used instead of the adverb that should be instead
“temporarily”, the students are not aware of the fact that not all what is said and used in one
language should necessarily appear in the other language. And that is why 35% of the rest opted
for the right aspect, but unfortunately with the same “adverb” that expresses the action is not a

fact or permanent as in:

We are living in Ouargla temporary.

This redundancy at the semantic level is due to the literal translation and the influence of the

mother language from which the students are translating.
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Sentence 02:

The suggested translation can be as the following:

& saa) 138 Al Aypae gl (g Jlay vV
v" He is suffering from hard times this week.

The sentence Percentage of present Percentage of other tenses
continuous

138 Alda dypac gl (e ilay 50% 50%

&},\u“ﬂ\

Total 100%

Tablel2: Showing the percentage of students' translation of sentence 02.

The sentence “.¢ s=¥) 138 Ak dyac iyl e ey denotes that the action Sl is ongoing
all this week and he is now “at the very moment” suffering. The present simple aspect “=: ““ in
Arabic does not by itself expresses all that; it does it with the association of some adverbial
expressions as in “ ¢ swY) 12 4Lk “ Consequently, the action of suffering “sblxall” started in the

past and continues all the present week and may finish any moment in the future.

The verb “ = does not express any progressive action save when associated to some

progressive adverbials as the one already mentioned and hence we can translate the sentence:

“e 5] 138 Alds dynac il e lesas: He is facing hard times this week. We notice here the use
of the progressive form of the verb “suffer” because the action is temporary and is happening at

the time of speaking.

The addition of the clarifying progressive adverb “¢ s¥) 13 4Ll made the sentence clear
for the students and hence they, (50%), succeeded in choosing the right appropriate aspect in the

TL regardless the lexical mistakes they have committed:

e He is suffering from difficult moments during this week.
e He is suffering of a difficult moment all the week.
e Heis facing hard times during this week.
e Heis passing through hard times this week.
This percentage clearly shows that despite the difference that lies between the two
languages and the lack of the progressive form in Arabic, students succeeded to render the aspect
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correctly due to the CONTEXT made clear. The context when is clear might help translators
decide which aspect of tense is more appropriate. This lead us to say that students of translators
are highly recommended to always put into their account the contribution that the context may

play in clarifying not only the meaning and the content but also the form and the function.

The other 50% of the answers varied in the way they viewed the ongoing action and most of

them were influenced by the SL’s structure as in:

e He had hard times all the week.
e He spends some hard times this week.
e He faces a hard time during this week.
e He was suffering from hard times among all the week.
However, we can clearly see the use of the PAST in its two aspects “the simple” as in
(had) and the progressive as in (was suffering). This mistake was committed under the non-

seriousness of some students in not checking their translations back.

Sentence 03:

The suggested translation can be as the following:

(12 eline ) (35 e L)l S aile il W o
o Lailais always throwing her copybooks on my bed.

The sentence Percentage of present Percentage of other tenses
continuous

(1an sline i) 5150

Total 100%

Table 13: Showing the percentage of students' translation of sentence 03.

In the sentence “(la> slia JI) L1 4 Jo Lo )l S 05 L Wby A “we intended to put the
expression .(Ja lue Jl) Between parenthesis, and we asked them not to translate it because it

used as a context marker to decide which aspect we might choose.
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In this sentence, we combined together two things: the habit in (=% W W) and the
complaint in (la> <bwe JI). The students know that we use the present simple tense when
expressing habits, but mostly are not aware of the fact that “complaint” can be better expressed
with the adverb of degree “always” in present continuous rather than the simple. This is clearly
interpreted in the students’ translations of this sentence using the simple aspect with a percentage

of 75 % as follow:

e Lailais always throws her copybooks on my bed.
e Laila always puts her copybooks on my bed.
e Laila always threw her copybook on my bed.

This is of course is due to the negative transfer, since Arabic lacks an aspect that
expresses complaint this way and also because of the non-awareness of this use as it is in English
and moreover the literal translation they mostly opt for.

The other 25%, did successfully fall on the right aspect (using the progressive form of the
verb ‘to throw’ with the adverb of degree’ always’ as follow :

Laila is always throwing her copybooks on my bed.

This correct usage of the “complaint expression” is due to the awareness of these a few
students in how this idea is said in English. This of course tells us that the more the translators are

aware of the TL’s grammatical rules the better their translations are.
Sentence04:

The suggested translation can be as the following:

AN sl B B sl o) b e L je vV
v They are going to buy a new car next week.

The sentence Percentage of present Percentage of other tenses
continuous

B Bl o) ) e Lia e 25% 75%

PP

Total 100%

Table 14: Showing the percentage of students' translation of sentence 04.
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The fourth sentence expresses a totally different aspect which is an action that was

planned in the past and will take place in the near future: A& & st sasa 5 5l o) 3 e Lia e

The action of 4« sl‘decision’ was already done in the past as it is expressed in past
simple in Arabic “lLee”. The action of “buying” is expressed in Arabic using the infinitive “s 4"
(to buy) which is not yet done and will nearly be made in the future relying upon the time
adverbial “»& ¢ ) If we compare how the two languages express the same idea, we find the

following:

Decided | »J=

We L
To sl
Buy o)y

A car Bk

New LR¥RES

Week | g sw¥)
Next | el

Table 15: Showing the comparison between the Arabic and English sentences.

75% of the students did follow literally what is cited in the above table and fell in the
literality due to the influence of the SL « Arabic » and of course due to the lack of awareness of

the differences between the two languages that do not belong to the same family. We can read:

e We decided to buy new car next week.
e We planned to buy a new car next week.

e We decide to buy a new car next week.

Only 24% of the students were different and were aware of this fact; the fact (the rule)
that says: when an action was already planned in the past and will be performed in the near

future, we express it using the following structure: Going to + bare infinitive.
This was successfully done in these examples:

e We are going to buy a new car next week.
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e We are intending to buy a new car next week.

e We are looking for new car to pay next week.

Only 1 % of the students did choose other forms that the simple present and the structure
“is going to and its similar forms. This student is aware that the expression denotes the future, but
was only unaware of the fact that the decision was already taken and hence we cannot express it

in the future simple aspect as he/she did:

e We will buy a car next week.

Sentence 05:

The suggested translation can be as the following:

ol 3:00 e bl e oD & g Alie ) 4sid) sl Gl v/

v" The train to Annaba deports on Tuesday at 3:00.

The sentence Percentage of present Percentage of other tenses
simple
psrdlic () asiall jUadll gllaiws | 15% 85%

el 3:00 deludl e o0

Total 100%

Table 16: Showing the percentage of students' translation of sentence 06.

The last sentence we finish with is: 3:00 Zeldl Je oG &5 dlie M asidl jUadl) glhiw
.sLusthe verb is expressed in the near future with the short particle of future ( ). The context in which
the verbs used clearly shows that the action will be held in the future “.sbue 3:00 dcludl e (BN &4 <,
We can see here that the action was already planned as in sentence N° 4 , but the decision here is

expressed in the future “3lain’ not in the past as was already mentioned “tie )=,

This decision is not personal and informal, it is rather formal and unanimously approved;
that is why it is expressed in the future in Arabic “@laiw”. The same idea can also be expressed
using the present simple aspect saying: sy because the action is decided upon a preprogrammed

scheduled departure.
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This idea is differently expressed in English using the present simple. This explains why
85% of the students did not get the right aspect. Most of the students, under the influence of their
ML, failed to correctly express the idea in English; they relied excessively on literal translation

and hence go out with some clumsy English sentences as in:

e The train to Annaba will leave at 3:00 p.m.
e The train that is heading to Annaba this Tuesday will leave at 3:00.
e The train going to Annaba next Tuesday will leave at 3:00.

e The train will leave to Annaba next Tuesday at 3:00 p.m.

The rule in English is clear; the scheduled events should be expressed using the present

simple aspect because they denote facts which might not easily change.
The rest which is 15 % was aware of this usage and could do it correctly as in:

e The train goes to Annaba on Tuesday at 3:00 p.m.
e The train leaves to Annaba on Tuesday at 3:00 p.m.

Regardless the poor structure of the two sentences, but both expressed in the appropriate aspect, which
denote a good mastery of the tense | English.

Setence Translations of Task 2

100% E—
90%
80%
70%
60%
50%
40%
30%
20%
10%

0%

Sentence 1 Sentence 2 Sentence3 Sentence 4 Sentence 5

B Other tenses M Present Continuous M Present Simple
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02 Diagram: Showing summary of sentence translations of task 02

Conclusion

To sum up, this chapter dealt with the analysis of the test, which was delivered to the
third year students of English at Kasdi Merbah University. At the end of the analysis, we can say
that students either do face problems related to tenses or are unable to provide an accurate
translation of the tense. They do face problems with the two mentioned tenses. However, students

do differ according to the awareness and knowledge about the tenses they enjoy.
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Recommendations

After the journey, we have gone through and the findings we have found. In order to
simplify the way of teaching tenses especially the present simple and continuous aspects from
English into Arabic and vice versa, it is recommended to apply the mentioned pedagogical

implications.
Pedagogical Implications

Herein under, the tables represent a lesson design including some sentences to be
translated as well as a test in both languages Arabic and English dealing with the present simple

and continuous aspects translation.
Grammar Translation Method

According to Esmaeil Heydari Asl(2015), the grammar translation method is a foreign
language teaching methodology derived from classical methods (sometimes called traditional)
method in teaching Greek and Latin. The method requires that students translate whole texts
word for word and memorize numerous grammatical rules and exceptions as well as enormous
vocabulary lists. The goal of this method is to enable students to read and translate literary

masterpieces and classics. (p.17)

This method has been chosen because the investigation is focused on grammar,

particularly in the two tenses present simple and present continuous in both English and Arabic.

Lesson Design:

Process Activity Duration

Present simple ( Arabic) The teacher explains all the 30 minutes
structures /functions /
meaning of the present simple
in SL.

Present simple ( English ) The teacher explains all the 30 minutes
structures /functions /

meaning of the present simple
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in TL.

Activity

Exercises on the use of each
aspect. *Write sentences
expressing different
purposes...etc.” Make
students work in pairs and

discuss their habits.

15 minutes

Test

To check to what extent
students are aware of the good
and appropriate use of the

tense in both languages.

15 minutes

Table 17: Showing lesson design.

Process

Sentences

Duration

Translation (Arabic-English)

e The teacher provides
students with ready
translated sentences
(contextualised).

e He gives them
sentences to be
translated from Arabic
into English.

40minutes

Translation ( English-Arabic)

e The teacher provides
students with ready
translated sentences

(contextualised).

40minutes
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e He gives them
sentences to be
translated from

English into Arabic.

Test

To check to what extent
students are aware of the good
and appropriate use of the

tense in both languages.

10minutes

Table 18: showing test design.

Conclusion

After this tiring and fruitful journey through the investigation and the analysis to check

the credibility of the hypotheses we have set hereinafter as well as the research questions that we

raised for the same reason we can finally approve our already-mentioned hypotheses.

The first hypothesis was that the main errors, which third students of English at Kasdi

Merbah University commit, are: Literal translation influenced by the mother language (Arabic) or

influenced by the “SL” (English).As well as, “generalization” in using one aspect for more than

equivalent aspect in the “TT”.

This is now declared to be true according the results we got from the analysis of the practical

part. To illustrate:

o Sheisdriving a car.

o They are visiting their uncle tonight.

English-Arabic

o Chris is always smoking in public places.
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Adladl (S 8 iy Lol G S (W) Gl o
Arabic-English

Mg dli )5 &S o
o They are living in Ouargla.
Second hypothesis is also proved to be correct: It is hypothesized that there is no one to

one aspect to adopt; the context and the aspectual flavour are the two main elements that

decide which aspect should be chosen.

(12 el ) 358 e Le )l S e silelaily LW o

o She is always throwing her copybooks on my bed.
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