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Abstract

Reading is one of the most important skills that EFL students should properly
learn as it is a key element that increases their language learning gains. Therefore, the
central goal of this research is to illustrate the roles of IR in enhancing EFL students’
writing skill. It attempts to clarify how reading can be used to improve the language skills
including writing, vocabulary, and grammar. Moreover, this research tries to reveal and
point out difficulties and obstacles that cause students' writing failure and tends to provide
IRP to overcome the main obstacles student face as well as to provide successful reading
instruction for second year EFL students. To explore this research, a case study was
conducted at the Department of English at Ouargla University. The informants of this
research are second year EFL students. The results obtained from questionnaires, semi-
structured interview and classroom observation. All instruments revealed that reading
plays important roles in improving writing skills. The results showed that the lacks of
language competence are the main obstacles that cause poor writing. This put great
challenges and demands on teachers as they are required to use new effective classroom

strategies.

Keywords: Reading, Intensive Reading, writing, extensive reading, cause effect essay.
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1. Background to the study

The writing skill has been proved by many researchers as the core of education and
has been described as an important path to language learning. It is seen as a crucial skill that
learners need to master in both native languages (NL) and second/foreign language (SL/FL)
because it is a powerful means of communication by which students learn to better express
themselves. Since writing is of a primordial importance for English Foreign Language (EFL)
learners, they have to improve their writing performance. The same can be said about reading
that is an essential milestone in learning a second language. As mentioned by Salehi, Asgari
& Amini (2015), "Reading is not uniquely a single skill but a mixture of several skills and
procedures in which the readers interact with printed words for content and pleasure. Writing,
speaking, grammar, vocabulary items, spelling and other language sub-skill scan be taught
through reading.” (p.306)

Recent theories have come to realize the importance of reading and writing skills in
achieving language proficiency, yet one of the most challenging aspects is how to teach or
learn writing. Therefore, many researchers have investigated the reading-writing connection
and the impact that reading has on learners’ writing skill and revealed that EFL students can
benefit from reading in many ways. In fact, learners who read permanently are better able to
read fluently, write skillfully, have a good mastery of grammar, and possess a large
vocabulary amount. Rouabah, (2012) state that “‘choosing the most suitable approach for
teaching writing should be considered in light of the contributions that reading could offer to

improve the learning process of writing skills”.

More importantly, in the past two decades, there has been growing interest in the
relationship between reading and writing in which researcher discover that the limit between
reading and writing hinders the development of language learning in general and writing
ability in specific; moreover, they believe that the more learners read, the more they become
proficient in the target language, not only this, but they become good writers. These have
been explored by a number of researchers from a variety of cognitive and social perspectives

of learning.



2. Statement of the problem

In the context of Learning English as a FL, students face several challenges including
limited vocabulary, insufficient knowledge of grammatical structure and deteriorated
development of the writing skill in general. More particularly, second year English students
need to focus on improving their writing proficiency and also need to be empowered with an
expertise that they can use autonomously such as reading. Hence, the problem we are

confronted with in this research is the relationship between IR and WS development.

3. Aims of the study

The present study aims at examining the impact of incorporating IR in effort to
improve the writing of EFL students in different aspects and enrich their knowledge in
addition to reduce their various problems and difficulties. Besides, the present study aims at
examining the role of IR in improving EFL students’ writing skill and the benefit that may be

gained through investing the reading-writing relationship.

4.Research question

To what extent does intensive reading lead eventually to a better development of

students’ writing skill?

5.Hypothesis
If intensive reading is used in the EFL classroom, the students’ writing skill can be

enhanced.

6.Significance of the study

Since many researchers stress the importance of developing writing through reading,
it is important to investigate students’ perceptions regarding the effectiveness of using IR in
the writing classroom and its role in leading EFL learners to write good quality essays by
improving both skills at the same time.



7. Means of research

The tools of data collection in this study consist of three instruments:

» A questionnaire that includes closed—ended questions in order to collect quantitative
data.

» A semi-structured Interview that contains closed and open-ended questions and

classroom observation to collect qualitative data.

It is important to mention that the research was carried out in the department of

English at the University of Ouargla where a sample of second year students.

8.Structure of the dissertation

This thesis includes three main chapters. The first part provides a literature review of
both reading and writing skills. Accordingly, in the two chapters, related studies, theories, and
approaches are provided in order to clarify the different concepts and views. More precisely,
the first chapter is devoted to reading where definitions, descriptions, types, strategies, skills,
and processes of reading are provided. The second chapter is devoted to the writing skill. That
is, it deals with definitions, types, major difficulties the students face, and writing in relation

with reading.

The third chapter aims to shed light on examining students’ perceptions towards the
contribution of IR to the enhancement of their WS. It is the empirical phase of the research as
it elucidates the research instruments, methodology, and participants. Further, it involves the
data collection and analyses, and gives the interpretation of the main results obtained through
the quantitative approach using a questionnaire and the qualitative approach to describe the
learners’ view and attitudes towards Intensive Reading and its contribution to the

development of EFL writing proficiency.

Last but not least, the dissertation conclude by a general conclusion which is
intended to sum up the final findings of the study as well as some recommendations and
proposals about intensive reading and its effects on the development of the writing skill, and

finally a hint at the limitations of the present study and suggestions for further research.



9.Definition of key terms

» Reading

It is cognitive process in which it constructs the meaning of words sentences or texts
through decoding visual symbols. According to Toit (2001) "Reading is as a process of
thinking, recalling and relating concepts under the functioning of written words."; moreover,

this process develop our compression.
» Intensive Reading

Means reading carefully and focus in details that is to say learners read specific text
to obtain a deeper understanding and specific information “Is intensively involved in looking
inside the text at the vocabulary, grammar and is concentrating on a ‘careful reading’ of the

text” (Holden, 2007, p159).This kind of reading always has specific learning aims and tasks.
» Writing

Writing is viewed as “ the result of complex processes of planning, drafting,
reviewing and revising and some approaches to the teaching of first and second language

writing teach students to use these processes”.(Longman, 1985, p592)



Theoretical part

CHAPTER ONE:
INTENSIVE READING



Introduction

Reading is fundamental skill that is needed to improve language proficiency. In the
past it was neglected in the grammar-translation method as well as in the direct method. It
was seen as passive receptive language skill which requires no more than decoding the written
language and used only for pleasure, in which the reader just receives a great deal of
information and does not produce. Nowadays, reading has witnessed revolution in different
fields. Since it was a passive skill, it became an active skill that is involved in the process of
teaching. Many researchers pay a particular attention to reading skill in relation to the field of
teaching because it has been remarked as the most important skill that could be useful for the
teacher in order to teach other relative skills as writing. Lyon et al (2005:209) noted that
“reading has become the focal point for education legislation based on scientific research.
There are two major reasons for this change in emphasis. First, reading proficiency is the skill
most fundamental to academic learning and success in school [...]. In the United States,
proficiency in reading also is significantly related to one’s quality of life not only

occupational and vocational opportunities but public health outcomes, as well”.

1. Definition of Reading

In general, reading is an active process of understanding print and graphic texts, as
well as decoding symbols to drive specific meaning. Many definitions have been suggested by
different scholars to explain what is reading; According to Adams (1990: 102) “reading is the

act of decoding the words of the text separately to build an overall understanding of the text.”

Another definition by (Rumelhart, 1977;Stanovich, 1980: 06) they said: “Basically
reading has to do with a recognition of words, structures, and text types; comprehension,
interpretation, inferring, assigning and redefining meaning, and evaluating critically these can

be improved through reading models top-down and bottom-up process.”

As well as Keiko and Annetta (2008:04) defined reading “[...]as a complex cognitive
process, involves a number of operations, each of which requires diverse sub-skills for its

execution at the same time, reading development, as a socially constructed pursuit, is shaped



and constrained by everyday experiences of members in a particular socio-cultural

community”.

Reading can be seen as a complex process that involves many skills working
simultaneously. In which Grabe(“Reading in a Second Language” 11) affirms that " reading is
an interactive process between the reader, the text, and different processes that gradually and
flexibly adjust to the reading situation”, that is to say, that the reading process of analyzing
the text and words and structure has to use both readings: lower-level processes (Lexical
access, Syntactic Parsing, Semantic proposition formation, working memory activation )and
higher-level processes contain(Text model of comprehension, Situation model of reader
interpretation, Background Knowledge use and inferring, Executive control
process.);Moreover, in any reading action the reader should follow the path from a lower-
level process which is grammar and vocabulary to the higher-level process which include

readers’ schematic knowledge to build general understanding.

Another point of view reported that reading skill is the capability to extract the
hidden and obvious sense by linking various complicated components like “our visual,
linguistic, and conceptual information-processing systems” this confirms that reading is more
than decoding words (Adams and Allans, 1977). In the same sense Goodman(1967) as cited
in Carrell and Eisterhold (1983), “contends that successful reading is not based only on
simple decoding of script symbols, but it is established on more solid grounds constituted of a
number of reading comprehension strategies for extracting meaning from any type of text,

including also context cues and linguistic form”.

Reading process goes through different proceeding to reforming the full comprehension sit
called “reading comprehension” as (Clarke, Truelove, Hulme, &Snowling, 2013; Wong,
2011), mention “the process of simultaneously extracting and constructing meaning through
interaction and involvement with written language” (the Rand Reading Study Group, 2002, p.
11). Such a skill can be promoted by being able to comprehend information. In this sense, the
importance of being able to understand written materials increases significantly in all
academic areas as well as students move from less level to high level (Clarke, Truelove,
Hulme & Snowling, 2013; Wong, 2011).

Reading comprehension depends on different factors as Adams and Allan (1977:01)
stressed that “the reader has successfully read a passage if he understands it both as it was

intended by the author and in terms of its impact on himself. This presumes that the reader has



extracted the information provided by the text, which in turn, depends upon his having
comprehended the individual sentences, which depends upon his having correctly processed
the clauses and phrases of those sentences, which depends upon his having recognized the
component words of those units, which depends upon his having recognized their component

letters”.

2.The importance of reading for EFL learning

Reading is an important way of gaining information and hence should be effective to
achieve the purpose it is set on for. It should not be seen as a passive activity, but as an active
process that leads to the development of learning. Moreover; ESL teachers suggested that in
order to learn a foreign language, reading should be involved especially in the Beginning-
level learners' program, and consider it as the first step that introduces them to different forms

of language this will refine their experience with language (Goldberg, 1997).

Many studies highlight the importance of reading in improving the English language
in this sense Reading texts can provide one source of comprehensible input. Therefore, many
hypothesized have been proposing that reading texts on the second language have a positive

effect on the rate of learning vocabulary as well as all aspects of language (Goodman, 1988).

The main goal of reading instruction is to help learners use text decoding skills and
background knowledge to comprehend written language as well as they learn passive
vocabulary, Better predicting skills, Better use of context for vocabulary understanding,
Increased focus on reading for meaning, Increase enjoyment of reading, Improved

understanding of L2 oral language and finally Improving writing skill

The act of reading itself exposes us to language that we process as we seek to gain
information that is important as well as improve our writing experience by inspiring us and

improve the grammatical structure.

3.Purposes of reading

Reading can be seen as a process that enriches our knowledge about the world,
moreover; much of it is done for different purposes. Knutson (1997:49) notes “having a

purpose means having a reason to read and entertainment” as mentioned before Knutson



proposed two main purposes of reading: reading for pleasure or reading to learn. Some
reading purposes can be used for real-life purposes, for instance, English language students
need to use English in their professional life. Therefore, providing different texts like articles
and stories, poems, maps, and diagrams ...etc. helps the learners to decide their reading
purpose and motivate them to read more (Hedge, 2000).Also Elizabeth &Angalukelt
(1986:15) stress “The purpose for reading is closely connected to a person’s motivation for
reading. It will also affect the way a book is read.”

EFL Students should be aware of their purpose of reading, which will make their reading
effective, they should be clear about exactly what they are looking for? This way will able
them to select the most important information to the less important; moreover, it helps them to
achieve the purpose of reading.

Grabe (2002: 15) affirmed that there are seven purposes for reading such as:

1) Reading to search for simple information
(typically scan the text for a specific piece of
information or specific word).

a =
2) Reading to skim quickly (guessing where
important information might be in the text).

N
~ 3) Reading to learn from texts (person needs

to learn a considerable amount of information
from text)

~

-

I R
4) Reading to integrate information (require
critical evaluation of the information being
read so that the reader can decide what
nformation to integrate). |

N

5) Reading to write (or search for information
needed for writing). |

6) Reading to critique texts.

p= -

7) Reading for general comprehension.

PERPERPERD

Figurel: Grabe’s Reading Purposes



The figure above provides different purposes of reading and it can be differ from one person
to another; Basically those purposes can decided by readers according to the situation or the
type of reading they use. What is important to mention that all the reading activity leads

eventually to one specific above purpose or more.

4. Models of the reading process

Some researchers have attempted to explain reading mechanisms and examine the
process by which readers construct the meaning of a text; therefore, they create explicit
models tend to clarify the process by which readers realize meaning construction. These
models are classified into three types where they differ simply in the emphasis, each model

focus on certain aspects and their role in the reading process.

4.1.The Top-down Model

The top-down approach is a process used by the reader to derive meaning from the
text, using his/her background knowledge (schema knowledge). In other words, while reading
the reader process the passage from a higher level to lower level, as Barnett, (1989) confirm
that top-down models take the opposite position and consider the reader and his/ her interests,
world knowledge, and reading skills as the driving force behind reading comprehension.
In top-down models, the learner’s prior knowledge is activated, in which they start with
making expectations about text data or precisely words’ meaning “reading as a
psycholinguistic guessing game” (Alderson, 2000:17), this will lead them automatically from
predicting the meaning relying on his/her background knowledge and experience (the top)to
recognize the down to the text to confirm his/her predictions. Those steps enable them to
achieve successful reading comprehension. In the same sense, Smith (1985: 15) argues that
“The more you (the reader) already know, the less you need to find out”. In other words, the
more reader know in advance about the topic and the text to be read, the less they need to use

graphic information on the page.

4.2.The Bottom-up Model

The bottom-up model is “serial models”, where the reader begins with the printed

word, recognizes graphic stimuli, decodes them to sound, recognizes words and decodes



meanings” (Alderson, 2000:16).Therefore, reading is seen as a process of collecting data
through different systems that start from the smallest unites as letters and sounds, moving to
the broader unites which is building the meaning of words and sentences, clauses (Burt et al.,
2003).Thus, construct the meaning of what s/he read through this process.

While reading, the reader tries to make sense of each word in the text. As it is stated by Grabe
and Stoller (2002 ), bottom-up processing is a process where readers recognize and analyze
perceived linguistic information like words and sentences and understand what a text means
piece by piece with little interference of background knowledge.

According to Hudson (1998), the bottom-up process is separate from context and poor readers
depend heavily on context strategy in order to make sense of the text. In fact, this model
recommends that the text should beanalyzed and discussed in detail and the learner will
cognitively process the text by decoding words, sentences, and paragraphs.

This approach is based on processing the text at grammatical and structural levels and leads
them to build comprehensive semantic analyses of the text in order to build up meaning.

4.3. The Interactive Model

The term interaction indicates the connection that happened between the reader and
the text; therefore, Goodman (127) affirms that “reading as a guessing game in which the
reader reconstructs, as best as possible, a message that has been encoded by a writer. In
addition, he suggests that the reader interacts dynamically with the text and uses primarily
schematic knowledge to make sense of the data coming from the text”, in other sense Reading
process leads to reading proper in which special relation construct between the reader and the
text because of insider processes able the reader to realize the meaning of the text (Alderson,
2000:3).

Reading as an interactive process can be understood in different ways in first hand
“as complex organization of patterns of high mental process” (Gates, 1949:3), in another
hand, while reading The visual printed words are useless because reading as skill never
worked as unitary skill. It is knotted system of different skills and knowledge contains the
recognition of each individual printed words structure based on previous experiences (adams,
1994:3)
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Another interpretation of the term “interaction” refers to the interactions among
various kinds of knowledge that a reader use through processing the text. These types of
knowledge such as; linguistic, schematic and systematic knowledge help the reader to decode

the language of the text and interpret its meaning (Hedge, 2000).

Richard (1984.255) confirmed that “[...]Jreading process, beginning with the
focusing of the eye on the printed page and ending with the encoding of information into
long-term semantic memory or its subsequent retrieval for purposes of demonstrating

comprehension to someone in the outer world.”

For EFL learners may find it difficult to interpret while they read since they are not
familiar with the foreign language, however; they try to use their schema or their knowledge
that already stored in memory, In this sense, EFL learners utilize their schematic knowledge
to construct meaning when they read the text, all of these background knowledge are
constructed from the previous trial with foreign language and stored in memory (Carrell &
Eiterhold, 1983:556).

5. Types of reading

There are two main types of reading.

5.1. Extensive reading

Palmer (as cited in Day &Bamford, 1964:5) defined ER as a “rapidly reading book
after book.” That is to say, the reader reads a lot of resources and gets general meaning this
has to do with improving their reading ability.

Another definition proposed by Day (1993: 19): ER is: “The teaching of reading
through reading... there is no overt focus on teaching reading. Rather, it is assumed that the
best way for students to learn to read is by reading a great deal of comprehensible material”.
Besides this, extensive reading means reading the given text such as short stories and books,
novels for pleasure, and enjoyment, generally, it is fluency reading ends with understanding
the general idea of the text (grellet 1986).

Many studies show the role of extensive reading and it impacts on vocabulary

growth, this has been addressed by different scholars:
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Harmer (1991) stressed that “Generally extensive reading is done for pleasure and by fluent
readers in a relaxed manner. It is very useful for promoting the readers’ vocabulary stock,
automatic word identification and knowledge of the language and the world as a whole”.
Beatrice (2007) added “...Strong vocabulary is an essential aspect of reading ability. In this
part, you will develop strategies for expanding your knowledge of vocabulary, particularly
words used often in academic texts.”

This type of reading able readers to cover a large amount of material in a short time
and gain a general understanding of what is read instead of analyzing the small detailed
information, (Nakanishi 2015; Nation 2015; Day and Prentice 2016), stressed that “[...]this
approach encourages learners to read large amounts of long, easy-to-understand material

based on each individual learner’s interest and reading level”.

5.2. Intensive reading

IR is an approach to reading that deals with short texts under a teacher’s instruction
in the classroom, it focuses on detailed understanding. The appropriate definition can be given
by Day and Bamford, (1998: 05) to IR is that “to take a text, study it line by line, referring at
every moment to our dictionary and our grammar, comparing, analyzing, translating, and
retaining every expression that it contains”.

“Intensive reading involves the detailed reading of texts with the two goals of
understanding the text and learning language features through a deliberate focus on these
items.” Nation (2004.20)

The process of IR focus in deeper reading in which the learner read to pull out specific
information s/he needs “[...]The reader may read shorter texts to extract definite information
or may try to recognize and analyze the organization and content of the texts being read”
(Abu-Ghararah, 1998; Urquhart & Weir, 1998; Grellet, 1986).

Brown (2007:366) argues that IR is “a classroom-oriented activity” in which students
focus on the linguistic or semantic details of a passage. In other words, Most classrooms
instructors use IR as reading carefully as result students automatically Maximize their
comprehension, the role of teachers can be seen before, And during and after reading by
providing direction and helps as well as prepare some exercises that require students to work
within a certain text in this sense Hedgcock, et al. (2009) suggest the following significant

features of IR activities:
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» Pre-reading activities are decisive to facilitate comprehension. These activities include
surveying the text, making predictions, asking questions, and introducing key
vocabulary.

» While-reading activities include first reading, a “quick read-through the entire text to
develop a sense of its main point(s) and to confirm initial predictions made during pre-
reading”, re-reading the text: “read the text intensively through a careful and focused
second reading”, looking closely at language, and considering the structure of the text.

» Post-reading activities entail summarizing and responding, thinking critically, and
reading-writing connections. “Post-reading activities also offer the best opportunities
for teacher assessment of student progress, as they make the internal reading process
and its outcomes more transparent”.

Nation, (2009) mentioned that, teaching objective of the intensive reading courses in
the classroom is to develop learners’ various vocabulary, grammatical, cohesive, formatting,

and ideas to finally achieve the communicative purpose of the text”

5.2.1. The types of IR

Since intensive reading means reading carefully, Tarin (1990) stressed “ that
Intensive reading is careful study, meticulous study and detailed treatment to a short task that
roughly only 2-4 pages each day”(cited inHurriyah2017). It means it can be divided into
different types of reading; reading comprehension (reading for understanding), close reading
(careful reading),critical reading, and reading for ideas. The division is as follows:

» Reading comprehension: It involves students’ background knowledge, vocabularies,
grammar, and reading strategies in process of extracting and constructing the meaning
of text or essay. Sheng (2000:18) argues that reading is “the process of recognition,
interpretation, and perception of the written or printed material while comprehension
is the understanding of the meaning of the written material and covers the conscious
strategies that lead to understand”. It means that reading comprehension is understood
as a written text means extracting the required information from as efficiently as
possible.

» Carefully reading or close reading means to read slowly and understand the details
and words, syntax, and the order in which sentences and ideas unfold as they are read.

“to take a text, study it line by line, referring at every moment to dictionary and our
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5.2.2.

5.2.3.

grammar, comparing, analyzing, translating, and retaining every expression that it
contains” (Day and Bamford, 1998: 05).

Critical reading: it is the process of analyzing and interpreting complex texts also
examine the evidence or arguments presented in the text; Critical reading is an
important precursor to critical writing and the more student Practice critical reading
they become more good in writing in this sense A. Gilliam (1990) noted that peer
reviews benefit both the respondent and the writer in that students, as reading and
responding to peers’ papers, develop critical reading skills as well as exercise
“different order reading skills” (p. 98)

Since the text is full of ideas linked to each other to present knowledge, reading ideas
means to interface those different ideas in order to make sense, According to Tarin
(1986: 116) reading idea is a kind of reading that aims to seek, obtain and utilize the
ideas contained in the passage.

The goals of intensive reading

According to Macalister (2011), IR has many goals as follows:

IR aim is to build more language knowledge rather than simply practice the skill of
reading i.e. Encourage the reader to have a new language such as vocabulary and
grammar.

It helps students to build a number of new vocabularies and language compositions
that able the student to use the appropriate expression.

It motivates the student to learn new skills such as identifying and organize the main
ideas as well as improving their writing skill.

It helps the student to have rapid reading anda good transition from one word to
another and from sentence to sentence and from paragraph to paragraph.

It helps the reader to get familiar with thecontent understand the lesson

Develop students’ reading strategies, such as skimming, scanning, and identifying the

main ideas of texts and paragraphs.

The characteristics of intensive reading

Hedgcock and Ferris (2009) provide the following significant characteristics for

intensive reading to be successful and useful.
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1. The texts are selected by the teacher (based on student needs), present certain reading
strategies through whole-class instruction, and student activities.

2. All students read the same text at the same time and may finish it in-class or out-of-
class, the exercises and assessments assigned by the teacher, .i.e. students read the
same text at the same place and complete several exercises that facilitate
understanding.

3. The teacher highlights specific linguistic features and content dimensions of the text,
introduces selected reading strategies through whole-class instruction and activities.

4. Assessment of student comprehension, reading development, and reading efficiency is
facilitated by the fact that all students work simultaneously with the same text and
activities ,i.e. teacher and students have clarity about what to do before, during, and
after reading.

5. In IR, students focus on surface structure details such as grammar and discourse

markers.

5.2.4. IR Strategies

Reading strategies have been defined by Cohen (1990) “as mental processes that
readers consciously select to use to complete reading tasks successfully or as “techniques and
methods readers use to make their reading successful” (sited in Baker & Boonkit, 2004, p.
302). Reading strategies are used automatically by the reader before and during, after reading
for extracting and constructing the meaning of text or essay. There are sample Reading
Strategies that used while reading, it was designed by (Auerbach and Paxton, 1997):
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«Accessing prior knowledge N

*Writing your way into reading (Writing about your experiences
related to the topic)

» Asking questions based on the title
Pre-Reading | * Making predictions based on previewing
Strategies * Identifying text structure
 Skimming for the general idea
+ Reading the introduction and conclusion first /

« Skipping unknown words; guessing from context

* Predicting the main idea of each paragraph

During Reading | * Drawing pictures to show what you see in your mind’s eye
Strategies

<

*Revising prereading expectations
» Making an outline, chart, map, or diagram of the organization of the

After Reading teé(tt o
Strategies etefling what you think the author IS saying

* Relating the text to your own experience

<

<

Figure2:Auerbach and Paxton’s Reading Strategies

There are other intensive reading strategies like activating background knowledge,
(scanning and scanning) for locating specific information. They are discussed in detail in the

following subtopics:

» Background knowledge
Tierney and Cunningham (1984) discussed the importance of building up and
"activating™ background knowledge before reading. This is common sense—the more we
know about a topic before reading, the more we understand. Learners as readers should have
an idea about what they are going to read this will help them to recognize and build up the
general meaning of a given text.
» Scanning
Means to read quickly “vertically or diagonally” used to find specific information
like to find single words, facts, dates, names, or details and achieve very specific reading

goals; this kind of strategy is used by the reader when he/she wants to detect a particular piece
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of information without necessarily understanding the rest of a text or passage. It helps the
reader to read silent and realize huge information rapidly.
» Skimming

Skimming is also to read quickly “horizontally” through the text to get a general
understanding of the content and its usefulness; furthermore, moving eyes through the text
rapidly forgetting the main ideas and a general overview of the content. Brown (2004, p. 213)
argued that skimming is:“The process of rapid coverage of reading matter to determine its gist
or main idea. It is a prediction strategy used to give a reader a sense of the topic and purpose
of a text, the organization of the text, the perspective or point of the writer, its ease or
difficulty; and/or its usefulness to the reader.”
To summarize, skimming is a time-saving reading technique but it is not always the

appropriate strategy to read because not all the texts are the same.

5.2.5. The advantages and disadvantages of IR

Scrivener (1994) proposed advantages and disadvantage of IR:
1) Advantages
» IR provide the learner with a huge amount of vocabulary and grammar stuff, for that
it depends on using academic texts to encourage the reader to use a dictionary.
» IR Promote cooperation among students.
» IR is the only method that teaches the learner all basics of reading and reading
comprehension.

» Itimproves learners’ language and provides a powerful expression.

A\

Able the learners to make inferences about what they read.

» It provides a base to study the structure and helps the student to understand sentence
structure.

2) Disadvantages

» There is little actual practice of reading because of the small amount of text.

» Since there is discrepancies in the level of learners, reading the same materials may
not be easy for other learners.

» The materials used in intensive reading are designed by the teacher as result learners

may not be interested. (Scrivener, 1994)

Conclusion
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Through the discussion above, it is obvious to say that IR has an important role in
expanding language proficiency. IR aims to develop reading comprehension ability,
expending large amount of vocabulary by creating specific practice for learners. The role of
IR is highly supported by different researchers; therefore, it is likely to have IR as a part of

the S/FL curriculum.
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Chapter two:
Writing skill



Introduction

Writing is one of the most challenging skills that occupies an intrinsic value in
language teaching and learning. It is a fundamental skill since the learner has to make
considerable effort and to practice many writing activities to reach an acceptable level of
writing. In other words, writing has always been a heavy task and a burden over the shoulders
of foreign language learners. In this chapter, we will present the reader with the writing skill
in general, including different definitions, introducing writing in FL context, as well as
criteria relative to different aspects for producing academic piece of writing concerning cause
and effect essay methodology. Further, approaches to teaching writing are briefly discussed in
this chapter. Later the contribution of reading to the writing skill development in addition to

integrated reading and writing instruction.

1. Definition of writing

Writing is an important means of communication that is probably the most needed skill in
academic communities. It is communicating a message in an appropriate manner which
demands proper thinking and appropriate use of words. As Nunan (2003) states that writing is
an intellectual activity of finding the ideas and thinking about the way to express and arrange

them into a statement and paragraph that is clear to be understood by people.

In the FL classroom, teachers recognize that their students’ production both displays
what they have learned and what they are yet to learn. Tribble (1996: p. 3) defines writing as
“a language skill which is difficult to acquire” Moreover, Kress (1989; in Tribble, 1996)
emphasizes that learning to write is not just a question of developing a set of mechanical
‘orthographic’ skills but it also involves learning a new set of cognitive and social relations.
White and Arndt (1991, p.3) see that: Writing is far from being a simple matter of transcribing
language into written symbols, but instead, it is a thinking process in its own right. It demands
conscious intellectual effort which usually has to be sustained over a considerable effort of
time. This shed the light to a precious thought that represent the writing process as a complex

skill involves a series of organized, systematic and interrelated tasks.

Hyland (2003: 3) with another view regards writing as “marks on a page or a screen,
a coherent arrangement of words, clauses and sentences structured according to a system of

rules”. It indicates that the acquisition of writing requires an understanding as well as a
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thorough mastery of all the aspects, which make up writing both at the sentence and the

discourse levels.

In fact, it is difficult to find a single definition of writing that would encompass all
the writing acts that people may be engaged in during their daily life. However, the following
definition may encompass different situations “Writing is an act that takes place within a
context, that accomplishes a particular purpose and that is appropriately shaped for its
intended audience” (Hamp. Lyons and Kroll 1997:8 quoted in Weigle, 2002: 19).

2. Writing as a skill

By far the most important reason for teaching writing is that it is a basic language skill, just as
important as speaking, listening and reading. Students need to know how to write letters, how
to put written reports together, how to reply to advertisements. It is a skill that “...stimulates
thinking, compels students to concentrate and organize their ideas and cultivate their ability to
summarize, analyze and criticize”. (Rao, 1997. P.2). Farris (2001) highlights that, the most
difficult part of the language art to acquire is writing. This is because, the development of the
writing skills to be mastered would take years and in fact, some “...professional writers assert
that it takes 20 to 30 years to learn to write because of the complexity of writing...it

incorporates a large number of skills: grammar, handwriting and spelling.” Farris (2001:13
p-2)

With the many uses of writing skills, it would appear evident that people should be made
aware of its importance. Harmer (2001: 80) states that: "We can get beginners to write simple
poems, but we probably won’t give them an extended report on town planning to do. When
we set tasks for elementary students, we will make sure that the students have —or can get —
enough language to complete the task™. It indicates writing is more than composing linguistic
items, that it involves intellectual discussion, and the logical organization of ideas, as well as
that it has a particular purpose and targets at an audience of readers. Thus, not only is the
nature of the writing activity which makes it demanding, but the features of the written form
as well. Widdowson (1978) states:

“Writing is an activity that I am indulging in at the moment is not simply composing.

What | am doing (successfully or not) is developing a discussion and arranging points in
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such a way to persuade you, the reader, that | have something worthwhile to say. What
is involved in this activity? There is certainly more to it than simply putting sentences

together in sequence like wagons in train”. (p.62)

3. Writing as a productive skill

Writing as productive skill also called active skill means the transmission of
information that a language user produces in written form. Productive skills would not exist
without the support of receptive skills or Passive knowledge such as listening and reading. In
second language learners cannot start learning writing from the first place because the nature
of writing is a complex skill which involves a series of organized, systematic, and interrelated
tasks. So to master a foreign language, receptive skills usually come first in which the learners
observe the system of language then followed by practical application of productive ones.
Olshtain and Cohen state (Olshtain& Cohen, 1991, p.154),”If we wish to master another
language we need to become more communicatively competent”. Since writing is considering
as tool of communication EFL should master the four areas of communicative competence

proposed by Canale (1983):

» Linguistic competence — grammar, intonation, and other language mechanics

» Strategic competence — how to start a conversation, change topics, fix a
misunderstanding

» Sociolinguistic competence —language customs according to the situation, appropriate

responses

» Discourse competence — organization, the bigger piece such as an article, e-mail,

lecture, etc.

4. Writing English in a Second/ Foreign Language

Writing is a difficult skill that learners need to master in both native language (NL)
and second/foreign language (SL/FL). Dixon et al (2002) and Hinkel (2006) believe writing
as a highly complex process that proves to be difficult for many second language learners.
Despite of its complexity and difficulties, writing is important for many students. It is a means

of demonstrating their knowledge in content areas (p.2).
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At quick glance, ESL and developmental writing students do share many of the same
writing problems. There is often a lack of coherent rhetorical structure, standard sentence

construction, punctuation, and control over certain grammatical structures.

Kroll (1990) notes that there is a similar variation in performance in the writing of
ESL students themselves and that they operate within a complicated system of language rules

to which they have had limited exposure and at best have only partially mastered. (p.2)

Second language writers, while less able in the nuances of the English language, are
frequently more sophisticated in terms of talking about language. They need an instructor who
understands the second language acquisition process and how to communicate about language
in the ways they, the writers, have learned language (Bartholomae,
1979;Bartholomae&Petrosky, 1987:66).

The best way ESL/EFL students should be advised to choose the topics that they are
most familiar with or have the most experience in. According to Myles (2002), the capacity of
good writing is not a naturally acquired skill rather it is either a learned or culturally skill
which must be practiced through experience. Composing is one act of writing that implies the
ability to give pieces of information through one of the forms of writing. Second language /
foreign language learning (SLL/FLL) may face problems or difficulties when dealing with the
act of composing. They may meet certain obstacles in formulating new concepts that involve
transforming or reworking information. By putting together concepts and solving problems,
the writer engages in a “two-way interaction between continuously developing knowledge

and continuously developing text” (Bereiter and Scardamalia, 1987:12).

Myles words imply that not all students are linear thinkers, a skill often required in
the way that helps students focus on audience expectations. Basic writers as well as ESL/EFL
students might need assistance in organizing and developing their topics. While English
faculty can naturally provide this type of instruction, they are not always equipped to deal
with ESL/EFL issues of articles, two-word verb combinations, and idiomatic usage. They
may also be unaware that ESL students seeming to lack organization may actually be using an
organization pattern transferred from their native languages. This is especially likely among

ESL students who have been well-educated in their own countries.
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5 .Approaches to teaching writing

Teaching writing has witnessed numerous approaches and methods crossing its way
since the early eighties. The focus has shifted from sentence structure and grammar drills to
usage and text organization. Its understanding and use are largely valued in every discipline,
each of which requires a specific method of teaching. Teachers first, students then, have
become aware of the fact that writing takes particular conventional forms in different
contexts. Consequently, a great number of approaches and methods of teaching have come
out. Although none of these approaches can be considered as ideal, they have all proved to be
successful in one period or another. The immediate consequence is that today there are several

approaches which are competing in writing classrooms and in course books.

There is a perennial tension in most aspects of language learning and teaching
between language as process and writing as product. Traditionally, in curriculum practice, a
distinction has been drawn between the activities of the syllabus designer. which have been
focused on products, and the activities of the methodologist, which have been focused on
processes. (Nunan 1989).

5.1 Writing as text (Product)

A product approach is “a traditional approach in which students are encouraged to
mimic a model text, usually is presented and analyzed at an early stage. It is concerned with
the final result of the writing process and mainly based on activities which require from the
learner to be engaged in imitating and transforming model texts. The product or the controlled
writing approach was widespread in the mid- 1960’s as “the marriage of structural linguistics

and the behaviorist learning theories of second language teaching” (Hyland, 2003:3).

Historically, when writing has been explicitly taught in higher education, the
emphasis has been on students’ writing as final texts or ‘products’. Teaching writing —
whether in formal writing classes or as an activity within discipline-based courses — often
entailed presenting students with ‘models of good writing’, and asking them to imitate these
exemplars. Often, little analysis occurred of the various rhetorical aspects of the texts or the
social contexts in which the texts functioned. As Nunan (1999) claims, it concentrates on
writing tasks in which the learner imitates, copies and transforms teacher supplied modes, it

focuses on steps involved in creating a piece of work where the model text is always taken as
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the starting point. It is studied and analyzed from all angles: structures of grammar, content,
sentences, organizations and rhetorical patterns. After manipulating these features, students
are given a new topic and invited for a parallel writing task. In an era in which students may
have been more homogenous and shared previous educational experiences and social
backgrounds, the assumption was again often made that students could pick up how to do
academic writing through this process of imitation.

As the title indicates, focuses on the end result of the learning process - what it is that
the learner is expected to be able to do as a fluent and competent user of the language.
Product-oriented approaches to the development of writing favor classroom activities in
which the learner is engaged in imitating, copying and transforming models of correct
language. This usually occurs at the level of the sentence. In course books produced in the
1960s and 1970s, there is the belief that before students can be expected to write coherent
paragraphs they should have mastered the language at the level of the sentence. Writing
classes should therefore be devoted in the first instance to sentence formation and grammar

Exercises.

5.2 The process of writing

At the beginning of the 1970’s, “the nature of the written discourse as well as the
writing process itself have attracted renewed interest from educational researchers, linguists,
applied linguists and teachers” (Kroll, 1990:VIII). Attention in process approaches to writing
is paid to the steps and stages of writing that an individual writer might work through. Process
writing emerged from the individualist, expressivity impulse popular throughout education in
the 1960s and 1970s, and parts of it retain much currency today. Following the notion of the
discrete, isolated individual, the emphasis in process writing was chiefly on how students
could express their identities, rather than on writing as something that occurs in a social

context.

The writing process involves a series of steps to follow in producing a finished piece
of writing. Nunan (1991) stated that the process approach focuses on the steps involved in
creating a piece of work and the process writing allows for the fact that no text can be perfect.
However, a writer will get closer to perfection by producing, reflecting on, discussing and
reworking successive drafts of a text. In this approach as Nunan claimed, the focus in the first

instance is on quantity rather than quality, and beginning writers are encouraged to get their
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ideas on paper in any shape or form without worrying too much about formal correctness. The
approach also encourages collaborative group work between learners as a way of enhancing
motivation and developing positive attitudes towards writing. In addition, and more

controversially, attention to grammar is played down.

The process approach focuses on the writer instead of the language. It is derived
from research on “what happens when writers write” (Tribble1996: 37).This is because “the
process approach focuses on writer as an independent producer of texts”. It highlights SLLs"

needs to become aware of their purposes, audiences, and to communicate meaning.

To reinforce the definition of the process-based approach according to Murray (1992): “The
process-oriented approach refers to a teaching approach that focuses on the process a writer
engages in when constructing meaning. This teaching approach concludes with editing as a
final stage in text creation, rather than an initial one as in a product-oriented approach. The
process-oriented approach may include identified stages of the writing process such as:
prewriting, writing and re-writing. Once the rough draft has been created, it is polished into
subsequent drafts with the assistance of peer and teacher conferencing. Final editing and

publication can follow if the author chooses to publish their writing.” (16)

5.3 Writing as Genre

Since the 1980s, the 'genre approach’ to teaching writing has taken place under
different forms in different parts of the world. It has also had different underlying goals as
well as focused on different teaching situations. In Britain and the United States, for example,

teachers have been mostly concerned with the use of the genre approach in ESL classes.

The genre approach to teaching writing is mainly concerned, as the name indicates,
on teaching particular genres that students need control of in order to succeed in particular
situations. This might include an emphasis on the content of text as well as the context in
which the text is produced. It looks beyond the subject content, composing processes and

linguistic forms to see a text as attempts to communicate with readers.

A genre-based approach places a great emphasis on the relationship between text-
genres and their contexts (Hyon, 1996).It aims to help students become effective participants
in their academic and professional environment as well as in their broader communities

(Hammond and Derewianka, 2001).It is based on examples of a particular genre. By
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framework is meant guiding students. The genre framework supports students’ writing with

guiding principles about how to produce meaningful passages.” (Byram, 2004:234)

Traditionally, genres were seen as fixed types of development classified into
categories and subcategories. For example, exposition, argument, description, and narratives
were considered as the large categories, with sub-types such as definition, cause and contrast,

business letter etc (Freedman & Medway, 1994).

The genre approach is based on a view of language teaching which involves,
according to Richards (2006: 32):

» Teaching explicitly about the structures and grammatical features of spoken and

written texts.
» Linking spoken and written texts to the cultural context of their use.
» Designing units of work which focus on developing skills in relation to whole texts

» Providing students with guided practice as they develop language skills for

meaningful communication through whole texts

The positive sides of the genre approach are that it acknowledges that writing takes
place in a social situation and is a reflection of a particular purpose, and it understands that
learning can happen consciously through imitation and analysis. It is important for writing
teachers to connect these two elements in order to help students understand how and why
linguistic conventions are used for particular rhetorical effects. Moreover, because genres
reflect a cultural ideology, the study of genres additionally opens for studentsan awareness of

the assumption of groups who use specific genres for specific ends.

6 .Academic writing

Student academic writing is at the heart of teaching and learning in higher education.
Students are assessed largely by what they write, and need to learn both general academic
conventions as well as disciplinary writing requirements in order to be successful in higher
education. Most international students need to write essays and reports for exams and
coursework. Yet writing good academic English is one of the most demanding tasks students

face. It presents a challenge to most L2 learners, even students who have a good command of
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the oral form of the TL. First and foremost, it requires considerable knowledge of linguistic
elements (vocabulary, morphology, syntax, mechanics, and punctuation). In addition,
academic writing involves awareness of style features and rhetorical organization appropriate
to a particular genre. Knowledge of register and relevant content isalso very important. Unlike
informal writing which usually involves merely “putting down ideas on a paper as they come
to mind” (Davies & Pearson, 2000: p.97)

What distinguishes academic writing from other forms of writing is its “rules and
practices” (Bowker.2007). These rules and practices are mainly related to a formal structure
of ideas, referencing and citation techniques, writing mechanics (grammar, punctuation, and
spelling) and argumentative and persuasive nature of composition. Therefore, to write a good
academic paper you need to follow certain steps which constitute the writing process.
(Mennens Msc and Wilkinson Msc. 2002).

6.1 . Essay writing

Writing essays can be a major concern for overseas students studying at English-
medium colleges and universities. An essay is a piece of writing several paragraphs long. It is
about one topic, just as a paragraph is; however, because the topic of an essay is too complex
to discuss in one paragraph, you need to divide it into several paragraphs, one for each major
point. Then you need to tie the paragraphs together by adding an introduction and a
conclusion. Writing an essay is no more difficult than writing a paragraph except that an essay
is longer. The principles of organization are the same for both, so if you can write a good

paragraph, you can write a good essay.

Essay is a short of writing about particular subject, especially one written by a
student and writing itself. It is the skill or activity of producing words on a surface
(Cambridge Learners Dictionary: 2007). It means that essay writing is the activity of

producing short of written text that can be understood by the readers.

Zemach (2005) asserts that an essay is a group of paragraph written about single
topic and central main idea. It must have at least three paragraphs, but a five paragraphs essay
is common length for academic writing. Therefore, creating an essay which there is overall
thesis statement consist of three supporting paragraphs begin with a topic sentence is required

for making an essay. In conclusion, essay writing is an activity to produce a group of
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paragraph written about single topic consists of thesis statement and supporting paragraph that
can be understood by the readers.

¢ Parts of an essay

According to Longman, an essay has three main parts: an introduction (introductory

paragraph), a body (at least one, but usually two or more paragraphs), and a conclusion
(concluding paragraph).The following chart shows you how the parts of a paragraph

correspond to the parts of an essay.

Essay

1. Introduction

General statements

Thesis statement

\

11. Body

/
A. Topic sentence
/‘ 1. Support
=] 2. Support
22 // 3. Support
Paragraph / -

(Concluding sentence)’
v
Topic sentence / PO 2= B. Topic Sentence —
A. Support SR 1. Support
B. Support -——[-’ 2. Support
C. Support gy S 3. Support

Concluding sentence ] \;\» (Concluding sentence)

-1 C. Topic sentence

1. Support

2. Support

3. Support
(Concluding sentencs)

Restatement or summary
of the main points; final
comment

|
‘ 111, Conclusion

Figure 3: The parts of an essay.

The introduction

An essay introduction consists of two parts: a few general statements to attract your
reader’s attention and a thesis statement to state the main idea of the essay. A thesis
statement for an essay is like a topic sentence for a paragraph: It names the specific topic and
gives the reader a general idea of the contents of the essay. The body consists of one or more

paragraphs. Each paragraph develops a subdivision of the topic, so the number of paragraphs



in the body will vary with the number of subdivisions or subtopics. The conclusion, like the
concluding sentence in a paragraph, is a summary or review of the main points discussed in
the body. An essay has unity and coherence, just as a paragraph does. Transition signals and
the repetition of key nouns link the paragraphs into a cohesive whole.

The Introductory Paragraph

An introductory paragraph has two parts, general statements and the thesis statement.
» General Statements

e Introduce the general topic of the essay.

e Capture the reader's interest.
» The Thesis Statement

e States the specific topic.
e May list subtopics or subdivisions of the main topic or subtopics.

e May indicate the pattern of organization of the essay.

Is normally the last sentence in the introductory paragraph.

\\ / General
statements

' == i . Thesis
—J statament

Figure 4: The parts of Introductory Paragraph of an essay
Body Paragraphs
The body paragraphs in an essay are like the supporting sentences in a paragraph.
They are the place to develop your topic and prove your points. You should organize body
paragraphs according to some sort of pattern, such as chronological order or

comparison/contrast. Sometimes, depending on your topic, you will need to use a

combination of patterns.

The Concluding Paragraph
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The conclusion is the final paragraph in an essay. It has three purposes:

1- It signals the end of the essay.

2- It reminds your reader of your main points, which you can do in one of two ways, you
can:
* Summarize your subtopics.

* Paraphrase your thesis.

3- It leaves your reader with your final thoughts on the topic. This is your opportunity to

convey a strong, effective message that your reader will remember.

6.2 The Cause and effect essay

Cause and effect essays explore the reasons for something and examine the results of
events or actions ,the best essays are often written about a topic that the students care about in
the classroom. There are many actions do not occur without causes. It is realized that those
actions have good or bad effect. When constructing an explanation text it may be necessary to
show a cause and effect relationship. By examining the causes or effects of an action, it
explains someone to understand things that happened. In academic writing, event and actions

are frequently linked with their cause and effect, look at the following diagram

Cause and effect essay can take one form from the following forms: It can analyze
the ways in which one or more effects result from a particular cause the form of essay pattern
will be like an effect essay begins with an introduction describing the cause and the rest of the
paper discusses the effects (Focus-on-Effects Method). Or it can analyze the ways in which
one or more causes lead to a particular effect in which the Organization of the essay pattern
will be in the form of a cause essay begins with an introduction which briefly describe the
effect and then the entire body of the essay analysis the causes (Focus-on-Causes Method) .
Your essay may focus more on the effects of a cause or more on the causes of one effect.
Either approach provides a useful means of discussing the possible relationship between the
two events. It is not a good idea to mix several causes and several effects in an essay because

your focus may become unclear.

31



In cause-effect essays, it is easy to suggest that because one event preceded another
event, the former event caused the latter. Simply because one event follows another one

sequentially does not mean that the two actions are related.

back in time == [ —» forward in time
even
or sequence ot or séquence
cause o effect
action ,
reason _ consequence
idea
b result
roblem
JPeIny solution

Figure 5: The cause-effect events in sequence

7 . The Contribution of Reading in the Writing Skill Development

For many years reading and writing were dealing with them as separately skills, that
is reading skill was seen as receptive skill in other hand writing as productive skill cannot be
taught together ;however; this principle are no more a certified. So far many researchers
agree that reading and writing should work in circle despite their dissimilarity in their
description in this sense “Writing was no longer perceived as an individual task taught
separately from other language learning skills. It was instead viewed as a process of pedagogy
(prewriting, drafting and post writing) through which students learned to make a relationship
between what they read and what they tend to write”. (Kennedy, 1994.1116)

In other side one specific definition of reading was proposed by (Alderson, 1984) in
his saying that reading is interactive or socio-cognitive process that ends up with establishing
meaning from the printed text. Moreover, meaning creation is the production of a close
negotiation between reading on one hand and writing on the other. These kinds of theories

were like a revolution in the area of teaching writing in relation to reading.

More theories suggest that reading has a strong touched in learning to write as
Eisterhold (1990: 88) writes in this sense:" Good writers are always good readers and better
writers read more than poor writers." (Quoted in Nemouchi, 2008:44) in other word who
writes better means s/he uses his/her prior information from reading to construct a perfect

piece of writing ; furthermore, writing as a productive skill needs reading as a receptive skill
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as Harmer (2001: 251) claims," productive work need not always to be imitative. But students
are greatly helped by being exposed to examples of writing and speaking which show certain
conventions for them to draw upon” Similarly, Plakans and Gebril(2012) demonstrated some
advantages of linking reading to writing the following steps were suggested. First, the reading
sources used tend to help students gain ideas about the topic. Next, the reading sources used
also shape opinions related the topic. Finally, the texts in the resources can be used for
evidence and language support. Thus, when we read we extract information according to the
purpose of our reading, interests and motivations or even for other proposes; this kind of
information we restore them in our mind and it can be considerate as previous experience, this
former enables us to understand concepts, points of view and integrate them in our experience
and the latter enables us to identify and understand cohesion, coherence, rhetorical

organization, and conventions of written language (Lopes, 1991).

To sum up, researchers have increasingly noted the connection between reading and
writing, identifying them as integral processes of meaning construction involving the use of
similar cognitive strategies, as Jolliffe (2007, p.473),stressed that reading is a concept that is
largely absent from the theory and practice of college composition. Subsequently, the study
discusses the merits of connecting reading to writing to develop the writing performance of
EFL students.

8 .Integrated Reading and Writing Instruction

The natural order of second language learning is listening, speaking, reading and
writing; reading and writing are considered the advanced stage of language development
(Brown, 1987).There is general agreement that there is a connection between reading and
writing, yet we know surprisingly little about the nature of this connection or the interactions
between reading and writing with regard to development and student achievement (Graham &
Hebert, 2010, in press; Fitzgerald & Shanahan, 2000).For example, how does learning in one
influence or alter learning in the other, and how does the instructional process for reading
relate to instruction in writing or the instructional process in writing relate to reading

instruction?

Some interesting similarities and differences can be noted between reading and
writing. Both involve knowledge of vocabulary (words, their internal morphology, and their

meanings in context) and syntax (sentence structure, complex sentences, and how usage can
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change the intended message). At their higher levels all of these require reasoning, critical
thinking, and analytic ability, and all draw upon background knowledge. Both skilled writing
and reading are complex, requiring extensive self-regulation of flexible, goal-directed,
problem-solving activities; both require genre knowledge and effective use of strategies
(Harris&Sandmel 2009).

Although the correlation between reading and writing has been adopted by most
researchers, it is infrequent to make out this association practiced in second language writing
classrooms. It can be probably explained that research has not provided a straightforward
performance of this relationship. The researcher, after studying the researches related to
reading-writing connection, found that in order to exploit reading in writing classes, teachers
have to (1) let students know how their writing pieces are evaluated and (2) guide them to
read like writer to acquire writers’ ideas and crafts so that they can improve their writing
proficiency and get higher writing scores. Based on this standpoint, some scholars claim the
writer as a reader and the reader as a writer (Smith, 1983). He agrees that reading like a writer
allows one to actually become a writer. When reading like a writer, other than making
meaning of the text, the reader takes in and learns from the author’s style, use of conventions
and the like. When reading like a writer, the reader uses the author’s text as a model for the

texts that he or she reader will ultimately write.

In order to make the read-like-a-writer approach be more apparently understood,
Spandel (1996) shares that if the teacher truly want their students to read in order to write,
they must make certain that our reading instruction promotes them to focus on those
fundamentals of a written piece that make writing valuable. Reading trait-based writing, a
confirmed method for helping students grow to be stronger writers, is relied heavily upon this
thought: identifying the qualities that skilled, experienced readers believe make writing

successful.
Conclusion

In conclusion, writing in FL is essential and difficult at the same time. It requires
attention and knowledge from both teachers and learners that would reinforce and facilitate

learning this skill.
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Chapter three
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& Discussion



Introduction

This chapter illustrates the research aims, procedures and instruments that are included
in this study. In fact, the researcher describes objectives, steps and fields. He tries to provide
clear arguments by using different analytical instruments used to collect data such as

questionnaire, semi-structured interview in addition to classroom observation.

The students’ questionnaire and interview are administered to find out how much
students are aware of the significance of IRP in addition to what extent they consider it an
important way to improve their writing skills awareness. In the other part, classroom
observation is addressed to investigate students’ classroom interactions; besides, it examines
whether they liked reading practices and activities inside writing field. The detailed analysis
and the interpretation of the gathered data from the used instruments will be presented in this

chapter in a form of descriptive texts.
The results of this study investigated as:

» A crucial step toward diagnosis of problems.
» Groundwork of the IRP’s effectiveness.

1. Research design

Stake (2010) stated that the research questions is very important in selecting the most
appropriate research methodology; Therefore, a mixed-method approach of both quantitative
and qualitative research is the appropriate method in this study. Dornyei (2001) believed that
the combination eliminates the weaknesses of each approach and can also create best
outcomes in research study. The quantitative approach consisted of a questionnaire while the

qualitative approach includes a semi-structured interview and classroom observation.

In first hand, the quantitative research method deals with quantifying and analyzing
variables to get results. It involves the utilization and analysis of numerical data using specific
statistical techniques. Leedy & Ormrod(2001) claimed that: “Quantitative research involves
the collection of data, so that information can be quantified and subjected to statistical

treatment in order to support or refute alternative knowledge claims”

In other hand, the qualitative approach is a method that focuses on obtaining data

through open-ended and conversational communication. Creswell (2013)defined qualitative
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research as studies involves small number of participants whose share similar perceptions of
specific experience, thus qualitative research based on describing the natural setting as it is by
words rather than a statistics. In this sense, Glossner (1990) believed that:“the richness and
complexity of students’ attitudes towards learning might be better understood through

qualitative research techniques.” (16).

In the following sections, we provide a brief discussion of the research instruments and
the setting of the study in detail.

2.Participants

The participants of this study are students of second year license at Kasdi Merbah
University of Ouargla (KMUO) at the Department of Letters and English Language. Most
students are native speakers of Arabic and they learn English as FL. The reason behind
choosing the second year students as subjects to engage them with IR courses they need to
raise their writing skills' awareness in order to meet academic requirements. These courses

have been taken in the second semester.

3.Research instruments

After we selected the research method and design that fit well the aims of the study. The

following step is collecting data through variety of instruments.

- Questionnaire: This instrument is utilized to obtain students' awareness about their writing
skills' developments through IR. Nunan(1992) stated that the questionnaire consist of open
and closed questions distributed in written form and designed for particular participants to

gather the answers from them about specific study.

- Interview: The interview is used to collect data about students’ attitudes towards IR. Semi-
structured interview was chosen instead of unstructured interview as Corbetta (2003)
explained it:“The order in which the various topics are dealt with and the wording of the
questions are left to the interviewer’s discretion. Within each topic, the interviewer is free to
conduct the conversation as he thinks fit, to ask the questions he deems appropriate in the

words he considers best, to give an explanation and ask for clarification if the answer is not

37



clear, to prompt the respondent to elucidate further if necessary and to establish his own style

of conversation”.

-Classroom Observation: Due to the nature of our study, this instrument was a powerful way

to provide data relevant to students’ classroom interactions.

According to Lincoln and Guba (1985: 273) claims that “Observation maximizes the inquirer’s
ability to grasp motives, beliefs, concerns, interest, unconscious behavior, custom, and the like;
observation allows the inquirer to see the world as his subjects see it, to live in their timeframes,
to capture the phenomenon in and on its own terms, and to grasp the culture in its own natural,
ongoing environment”.(Cited in ESL College Students' Beliefs and Attitudes about Reading-
to-Write in an Introductory Composition Course: A Qualitative Study by Ali S. Al-Ghonaim)

3.1. Students’ questionnaire

It is a multiple choice questionnaire used to collect a large amount of information from
a large number of subjects (to get reliable results) in a short period of time and in a relatively
cost-effective way. It helps to obtain information that is easy to classify and analyze. It is
widely used in educational and descriptive research. The findings can usually be quickly and

easily quantified. (See Appendix A)

3.1.1. Administration of the Questionnaire

It was administered to second year students of English at KasdiMerbah University-
Ouargla. This was during the academic year 2019/2020. Twenty-seven students voluntarily

took the questionnaire.

3.1.2. Description of the questionnaire

This questionnaire consists of questions to be answered through selecting the
appropriate options. It is divided into three parts the first part contains seven questions about
reading in general tends to elicit students preferences, difficulties and strategies, while the
second consists of five questions aims to gain information related to the importance of

reading in learning to write. The last part includes five questions concerning students’

38



awareness about reading-writing connection and their opinions whether they accept IR to be
included in their program.

3.1.3. Data analysis
Students’ awareness about writing skillsdevelopment through IR

Section one : IR
1- Do you like reading in English?

100 85%

14%

Yes No

Figure 6:Students’ motivation for reading

This question aims to know if the students are consistently interested in reading.
According to students’ responses, 85% (the majority) like to read in English and 14% they do
not like to read specifically in English. This
indicatesthatthismethodologywillbebetterimplemented.

2- What kind of texts do you prefer reading?

60 51%

30 23%

Pom s - M
o L — = (-

Textbooks Essays Poems Dialogues Novels Other

Figure7: Students’ Reading preferences

For this question we tried to check what students like to read so we proposed a list of
different materials used for reading, 51% they like to read novels, 23% prefer essays and 11%
chose other options (ex: short stories, articles...etc). For poem and textbook are manly the
same percent which is 7%, no one prefer to read dialogues.
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Thereis a significant percentage of students and a good response, indicating that
choosing essays as a model in this study is successful and desirable.

For the majority that prefer reading novels, textbooks and poems, this is something
expected from them, because it does not require a highly command of features that can be
used to improve writing skills. In other side, dialogues were not selected by students no one of
them prefer to read dialogues because somehow they consider it as poor resource to collect
date from, as well as they prefer to watch people presenting the dialogue in front of them

rather than just reading it.

Which of the following strategies do you adopt to get information about the content

and the language of the text?

100 92%

9 | 81%
§8 66%
60
>0 33%
0
‘3‘8 25%
0 e
1 2 3 4 5 6

1- Collecting general ideas

2- Skimming

3- Reading the introduction and the conclusion
4- Using schemes, graphs &pictures

5- Using previous information

6- Vocabulary and grammar notes

Figure8: The use of Intensive reading strategies

Since this question is (multiple-choice question) so they have the chance to choose more
than one strategy, as a result, the answers reveal that 92% voted for using their previous
knowledge to comprehend what they are reading, 81% rely on collecting general ideas of the
text to make sense, further 66% use their vocabulary (looking for synonym of words) and
grammar notes, 33% use skimming to gather data. For Reading the introduction and the

conclusion 25% prefer to use it, the last 14% use schemes, graphs and pictures.

The most used strategies for students are those related to how to collect general
information in the text in addition to using their previous knowledge to make sense of the text
as well some of them based on explaining the vocabulary and its meanings, and this
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considered as a positive point that makes us sure to include these strategies in the IR activities
presented to them to be used and employed in their writings.

3- Do you think it is important to intensively read different modal essays?

100
90
80
70
60
50
40
30
20
10

3%

Yes No

Figure9: the importance of intensive reading

According to the results shown above, 96% of the students confirm that reading
different essays modal is very important, they believe that reading specific essay module can
teach them better than given direct rules, they confirmed that cause effect essays helped them

to improve their writing (See Q3 of interview, p:47 ). Whereas 3% said no.

4- Do you think IR can help you develop your proficiency in English language skills?

100 100%

0%

No

Figurel0: Usefulness of intensive reading

All students agree that reading can improve their EL proficiency; the students justify
their answers that reading helped them to improve several aspects of language such as
vocabulary and grammar. This is clearly evident through the description of the classroom
observation (see p49), where we found that the majority of students benefited greatly from
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activities related to acquiring new vocabulary and controlling grammar. This in turn reflected
on their writing style well.
5- During IR, do you find difficulties in understanding the text?

70 55%
60 44%

Yes No

Figurell:Students’ attitudes towards intensive reading

According to the students experience with IRP, 55% find the cause-effect essay models
somehow easy to understand, however; 44% faced some problems, and this is due to the high

complexity of academic texts. Some of thosedifficultiesshown in the next figure.

6- If the answer is yes, do you think thedifficulties are due to?

100
90
80
60
50 40%
0,

N 22% 29% 22%
20
10
0

Vocabulary Grammar Paragraph Essay

organization organization

Figurel2:TheDifficulties in intensive reading

Students confront different difficulties that hamper in understanding the text. 40% state
that the main difficult aspect in the essay is the part of vocabulary, 29% saw that the
organization of the paragraphs was not clear as result they find it difficult to detect the theses
statement and topic sentence as an example; moreover, 22% consider their ability to recognize
both grammar and essay organization difficult. This completely corresponds to what was

included in the previous chapters concerning the difficulties that students face (See chapter2).

Section two: EFL WritingSKill

7- How would you rate your level in English writing?
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100
90
80
70
60 48%
50
40
30
20
10

Highly proficient Proficient Adequate Weak

Figurel3:students’level in English writing

The aim of this question is to know the level of the students. The statistics show that
48% have a good level in writing; however, 25% count themselves from lower level, 18%
consider themselves highly proficient and 7% said they are adequate.

Statistics show that there is diversity in levels from weak to good, and this is a good
indication that the results obtained from this study afterwards can be continued by choosing
samples of various levels. Also, according to our opinion, introducing other investigations by

adopting this model becomes easy to implement.

8- Do you understand why reading is required in the written expression module?

100 88%
80

60
40
20 11%

0
Yes No

Figurel4 : The importance of reading in learning to write

The figure reveals to what extent reading is important in the written expression module.
88% (the majority) are aware of the goal, some of the questions that were asked to the
students in the interview indicate that they are well aware of the necessity to adopt IR in the
writing module, considering the fourth, sixth and seventh questions of the interview. Many of
the answers included the students' benefit from the program and their conviction in its
effectiveness in their development.

On the other hand, few of them did not know the real reason for applying this program

in the writing module.
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9- Have you completed all the assigned readings in the written expression module?

80 66%

33%

Yes No

Figure 15:Students’ reading assignments completion
The results in the figure indicate that 66% completed their assigned readings in the
written expression module whereas 33% said no. The majority are interested to finish them

unlike the rest.

10- When you write, do you try to use words and sentence patterns that you have

previously read in a text?

85%

14%

Yes No

Figure 16:the use of language features from the reading texts

Theresults illustrated in the figure above signify that 85% of the students said yes, they
illustrate the previous patterns from reading to use it in writing. This answer expressed in the
interview, many of them gained benefits concerning vocabulary and learning in general..(See
Q4 in interview, p 48).
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11- Which of the following activities can help you improve your writing skills?

100 96% 100%
90
g0 | 7% 74%

70
60
50
40 . 29%
30 '
20
10
0

1- general features gf the reading text

2- coherence, cohesion, wordiness in context
3- comprehension questions

4- Vocabulary activities

5- Grammar activities

Figure 17:The usefulness of intensive reading activities for writing development

The figure illustrates that most respondents see that vocabulary and cohesion, coherence
are the main elements they need to improve their writing in which they got the highest
percent, this show that students face difficulties in structuring a good essay. Moreover, 77%
voted for general features of the reading text and grammar activities, while comprehension
questions are not interested for students, it was 29% without forgetting to mention that the
students have the right to choose more than one option. However, this question was proposed
for two main goals; 1) to know what students like to practice more. 2) to design lessons
according to their needs.

Section Three: The Reading-Writing Connection

12-Do you expect that intensive reading can help you write better?

100 6%

10 3%

Yes No
Figure 18: The use of intensive reading texts to improve writing

Students’responses to this question display that they are all aware of the significant
importance of reading in developing their writing achievements. They argued that intensive

reading leads them to better writing and expands their vocabulary bulk.

13- Which of the following difficulties do you think IR can help you overcome?
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100 96%
80 70% V

Figure 19:The usefulness of intensive reading to overcome writing difficulties

This figure shows that 96 % of students think that through reading lecture they can
improve their vocabulary, 77% of them believe that the reading course develops their ideas.
Besides, 70% think that classroom reading helps them to avoid making spelling mistakes,
while 62% say they will learn more about punctuation through reading. For the rest, 51%
think that reading provides them with the use of conjunctions and 37% said that it may help

them to organize their ideas.

14- Which aspects of your writing have been positively affected by IR?

100 96%
90 81% » |

88% 85%

spelling new grammar Development Organization
vocabulary  competence of ideas of ideas

Figure 20:theAspects of writing affected by intensive reading

We see that the majority (96%) notice huge development on their vocabulary aspect,
while 88% saw an acceptable improvement in grammar aspect, in another hand, many of them
agree that IR provided them with well concentration concerning ideas development (85%) and
organization (62%). For the rest, 81% pay attention to spelling. in general, this indicates the
program successful.
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15- Do you think it is beneficial to use IR for your future writing assignments?

100 100%

90
80
70
60
50
40
30

20
10 | 0%
0

Yes No

Figure 21:The potential use of intensive reading to solve future writing assignments

The results shown on the figure denote that all participants agree upon the use of IR for

their future writing assignments. In fact, their opinion expressed well during the interview.

3.2.Administration of the interview

The interview was done after many sessions of implementingIRP in the classroom. The
semi-structured interview (see appendix B) was done with a small number of participants (10
persons in one group). We approached face to face interview. It was more organized and
preplanned questions. The ten interviewed students answered nearly in the same way for the
eight questions of the interview. Their comments and suggestions as well as their answers

were similar.

3.2.1.Results and discussion

Students’ Attitudes towards Intensive Reading

In the first question, all students showed positive attitudes towards IR and expressed
their likes for the IRP. This was deeply confirmed by their answers to the second question of
the interview, they said that they lived a new experience which they felt good, self-
confidence, joy discovering and they became more motivated. One of the students
spontaneously expressed:“We use to feel boring in writing expression session but now we feel
the opposite”. Another student pointed out that her English teacher only taught students the
principles of writing and she rarely used reading materials in writing class “It is good and

better than what we were leaning before”.
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Fortunately, in the second question, six students have mentioned that material selection
was the most relaxing step in the program. One of them for example said:“ | like the topics .
Another two students mentioned that they liked most the discussion after reading. One of
them stated: "I like the discussion part after reading”, for the rest, they liked the way teacher

explain the lesson, they said: “ | like the way the teacher explain”.

The third question aimed to explore students’ reaction toward choosing cause-effect
essay as a model to be questioned intensively, since they were going to write later in cause-
effect essays during their exams and coursework's. The idea was well welcomed by them. One
said:“l prefer my teacher to show me a modal, then I will learn from it”. The reason behind
this good impression was the positive effect of the program, as mentioned by another student:
“now | have clear image about the cause-effect structure and with this kind of practices |

learned many things | was confused about them before”

The fourth question shows what benefits students gain from the program, their results
were very satisfactory. All of them reflected the success of IR in improving their writing skill.

The benefits were in the linguistic aspect which expressed in two categories:
» Benefits on vocabulary

The majority notice impressed progress in their language proficiency: “intensive

reading enriched my vocabulary”

“There are words we just heard about them for the first time, but since we read a lot

this able us to learn