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Summary:

Writing is a device used for intensifying and expanding the students ‘knowledge in diverse subject
matters. Lacking the skill to write effectively may lead students to have deficient outcomes in their
academic and professional career. This paper aims to reveal the effectiveness of scaffolding instruction in
the teaching of writing skills. It examines the correlation between the first variable; teaching learners how
to write effectively (through the medium of scaffolding instruction); it means the significance of the
teacher’s help to facilitate learners’ alteration from assisted tasks to autonomous performances- which
leads to the second variable-to improve learners’ mastery of the writing skills. To conduct our study we
designed a students’ test to explore the learners’ use of writing skills. Two groups were chosen randomly
(both groups consist of 30 students). At the beginning of the year, a pre test was directed to both groups at
the same time. Unlike the control group, the experimental one received a treatment phase consisting of
teaching the writing skills through the means of scaffolding instruction which lasted for eight weeks.
Subsequent to the treatment phase, the researcher administered a post test which is the same as the pre test
in terms of partition and questions but only different in content to avoid any probability of the students
remembering some sentences or topics from the pre test; consequently, to avoid biased results. The
attained results have revealed an augmentation of the experimental group performance. Therefore, the
significance of scaffolding instruction on improving learners’ mastery of the writing skills has been
confirmed.
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I- Introduction :

Writing is one of the indispensable skills in studying the English language. It is this
intellectual mechanism that considers communicating thoughts in an accurate and
comprehensible text to the reader [1]. Likewise [2] (p. 140) clarifies the complexity of this
process by saying: For English as second language ESL students, it seems fair to say that writing
is particularly difficult. ESL students must learn to create written products that demonstrate
mastery over contextually appropriate formats for the rhetorical presentation of ideas as well as
mastery in all areas of language. Herculean task given the possibilities for error. It is partially the
multiplicity of skills involved which contributes to the overall difficulty of writing

According to [3] (p.10): “Even in one’s native language, learning to write is something like
learning a second language ...No one is a ‘native speaker’ of writing. For the most part,
everyone learns to write at school”. Despite the fact that many people presume that writing is an
innate skill, research has proved it to be an invalid assumption. Indeed, some writers are more
thriving than others because they pay attention not only on their writing content but also on the
tactics that strengthen the success of the process. Hence, writing is far from being an inborn gift
but a skill that everyone is capable acquire.

That is why, writing is regarded as a complex skill to master [4].1ts intricacy is perceived
when students struggle in trying to transform their mental thoughts into legible transcripts. In
addition, if the students’ language level is weak then the complexity of the writing learning
process will elevate. For that reason, foreign language learners have to focus on superior skills
(planning and organizing) as well as subordinate skills (spelling, punctuation, word choice and
others) to ensure effective learning of the writing mechanism. Accordingly , foreign
language students must pay attention to the language accuracy in accordance with the aptness of
the writing style since writing efficiently is not basically an inborn skill but also linked to mental
processes that need to be acquired [5].

I. 1. The Writing Process
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interlines spacing). Enter here the content of the text of the first subtitle in the same format (font,
size, interlines spacing). Enter here the content of the text of the first subtitle in the same format
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format (font, size, interlines spacing)®.

Figure (1) explains different constituents that should be considered in the writing process.

For the writing process to be successful learners should focus on how to transfer mental
ideas to an accurate written language and also gain knowledge of organizational skills in writing.
In other words, correctness of the written language is one of the vital conditions of an effective
writing mechanism. It includes avoiding spelling mistakes, using the correct vocabulary, forming
parallel formal sentences, employing proper punctuation, and connecting sentences appropriately
to form correct paragraphs. The second crucial condition is the way the learner should put the
thoughts in order to be communicated in a suitable style [7].

According to[8] since one needs to think first about what and how s/he is writing down and
also verify if there are any mistakes; hence, writing is regarded as a progression of a number of
stages. By the use of these steps we look forward to facilitate and intensify the writing process
through the medium of different mental skills as linking, examining, and assessing thoughts. As
a consequence, they propose four stages for the writing process. The first one is pre-writing
where the writers are supposed to funnel the theme of the piece of writing and also brainstorm
the ideas. The second one is planning; at this point learners will outline the gathered ideas from
the brainstorming in the first stage. Then, at the writing and revising draft step learners need to
start arranging a composition that must be revised. Concerning the last stage, writing the final
copy, learners should amend the drafts into a final appropriate piece of writing.
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Figure 1: Producing a Piece of Writing” [6] (p. 06)

The tedious and monotonous methods teachers use in presenting writing lectures cause the

complexity students encounter in the learning process [9]. It is the teachers’ responsibility to help
learners overcome the unenthusiastic attitude towards learning writing skills [10]. Furthermore, it
is the teachers’ role also to guarantee a practical, valuable, and permanent learning process of
writing. For that reason, teachers should select the proper teaching technique to help facilitating
the learning of the writing mechanism [11]. To facilitate the progress of the writing mechanism
learners need adequate practice on effective writing skills As a matter of fact, teachers can make
use of an instructional stratagem called scaffolding as a medium of momentary support to teach

writing skills [12].

I. 2. Scaffolding Instruction

[13] Define scaffolding as “ a process that enables a child or a novice to slove a problem,

carry out a task, or achieve a goal which would be beyond his unassisted efforts”. [14] (p. 96)
explains that: “Scaffolding represents the kind and quality of cognitive support which an adult
can provide for a child’s learning, which anticipates the child’s own internalization of mental
functions”. So in scaffolding the teacher is regarded as the skilled assistant who helps in building
up a thoughtful setting for students to execute assignments ahead of their present abilities to

complete comparable tasks independently [15].
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Therefore, with introducing the process of writing researcher is going to use the technique
of “scaffolding” as a means of assisting learners to build up their writing skill. Using scaffolding
technique in the process of EFL students’ writing is a tool of instructors to help learner’s
transition from the assisted tasks to independent performances. In scaffolding teachers step by
step provides the students with enough guidance till the students can learn the process, then
teachers gradually give up the students’ support in order to transfer the responsibility to learners
for completing the task [16].

A variety of practices are called upon in scaffolds for a writing setting like replicas,
prompts, half-done resolutions, clues, think-aloud reproductions and explicit training [17].
Teachers intentionally provide a well-arranged support by progressively diminishing the aid as
students shift to self-governing control of the skills being taught. In other words, sooner or later
scaffolding is eliminated steadily whenever the teacher decides according to the students’
proficiency in the mastery of the skills [18]. Various steps are integrated in the scaffolding
instruction as it is shown in the following:
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observation and explanation —

Demonstration by experienced
colleague or mentor

!

Initial knowledge building through
observation and explanation

v

Demonstration by experienced
colleague or mentor

v

Initial knowledge building through
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: V
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Figure 2: The Scaffolding Approach of the Mentor's Guide’ [19] (p. 6).

I1I- Methods and Materials:

Sixty students from the University of Kasdi Merbah, Ouargla (Department of Letters and
English language) were chosen randomly to serve as subjects in the present research. Only the
Experimental Group will be taught the writing skills through the use of scaffolding instruction to
observe the contributory relationships between our independent variable (Teaching writing skills
through scaffolding instruction) and the dependent variable (participants’ use and mastery of the
writing skills).

The instrument developed for this study is a students’ test. We devoted eight weeks for
the teaching of the writing skills. The only difference is that for the Control Group it was
incidental teaching but concerning the Experimental one it was by means of scaffolding
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instruction. A pre test was set before the treatment phase to check the level of both groups. After
the eight weeks of instruction we submitted a post test to both groups to verify if teaching
writing skills through the medium of scaffolding instruction is effective for learners for a better
mastery.

The t-test deployed in this study is the one for independent groups since the Experimental
Group was taught through the medium of scaffolding instruction whereas the Control Group was
incidental. Moreover, the test is regarded as a one-tailed because we anticipate a direction of the
consequence that the treatment will probably have a constructive impact on the Experimental
Groups’ mastery of the writing skills.

I11- Results and discussion :

Table (1): Pre Experimental and Pre Controlled Results
Group Statistics

group N Mean Std. Deviation | Std. Error Mean
1 30 11,1333 1,85199 ,33813
score
30 10,4667 2,44573 ,44653
Independent Samples Test
Levene's Test
for Equality of t-test for Equality of Means
Variances
Std. 95% Confidence
) Mean
) Sig. (2- | _. Error Interval of the
F Sig. t df ) Differenc| .
tailed) Differenc Difference
e
e Lower Upper
Equal variances
5315 | ,025 1,190 58 ,239 ,66667 | ,56010 | -,45450 | 1,78784
assumed
nom )
Equal variances
1,190 | 54,028 ,239 ,66667 | ,56010 | -,45626 | 1,78959
not assumed
The following is the description of the results of both Pre Experimental and Pre Control
groups.

In this study the required t is 1.98 at 0.05 level of significance, and with 94 degree of
freedom. As it is observe in table 1 the found T is 1.190except we did not desire a two-tailed
test; our hypothesis is one tailed and there is no alternative to specify a one-tailed test in SPSS
we will divide the found T by 2;hence, it is 0.595.

Concerning the following is the description of the results of the Pre Experimental group

and the Post one

Table (2): Pre Experimental and Post Experimental Results
Group Statistics

group N Mean Std. Deviation | Std. ErrorMean
1 30 10,4667 2,44573 ,44653
score
30 13,4000 1,45270 ,26523

547




The Effect of Scaffolding Instruction on Students” Writing Skills ( P.P .543-549)

Independent Samples Test

Levene's Test for

Equality of t-test for Equality of Means
Variances
95% Confidence
. Mean | Std. Error
. Sig. (2- i ] Interval of the
F Sig. t df . Differenc | Differenc .
tailed) Difference
e e
Lower Upper
Equal variances -
12,449 ,001 58 ,000 -2,93333 | ,51936 | -3,97294 | -1,89373
no assumed 5,648
m  Equal variances - 47,19
,000 -2,93333 | ,51936 | -3,97803 | -1,88864
not assumed 5,648 8

The required t in this study is 1.98 at 0.05 level of significance, and with 94 degree of
freedom. Since our hypothesis is a one-tailed we should divide the found t by two; hence, it is
2,824. Therefore, the results are noteworthy and the hypothesis has been confirmed because the t
found 2,824 is higher than 1, 98.

What follows is the results’ account for the Post Experimental and Post Control groups

Table (3): Post Experimental and Post Control Results

Group Statistics
group N Mean Std. Deviation Std. ErrorMean
1 30 10,6000 2,09433 ,38237
score
2 30 13,4000 1,45270 ,26523

Independent Samples Test

Levene's Test for

Equality of Variances

t-test for Equality of Means

95% Confidence
. Sig. (2- Mean Std. Error Interval of the
F Sig. t df . . ] .
tailed) | Difference | Difference Difference
Lower Upper
Equal variances
1,236 271 -6,017 | 58 ,000 -2,80000 ,46535 -3,73150 | -1,86850
assumed
nom
Equal variances
-6,017 | 51,660 ,000 -2,80000 ,46535 -3,73394 | -1,86606
not assumed

In this research the required t is 1.98 at 0.05 level of significance, and with 94 degree of
freedom. As mentioned in table 3 the obtained t is 6.01 however we are not looking for a two-
tailed test; our hypothesis is one tailed and there is no option to specify a one-tailed test in SPSS;
we will divide the obtained T by two; thus, it is 3.00 and it is higher than 1,98 which leads to
proving our hypothesis to be valid. In other words, the eight weeks of treatment phase impacted
positively the Experimental Group by increasing the students’ mastery of the writing skills
through the means of scaffolding instruction.
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I\VV- Conclusion:

The fundamental aim of the study is to examine the position, significance and effectiveness
of scaffolding instruction in teaching writing skills. Accordingly, a research hypothesis has been
proposed: “If scaffolding instruction is applied, learners would manifest considerable
improvement in learning and mastering writing skills. Our research has confirmed that learners
instructed by means of scaffolding instruction showed up positive results with respect to learning
and mastering writing skills.
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