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Abstract 

 

 

 

 

 

This research attempt to reach an understanding of the extent to which task-based 

approach can serve the learner to be competent in using tenses in oral performance. In 

pursuit of obtaining accurate outcomes from participants, a quasi-experimental method 

and semi-structured interview were adopted. This study’s population is a sample of 65 

students of English, from second year License degree at the department of English 

language at KMUO of Ouargla in the academic year 2017/2018. This study results show 

the effectiveness of task-based approach in the use of tenses. Additionally, the collected 

data and the analysis of the findings represent a noticeable progress in the students’ use 

of tenses in oral performance. 
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General Introduction 

 

 

 

1.1 Background to the Study 

EFL teachers aim at developing their learners grammar competency because being 

grammatically competent is required in order to use language correctly. However, there 

are different components influencing the mastery of four language skills such as 

grammar. Harmer (2001) declares that grammar is a necessary component in learning 

English and gain competency in using it, if the rules of grammar are too carelessly 

violated, communication may be difficult. English Language Learners find that learning 

grammar generally is a difficult task to learn particularly tenses which represent frequent 

difficulties to them; since it contains heterogeneous rules and complex exceptions. There 

are many grammatical items in English, one of them is tense. 

Tense is a set of forms taken by a verb to indicate the time, and sometimes also the 

continuance or completeness of the action in relation to the time of the utterance. Some 

tenses are commonly used in English such as Past tense, Present tense, Present Continuous 

tense, Future tense, Present Perfect tense. The tense plays a great role in making the 

sentences grammatically correct both speaking and writing. The learner’s capability in 

learning grammar tenses lies on their level and their understanding. Furthermore, 

choosing the appropriate approach in teaching is not an arbitrary act; teachers have to 

use a correct task which aims at providing opportunities for learners to reach the 

competency in both languages within grammar features. 

Thus, various methods were materialized in order to facilitate English language 

teaching,  one of them is Task-Based language teaching (henceforthTBLT). Bygete et   

al (2001) stated that TBLT is  an activity that challenges learners to use language giving   

a special importance to the meaning in order to achieve an objective. Hence, Task- 

based language teaching is generated from communicative approach which implies some 

interactive and meaningful activities that seeks to engage learners in interactional authentic 
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language use by having them perform a series of tasks it helps the learners to develop 

their current skills and to acquire new linguistic knowledge. 

1.2 Statement of the Problem 

Most EFL learners find that the use of tenses is confusing; especially in the 

spoken form that is what urges them to intend to develop their performance in using 

tenses correctly. Second year students of English; however, seem to face difficulties in 

using tenses. Under those circumstances EFL teachers should focus on the methods 

that overcome these difficulties. In this respect, this study investigates the extent to 

which task based approach enhances the use of tenses in oral performance among 

second year students of English. 

1.3 Purpose of the Study 

The overall aim of this research is to reach an understanding about the extent to 

which task based approach can serve the learner to be competent in using tenses in 

oral performance. Moreover, it focuses on the attitudes of students toward TBA. 

This research investigates the relationship between two variables: 

The independent variable: Task-Based approach. 

The dependent variable: Tenses use in oral performance classes. 

 

1.4 Research Questions 

The present study aims to investigate the following main question: To what 

extent can task based approach enhance the use of tenses in oral performance within 

second year students of English? 

Under the main question two sub questions are posed: 

 

1. How can the use of Task-Based approach affect learning tense in oral 

expression classes? 

2. What are the attitudes of second year students towards using tenses during oral 

performance under TBA? 

1.5 Research Hypothesis 

To answer the above mentioned questions the following hypotheses are formulated: 

 

1. Task based approach enhances the use of tenses in oral performance among 

second year students of English. 

2. The use of Task-Based approach can improve learning tense in oral 

performance classes. 

3.Second year students of English would probably hold a positive attitude 

towards the application of TBA to teaching tenses to oral classes. 
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1.6 Structure of the Dissertation 

The present dissertation is divided into a general introduction and general 

conclusion. The general introduction includes background to the study, statement of the 

problem, and purpose of the study, research questions and hypotheses and the structure 

of the study. Chapter one is devoted to the review of literature which indicates the 

process of teaching grammar, tenses and speaking skill, afterwards it shed the light on 

Task-based approach and its tasks. It further presents the role of teacher and student in 

TBA. The second chapter is concerned with the methodology of the research and the 

analysis of results. It clarifies the research methods, identifies the sample population, 

and describes the data collection tools. Moreover, it discusses the results obtained from 

pre and post test. Finally, this study ends with a general conclusion. 
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Literature Review 

 

 

This chapter is devoted to the theoretical part of the present study which investigates 

teaching grammar, as well as teaching tenses and speaking skill. Accordingly, it 

discusses Task Based approach and language teaching. Thus, it shed the light on the role 

of teacher and student in TBLT approach. Finally, this section will try to trace back the 

previous studies that tackled the task-based approach, grammar teaching and teaching 

tenses. 

1.6 Teaching Grammar 

Grammar is one of the most essential parts of the language. It gains its prominence 

in the field of teaching. Thus students of English should be grammatically competent in 

order to develop their language learning correctly in describing grammar , Palmer (1984) 

argues that the grammar of a language is considered as a gadget that determine the 

enormous set of well formed sentences and design to each of them one or more structural 

description. Jane (2000) also defined grammar as a system of classifying and 

representing the grammatical features of certain language. 

Teaching grammar enables the learner to realize the correct structure of words , 

Within the functions and relations in the sentences. That is to say learners will be able to 

apply the rules of language respectively which serves them to reinforce their fluency and 

accuracy in using language . Grammar as well helps the learners to develop their habit 

of thinking logically also to organize and express their ideas without any difficulties. Ur 

(1988) stated that the knowledge of grammatical rules whether it is explicit or implicit is 

necessary for the mastery of language. Furthermore grammar aims not only at 

improving the language use of the learner but rather it enables them to use it as a tool in 

the production of oral and written discourse appropriately according to the situation. 

Harmer (2001) declares that the grammar of a language is the explanation of different 

ways where words can change their forms and being connected to create sentences in 

that language. 
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2.2 Spoken Grammar Versus Written Grammar 

Certainly all languages existed as spoken languages before their written versions 

developed. And among this situation grammar also includes two types written and spoken. 

There are many arguments about the differences between spoken and written grammar, and 

speaking about these two aspects leads to a debate between formal and informal grammar, 

they are essentially similar in terms of using grammar. 

The written grammar usually seems to be more strict than spoken grammar such as 

the grammatical syntax that exists exclusively in written grammar which is not used in 

spoken grammar, Walpole (2002) stated that there is one other difference between speech 

and writing, speech is in contrast with writing which is deliberate. Spoken grammar also 

tends to be more influential and immediate and often it may include some grammatical 

errors which is unacceptable in written grammar. 

Spoken grammar is more communicative when presenting ideas which are more 

effective and conveying in contrast with the written grammar that seems to be more 

planned and precise, therefore it allows for few errors and more formal presentation of 

ideas. 

2.3 English Versus Arabic Grammar Systems 

Both English and Arabic descend from completely different language families. While 

the former is from a Germanic family, the latter is from Semitic origin. This ends up in a 

large gap between their grammars that causes serious issues for learners who assume that 

English and Arabic grammars area unit identical (Ghazala, 1995). 

Grammar is considered as an important aspect of any language. Foreign language 

learners ought to develop a strong base of the target language grammar in order to use it 

appropriately in their performance. Likewise, there are four tense forms: present, past, 

future and future-in-the-past or conditional. Each tense has four aspectual references: 

simple, progressive, perfect and perfect progressive.  In Arabic there are two tenses:  

past (or perfect) and present (or imperfect), ), e.g., He went, He goes, (Balim, Istrabadi, 

2008). 
 

However,EFLlearners generally face problems in learning English grammar rules. 

Moreover, Quirk et al claimed that, “English has two tenses: Present and past tense . As 

the names imply, the present tense normally refers to present time and past tense to past 

time.” (1972). Jespersen (1968) represents the three main divisions of time in English in a 

straight line as shown in this arrow below: 
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Figure 2.1: Main divisions of time in English (Jespersen, 1968). 

 

2.4 Teaching Speaking 

The mastery of speaking skill in English today is a priority for the majority of foreign 

language learners. Nowadays, it’s been easy to forget about the importance of oral language 

by giving more importance to the writing and reading skills. Therefore, if students do 

not get the chance to speak in certain language they may get de-motivated and lose their 

interest in learning. Nunan (1991) stated that a success is consisting on the ability to carry 

out a conversation in the target language, that is to say student can’t achieve the proficiency 

in the language without learning how to speak and raise a conversation appropriately. 

Usually most of students may have some difficulties in speaking in a foreign language; 

it could be manifested mainly in the fear of making mistakes. Students need more oral 

practice so that they can be more confident to speak. Moreover, Studying oral session 

for one hour per a week is not usually enough to make a real progress for the students 

because being able to speak need some practical activities that involve the student into real 

situations that he may need in the future. Harmer (2005) The main point to emphasis is that 

speech production takes place in real time and is therefore essentially linear .Obviously 

learners cannot get the fluency in their speech if they didn’t practice and also it must be 

taken into consideration that L2 learners are non native speakers which emphasis that they 

will face some difficulties in the language. 

2.5 Teaching Tenses 

Verb tense is considered as a major issue in language teaching, it occupies a major 

part in almost every part of syllabus. Hinkel (2016) argues that since the verb is the most 

essential part of all English sentences, one of the most common ESL/EFLgrammar point 

is to teach how to use the appropriate verb tense. Moreover, getting the tense wrong in a 

sentence can lead to confusion and misunderstandings, that is to say students can’t master 

the appropriate structure of a sentence without focusing on the use of tenses, thus verb 

tenses can be difficult to learn especially in a foreign language and It is confused for the 

students to think about time distinctions that do not exist in their language. Cowan (2008) 

stated that the use of verb form is one of the two or three most difficult fields for English 

language learners to master. 



7 

Verb tense has three dimensions past, present, future, and each one of these elements 

can be simple, perfect, or continues which make the students have some troubles in 

distinguishing where and when to use them. Furthermore, manyEFLlearner’s errors 

appear from the influence of their first language, so in order to solve these problems 

teachers turn to be more practical and accurate in choosing the method that serve them to 

facilitate the use of tense for their students. 

2.6 Task-Based Approach and Language Teaching 

A debate has developed over which approaches of planning and implementing a lesson 

are more effective, task-based approach was one of the approaches that was proposed 

,it has gained popularity in the field of language teaching by a number of linguists such 

as (Long 1985, Prabhu 1987, Nunan 1989,Willis 1996, Skehan 1998, Bygate and Ellis 

2001) since early 1980s . Despite of the fact that they may disagree in some points of 

view ,they all emphasis that language proficiency can be achieved by doing tasks .Nunan 

(2004) stated that pedagogical task is a piece of classroom task that engage the learners 

in comprehending, manipulating, producing and interacting in the target language.TBLT 

can be also considered as a branch of communicative language teaching ,it intended at 

presenting opportunities for learners in order to master language in speaking and writing 

via learning activities that are designed to Involve learners in the natural, practical and 

functional use of language for meaningful purposes . 

2.6.1 Definition of the Word “Task” 

The word “task” was defined according to Long (1985) as a piece of work undertaken 

for oneself or for others, freely or for some rewards. In other word the word task means any 

piece of work that needs to be done by the individual. In the field of teaching task-based 

approach is concerned with the use of language through specific communicative activities 

to improve language proficiency, Nunan (2008) draw a distinction between target task and 

pedagogical task according to him target tasks on one hand refers to the use of language in 

the world beyond the classroom, pedagogical task on the other hand refers to those that 

occur in the classroom. 

2.6.2 Framework of TBL implementation 

Task-based approach seeks at exchanging information in spoken or written Language. 

Therefore teacher ask the students to perform something. These activities aim at leading 

the learner to be independent in using language. However the application of TBA in the 

classroom makes variety, it goes through stages that explain the way of implementing 

TBA. For Ellis (2003),TBLTlesson plan follows three stages. The first stage is ‘pre-task’ 

which concerns many activities that can be undertaken by teachers and students before 

they start the task. Next, the ‘during task’ that affords different instructional options and 
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Phase Exemple of options 

Pre-task Framing the activity e. g. establishing the outcome of the task 

Planning time 

Doing a similar task 

During task Time pressure 

Post-task Number of participants 

Learner report 

Consciousness-raising 

Repeat task 

Table 2.1: A framework for designing task-based lessons by Ellis (2003) (p.80) 

 

Centers around the task itself, this task is compulsory in task-based teaching because it 

required students to operate under time-pressure. The third stage is ‘post-task’ that involves 

procedures for following-up on the task performance. The table bellow shows a framework 

for designing task-based lessons. 

2.6.3 Characteristics of Task-Based Language Teaching 

Despite the fact that there is a divergence of views among the supporters of Task-based 

language teaching in relation to the core principle of TBLT, Swan (2005) highlighted that 

there is a general agreement among them on the Characteristics listed below: 

 

1. Instructed language learning should mainly contain natural or naturalistic language 

use, and the activities are related to meaning rather than language. 

2. Instruction should support learner-centeredness rather than teacher centeredness. 

 

3. Because totally naturalistic learning does not normally give rise to target-like ac- 

curacy, engagement is essential to promote the internalization of formal linguistic 

elements while keeping the perceived benefits of a natural approach. 

4. This can be realized best by offering opportunities for focus on the form, which will 

attract students’ attention to linguistic components as they emerge incidentally in 

lessons whose main focus is on meaning or communication. 

5. Communicative tasks are especially suitable devices for such an approach. 

 

6. More formal pre- or post-task language study may be beneficial. This may make 

contribution to internalization by leading or maximizing familiarity with formal 

characteristics during communication. 

7. Traditional approaches are unproductive and unsuitable, particularly where they 

require passive formal instruction and practice isolated from communicative work. 
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Figure 2.2: Components of a Task ( Nunan, 2004)(p.41) 

 

2.6.4Task-Based Components 

Nunan (2004) accounts for the element that could make up a task .These are task 

goals, input data that can be verbal or nonverbal (pictures) and learner procedures, and they 

are supported by teacher and learner roles with the settings in which tasks are undertaken. 

See the Figure2.1. 

2.7 Role Play within TBA 

Achieving the communicative competence is one of the main goals in task-based lan- 

guage learning, where students will encounter in the real world of work. In the purposeful 

learning process, learners are not instructed to use certain language forms. Furthermore, 

essential roles in classroom learning processes are organized as a set of activities. Cheung 

(ND) declares that “In a role-play, the situation is defined by producing a scenario and   

a set of role descriptions. The scenario gives a background to the particular problem or 

environment and indicates the constraints which operate”. Harmer (1998) suggest three 

main reasons why giving students tasks concerning speaking skill is a good idea because it 

provokes them to use any language at their command: 

 

• Rehearsal: involving students to a free discussion gives them a chance to practice 

discussions outside the classroom by having them take a part in the role-play. 

• Feedback: Speaking activities give students enormous confidence and satisfaction. 

The student’s self-assessment and teacher’s feedback encourage them into further 

study. 

• Engagement: Speaking tasks such as “Role playing, Discussion, Problem solving” 

should be highly motivating. If these activities have set up properly by the teacher, 

students can participated fully in the role-plays. 
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2.7.1The Teacher’s and Student’s Role in Task Based Approach 

 

Teaching is considered as the most responsible profession, where the teacher is 

required to be efficient in order to deliver certain knowledge, skill, and attitude to 

the learner. Teacher can play vital roles, he is best known for the role of educator, 

observer, monitor, controller, organizer and investigator in his classroom, which 

makes him demanded to be extremely aware of his method of teaching but as a 

matter of fact he may fall into an unsupportable routine especially since he is always 

flopping between the pressure of keeping up with the curriculum, and running daily 

courses. Task-based language teaching has gained considerable interest by several 

writers in various books, it was defined by Bachman and Palmer (1996) as an activity 

that involves individuals in using language for the sake of reaching certain objects in 

a particular situation, Nunan (2004) stated that, task is a piece of work that involves 

learners in classroom to comprehend, manipulate, produce or interact in the target 

language while their attention is focused on mobilizing their grammatical knowledge 

in order to express meaning. 

TBLTseeks to assist the teacher in organizing classroom activities which leads 

him to get out of the boredom that may sneak into his classroom on one hand, and 

increases the sense of interaction between students on the other hand. On the whole 

TBLTrequires the teacher to try and get every single learner included into actively 

engaging with the activities that are introduced, in parallel with motivating and 

supporting the language learner, this is the role of a teacher throughout a task-based 

lesson. 

Whereas, Richards and Rodgers (1986) conducted a considerable attention to 

learner and teacher roles concerningTBLT, they indicate that a certain task will 

reflect assumptions about the contributions that learners can make to the process 

of learning .Task-based to teaching language gives the learner an active role in the 

classroom and leads the teacher to intend a different role, which clarify that roles of 

both teacher and learner are two sides of one coin. 
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2.8 Review of previous studies 

 

1) Sridevi (2017) research aims to develop the proficiency in grammar in specific areas 

such as Tenses through various activities called Task Based Approach. In this thesis, the 

first priority is given to the language task and not the theories of grammar. The tasks will 

ultimately enable the students to use tenses in the classroom atmosphere. This study 

revealed that Task Based Approach tries to model out motivational, funning classrooms 

which helps students in better acquisition of second language. 

2) Mustafa and Mufit (2017) in their study investigate the effects of Task-Based 

Language teaching on students’ grammar knowledge in the field of teaching grammar. This 

research is considered to guide the prospective studies related to the language 

learning/teaching. The findings gathered at the end of this study are evaluated to reflect the 

usefulness and effectiveness of teaching grammar through focused tasks in TBLT. 

3) MARLINA (2014) conducted a study about how can task based language teaching 

improve grammar mastery of the first grade of English. One of the objectives of this study 

was to describe the classroom conditions when Task-based language teaching is 

implemented in teaching grammar. This study revealed that Task-based is a method that 

emphasizes the students to do the meaningful task and by using this method in grammar 

class, the students are led to apply the rules of language directly while accomplishing the 

task using various activities. 

4) HAZEL (2011) this thesis aims to investigate how grammar teaching is perceived and 

practiced within the task-based secondary curriculum of Hong Kong. It began by examining 

the ideas in the intended curriculum. Then it explored how these ideas are transmitted to 

teaching materials and interpreted by individual teachers, and finally implemented in 

teaching practice. Findings of this research revealed that paradoxes and tensions at different 

levels of curriculum implementation of grammar teaching in TBLT which may inform 

pedagogy, policy and research. 

Conclusion 

This chapter reviewed the related literature of the present study. It summarized 

the historical background of the grammar in language teaching and its aspects 

specifically in teaching tenses also it gives a general view about teaching speaking 

skill . Finally, this chapter discusses the definition of task-based approach and its 

main features. 
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                                       Methodology 

 

 

 

 

Introduction 

This part shows the methodology followed to achieve the objectives of the 

study. First, this chapter introduces the research methods of collecting data. Then, it 

discusses population who participated in this research, instruments and the proce- 

dures of analyzing data, withal, discussing the validity and reliability of this research. 

Finally, it ends with analyzing and interpreting the collected results. 

 

3.1 Research Methods 

This study is limited second year student of Kasdi Merbah University Ouargla 

(UKMO). Its main purpose is to investigate the extent to which Task-based approach 

enhances learner’s use of tenses in oral performance. Hence, mixed-methods 

design were adopted in this research such as quasi- experimental design which 

was adopted in pursuit of obtaining accurate outcomes from participants Cohen 

(2007) argues that quasi-experimental method consists of a pre test, treatment and 

post test. Further, it was followed by semi-structured interview which was 

considered to be a research data technique carried out with the definite purpose of 

gathering data by means of the spoken words through the use of a planned series of 

questions. Besides, the choice of qualitative method for this research is the result 

of a reflection on the nature of the problem as it was defined recently by Denzin 

and Lincoln (2000): 

 

Qualitative research is a situated activity that locates the observer 

in the world. It consists of a set of interpretive, material 

practices that make the world visible. These practices transform 

the world. They turn the world into a series of representations, 

including field notes, interviews, conversations, photographs, 

recordings and memos to the self. At this level, qualitative 

research involves an interpretive, naturalistic approach to the 

world. (p3) 
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Figure 3.1: Participants profile. 

 

3.2 Research Instruments 

This chapter is intended to discuss the results obtained from the analysis of 

the observation. Furthermore, the present study takes place during the second 

semester of the Academic year 2017/2018 at the Department of Letters and 

English Language at Kasdi Merbah University Ouargla with students of second 

year licence where English is considered as FL. An observation, video record, and 

semi-structured interview with the teacher and students (voluntary) were 

programmed to gather information about student’s development of using tenses in 

oral performance after pre-test and training sessions. 

 

3.3 Research Procedures 

The present study takes a place at the Department of Letters and English 

Language at Kasdi Merbah University Ouargla. LMD system of instruction 

qualifies the students to graduate with a “license” after the first three years and 

Master degree in English specialties after two additional years. This study intended 

to collect data from the pre-test and post-test under the observation during the oral 

session in order to diagnose students’ progress. In addition, we opted for an 

interview for both teacher and students. Furthermore, the participants of this study 

were one teacher of oral and 60 second year license students of English. 

 

3.4 Data Collection and Analysis 

 

3.4.1 Pre-Test 

 

This study conducted a pre-test in the aim of assessing the student’s level of 

using tenses in oral performance, during 1 month of observation students tend to 

select a situation which was extracted from the book “ role 
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plays for today ” by J.Anderson. After that, students were asked to perform it in 

order to see whether they are able to use the appropriate tense in the situations or 

not. Extract from the book: 

 

 

3.4.2 Training Session 

 

Based on the pre-test, 10 situations were selected from the book in which 

students were provided with the appropriate tenses and how, where, and when to 

use each tense within some examples. After that, the students perform the situations 

in the classroom under the observation of the teacher. Besides, the teacher asked 

the students to take time in order to prepare the situations following the grammar 

rules written in the handouts for a test which is considered as a post-test. 
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3.4.3Post-Test 

 

Post-test follows the training session; in this step students received the handouts 

from the teacher based on the process that is mentioned in the training session. After 

that, they performed the situations where they were asked to apply the rules of tenses 

as it is required in the situations relying on some examples given in the handouts. 

3.5 Interview 

The data gathered from teacher and students were collected by means of face-to- 

face semi structured interview in order to investigate the extent to which Task-based 

approach enhances learner’s use of tenses in oral performance (see Appendices   

B, C). According to Anne. G. (2013),  the semi-structured interview,  valued for  

its accommodation to a range of research goals, mainly reflects variation in the  

use of questions, prompts, and accompanying tools and resources in order to draw 

the participant more fully into the needed topic. Furthermore, Semi-structured 

interviewing, according to Bernard (1988), is best used when you opt for more than 

one chance to interview someone and when you will be sending several interviewers 

out into the field to collect information about your study. The data gathered by 

students were collected by means of 12 questions divided into three parts. The first 

part includes questions about general information of the students like their level in 

English and their view about learning English. The second part of the interview 

involves questions about students’ oral performance. Whereas, the last part of the 

questions was about student’s attitudes  towards TBLT application in the oral class. 

15 second year LMD students of English were voluntary interviewed at the 

department of Letters and English Language in KMUO. 

This interview aims to elicit the student’s attitudes and perception towards 

the use of Task-Based approach to teaching tenses in oral expression session. The 
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information gathered from the teacher were collected by means of 14 open ended 

questions related to the topic of the research were included in the interview of    

the teacher. The order of the questions was altered according to 3 main sections. 

The 1st part was about the background information and the teacher’s experience in 

teaching. The 2nd part contains 5 questions to draw out the methodology used by 

the teacher in the classroom. Finally, the last part includes questions about student’s 

oral performance while using tenses. 

3.6 Data Analysis 

This study used an observation, interview and video record in order to analyze 

the student’s development in applying tenses of the given situations. In this study 

we have used a quasi-experimental method in which it comprises a pre-test within 

the observation of the student’s use of tense in their oral performance. In the 

training sessions, the teacher distributed 10 situations that were redesigned after 

an observation of student’s weaknesses. In the post-test students start performing 

the appropriate situations. 

 

3.7 Validity and Reliability 

Key indicators of the quality of measuring instrument are the validity and 

reliability of the measures. Bond (2003) comments that validity is foremost on the 

idea on these flourishing measures yet to that amount real scientific metering is 

primary in the minds of those who seek valid outcomes from assessment. validity is 

seen as a unitary concept, in Messick’s (1989) own words: 

 
Validity is an overall evaluative judgment of the degree to which 

empirical evidence and theoretical rationales support the adequacy and 

appropriateness of interpretations and actions on the basis of test scores 

or other modes of assessment (p5) 

 

On the other side, reliability is the use of data gathering strategies that can be 

accessible, and to apply the appropriate resources of analyzing the collected data 

(Biggam, 2008). In parallel, Cohen et al (2000) claim that: 

 
Reliability is essentially a synonym for consistency and replicability over 

time, over instruments and over groups of respondents. It is concerned 

with precision and accuracy. 

 

More to the point that, semi-structured interview was administered for the 

teacher and students concerning their attitude towards teaching tenses in oral classes 

through Task-based approach. In addition, this research conducted a quasi-

experimental study of pre-test, training sessions and post-test. Consequently, the 

collected results were discussed qualitatively.  
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3.7.1Results Analysis and Discussion 

 

Pre-Test Results 

 

The pre-test included four sessions, starting from the first week of March until the 

third week of April. 

 Table 3.1: Pre-test Results. 

 

Sessions Situations 
Number 

of students 

Tenses 

used 

Tenses should 

be used 

Week 01 

- Introduction to the oral 

expression program /warm 

up activities. 

 

/ 

 

/ 

 

/ 

Week 02 - Visiting the doctor 2 Simple tenses - Should + verb 

- Have got 

 
- Complaining in hotel 2 Present tenses 

- Future simple 

(will) 

- Question forms 

Week 03 - Post office 5 Present tense - Question forms 

 - Interviewing a writer / actor 2  - Present perfect 

- Past simple 

Week 04 - Visiting the doctor 2 

2 

2 

3 

3 

2 

2 

2 

3 

2 

Simple tenses - Should + verb 

- Have got 

 - Complaining in hotel 2 

2 

2 

3 

Present simple - Future simple (will) 

- Question forms 

 - Interviewing a writer / actor 2 

2 

2 

2 

2 

Present simple 

Past simple 

- Present perfect 

- Past simple 

 - Checking in an Airport 4 

2 

Present tense 

Past simple 

- Various mixed tenses 

 

In the first session of the pre-test the teacher tried to give an introduction about 

the new program of the oral courses, the session includes some warm-up activities, 

then he distributes handouts from the book of Anderson, J that contain role play 
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situations, students were asked to prepare themselves to perform it for the coming 

session. In the second session a few number of students perform the situations as 

it is shown in the table above. In the third session the numbers of students start 

increasing. The last week of the pre-test there was a significant progress in the 

number of participants; students were highly motivated to do the task, despite of 

some problems in the use of tenses and the individual differences. 

 

 

Figure 3.2: Participants progress in the pre-test. 

 

The graph above indicate the percentage of the participants in the pre-test from the 

first week until the fourth week which shows a significant difference in the progress 

of the student’s number, as it is shown in the figure, in the second week only 7% of 

the participants perform the situations .Moreover, 12% of them participate in the 

third week, however in the fourth week the percentage of the participant increase to 

27% .The total percentage of the participants is 98% which equal 59 students the 

total of the sample which is 60. 
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Table 3.2: Post-test Results. 

 

Sessions Situations 
Number 

of students 

Tenses 

used 

Tenses should 

be used 

Week 05 - Traditional restaurant 6 

3 

Present simple 

Paste simple 

Present simple 

Paste simple 

  6 Future simple Future simple 

  6   

  9   

 - Political debate 4 Present simple Present simple 

 3 Present continues Present continues 

 - Post-office 2 Future simple 

Present simple 

Present simple 

Question forms 

Future simple 

 Complaining in hotel 2 Future simple 

Present simple 

Past simple 

Future simple 

Present simple 

Past simple 

Week 06 - Visiting the doctor 3 Should 

Future simple 

Should 

Have got 

   Present simple Future simple 

  4 Should Should 

   Future simple Have got 

    Future simple 

    Present simple 

 - Visiting doctor (02) 2 Future simple 

Past simple 

Present simple 

Future simple 

Past simple 

Present simple 

 - Complaining in hotel 2 Present simple 

Past simple 

Present simple 

Present continues 

 - Interview a writer 3 Present simple Should 

  Present continues Have got 

  Present simple Future simple 

  Future simple Present simple 

 - Political debate 3 Future tenses 

Present tense 
 

 - Visiting a doctor 2   

 

The post-test was assigned for 4 sessions the number of participant increased 

gradually, students were involved each student choose a situation to work on, in the 

fifth week only two situations were performed by a number of students whereas, 

the rest of the situations were performed in the sixth week, students were using the 

required tenses appropriately, there was a progress for most of the students in 

comparison with their performance in the pre-test, taking into account the students 

that are grammatically competent far from any guidance or instructions. 
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Figure 3.3: Participants’ progress in the Post-test. 

 

The graph above demonstrates the percentage of the participants in the post- 

test, it shows that the participants in the fifth week are 63% which is less than the 

percentage of the participants in the sixth week that presents only 37% , this 

reduction in the percentage of participants between the two weeks was happened 

because of the number of characters required in each situation which means that in 

the situations used in the fifth week required more students to perform according to 

its various roles, yet the rest of the situations includes only two to three characters. 

The figure above shows the progress of the students in using tenses from the first. 

 

 

Figure 3.4: Student’s progress in using tenses during the pre-test. 

 

week until the fourth week, as it is manifested in the second week the participants 

were using simple tenses and they start developing through weeks. 
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Figure 3.5: students’ progress in using tenses during the post-test. 

 

The graph shows the development of the tenses used in the post-test which was 

high in the fifth week by contrast to the sixth week which was law because of the 

number of students in the situations performed in the post-test. 
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3.7.2Description of Teacher’s Interview 

 

Question 1: Have you received any guidance or training before you began teaching? 

Answer: I haven’t received special training courses about oral but I have attended 

workshops and seminars and conferences because attending such events will make 

you have an idea about how language is taught,because it is not whether you are 

teaching oral or not, it’s about how you are teaching it, and what are you making 

your student able to do with language. 

 

Question 2: Do you think that the use of real life situations can affect the student’s 

performance in oral expression, and in using tenses specifically? 

Answer:  When it is real life situation the student is involved in a certain situation 

,where they are asked to use the tenses in performing a role play ,the teacher at the 

very beginning should be a guide , he will guide his student in how to use language 

for example I say “look my student you have to make sure here in this situation you 

use the past tense because we are referring to something that happened in the past 

...., go ahead repeat the seen use what I have asked you” in this way the student will 

feel more aware that what was in the grammar was important and they will find the 

link between the grammar and oral. 

 

Question 3: What are the main things that would help in the progress of oral 

courses and what do you think is more important about teaching it? 

Answer: What is more important about oral class is to bring object to the classroom. 

if you opt for the philosophy of asking students to stand up and to talk about what 

ever topics this won’t make the session go on but if you opt for materials 

(headphones 

,outfits , micro phones.....) and whatever helps in drama this would help more in the 

progress of the course of oral expression. 

 

Question 4: To what extent you think task-based approach is useful to teach gram- 

mar tenses? 

Answer: Well useful or not useful is in fact up to the teacher and the context ,those 

two variables will play a role in the success or the failure of the approach you are 

using ,the teacher should be eclectic for this method , I don’t need to rely on a 

certain method or approach 100%,I opt for this approach if I feel that the student felt 

something within the course , I should have the solution for what may occur in the 

classroom ,but I believe the more real the situations are the better the language is. 
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Question 5: How can you explain the difficulties that the students usually faced 

in the oral performance ? 

Answer: The difficulties faced regarding this course is I would say the belief on the 

part of teachers that oral can be taught just through a certain instructions because 

oral is involving the student in tasks in project to do and then to accomplish ,then 

you’ll evaluate his progress in using the language, for me difficulties can be faced 

wherever you are ,but it’s up to the teacher to find the solution to those difficulties . 

 

Question6: How do you explain the neglecting of students to grammar in their oral 

performance? 

Answer: When it comes to teaching oral expressions many variables play role in it 

the variable that I would highlight and it is the central is the fact that the courses 

taught at the level of the department are dispatches when I say this it explains the 

fact that grammar is taught in isolation ,written is taught in isolation phonetic as well 

,then it comes the oral which is taught also in isolation ,there is no link between the 

couses so that the student will feel lost that he has to learn by heart what he has been 

taught in grammar and the variables mentioned before and he is not aware of the fact 

that what was taught in grammar should be used as well in the oral performance. 

 

Question7: You as a teacher what do you maintain in order to keep your students 

motivated in the oral session and what kind of feedback do you provide to your 

students? 

Answer: The teacher generally should not rush forward to ask students who are 

good users of language ,the teacher should involve all the students in the classroom, 

the excellent, the medium, and the law achiever, all of them should be involved 

despite the language problems they may have but if we opt each time for the excellent 

ones in this way we are indirectly demotivating the other ones an they will feel that 

their language is too poor to be used in comparison to their classmates because the 

oral expression session is one of the hardest courses because the teacher is dealing 

with the language and with the feeling of the student as well ,the student will be 

waiting for the feedback about what he has done ,the teacher should be aware about 

the feedback they are providing he should not be too critical ,and don’t appraise too 

much. in order not make the other students feel isolated . 
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3.7.3Description of Student’s Interview 

 

The interview was done after the session of oral expression. Most students 

answered the interview immediately after finishing their performance. 

 

Table 04: The preferred skills to the students  

  

Listening 

 

Reading 

 

Speaking 

 

Writing 

 

 

Q01: Which skills do you 

 think you are better in?  

 

 

 

40% 

 

 

20% 

 

 

27% 

 

 

13% 

 

The table above indicates that (40%) of students consider themselves better in listening 

skill. While (20%) of them stated that they prefer reading skill. Others (27%) of them said 

that they are good in speaking skill. (13%) of them only indicate that they are better in 

writing skill. 

Table 05: The evaluation of students to the previous experience 

in oral expression session.  

 

 

  

 

Good 

 

 

Bad 

 

 

Good to some 

extent 

 

 

Q02: How was your oral 

 experience last year? (part 01) 

 

 

 

47% 

 

 

33% 

 

 

20% 
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The table above indicates that (47%) of student’s answers that their oral ex- 

perience last year was good, while (33%) only said that it was bad for them. The 

remaining (20%) students stated that it was good to some extent. 

Table 06: Comparison between the first year and second year in oral session. 

  

Better 

 

In progress 

 

Q03: Compare between your  

first year and second year  

experience in oral expression? 

 

 

 

 

83% 

 

 

17% 

 

 

The results on table show that only (40%) from the total number of the interviewees have respond 

to the questions (83%) over of students said that second year is better in the oral expression 

session. However, (17%) of them stated that their experience between the first and second year 

oral experience in progress. 

Table 07: The main difficulties that face students during the oral session.  

  

Fear of public 

speaking 

 

 

Stress 

 

Tenses 

 

 

Q04: What are the main  

difficulties that you 

 face during the oral session? 

 

54% 

 

13% 

 

33% 
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The results obtained from table (54%) of students answered that they have a problem while 

performing in front of public. only, (13%) of them stated that they feel stressed during the oral 

session. However, (33%) of the students said that they faced problems in using tenses while 

performing during the oral class.  

Table 08: student’s objectives after oral classes  

  

Yes 

 

Not all the 

time 

 

 

Q05: At the end of the oral session 

do you feel like you have 

achieved your objectives? 

 

 

67% 

 

33% 

 

The table shows that the highest percentages of respondents (67%) claim that students achieve 

many objective at the end of the oral session, while only (33%) of them say that not all the time.  

Table 09:student’s opinion about role play technique  

  

Very 

interesting 

 

Good 

 

Amazing 

 

Perfect 

 

Q06: What do you think 

about the role play technique 

that your oral teacher adopted 

during this semester? 

 

 

14% 

 

 

33% 

 

 

20% 

 

 

33% 
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Regarding subjects’ answers, (33%) of students answered from good to bad about the role play 

technique adopted from the teacher. others (20%) of them stated that it was amazing. Only, (14%) 

said that the role play technique was very interesting. 

Table 10: the appropriate handouts that serves test/exam 

  

Yes 

 

No 

 

 

Q07: The teacher provided you  

with handouts about FEs 

 tenses and intonation tones.  

Which one you find easy to  

use in oral test or exam? 

 

 

 

 

58% 

 

 

 

42% 

 

The results on table show (58%) over (42%) of students declare that the handouts of tenses were 

more easy to use. However, 3 students did not answer this question.  

Table 11: The difficulties in using tenses  

  

Change the 

tense 

 

Skip the 

mistake 

 

 

Q08: When you find difficulties 

in using tenses what do you do? 

 

 

 

 

54% 

 

 

 

46% 



28 

Regarding the interview answers, (54%) of students said that when they face a problems or find a 

difficulties in using tenses while performing they change the verb tense directly , while (46%) of 

students stated that they skip the mistake and carry on improvising. Only 2 did not answer to this 

question. 

Table 12: The impact of role play in developing students language  

  

Good 

 

Helpful 

 Q09: To what extent do you  

think role play helped you in  

developing your language? 

 

 

40% 

 

60% 

  

The table above shows that more than half of students (60%) share the same answer that role play 

technique of teaching helped them in developing their language. However, (40%) of them 

indicated that it was a good technique. 

Table 13: Teacher’s feedback 

  

Positive 

 

Supportive 

 

Helpful 

 

Critical 

 

Q10:  How do you receive  

the teacher’s feedback?  

 

 

20% 

 

20% 

 

47% 

 

13% 

 

According to the results shown on table (47%) of students claim that the teacher’s feedback was 

helpful for the to correct their faults. On the other hand (20%) of students said that it was 

supportive and (20%) of them also stated that it was positive from the teacher. The remaining 

ones (13%) stated that the feedback of the teacher was critical. 
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Table 14: The evaluation of the oral session in this semester 

  

Good 

 

So good 

 

Perfect 

 

Amazing 

 

 

Q11:  Evaluate the oral  

session this semester.  

 

 

20% 

 

20% 

 

27% 

 

33% 

 

The results obtained from table show that the percentage of students who said that the oral session 

this semester was amazing (33%). Whereas, the percentage of students who stated that it was 

perfect (27%). However, (20%) from them indicated that it was from good to so good. 
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3.7.4 Interpretations of Teacher and Students Interviews 

 

This section discusses the most common answers between students and teachers in the 

interview. The teacher’s answers were more about the difficulties that usually face the 

students in speaking and the techniques that should be used in teaching oral expression. 

Whereas the majority of student’s answers were concerning their oral performance.  

First it is noticeable that both teacher and students believe that when it is a real life 

situation the students will be more involved. And that is what the teacher emphasizes when 

he said “the more real the situations are, the better the language is”; likewise students 

agreed upon “the real life situation helped me in developing my performance capacities”. 

 Second, both teacher and students stated that the role play would help more in the 

progress of the oral expression course. It is observed in the third common answer between the 

teacher and students that teacher’s positive feedback is necessary in motivating students to 

enhance their level of performance. That is what was confirmed by the teacher when he 

said “the student will be always waiting for the teacher’s feedback after any performance”. 

Based on the results of the pre-test, post-test, and interview,  both teacher  and students are 

noticeably aware of the role of TBA in involving the students to communicate in EFL 

classroom the students. Hence, the interpretation of the results shows that using real life 

situations in oral performance enhances the student’s use of tense effectively. Additionally 

teacher himself highlights the fact that TBA is a communicative approach which tends to 

involve all students to communicate and practice language and grammar in a way or 

another. Based on the results of the pre-test, post-test, and interview, both teacher and 

students are noticeably aware of the role of TBA in involving the students to communicate 

in EFL classroom the students. Hence, the interpretation of the results shows that using real 

life situations in oral performance enhances the student’s use of tense effectively.  

Conclusion 

This chapter deals with the methodology of our results, research methods, instruments, 

procedures, data analysis and finally it tackles the validity and reliability of the measures. 

Furthermore, the results analysis of the pre-test, post-test, teachers and students interview 

were also explained in this chapter.  
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General Conclusion 

 

The present part is concerned with the general conclusion of the study, it 

provides a summary of major findings, the limitations of the present study and 

suggestions for further research. It concludes with the implications of the study 

which are deduced from the results of the pre and post-test and the interview. 

 

4.1 Summary of the Major Findings 

Based on the interpretation of the previously discussed findings, one could 

outline the following results: 

- Researchers found that task-based approach is a helpful tool to involve students 

in the oral class. 

- Most students believed that the use of role play in oral classes the TBA is 

helpful in the progress of language aspects such as grammar, vocabulary and 

pronunciation. 

- Both teacher and students believe that the more real situations are the better 

language is. 

- Most of the students welcomed the idea of teaching a language through role 

play in oral classes. 

-Most students hold a positive attitude towards TBA in the class. 

 

4.2 Limitations and Further Research 

During the study, we faced obstacles that affect in a way or another  the whole 

work such as: 

- This study was done during one semester, which was very limited, due to the 

time restriction we had to finish our research. 
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- One teacher accepted to be interviewed this is what hindered us from taking 

a full picture of EFL teacher’s attitudes towards TBA in oral class. 

- Due to the time allotted of the session the students were not able to perform all 

situations, which restrain us in the observation of their performance. 

- This study was conducted at one university which limited us from generalizing 

the findings of our research. 

 

4.3 Implications of the Study 

Based on the results of pre-test, post-test and the interview, some 

recommendations and suggestion should be taken into consideration: 

- It is suggested that task-based approach should be maintained by teachers of oral 

expression in order to involve all students in the course. 

- Teachers should raise the student awareness about the connection of grammar and 

oral performance in order to understand that the rules given in grammar course 

should be applied in the oral course that will make the students understand that all 

language aspects are connected. 

- Teachers should be provided with materials and data that help in improving the 

teaching process especially in oral classes. 

 

Conclusion 

This study investigates the attitudes of both students and teacher toward task-based 

approach to teaching tenses and how it affects students oral performance specifically 

in using tenses, it represents a preparatory study which deal with using real life 

situations in EFL classroom, thus there is a considerable work waiting for those who 

are interested in TBA in EFL classroom to examine it in different levels at 

universities.



 

 

 

 

 

List of References 

 

 

Anderson, J. (2006). Role plays from today. Delta publishing. 

Baris.K, (2005) “The effectiveness of Task-based instruction in the improvement of 

learner’s speaking skills”. 

Bond, T.G (2003). Validity and Assessment : A research measurement perspective. 

Metodología de las ciencias del comportamiento, 5(2), 179-194. 

Bachman, L and Plamer, A.(1996).Language Testing in Practice . Oxford: Oxford 

University in Press. 

Balim and Istrabadi.Z. (2008). Grammar Hints for Arabic. www.indiana.edu. 

Cheung,D. A Task-Based Approach to Language Learning: Real-play versus role-play 

(Nanyang Technological University Singapore) ( ND ). 

Cohen, L. Mrrison, K. Manion, L.(2005). Research methods in education.(5thed). London 

and New York: Taylor and Francis group. 

Cowan, R. (2008). The Teacher’s Grammar of English. Cambridge: Cambridge University 

Press. 

Denzin and Lincoln (1994); cited from, Research methods in education. (2005),(5thed). 

London and New York: Taylor and Francis group. 

Ellis,R (2003), Task-based language learning and teaching, Oxford University Press. 

Galletta, A. (2013). Mastering the semi-structured interview and beyond : from research 

design to analysis and publication. 

Ghazala, H. (1995). Translation as problems and solutions: A coursebook for university 

students and trainee translators. Malta: ELGA Publication. 

Harmer,  J. (2005). How to Teach Speaking .(Longman Handbooks for Language 

Teachers). 

Harmer,J.(2001) The Practice of English Language Teaching(Longman Handbooks for 

Language Teachers). 

Harmr,J.(1998) How to teach English “ an introduction to the practice of English language 

teaching”. 

Hinkel, E. (Ed.). (2016). Teaching English Grammar to Speakers of Other Languages. 

New York: Routledge. 

http://www.indiana.edu/


        secondary English curriculum of Hong Kong”. 

Jespersen, (1968). The philosophy of grammar. London: George Allen and Univin 

Brothers LTD. 

Brendan, K.V. 2008, Task-Based Language Education From Theory to Practice, 

Cambridge University Press. 

Lee2000), cited from The Methodology of Task-Based Teaching, 

Ellis.www.kansaiu.ac.jp/fl/publication/pdf_education/04/5rodellis.

pdf. 

Long .(1982),cited from Task-Based Language Education from theory to practice ,by 

Brenden,K.V,cambridge university. 

Michael, S. (2005) ,practical English usage , Second edition. 

Messick, S. (1989b). Validity. In R. L. Linn (Ed.), Educational measurement (3rd 

ed., pp. 13-103). New "York: Macmillan. 

Mustafa and Mufit (2017) “Teaching Grammar through Task-Based Language 

Teaching to Young EFL Learners”. 

Marlina, N. (2014) “The implementation of Task-based language teaching to improve 

student’s grammar mastery”. 

Nunan,  D.  (1989)  Designing  Tasks  for  the Communicative Classroom. 

Sayed, M. (2014) Higher Education Institution, Fouladshahr, Iran. Language 

Teaching and Task Based Approach. 

Nunan. D. (1991) Language Teaching Methodology. UK: Prentice Hall 

International. Nunan, D,(2004) Task-Based Lnaguage teaching .Cambridge 

Language Teaching Library. Norman K. Denzin and Yvonna S. Lincoln (2000). 

Handbook of Qualitative Research. 

Palmer ,F. (1989) Grammar (Penguin language and linguistics) Paperback 5 

December 1989. 

Ur,P.(1988). Grammar Practice Activities: A Practical Guide for Teachers Cambridge 

University Press. 

Polit, D.F., Beck, C.T. and Hungler, B.P. (2001), Essentials of Nursing Research: 

Methods, Appraisal and Utilization. 5th Ed., Philadelphia: Lippincott Williams and 

Wilkins. 

Quirk et al. (1972, 84). Cited in “Translating Tenses in Arabic-English and English-

Arabic Contexts”. 

Richards and Rodgers (1986), cited in task-Based language teaching by Nunan, D 

(2004), Cambridge Language Teaching Library. 

T.S. Sridevi (2017) “Teaching of Tenses to Tamil learners through Task Based 

Approach. Wilis,J.(1996),cited from Rozati,M. (2014).Language Teaching and Task 

Based Approach. Amin Higher Education Institution, Fouladshahr, Iran. 

Theory and Practice in Language Studies. 

The Application of Task-based Language Teaching to English Reading Classroom, 

Zan Mao. English Department, Zhenjiang Watercraft College of PLA, Zhenjiang, 

China. 

         Wan Chiu,H. (2011) “Grammar teaching concepts and practice in the task-based. 

 

http://www.kansaiu.ac.jp/fl/publication/pdf_education/04/5rodellis.pdf
http://www.kansaiu.ac.jp/fl/publication/pdf_education/04/5rodellis.pdf


Walpole,J. (2002) .Understanding Written Grammar. 

 

 

Webography 

www.indiana.edu. 

https://en.oxforddictionaries.com 

https://busyteacher.org/6211-comprehensive-esl-review-verb-tenses-intermediate.html. 

www.kansai-u.ac.jp/fl/publication/pdfeducation/04/5rodellis.pd f  

http://www.indiana.edu/
http://www.kansai-u.ac.jp/fl/publication/pdfeducation/04/5rodellis.pd


 

 
 

 

                                              Appendices 
 

 

 

 

 

 

 

 

 

 

 

36 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 



 

 

 



 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

 



 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 

 

 

 



 

 

 

 

 

 



 

 

 

 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 

 
 
 
 
 
 
 

 



 ملخص البحث

 

إلى إي مدى يمكن لهدا المنهاج خدمة التلاميذ تبيان  و , يهدف هدا البحث إلى التحقق من مدى نجاعة المنهج التعليمي القائم على المهام

طالب في اللغة الإنجليزية للسنة الثانية ليسانس على  60تم اختيار . من خلال الأداء الشفهيالأزمنة لتطوير قدراتهم في استعمال 

وقد انتهج .ة لهدا البحثتحديدا حصة التعبير الشفهي كحالة دراسي  2017/2018مستوى جامعة قاصدي مرباح للسنة الجامعية 

من بينها المنهج التجريبي كما تم جمع معلومات نوعية عن طريق حوار ,الباحثون طرق مختلفة لجمع البيانات حول هاته الدراسة 

ين أثبت تحليل المعطيات المتحصل عليها من الوسيلتين المستخدمت .مسجل مع أستاذ المادة وعدد من التلاميذ المتطوعين في هدا البحث

 .خلال حصة التعبير الشفهي للأفعال المصرفة في البحث تقدما ملاحظا من خلال استعمال التلاميذ

 يةالكلمات المفتاح

 التعبير الشفهي ,الأفعال المصرفة ,تدريس اللغة ,اللغة الإنجليزية كلغة أجنبية  ,القائم على المهام منهج التعليميال           

 


