KASDI MERBAH UNIVERSITY-OUARGLA

Faculty of Lettersand Languages
Department of L ettersand English Language

Dissertation
Academic Master
Domain: Letters and Foreign Languages
Field: English Language and Literature
Specidty: Linguistics
Submitted by: khelfaoui Hadja

Title

The Role of Lesson Planning in Improving Classroom M anagement

The Case of Third Year LMD Students of English at Kasdi Merbah University of Ouargla

Publicly defended
On:20/06/2019
Before the jury:

Dr. Samira Sayah Lambarak MCB Examiner ( KMU OQuargla)
Dr. Belarbi Noureddine MCB Supervisor (KMU Quargla)
Dr. Cheikh Abdelrahim MAB President (KMU Ouargla)

Academic Year: 2018/ 2019




Dedication

I dedicate this work to my dear mother, for her support , help
and her patience during all the years of my study.
To the pure soul of my father.
It is also dedicated to all my friends of study .

To all my friends of work , my headmasters at the faculty of
Economic

without forgetting my teachers

To my brothers, sisters, relatives and all my family.

Hadja



Acknowledgement

My great respect with special thank to my supervisor :Dr
Belarbi Ahmed Noureddine for his help , support, advice and

Kkindness.

My thanks go to all my teachers at the University especially
the staff of English Department at Kasdi Merbah University

of Ouargla. , to the students of third year LMD of English for
their help,and my teacher and brother Gherib Boulerbah for
his help and advices that he has given to me.

Finally, I thank every person who has helped me to
accomplish this work.



Abstract

The current study aims to investigate the roleeegbn planning in improving effective classroom
management. Therefore, our hypothesis is thateiftéfachers plan their lessons effectively ,they wil
better manage their classrooms .The tool useddtireging data for this study is a questionnaiitee
current research contains three chapters, Thedrdtthe second chapter represent theoretical parts
about lesson planning and classroom managementthirdechapter is the practical part which deals
with two questionnaires for both teachers and stisgdén order to test our hypothesis. Through
teacher’'s questionnaire administered to seven ¢égacht the department of English, Kasdi Merbah
University of Quargla, we tend to know if the teachsee lesson planning is important and necessary
in teaching. While student’s questionnaire admamed to third year students at the department of
English in order to know whether the students befreim teacher’s planning or not. Thus, the result

show that planning plays a major role in managimggdlassroom.

Key Terms:Lesson Planning -Classroom Management- TeacheteStu
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General Introduction

1. Background

Teaching is the interaction between teacher andestuwho participate to realizing their own
objectives. Language teaching is used to refemidheng done by material developer or teachers to
facilitate the learning of the language. Therefare,may say that teachers play a major role inmten
lesson. When they prepare it effectively, they Wilve a well-managed classro@rieacher will still
need to make decisions that related to the neels @i her specific class. Planning can be reghese
a process of transformation during which the teacheates ideas for a lesson based on understanding
of learners' needs, problems, and interests, andhencontent of the lesson itself. Classroom
management is the way teacher organizes what gogstbe classroom. This research attempts to shed

light on the effect of lesson planning on improvargeffective classroom management

2. Statement of the Problem

Lesson planning is the most crucial part in thesrlaom, it helps teacher in managing their
classroom, because when teachers prepare thentessa good way , they can teach effectivelg an
will have a good results. The conception of plagnis the first and the most important step tlacher

should know before s/he starts teaching.

3.0bjectives of the research

This research aims to investigate the rolées§on planning in improving classroom management
.The study emphasizes on planning lesson becaiséi& most component for a successful classroom.
In addition to this ,it makes teachers recognieeitportance of lesson planning, and avoid ang kin
problems that may face students in learning.

4. Research Questions

The study intends to answer the following nlestions:
1.What is the relationship that exists betweerolegganning and classroom management ?
2. Why should a teacher plan his/her lesson beforgggo classroom?
3.How can lesson planning help teachers managediasses ?

5. Research Hypothesis

Our hypothesis is ;if teachers plan their lessdfecevely they will improve their classroom
management



6. Significance of the Study

The Significance of the Study is to show theantance of lesson planning and its role in impngvi

classroom management which becomes necessity ngsvadthe ministerial requirement .

7. Methodology

In order to answer the main research questionsyiwadopt descriptive methods. We use a
guestionnaire as an instrument to gathering ddta. questionnaire is the most instrument used for
getting the needed information, it will be directecthe teachers and®3ear students of English at

Kasdi Merbah University in Ouargla.

8. Structure of the Dissertation

This dissertation is divided into three chapterse Wl start with a general introduction. Then
chapter onewe will give definition of lesson plan and its impence, and its purposds. the second
chapter we attempt to explore the definition of classroonanaggement, its importance, and its
purposes, the four rules of classroom manageniet.third chapter is the applied field of research
which will be devoted to the questionnaires fothbi@achers and learners, then to analyze prarceks

find the results.

Definition of Lesson Planning:Lesson planning is a significant element of teagh@&arning
system. A lesson plan is a step-by-step guidegimtides a structure for an essential learnihgelps

the teacher in both planning and executing theoless

Definition of Classroom Managementrefers to the actions teachers take to createppostive
environment for the academic and social emotioeairiing of students. It deals with how things are

done.



Chapter One

Lesson Planning



Introduction

Usually lesson plan is written just for teach@wn eyes and tend to be rather informal. But there
may be times when the plan has to be written a$ass cassignment or given to an observer or
supervisor, and therefore will be more formal asthded document.( Jensen,2001, p.403).

Planning ahead to identify a course of actimat can effectively reach goals and objectiveans
important first step in any process. In educattbme, planning tool is the lesson plan, which is taitkd
description of an instructor’'s course of instrustifor an individual lesson intended to help leasner
achieve a particular learning objective. Lessomgleommunicate to learners what they will learn and
how they will be assessed, and they help instractmganize content, materials, time, instructional
strategies, and assistance in the classroom. Legkoming helps English as a second language
(ESL),adult basic education (ABE), adult secondedycation (ASE),and other instructors create a

smooth instructional flow and scaffold instructiimn learners.( TEAL center ,2010)

1. Definition of lesson planning
1.1. Definition of lesson
A lesson is a unified set of activitiesttfi@acuses on one teaching objective at a time. Aiegc
objective states what the learners will be abléa@t the end of the lesson.
Teachers use the information learned through tedsiassessment to develop the objectives

http.//www.cal.org/caela/tools/program.../Part2-29Le$danning.pdf
(Center for Applied Linguistics)

1. 2.Pre-planning

Before we start to make a lesson plan we neetbtsider a number of crucial factors such as the
language level of our students, their, educaticaad cultural background ,their likely levels of
motivation, and their different learning styles .\aso need to a knowledge of the content and
organization of the syllabus or curriculum we akeking .

We can go on to consider the four main planeilegnents:
1.2.1. Activities When planning, it is vital to consider what stotdewill be doing in the classroom; we
have to consider the way they will be grouped, Weethey are to move around the class, whether they
will work quietly side by side .We should make dgmns about activities independently of what
language and skills we have to teach. Our firshmuilag is what kind of activity would be best for a

particular group of students at a particular poird lesson.(Harmer. 2006,p,308).



1.2.2.Skills It is needed to make a decision about which lagguskills we wish our students to

develop .This choice is sometimes determined bysyfiabus or course book .However we still need to

plan exactly how students are going to work with $kill and what sub-skills we wish to practice.
Planning decisions about language skills andshills are co-dependent with the content of thedas

and with the activities which the teachers will gietdents to take part in.

1.2.3.Languaget is needed to decide what language to introcuwk have the students learn ,practice,
research or use.

One of the dangers of planning is that whergyuage is the main focus it is the first and only
planning decision that teachers make .But languagmly one area that we need to consider when

planning lessons.

1. 2.4.Content: lesson planners have to select content whichahgsod chance of provoking interest
and involvement .Since they know their studentssqmaally they are placed to select appropriate
content. However the most interesting contentmamade bland if the activities and tasks that gb w

it are unimaginative .(ibid p.309 )

A lesson plan is an extremely tool that servesaacombination guide, resource and historical
document reflecting our teaching philosopher ,sttigg@pulation ,textbooks and most importantly ,our
goals for our students.

Lesson planning is the art of combiningumber of different elements into a coherent whale s
that a lesson has an identity which students caogreze ,work with ,and react to ( Harmer
,2006,p,308)

There is some confusion about what a TEFL lessan @ and is not. A worksheet is not a lesson
plan. A handout is not a lesson plan. A classroameyor activity is not a lesson plan. In fact, ¢hisr
no need for a lesson plan to ever be seen, toucbedidered or dreamed of by students, and noritloes

even need to exist on paper or disk, though itlysdaes.

A lesson plan is a teacher's plan for tewch lesson. It can exist in the teacher's mindhe back
of an envelope, or on one or more beautifully fatethsheets of A4 paper. Its purpose is to outliree
"programme" for a single lesson. That's why it'echa lesson plan. It helps the teacher in both
planning and executing the lesson. And it helpsdiiuglents, unbeknownst to them, by ensuring that
they receive an actual lesson with a beginningjddi® and an end, that aims to help them learn some
specific thing that they didn't know at the begimgndf the lesson (or practice and make progresisain
specific thing).



To summarize, and in very basic terms: a leggan is the teacher's guide for running a paricul
lesson, and it includes the goal (what the studargssupposed to learn), how the goal will be redch
(the method, procedure) and a way of measuring tvalv the goal was reached (test, worksheet,

homework etc).
( from: English club .The world's premier FREE eatimnal website for learners + teachers of English)

-Lesson planning is a significant elementezching-learning system. A lesson plan is a step-b
step guide that provides a structure for an esaldefarning. Before planning a lesson, it is esaktd
classify the learning outcomes for the class. ifmiportant because it helps the teacher in maimgia
standard teaching pattern and does not let thes dasiate from the topic. Pre-planning helps the
teacher to be better equipped in answering questamked by the students during the lecture. An
effective lesson plan has three basic componeitss and objectives of the course, teaching and

learning activities and, assessments to check stustelerstanding of the topic.(E-learning network)

Lesson planning is a contextualized pedagogicasionswhich entails an informed decision-making
process. The teacher should not make arbitraryisoidted decisions. These should be based on the
teacher’'s knowledge of his students and their legrneeds, interests and expectations. These should
also reflect the teacher’s system of beliefs and/imbions concerning language and language learning
Moreover, lesson planning must fit into the ovegaitriculum plan adopted by the school, in linehwit
the official language policies, a lesson plan mip aeed to include the competencies and standards
that the lesson addresses. (https://edalin.blag@2007/090704-lesson-planning.php)

According to ( Woodward,2001), she claimedt th@y ‘planning’, 1 mean what most working
teachers do when they say they’re planning thesdas and courses. Thus | take planning to indluele
following: considering the students, thinking oétbontent, materials and activities that couldrgo a
course or lesson, jotting these down, having atgo@nder, cutting things out of magazines and
anything else that you feel will help you to teaedll and the students to learn a lot, i.e. to emswur
lessons and courses are good. she does not meamiting of pages of notes with headings such as

‘Aims’ and ‘Anticipated problems’ to be given in &m observer before they watch you teach.

She has taken a broader definition that repteshe sort of mental image a working teacher imigh
have. By ‘planning’ here then, she means everytldanteacher does when he/she says he/ she is
planning! For example, listening to students, reimenmg, visualizing, noting things down, flicking
through magazines, rehearsing, or drinking teaenstéring into space and deciding.(ibid ,2001



1.2.Reasons for Planning

-. The lesson plan serves as a map or checklisgthdes us in knowing what we want to the nexésth
sequences of activities remind us of the goalsanjelctives of our lessons for our students .Adess
also a record of what we did in class; this receelives as a valuable resource when planning
assessment measures such as quizzes, midterméinaneixams .A lesson plan is a necessity for the
substitute teacher , who is expected to step iht@sch what had been planned for the day .

Yet in spite of the importance of planning, astas plan is mutable , not written in stone; it & n
meant to keep a teacher from changing the durati@m activity or forgoing an activity al togethéy
good lesson plan guides but does not dictates whdthow we teach. It benefits many teachers
,administrators ,observers and of courses studeatissen,2001p,403)

-.Some teachers with experience seem to have &ty abithink on their feet, and this allows them t
believe that lesson planning is unnecessary Howewest teachers do not share this view and prepare
their lessons. For teachers, a plan gives thenes$tamework, an overall shape. It is true thaytmay

end up departing from it at some stage of the lesbot at the very least it will be something td fa

back on.

-.For teachers, of course, good teachers are feexdhd respond creatively to what happens in the
classroom, but they also need to have thought aieablave a destination which they want their
students to reach, and some idea of how they drg go get there. In the classroom, a plan helps to
remind teachers what they intended to do - espgdiahey get distracted or momentarily forget wha

they had proposed.

-. For students, evidence of a plan shows thatetheher has devoted time to thinking about thesclias
strongly suggests a level of professionalism antbmmitment to the kind of research they might
reasonably expect. Lack of a plan may suggest pipesite of these teacher attributes, even if such a
perception is unjustified.

-.There is one particular situation in which plamnis especially important, and that is when aheats

to be observed as part of an assessment or perfoem@view. Such plans are likely to be more
elaborate than usual, not just for the sake oteéheher being observed, but also so that the ofisean
have a clear idea of what the teacher intends deroto judge how well that intention is carried
through.( Harmer.,2007,p.156)




There are a number of reasons why we would wamian our courses and lessons, including the
following: ¢ Thinking things through before you tdahelps to reduce feelings of uncertainty or panic

and inspires you instead with a sense of confidanckclarity.

- It can inspire confidence in students who pickaufeeling of purpose, progression and coherenlte. *
helps you to understand what research you need.to d

- It reminds you to marshal materials beforehamtl makes it easier for you to organize the tinge an

activity flow in classes.

- If at least some of the planning is shared wsitidents, they too will be able to gather theiutjids

before class.

- Plans can be used in lessons to get things dtaated prompt memory, and can help us to answer

student questions.

Working on planning after lessons, as well aofefensures that the class you are teaching gets a

balanced mixture of different kinds of materialsntent and interaction types throughout the course.

- Course and lesson planning help you to develppraonal style since they involve sifting througdih a
your information, resources and beliefs, and bgilinem all down to a distillation for one partiaula
group, time and place.

1.3. Procedures of planning

1.3.1The Time and the method of planning.

To make an appropriate lesson plan teactesd to develop a macro and micro planning. It means
that teachers have to begin with a reflection ph#osophy of learning and teaching(macro levet) an
then, finish with a specific lesson (micro level).

When the texts and the syllabus have been seldbedext step would be the planning for the year o
term. It's a great idea that newly teachers cortbelt colleagues and supervisors about those miesig

(Jensen 2001,p ,404)

To be perfectly honest a certain amount ohmpilag takes place the night before a class is taugh
.This planning taking place just hours before entethe classroom .A good lesson plan is a redult o
both macro planning and micro planning(Jensen 20@D4).

Macro Lesson Planning means coming up wighcrriculum for the semester/month/year/etc. Not
all teachers feel they are responsible for thisnasly schools have set curriculums and/or textbooks
determined by the academic coordinator. Howevesnen these cases, teachers may be called upon to

devise a curriculum for a new class, modify an pldericulum, or map out themes to match the target



lessons within the curriculum. The benefit of malesson planning is that teachers can share thalbve
goals of the course with their students on the €fleg/, and they can reiterate those goals as thester
progresses. Students often lose sight of the loigim@ and get discouraged with their English leaal

having clear goals that they see themselves regtiglps prevent this.

Micro Lesson Planning refers to planning specific lesson based on one target (e.g., thelsimp
past). It involves choosing a topic or grammar p@nd building a full lesson to complement it. A
typical lesson plan involves a warm-up activity, iethintroduces the topic or elicits the grammar
naturally, followed by an explanation/lesson of phant to be covered. Next, teachers devise a few
activities that allow students to practice the ¢angoint, preferably through a mix of skills (spek
listening, reading, writing). Finally, teachers altbplan a brief wrap-up activity that brings tlesdon
to a close. This could be as simple as planningsto students to share their answers from the final

activity as a class.

Some benefits of micro lesson planning includesgaghat runs smoothly and students who don’t
get bored. Lesson planning ensures that you'llreeared for every class and that you’ll have aetgri

of activities on hand for whatever situation maigear. — (ESL Library Blog,2013)

On the macro planning ,a lesson plan is a refiactf philosophy of learning and teaching which
reflected in the methodology ,the syllabus ,théstexd the other course materials and finally tesal
a specific lesson. In brief ,an actual lesson datine end point of many other stages of plannhag t

culminate in a daily lesson..

Before a teacher steps into the second Egeyelassroom ,he or she should have developeat his
her own understanding of second language learmdgeaching .This background includes knowledge
of theories of second language acquisition anch&acharacteristics as well as familiarity with loot
historical and current trends in second languagagegy .This background knowledge will create a
personal philosophy that is realized whenever #azlier is preparing lessons ,teaching classes. or
grading assignments or tests .A good teacher camelpt but bring his or her own sense of good

learning and teaching into the classroom (Jenséd,p104)).
1.4.Basic Principles of Lesson Planning

As with any skill, lesson planning becomes @asiver time .As teachers gain experience in the
classroom ,they learn certain principles about milagn .When seasoned teachers are asked to list some

basic principles of lesson planning that noviceheas should be aware of ,the ones that are fréiguen



mentioned are actually basic principles of goodchesy :coherence, variety and flexibility. These

principles have proven useful for all teachers just the second /foreign language teacher.

1.4.1.CoherenceA good lesson has a sense of coherence and Tlbis means that the lesson hangs
together and is not just a sequence of discreteitses .On a macro level ,links or threads should
connect the various lessons over the days and weafe&scourse .On a micro level ,students need to
understand the rationale for each activity; albeytlearn best when there are transitions from one

activity to the next.

1.4.2.Variety. A good lesson exhibits variety. This variety neéd be present at both the macro and
micro levels .While for most students ,a certaigrde of predictability to terms of the teacher, ténds
,classmates , and certain administrative procedigresontorting ,however ,to avoid boredom and
fatigue. lesson plans should not follow the samttepn day after day. On a macro level ,there shbal
variety in terms of topics (content).Language ,akitls over the length of the course .On a micreele
,each daily lesson should have a certain amouwardéty in terms of the pace of the class suchnas t

spent on various activities ,depending on thedliffy or ease of the material being covered .

There are days when we want our students parteciqnadl be active , but there are others days when we
want them a bit calmer in order to be receptiveatoew material or practice a listening or reading
strategy .Each lesson should also have some yamiétrms of classroom organization such as whkole

class ,small group ,pair and individual activit{sd,p,406).

1.4.3.Flexible A good lesson is flexible ,lesson plans are neamt to be the tools that bind teachers to
some preordained plan .Good teachers think on teeiran know when it is time to change an activity
regardless of what the lesson plan says .An irtiagestudent question can take the class in an
anticipated direction that creates one of thosedednl “teaching moments” not to be missed. A
brilliant idea can come as the teacher is writimgtloe board ,sometimes pursuing these ideas is well
worth a risk of failure. Even failure can be a \aile lesson for both the novice and experienced
teacher(lbid,p,407)..

1.5. The Importance of Lesson PlanningNhy is lesson planning important? Every teacher is
required to prepare a lesson plan because thisnsidered as guide for the day’s lessons. Lesson
planning is important because it gives the teaeheoncrete direction of what she/he wants to take u
for the day. Research has shown that student fegiisi correlated to teacher planning. One major
explanation is that when plan is ready, teachemsf@eus on its implementation. When teachers do not
have to think so much about what they need to da theey are able to focus on other parts of the
lesson. Lesson planning is important because jishiglachers ensure that the day-to-day activitias t
go on in their classrooms are providing studenth wn adequate level of long —term progress toward
the goals outlined in their scope and sequenceyes as their individual education plans when
necessary. An effective lesson plan includes sewtements: learning objectives, quality questions,

supplies and activities. It is important to have larning objectives in mind because those sharNe
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the development and implementation of all actigitie the classroom. Quality questions are inquiries
that the teacher plans to direct at the studergs the course of the lesson. Sometimes these gossti
are rhetoric in nature, but more often they aregiesl to help the student think at a higher lehahnt
simple memorization and comprehension. It is imgdrtto come up with a plan for assessment to
determine whether the class has met its targetsdreplanning is a complex yet essential part ef th
teaching process that changes over time as teaclgaste more hands-on experience.
(www.bhojvirtualuniversity.com/sim/B.Ed_SLM/bedtabBpdf)

1.5.1. Benefits of Lesson Planning

“By failing to prepare, you are preparing to failThus, an organized teacher will always be able to
deliver the lesson within the given time frame (dgrthe limited class timings). With the additional
time saved, a teacher can give additional atterdiosh time to students that require additional help.
Also, there will be a sense of control and di@ttwhile teaching. Even if there is confusion anging
the students, the teacher will be able to guidmtb#ectively as the teacher will be well versedwihe
subject matter and will be able to cater the qoastwithout any stress.

A teachers’ most important trait is confide. Lesson planning can help the teacher to be wel
prepared and be aware of what he/she intends chitgathe students. It can also help the teacher to
focus more on the basic knowledge first then tdleestudents towards the next step. The teacher will
never stammer or mumble during the lecture becalge timely preparation of the lesson.
Furthermore, a teacher is one of the first few inasions of a child. Setting a good example of pre-
planning can always assist a teacher to becomea igspiration and the confidence with which the
teacher delivers the lesson will make the studealize the importance of planning ahead of time and
adopt this habit for other disciplines of life.

The ethnic diversity in schools is increasmith the passage of time as the people from ramahs
have realized the importance of education. Thues Jeéarning capacity of each student varies from one
another. Lesson planning can minimize this undedstey gap if the teacher plans the lesson effelgtive
This can be done by taking the first step thastet teaching from the core so that nobody isdeftind
and that every student is on the same page and ttileerteacher moves ahead with the topic.
https://eln.io/blog/3-reasons-lesson-planning

Lesson planning is at the heart of beingféactve teacher. It is a creative process thatved| us to
synthesize our understanding of second languagasiioon and language teaching pedagogy with our
knowledge of our learners, the curriculum, and tdeching context. It is time when we envision the
learning we want to occur and analyze how all tieegs of the learning experience should fit togethe
to make that vision a classroom reality.

There are a number of benefits to writingssdm plan. First, lesson planning produces moriedni
lessons . It gives teachers the opportunity toktleliberately about their choice of lesson objegi
the types of activities that will meet these ohjexg, the sequence of those activities, the maderia

needed, how long each activity might take, and btawlents should be grouped. Teachers can reflect on
11



the links between one activity and the next, thatianship between the current lesson and anyqrast

future lessons.

Second, the lesson planning process alloachtss to evaluate their own knowledge with regards
the content to be taught. If a teacher has to {dactexample, a complex grammatical structure iand
not sure of the rules, the teacher would becomeewfathis during lesson planning and can takesstep
to acquire the necessary information. Similarly,aifteacher is not sure how to pronounce anew
vocabulary word, this can be remedied during tlssda planning process. The opportunity that lesson
planning presents to evaluate one's own knowlesigaiticularly advantageous for teachers of English

for specific purposes.

Third, a teacher with a plan, then, is a neaefident teacher . The teacher is clear on whatls to
be done, how, and when. The lesson will tend ta filnore smoothly because all the information has
been gathered and the details have been decidedbgborehand. The teacher will not waste class time
flipping through the textbook, thinking of what ttio next, or running to make photocopies. The
teacher’s confidence will inspire more respect fribva learners, and helping the learners to feelemor
relaxed and open to learning. Some teachers faellébson planning takes too much time. Yet lesson
plans can be used again, in whole or in part, eotessons months or years in the future. Many
teachers keep files of previous lessons they hawght, which they then draw on to facilitate plamni

for their current classes. In other words, lesdanmng now can save time later.

Fourth ,lesson plans can be useful for otleapfe as well .Substitute teachers face the clyslef
teaching another teacher's class and appreciaw&/ireg a detailed lesson plan to follow. Knowingth
the substitute is following the plan also gives thgular classroom teacher confidence that thesclas
time is being used productively in his or her alegerin addition, lesson plans can also document for
administrators the instruction that is occurrinfga Isupervisor wants to know what was done in class

two weeks ago, the teacher only has to refer todaigs lesson plan.

Finally, lesson plans can serve as evideice teacher’s professional performance. Teachers a
sometimes asked to include lesson plans, alongatitér materials, as part of portfolio to suppbHit
annual performance evaluation. Teachers applyingéav jobs might be asked to submit lesson plans
as part of their job application so that employeas get a sense of their organizational skills and
teaching style.Tesol.org/docs)

In addition to this there are other importanceeskbn planning as follows:
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-Avoid teaching from cover to cover

Teachers teaching from textbook cover to cover siomes find that they are not able to accomplish
their goals, and need to rush through the lasttégics.
A lesson plan is important as it gives a sensarettion in relation to standards. Teachers knovatw
important and what is secondary. It is more impurtéor the students to learn deeply with

understanding, than to skim through many topicedigally.

- How to teach

While being clear about what topics to teach isangmt, knowing how to teach them is the key to
success in the classroom. The same topic can lbesfayuld be) taught differently, depending on the
students’ skills, temperament and attitude. Thessiderations should influence a teacher’s planning
the tasks to be presented, resources needed aing p&the lessons. The teacher should ask question
like “Should we spend more time on concrete maamipeg?”, “Use more worksheets for practice?” Or

even “would printing worksheets in color versusckland white make a difference?”

- A good lesson plan makes a confident teacher

Many teachers teach the way they were taugstuaents. However, that might not be the best way
We need to constantly update ourselves with beattipes that work, and how to teach more
effectively. For example, a teacher who has ordyrled “how to” and not “why” when growing up will
need to evaluate their own gap in knowledge whemvihg out the lesson plans for the semester. This
gives the teacher confidence when delivering tsede in the classroom. A confident teacher inspires

respect from students, which in turn reduces dis@problems

- Lesson planning now saves time in future

Lesson plans serve as a useful basis for futurnplg. They can be used again, in part or in whole,
for future classes. Lesson planning for subseqyeaits can be drawn from and modified from current
planning. The extra effort put in by first yeardbars to plan and organize the entire year’s leptams
and resources will go a long way for subsequentsyemching the same léve

- Handing over and professional performance

A clear lesson plan can be used by substitute éeachnsuring that time is used productively, when
the main teacher is not around. It can also seswe @ntral document for handing over to new taache
who are teaching the level for the first time. bid@ion, lesson plans, along with other materiabm

also be used to support annual performance evalualieachers applying for new job can also submit
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samples of theirlesson plans to show thedhtent understanding and organizational skills

(Teachablemath.

1.6. The Purpose of Lesson Planning

In order to begin with lesson planning, itngportant to know the aims and objectives of tbharse
being taught to students. A teacher should be pedpaot only to teach the students but also to make
sure that they take some fruitful thought regarding lesson at the end of the class. The aims and
objectives should answer questions regarding allathgles of the course. The questions could be like
the following:

What is the subject of the course?

What should the students understand regardinguthje?

What should they take away from the subject aetigof the class?

Most of all, the sequence of these questions i maportant. Also, it will be easier to plan thasen

once these questions are answered.

1.6.1. Teaching and learning activities

Once the aims and objectives are in places itmportant to make sure that the planned lesson is
understandable by the students. The teacher shwelshre different explanation methods for the
students to understand the topic easily. The mestlodld include giving real-life examples or cregti
a hypothetical situation related to the topic. Mer, showing videos related to the topic may also
assist in better understanding. Including actisitielated to the lesson is helpful for students to
remember the topic being taught.

The key is time management. A teacher haisn® all the activities during the class hours idesrto
finish the lesson according to the plan. Everythimduding explanation, examples, and activitieseha

to be timed in a manner that the lesson is notnebet@ for the next class.

1.6.2. Assessments to check student understandinigtioe topic

In order to check the understanding after la@mpng and learning activities, it is importanathhe
teacher drafts questions in different ways to chtbekknowledge and understanding of the topic thtés
teacher’s decision to check the understandingyoaalin writing. For this question answer sessitong
is required. The questions have to be preplannkd.t&dacher should be aware of what she planned for

the students to learn so that questions can béedratccordingly. Also, activities can be planned to
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check the knowledge and understanding of the mgitgr.//resources.eln.io/3-reasons-lesson-
planning/)
1.6.3. Conceptual

It refers to a set of skills, attitudes, conceptsteacher wants his students to master, focusaiglyron

the conceptual reason of planning. When intendongceptually to plan the teacher should ask a series
of questions that determines the effectivenesssgplan:

* What knowledge, skills do teachers want studémtsarn?

* What decisions about goals and students need tmbsidered?

* What sequences of activities do best, serve mgédarning goals?

* What types of assessments reflect the learniagiseved?

The best way to answer those questions isigir@ollaborative planning. It would be a remarkabl
opportunity for the teacher to pool thoughts, ailideas, and share experiences with other tegahners
order to refine and develop the existing lessom.pBecause-Lesson plans that are designed,
implemented, and evaluated by a group of teachatsody multiple perspectives that provide more
meaningful, challenging, and connected instrucliexperience for studerits

1.6.4. Organizational

It is concerned with all elements that aretezlao the physical environment and which may e¢fibgc
one way or another lesson plan and the learneogress.
* What time and physical factors affect planning?

* What budget is in place?

* Are materials available?

* What populations are served?

* What are the needs of the students?

So, it is through collaborative planning thadieers may improve his knowledge about the maserial
or resources to be used. It is not uncommon fahies of the same subject or grade level to be
unaware of what is available within the schooldee in the classroom. Novice teachers may benefit
from experienced one at this level. Because expesitteachers are usually aware of the appropriate
materials that best meet the learners 'needs/(bd&pace.univ-
biskra.dz:8080/jspui/.../Othmane%20Meriem.pdF)

1.6.5.Emotional

The teacher state of feeling affects to a gegtdnt his lesson plans, his confidence and sedress
and motivation are not noticeable only in his lessdut also by his learners.
* What confidence level exists by the teacher?
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* What content knowledge needs to be learned oesbed?
* What level of anxiety exists when teachers isreppred?

Novice teachers may feel safer and secure \plaming with other professional teachers. That is
what Maslow refers to —belongingl in his hierarchy of needs, which precedes —self actualization.|
—Stronger teachers will have a positive effect @s leonfident planners, who in turn will grow inithe
contributions to the group. Through collaboratiV@ming, experienced teachers have venue to
contribute to the next generation of teachers asamers are socialized into the value of lessomgdes

delivery, and review.

1.6.6. Reflective

Lesson planning is not a one day processrdther a whole life process, the teacher shoavem
feel satisfied with his lesson plans, he shoulgpka® modifying and adjusting them till they reach
perfectness that what is referred as teacherdlastiee practitioner.
* What can be learned from experience?
* What does or does not work?
* What can be done to strengthen one's teaching?

* Are there gaps in the curriculum that need t@abtldressed? Although teachers can reflect on
instruction at any point in time, reflecting upomets teaching immediately after the experiencejavhi
the experience is fresh, has distinct benkefiteacher's work is human work, that is to sayiteraeach
perfectness but it may get close to it, so thelteashould keep an eye toward the effectiveness,
efficacy, and efficiency of his lesson plan.( hgspace.univ-
biskra.dz:8080/jspui/.../Othmane%20Meriem.pdF)

Conclusion

A lesson plan is define as a source or tool thateguteachers through their working learning preces
It is imperative for a teacher to plan his/her ¢esssince this has the content, method, activiggtce
and material the teacher will use in the develogneétheclass A lesson plan is guided by objectives
that the students will assimilatesson plan is a detailed guide for teaching aoles<Lreating a lesson
plan involves setting goals, developing activitiaad determining the materials that will be used. |

addition to this it helps teachers in managingrtbkssroom effectively.
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Chapter Two

Classroom Management



Introduction

Classroom practice is improved by studying whatrghdo successfully and understanding the
principles on which their practice is based. Mamaget emphasizes that learning and teaching are
complementary activities. Just as successful masagecommerce and industry avoid disputes which
disrupt production, so in the classroom succegsshdhers do not constantly have to demonstrate ‘who
is the boss’. There are times when teachers mst their authority clearly and unmistakably, anel w
do not pretend that it can be otherwise. But we bklieve that good classroom management depends
more upon teachers and children working equitabfjether because they are confident together, than

upon peremptory instruction and resigned obedience.

Research on classroom management hasallypifocused on the identification of individual

practices that have some level of evidence to supipeir adoption within classrooms.

Textbooks are written and policies and guiaes are disseminated to school personnel based on
these assumptions. Without research that examiassroom management as an efficient package of
effective practices, a significant gap in our cotr&nowledge base still exists. Understanding the
components that make up the most effective andiefii classroom management system as well as
identifying the effects teachers and administratas expect from implementing effective classroom
management strategies represent some of theseAyapsta-analysis of classroom management which
identifies more and less effective approaches teeusal, whole-class, classroom management as a set
of practices is needed to provide the field witbacl research-based standar@iver R, Wehby J,
Daniel J. Teacher classroom management practi¢est&on disruptive or aggressive student behavior

p.4).

2.1. Definition of management

Management refers to skill in the organ@at@nd presentation of lessons in such a way that a
pupils are actively engaged in learning. This rezgian ability to analyze the different element$ an

phases of a lesson, to select and deliver apptepraterial and to reduce sources of friction.

(Colin J. Smith and Robert Laslett,1993 ,p,viii)

A primary problem with determining researchdshsapproaches to classroom management is
establishing a definition. Classroom managemenbkas defined broadly as any action a teacher takes
to create an environment that supports and faitdooth academic and social-emotional learning.
Instructional procedures could also be considetagsmom management by this definition; however,
effective instruction alone is insufficient for abtishing universal classroom management. Procedure
that structure the classroom environment, encouapgeopriate behavior, and reduce the occurrence of
inappropriate
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behavior are necessary for strong classroom maregernmstructional procedures, although equally

important to the classroom environment, can beidensd a separate set of procedures.

(Oliver R, et al.,2011)

2.1 .1.Definition of classroom management

Evertson and Weinstein (2006) refer in their défm of classroom management to the actions
teachers take to create a supportive environmanthi® academic and social emotional learning of
students. They describe five types of actions.rifento attain a high quality of classroom manageme
teachers must (1) develop caring, supportive aahips with and among students and (2) organide an
implement instruction in ways that optimize studémtccess to learning. Additionally, Evertson and
Weinstein (2006) state that teachers should (3pwage students’ engagement in academic tasks,
which can be done by using group management methatedures. Teachers must (4) promote the
development of students’ social skills and selfutagion. Finally, Evertson and Weinstein (2006 testa
that teachers should be able to (5) use approphmésventions to assist students with behavior
problems. The last two actions proposed by Evertsot Weinstein (2006) indicate that effective
classroom management improves student behaviounce;leclassroom management is an ongoing
interaction between teachers and their studentgptBr (2006) presents a similar definitio€lassroom
management refers to actions taken to create anthtena a learning environment conducive to
successful instruction (arranging the physical eowiment, establishing rules and procedures,
maintaining students' attention to lessons and gegeent in activitie$) (p. 17). Both definitions
emphasize the importance of actions taken by trechtr to facilitate learning among the

students.(Hanke Korpershoek,et al ,2014 )

Classroom management refers to how things are giénearried out in the classroom, it deals
with how things are done; and has to do with pidaces, routines, and structure. Classroom

management is the teacher's responsibility.

The teacher first has to set up how the classraamstion in order to expect the students to
behave. Simply put, effective teachers manage tbkissrooms with procedures and routines.
Classroom management includes the organizatiortuafeats, space time, and materials so that the
teacher can then allow the students to learn ttended content .It remains a challenge for veteran
teachers as well, as each year brings a fresh gobigbudents for whom to establish management

practicegJim Walters, M.A. and Shelly Frei 2007)
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There are other definitions of classroom management

-Classroom management is a term used by teatheescribe the process of ensuring that classroo
lessons run smoothly despite disruptive behaviostiigents. The term also implies the prevention of

disruptive behavior.

It refers to all those activities necessary to ead maintain an orderly learning environmenhsuc
as planning and preparation of materials, orgaimzatdecoration of the classroom and certainly the
establishment and enforcement of routines and (uilas, Parsons, Hinson, & Sardo-Brown, 2003)

-Classroom management is teachers’ stratedias d¢reate and maintain an orderly learning
environment and discipline means teachers’ respaiasstudent’s misbehavior. Classroom management

is closely linked to issues of motivation, disangiand respect.

“Classroom management is certainly concernetth Wehavior, but it can also be defined more
broadly as involving the planning, organization ammhtrol of learners, the learning process and the

classroom environment to create and maintain @tk learning experience Bpbbi Jo Kenyoh

2.2. The purpose of Classroom Management

A well-organized classroom is a classroom in wistldents know how to effectively make use of
the classroom and its resources. Some of the t@gadhjectives focus on expected academic behaviors,
appropriate use of materials and learning centned,cooperation with peers. So, teacher shouldalay
role to create a community of learners where stigdplay an active part in forming their environment
understand their role students, and learn how tkweffectively as an individual and with peers. All
actions taken by the teacher should be focusediomizing disruptions and fostering an environment

where students can learn.

The goals of classroom management are elaborateel@s:

-(a) To create and maintain a positive, producteaning environment. This goal is not meant for
absolute control or to create an inert, docile, emdlly compliant classroom and student body. Bath
an effective classroom management is to maintaitesits’ interest, motivation and involvement. Thus,

the focus is on activities that create positivedoictive and facilitative learning environment.

-(b) To support and foster a safe classroom comiywuAnother goal of classroom management is to
support and foster a safe classroom community. dama that students are allowed to make the
connections needed for learning to take place. Badtent needs to feel comfortable enough to déscus
their previous understanding without fear of beiiculed for their misconceptions. In order to reak

the students
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comfortable enough to take these intellectual rigkis necessary to set up the rules and routifidse
rules and routines will give them a structure inichhto interact with the teacher and each oth@ihe
rules and routines need to be necessary, fair padf if the students are to be expected to fwllo
them. « Each rule or routine should come with dakor written description of why the rule is negde

If the rule is too vague on its own, examples stidod given.

Classroom management strategy will not work if acker does not know his/her students. If the
teacher takes the time to get to know the studéetsy she can not only plan management issuesr bett
but can also minimize disruptions in a more perbovay. This has the added benefit of letting the
students know that you care about them as peopMekhss students. There are some aims of effective

classroom management plan.

» To assist students to keep task focus. Reseawtomktrates a significant relationship between the

amount of content covered and student learning .
* To reduce distraction from learning. This is ateasion of the goal to keep student task focused.

* To organize and facilitate the flow of learnilagtivities. Assess to learning is assisted by the
development of rules and routines that increaselvewment. Therefore, management goal must

complement learning goal.

» To help the students to manage themselves. Eh&b iassist students to take responsibility feirth

own actions as they impact their work within thassl

In order to be successful in teaching, teeceed to have a planning for effective classroom
management. There are six suggested planning &hées to effectively manage a classroom. The
planning include reflecting student developmentdseereating a physical environment, creating a
learning environment, creating, teaching and maiimtg rules and procedures, managing the classroom
activities, getting students to cooperate and ohass management style. Students’ development level
or Student characteristic®gbbi Jo Kenyon)

We can add some goals of classroom management
Laadjal (2013) during a lecture class about thelsgoé effective classroom management, she

proposed three main reasons for working hard toageaiclassrooms:

* More time for learning: Laadjal (2013) stated that time is an importanalgof classroom
management. It is used to expand the sheer numbenirtes available on learning. This
sometimes calls allocated time. However, simply imgkmore time for learning will not

automatically lead to achievement.
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» Access to learning:Also Laadjal (2013, p.1) argued that reach theosécgoal of classroom
management —giving all learners access to leartimggteacher must make sure that everyone knows
how to participate in class activity. The key isaa@ness. In order to participate successfully in a
given activity, learners must understand the paditon structure- the rules defining who can talk,
what they can talk about, to whom, and how longy tten talk.

* Encouraging self-management, self-control and respaibility: Finaly, Laadjal (2013,p.2) find
out that by explaining the procedures that deschbw activities are to be accomplished in
classroom, through they are seldom written. Thesegaures involve descriptions of how materials
and assignments be distributed and collected, uwtat conditions learners can leave the room,
how the grades will be determined, etc. (Amena 4au2014/2015,p,20.21)

2.3. Importance of Classroom Management

One of the most important and difficult roles tlatrainer plays in a classroom is that of a
classroom manager. A well managed classroom offexgsnducive environment for effective teaching
and learning to take place. Therefore, classroomag@ment is not simply restricted to the management
and discipline of students, but includes ensurrag stressful and non-educational situations anéeded
and students learn topics and subjects effectivelg. critical to understand and appreciate theref

exerted by trainer to create a well-managed classro

2.3.1. Why is Classroom management Important?

» To optimize student learning and achievement

Managing the classroom includes the variotrscacies of student learning that take account
of expectations, interactions, motivation, and b&vra An analysis of the classroom
management research shows four general componéndessroom management that affect
student achievement for all students. These fompoments are (1) rules and procedures; (2)
disciplinary interventions, (3) teacher-studentatiehships and (4) mental set. "Mental set"
refers to the mindset with which you approach ydassroom management.

Improving your classroom management means you @mstantly working to create a
learning environment in which all students feelesahd appropriately challenged. It means the
learning opportunities you provide to studentsaganized and delivered in ways that allow all
students to succeed. Effective classroom managesiantrucial component of ensuring that all
students achieve in your classroom.(slideshare)2014
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To successfully engage students.

To

To

Classroom management is important for ensuring shatents learn the material rather
than committing it to short-term memory for tedgaging students in lectures by moving
around the room, asking questions, and employinly berbal and nonverbal teaching methods
ensure that students are paying attention and dakiare from the learning experience than

simple facts. Engaging students boosts their cenfid and makes the lesson more effective.

manage classroom time effectively

The efficient use of time is an important varialsiehelping students achieve learning goals
and making the classroom a pleasant place forersiand students. Instructional strategies must

be planned to fit into fixed time frames.

Variables that affect your use of time includeinstructional routine procedures, transitions
between activities or classes, and other interoagti Managing classroom time involves
handling administrative tasks quickly and develgpstrategies for making transitions and
interruptions as short and orderly as possible-ev@&ng them as teachable moments. These
routines and procedures form the backbone of aciezitly run classroom and help students feel

secure in your classroom.
maintain a positive classroom atmosphere

Developing and maintaining a positive learningisanment is a foundation for effective
teaching. Managing the learning environment is agoong active process in which the teacher

must be a careful observer, communicator, fadiitseand manager.

Trainers try to offer their students a rich anditing classroom environment because they
know that the richness of students experiencesrdranced or diminished by their surroundings.
The classroom atmosphere also affects the way tsitbehave, as well as how much attention

they pay to instruction.

To maintain a positive classroom environmént important to establish rules, procedures
and standards; implement classroom routines; ptgueblems from occurring, establish a clear
standard of conduct; and instill a sense of respadt community among students. To further
create a relaxed atmosphere in the classroom, réfieet must be friendly, understanding,
respectful, patient, fair, set clear and reasonahlgectations and be willing to provide help.
.(slideshare.2014)

23



Effective classroom managers maximize thesttioom's physical space to facilitate easy
teacher movement and proximity, as well as studemtement and transitions. A high-quality

training program necessitates a classroom rich ccessible, well-organized materials and

inviting spaces where students can work alonerong, and with you.(slideshare.2014)

2.4. Rules of classroom management

Managementefers to skill in the organization and presentatid lessons in such a way that all
pupils are actively engaged in learning. This rezpiian ability to analyze the different elementd an

phases of a lesson, to select and deliver apptepraterial and to reduce sources of friction.

Perhaps at this highest level of perfectiorrdhmay indeed be some extra ingredient of indiMidua
charisma but studies of teacher behavior (Ruwdteal, 1979; Wragg,1984) have noted specific skills

which are demonstrated by effective teachers.

These skills can be learned and applied by newdtoghe profession because they are new skills.

As McManus (1989) sensibly points out ‘teaghis more than the sum of its parts’ but it isgdole
from research, observation and autobiographicalcdote to discern ‘four rules’ of classroom
management applied by successful teachers whiehtli& ‘four rules’ in arithmetic, once assimilated,

can be applied in many different situations

2.4.1. Rule One: Engagement

This rule emphasizes the point that a lesson whielkes a brisk start will avoid the difficulties
which can arise if pupils are not promptly engagedseful activity. If teachers are pre-occupiedhwi
setting up displays, distributing materials or sharg for equipment then there are ample oppoitsit

for idling, chatter and other unproductive actesti. The process of ‘getting them in’ can be seen t

involve three phases: greeting, seating and sgartin

2.4.1.1 Greeting

Simply by being there before the class arrivestiélaeher establishes the role of host receiving the
class and he is quietly able to underline his aitthby deciding when pupils are invited to entee t
room .There is also the vital practical advantagdeng able to check that the room is tidy, that
materials are available, displays arranged, an@ssacy instructions or examples are written on the
board. This will all help to provide the mental quusure essential to relaxed assurance. In larger
schools, this tactic may not be easy, though psadeal commitment appears to be a more significant

factor than distance between teaching areas irriegsa prompt start to lessons (Rut¢ial, 1979).
24



2.4.1.2 Seating

Although arrangements will vary according to theetyof lesson, age of pupils and nature of

activity, it is important that initially teachersedde where children should sit. Like entrancehe t
room, this is another aspect of the natural esthient of responsibility.
Teachers may choose to encourage children to #it frlends to promote co-operation or they may
deliberately and arbitrarily disperse such centefspotential distraction: but they establish that
placement and movement in the classroom are mattdach they control. A seating plan showing who
sits where quickly enables teachers to learn aadnaividual’'snames, so although lategrouping

will be desirable, it is very useful for at ledsetfirst few lessons if a fixed pattern is set arantained.

2.4.1.3 Starting

Starting a lesson smoothly and promptly dependoniyt on managing the physical entrance and
disposition of the student body but also the memsaling-in of the student mind. One teacher
interviewed as part of the Teacher Education Ptgaly of first encounters between teachers amd ne
groups of pupils, expertly and neatly sums up howtért a lesson: Right at the start of the leskere
is something for them to do: games, work cardsthang, because they rarely arrive at the same Four
rules classroom management 5 time. | try to craatatmosphere in which they start science as seon a
they come through the door.(Wragg, 1984).Whatetwersubject or topic each lesson should start with
some activity which occupies every child quiethhilst teachers deal with registration, latecomiarst,
or malfunctioning equipment. The type of activitylwlepend on the age and ability of the child amel
nature of the lesson, but it must be something iwittach child’s capacity to accomplish without

additional help.

2.4.2. Rule Two: The good fininsh

Though most disciplinary problems arise from a pstart to a lesson, the next most vulnerable time
providing many opportunities for trouble makingtie end of a teaching session. For this reason ‘get
them out’ is cited as the second rule of classraanagement.

Carefully planning the end of each lesson is aialywart of the way in which experienced teachers
successfully handle transition from one activityatwther. As Gray and Richer (1988) put it, ‘stonet
at the end of a lesson is all too easily lost sigh of relief that it is

nearly over’. So teachers need to consider theptrases of concluding a lesson and dismissing a.clas
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2.4.2.1 Concluding

An orderly procedure for stopping work should irg#uconsolidation and reinforcement of learning
and this is difficult to achieve if children areallsbusy writing or engaged in collecting books and
gathering materials together. It is helpful to gas@ early warning that it will be time to stop o
minutes precisely’ or whatever is a 6 Effectivessldom management suitable time to avoid stopping
pupils in mid-sentence. It is vital that all workust cease in good time for material to be collected
books put away and still give opportunity for soraeision and recapitulation. This could take therfo
of a brief question and answer session which withlde the teacher to check on how successfully
objectives have been attained or identify point&ctvihequire further attention.

Gray and Richer (1988) point out how valuallésito use this time to give positive feedback to
pupils, praising good work and reassuring those tdnee had difficulties that next time things wié b
different. It is an opportunity to refresh, restated reinforce the theme of the lesson. It can hésa
good idea to reserve some time for a game, qustany so that the conclusion of the lesson becames
reward for earlier effort, particularly for thosénavmay find the main subject content a bit of aggte.

2.4.2.2 Dismissing

Decisions about the precise method for dismissialgss will vary according to the age of the pupils
As Gray and Richer (1988) suggest, 'Arms foldettingi up straight!” or similar ritualized instruotias
may be appropriate for controlling young childrént they are more likely to provoke confrontation
with older pupils. Yet some sequence or patterrcivfacilitates the movement of bodies from insle t
outside the classroom with minimum contact withnfture, equipment or each other does need to be
established. It is important to remember that elasge never just leaving one place; they are going

another. Children should be helped to cue in to tiext activity.

2.4.3. Rule Three: The lesson trace (Get on with)it

In this context ‘it’ refers to the main part of tlesson, the nature of its content and the maninis o
presentation. Pupils’ feelings of self-esteem agwlse of competence in a particular subject arela wil

depend to a considerable extent on the teachalityab ‘get on with it'.

2.4.3.1 Content

Difficulties in learning and consequent problem#hwiehavior often happen because the content of a
lesson is not matched to the ability of the pufmlsvhom it is delivered. Because persistent failtae
easily result in disgruntled disaffection, carefatutiny of the curriculum by subject departmemis by

individual teachers is needed to ensure thatapjgopriate. Raban and Postlethwaite (1988) ofieres
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useful advice on how this can be done by findingwaoat pupils already know, starting a little fueth
back to build on what is understood, planning snsédips towards each teaching goal and being
prepared to adjust these plans if progress is amigbmade .Activities planned for the beginning and
conclusion of the session will go some way to aghgethese aims, but it is also important to previd
variety in the main body of the lesson particulariydouble periods. The ambition to see that every
child has something finished and something markeéviery lesson will help maintain the pace of
teaching. Such immediate feedback and reinforcenseaspecially important for pupils with learning
difficulties, whose previous failures leave thenediag frequent reassurance that they are on thé rig
track. These children will also benefit from teashiaking particular care to deliver instructiohsacly
and precisely since ‘if children know what we wrém to do, they will usually do it (Lovitt, 197.7)
Finding the correct balance is not always easy,noch of the same thing becomes tedious, too
many changes become confusing, but most lessongdsimvolve some listening, some looking, some

thinking, some talking, some reading and some ngiti

2.4.3.2 Manner

Positive relationships develop from the manner imcl people communicate with each other. For
teachers, this means thinking about how they addaesl question children and how they convey
expectations about behaviour. The atmosphere llassroom is like any ‘weather system’ subject to
change and the effective teacher is skilled attsgpénd dispersing a minor disturbance beforeuilds
up into a major depression. As in meteorology, essful forecasting requires alertness to early iwgrn
signals and these are most readily picked up bgshtza who display what Kounin (1970) and Brophy
and Evertson (1976) have described respectivelyiigtness’ and ‘smoothness’.

‘Withitness’ is the somewhat dated term whicksatibes the timeless virtue of being able to previd
work at a suitable level and administer system Imctv pupils know what to do, where to get help if
needed and what to do next when they have finighre@ssignment. For example, where there are
difficulties in reading or comprehension, help ¢tenprovided through topic guidelines, summaries and

key word charts giving explanations and spellings.

‘Smoothness’ refers to the ease with which gupibve from one activity to another. Transitions ca
be handled more easily and problems avoided byrigsthat supplementary activities are readily
available to usefully occupy anyone who has coregldéheir original assignment. This enables the
teacher to ensure that all the class will be remdghange together from one activity or location to
another. The smooth flow of classroom life is ai&dped by teachers avoiding too many disciplinary

interruptions.
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The manner in which a teacher addresses a @#ssts an attitude and conveys a message not only
through what is said but also through how it isdds@defore speaking to the class it is essentid tha
attention is gained by getting pupils to stop warkl listen carefully.

It follows that any information to be deliveredthis way should be vital enough to merit the inavié
interruption to the lesson. (Colin J. Smith and &oblhaslett ,1993)

' The importance of teachers using their eyexdmmunicate is emphasized by what might be

described as a ‘lighthouse technique ‘for addrestie class recommended by Marland (1975).

2.4. 4. Rule Four: Sharing

Teachers develop good personal relationshigstieir pupils by fostering mutual trust and resip
To do this effectively teachers need to be awarsach child as an individual and be sensitive ¢o th

mood of the class as a whole. This means knowingswiho and keeping track of what's going on.

2.4.4.1. Position

Awareness of individual differences begins with thendane but essential task of learning names

and putting them accurately to faces.

Keeping the same seating plan, at least foriteeféw meetings with a group enables the teatther
use names correctly albeit at first by discreegnezice to the plan. An active strategy should teen

employed to revisualise the plan.

Other useful tactics in fixing names and faaes adding a brief written comment using the papil’
name each time work is marked and taking every dppiy to chat informally to children outside ctas

in playground, corridor and dining room so that saadditional background information is added to the

teacher’'s mental picture.

2.4.4.2. Environment

Few classes or groups of pupils within a classliaely to be so purposefully malevolent as tob se
out on a planned campaign of disruption..Movinguabthe room, quietly marking work in progress,
offering advice and guidance keeps attention ortabk in hand. It is a natural contact betweenheac
and pupil which provides immediate feedback andnmdhat if attention has wandered the teacher’s
response can be to offer help with an assumedcdif§ rather than reprimand about misbehavior.
(ibid,1993).
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Conclusion

As a conclusion we can say thlssroom management is the term we will use tbligigt all of
those positive behaviours and decisions teacheke moafacilitate the learning process of their siutd.
It refers to all those activities necessary to teregand maintain an orderly learning environmenhsag
planning and preparation of materials, organizatidecoration of the classroom and certainly the
establishment and enforcement of routines and.rules

Managing a class full of students is one of theyeg challenges faced by teachers. If teacher®to n
have an effective plan in place, there will notinech opportunity for students to engage in meaningf
learning experiences.
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Chapter Three

Field Work



Introduction

This study is an attempt to investigate the rolé legson plan and its effect to improve a well
managed classroom, this chapter deals with infooma&bout the sample, the description, and the
analysis of the questionnaires. Also, the analysiacerns the data obtained from two different
guestionnaires which are named teachers’ quesiienaad learners’ questionnaire, this chapter will

discuss and interpret the results that we havarsutdrom the two questionnaires.

3.1. Teacher’s Questionnaire Analysis
The data gathered from teacher’s questioanaill be provided with statistics by the meansS§fSS system (Statistical

Package for the Social Sciences).

Section one : general information

Question item 01:What is your gender?

N° %
Female 2 28.6%
Male 5 71.4%
Total 7 100.0%

Table 01Teacher's gender

gender

Graph OLTeacher's gender

As illustrated above, almost all the teachers whswered the questionnaire are male teachers (7,1.4%

only two teachers are female (28.6%).

Question item 02How old are you?
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NC %

30-39 5 71.4%
over40 2 28.6%
Total 7 100.0%

Table 02Teacher's age

old

| BN
Baveran

Graph 02Teacher's age

It can be noted from the table above that the mygjofiteachers (71.4%) are Aged between 30-39
and are less experienced compared to the two tahehners (28.6%) who are over 40

Question item 03:What is your degree?

N° %
Magister 4 57.1%
Doctorate 3 42.9%
Total 7 100.0%

Table 03:Teacher's degree

qualification

1 maister
B choctarats

Graph 03:Teacher's degree
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As it is illustrated (57.1%) said that theywbaviagister, and (42.9%)said that theyhave Dottora
degree
Question item @}: How long have you been teaching?

N° %
1-2 years 1 14.3%
Over 3 years 1 14.3%
Over 11 years 5 71.4%
Total 7 100.0%

Table 04 Teacher's experience

teacher

Graph 04:Teacher's experience

This table shows th&{71.4%) said they spent teaching over 11 years, . Wengdite certain
balancg(13.4%)from 1-2 years and13.4%)for the teachers who have been teaching for mgeass

.This means that the majority of teachers are rexpeed

Question item ®:Do you think that planning lesson is a task?

NC %
Yes 7 100.0

Table 05 Teacher’s opinion if planning is a task
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Graph 05: Teacher’

s opinion about the planning as a task

From this result, we clearly notice that aidkers said that planning lessons is a task . Team

that teachers always planned their lessons andgitesy good results when they are teaching, and

planning is important for them.

Question item (B: Do you think that

planning lesson is importantaadhing English ?
N° %
Very important 5 71.4%
Important 2 28.6%
Less Important 0 0%
Not important 0 0%
Total 7 100.0%

Table 06:The importance of planning lessons

importance

B very Important
Eimportant

Graph 06:The importance of planning lessons
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We notice that the great majority of teachefs4%) said that planning lessons is very important.
While(28.6%) said that planning lessons is impdrtahis means that the teachers are aware of the

necessity of planning since no one of them seetitmportant or at least of a lesser importance.

Question item (7: How often do you plan your lessons?

N° %
Sometimes 1 14.3%
Always 5 71.4%
Never 1 14.3%
Total 7 100.0%

Table 07 Teachers planning their lessons

lessons

Graph 07: Teachers planning their lessons

The results summarizes that (71.4%) alwdgs fpheir lessons. While ( 14.3%) often plan their

lessons and the same percentage (14.3%) saidhenainever plan their lessons. So the majority of
teacher plan their lesson

Question item 08:Do you face difficulties in planning lesson?

N° %
Yes 2 28.6%
Sometimes 5 71.4%
No 0 0%
Total 7 100.0%

Table 08: Facing difficulties in planning lesson?
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difficulties

Graph 08: Facing difficulties in planning lesson?

From the table above we can notice that the mgjofiteachers (71.4%) said that they sometimes
face difficulties ,while only ( 28.6%) said "yediely actually face difficulties of different aspedisis

means that teachers plan their lesson beforedbelyeir lessons.

Question item 09:Do you think that experienced teachers need tothkain lessons?

N° %
Yes 7 100.0%
No 0 0%

Table 09 If teachers need to plan their lesSon

experience
e

Graph 09: If teachers need to plan their lessons

From the table above , it is noticed tHetesmchers said that experienced teachers negldtaheir

lesson because it is an effective tool in teaching

Question item 10:How is your relationship with your students ?
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N° %
Very good 6 85.7%
good 1 14.3%
Bad 0 0%
Total 7 100.0%

Table 10: Relationship with students

relationship

B very good
Bgood

Graph 10: Relationship with students

As illustrated above, the majority of the teach{8&7%) said that they have a very good relation
with their students , only (14.3%) of teachers smdd.This motivates teachers to well prepare and

better react.

Question item 11:In your opinion what is the role of EFL teacher?

N° %
Guider 1 14.3%
Guider-Manager 2 28.6%
All of them 4 57.1%
Total 7 100.0%

Table 11: The role of EFL teacher

37



opnion

B guider
1B guider-manzgsr
Cailof them

Graph 11 The role of EFL teacher

As shown in the table aboyB7.1%)of teachers said that their role is as Guideorgroller- guider
and a guider- manager .Wh{{28.6%3}aid that their role is a guider- manafet,3%)of them said that
their role is just as a guide .The percentage sdat teacher plays a big role in teaching.

.Question item 12:In your opinion what is the goal of classroom mamagnt?

N° %
An effective classroom 4 57.1%
Promotion of teaching 3 42.9%
Total 7 100.0%

Table12The goal of classroom management

goal

I an sffective classroo m
M premticn of teaching

Graph12:The goal of classroom management
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As noticed from the table above, the results shHmat ¢ 57.1%) see that the goal is to achieve an

effective classroom .However ( 42.9%) said thatgbal is to guarantee a promotion of teaching, this

encourages both teachers and students to giveimpogtance to their classroom

.Question item 13:For whom lesson planning is beneficial ?

N° %

For teachers 0 0%

For students 0 0%
For both 7 100.0%

Table13The Beneficence of Lesson Planning

beneficial

Graph13:The Beneficence of Lesson Planning

It is noticed that lesson planning is beiaff for both teachers and students. Because ¢each
make efforts and use many methods or ways in tegcho students do not face difficulties in leagain

Question item 14:How do you arrange your classroom?

N° %
Group work 1 14.3%%
Individual 1 14.3%
All of them 5 71.4%
Total 7 100.0%

Table 14:Classroom Arrangement
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arrangement

W arccp work
Binaiiduzl

all oi tham

Graph14 :Classroom Arrangement

It can be concluded from the results above tha&t,3¢b) of the teachers use group work while
(14.3%) use individual work . However,(71.4%) bseh of them this help all students to particigate

the classroom and improve their skills

Question item 15:How can the teacher's lesson planning impact tieetefeness of

classroom management ?

N° %
Positively 4 57.1%
It depends 3 42.9%
Total 7 100.0%

Table 15:The impact of lesson planning in classroom

effectiveness

M

M postivaly

Graph 15:The impact of lesson planning in classroom
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The table above indicates that lesson plan mayctaffeassroom management positively
(57.1%). But (42.9%) see its effectiveness dependim the lesson plan itself. Students will engage
when the lesson is well prepared.

. Question item 16:The key for successful classroom management isiplgnWhat do
you think?

N° %
True 5 714
Do not know 2 28.6
Total 7 100.0

Table 16The key for successful classroom management

key

Wirue
B oo nct know

Graph 16:The key for successful classroom management

As illustrated above, (71.4%) teachers said thainmihg lessons ishe key for successful
classroom managemem/hile (28.6%) said do not know, this means that hajority of teachers plan

their lessons because planning is beneficial fertbih.

3.2. Student’s Questionnaire Analysis

Section one: general information

This section contains general informationulibe students which are gender and level .

Question item 01:What is your gender?

N° %
Male 25 73.5%
Female 9 26.5%
Total 34 100.0%
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Table 17: Student’ gender

Gender

H mas
W Fenale

Graph 17: Student’ gender

From the table (01), it is obvious that mdsthe population (73.5%) consists of male studeritde
a small number of participants (26.5 %) are fensiledents. This shows that males represent the
majority of English language learners within oumgde. That is, girls show less motivation and iesér
towards studying English.

Question item 02:What is your level in English?

N° %
Very good 4 11.8%
Good| 20 58.8%
Averagqg 10 29.4%
Total 34 100.0%

Table 18: student’s level in English

Level

B Very geod
H Good

O average

Graph 18: Student’s level in English
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As noticed above, the majority of students (98.&re good at English. Then, (29.4%)are average.

While about( 11.8%) of students are answeringttay are very good ;this means that though thel lev
of students is different but they like Englishdaage .

Question item 03:Does your teacher uses different teaching methods make you learn better?

N° %
Yes 18 52.9%
No 11 32.4%
Do not know 5 14.7%
Total 34 100.0%

Table 19:Using different teaching methods

methods

Graph 19:Using different teaching methods

This table shows that, the majority of stude®®.9%)said yes. Then, (32.4%)said no.While about(
14.7%) of students do not know ;this means thatgudifferent methods help them to learn better.

Question item 04: How is the relationship betweenou and your teacher?

N° %
Good 19 55.9%
No relation 15 44.1%
Total 34 100.0%

Table 20:Relationship between students and teachers .
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relationship

Wgood
Blra reiston

Graph 20:Relationship between students and teachers

It is illustrated that (55.9%) of students @avgood relation with their teachers. Then, (43hke
not .

This means that students give importance for thioas given from their teachers and follow the step
of teaching in classroom.

Question item 05:Do you contribute with your teacher to manage thelassroom ?

N° %
Always 1 2.9%
Sometimes 17 50.0%
Rarely 13 38.2%
Never 3 8.8%
Total 34 100.0

Table 21 Contributing to manage the classroom

contrebute

o
BESF

Graph 21: Contributing to manage the classroom
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The result above showed that;(50%) studenttriboite to manage the classroom Sometimes , while

(38.2%) students contribute for Rarely, (8.8%) shid contribute for Never and the rest of them of
them (2.9%) for always. We see that students wamhanage the classroom.

Question item 06: Do you think that English lessonseed to be planned?

N° %
Yes 32 94.1%
Do not know 2 5.9%
Total 34 100.0%

Table 22 planning of English lessons

lessoplanned

Hyes
Mo rot kriow

Graph (22): planning of English lessons

This table shows that;(94.1%) students saitlEhglish lessons need to be planned and (5.9%)tlo n
know. This means thgblanning lessons is necessary, and helps studemsgptoves their skills.

Question item 07:How often does your teacher use activities in fowskills?

N° %
Always 11 32.4%
Sometimes 18 52.9%
Rarely 5 14.7%
Total 34 100.0%

Table 23: Using activities in four skills
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activities

Graph 23 : Using activities in four skills

(52.9%) students affirmed that their teacheometimes’ use activities ,while (32.4%) stand for
always. And (14.7%) opted for rarely .Using actestin four skills gives the students opportunities
learn the English language well as a foreign laggu

Question item 08:How often does your teacher use audio visual aids?

N° %
Always 1 2.9%
Sometimes 19 55.9%
Rarely 10 29.4%
Never 4 11.8%
Total 34 100.0

Table 24: Using audio visual aids

audio

Graph 24: Using audio- visual aids

The use of audiovisuals helps students in legrribespite, the vast majority of students (55.9%)

affirmed they_sometimes ‘ use in their classrooms ,some of t1#9¢6) say that theyrarely* use
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these aids, while (11.8%) stand for never’, anevadf them (2.9%) stand for always.this means that
use of audiovisual is better than the use of abway.

Question item 09:Does your teacher use gestures and facial expnssgianake you understand?

N° %
Yes 26 76.5%
No 8 23.5%
Total 34 100.0%

Table 25: Using gestures

gestre

Graph 25: Using gestures

The result showed that the most of teac{¥$%) use gestures. While (23.5%) said no.ihis
order to make students understand more. Teachergassure in order to reduce the problems of
misunderstanding and difficulties that face stusiémlearning .

Question item 10:Does your teacher write on the board?

N° %
Yes 12 35.3%
No 22 64.7%
Total 34 100.0%

Table 26: Writing on the board
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writing

Graph 26: Writing on the board

As shown in table above (64.7%) of studerdascithat their teachers do not write on the boandi,
35.3%) of them said yes. If the teachers writehenldoard students get more engaged. even teachers
have materials for writing in the board, but theyrabt prefer to use them because they use other

different ways for their students in order to learare.

Question item 11:How often does your teacher check your understgnalithe lessor?

N° %
Usually 4 11.8%
Sometimes 24 70.6%
Rarely 4 11.8%
Never 2 5.9%
Total 34 100.0%

Table 27:Checking understanding of the lesson
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Graph 27:Checking understanding of the lesson

As it is illustrated ;(70.6%) indicates thatachers " Sometimes check the understanding eaf th
students_ ‘ while (11.8%) students stand foRarely_, and _usually a few of them (5.9%) opted for
_Never.According to the level of students and their fessmkband the importance that they give for their
teachers and lessons. Teachers do not check .

Question item 12:How often does your teacher communicate with you?

N° %
Usually 8 23.5%
Sometimes 17 50.0%
Rarely 8 23.5%
Never 1 2.9%
Total 34 100.0u

Table28 ommunication with the teacher

communication

B uzualy

B sometines

Oraray
never

49



Graph28: Communication with the teacher

As it is mentioned in the table above ;(50%)i¢atks that teachers "Sometimes* communicate with
their students while (23.5%) students stand foRarely_, and _usually a few of them (2.9%) opted
for _Never teachers do not like to communicate with theudents ,itdepends of the number of
students in group.

Question item 13Do you think that lesson plan is very Importantyour to understand easily ?

N° %
Yes 31 91.2%
No 1 2.9%
Do not know 2 5.9%
Total 34 100.0%

Table 29: The importance of lesson planning

importance

Wyes
.e

Do not kraw

Graph 29: The importance of lesson planning

The majority of students (91.2%) chose "yes" thason plan is very important for them. While few
of them (5.9%) said that they "do not know" , amdy (2.9%) said "it is not important”. This means
that students like planning in order to understéBtddents that said lesson planning is not importan
,perhaps they do not like to be motivated andease their comprehension, and improve a good
background to develop their language .

Question item 14:Does your teacher prepare the lesson in an orghniag?

N° %
Yes 24 70.6%
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No 10 29.4%

Total 34 100.0%

Table 30: The preparation of lessons

preparing

Graph 30: The preparation of lessons

As noticed above, the results show (70. 6%)wansd the question with "yes". This means thatess
plan helps the students learn easily. Howevesya $tudents(29.4%) said no.
students know that their teacher prepare his/tesole according to the methodology and the ease of
understanding.

Question item 15:Which of these elements are mostly adopted ircldmsroom?

N° %
Writing on the board 3 8.8%
Given handouts 23 67.6%
Orrally said 8 23.5%
Total 34 100.0%

Table 31 Elements adopted in the classroom
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Graph 31: elements adopted in the classroom

The majority of students (67.6.2%) said that the@achers give handouts, so students have less
comprehension. While some of them (53.5%) saidithatally said, and (8.8%) said it is written &t
board. This means that students get some diffesulti understanding.
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3.3. Discussion of the Findings
Throughout the analysis of the teachers amdiesits’ questionnaires, the following findings were
deduced:
*-The majority of teachers plan their lessons aaid that is a task ,so it helps them in teaching .
*-lesson planning is beneficial for both teacherd atudents.
*- There is a big relationship between lesson plagnand classroom management.
*-Teachers plan their lesson before going to thesiioom because it is very important.
*-Teacher need to plan their lessons becausait effective tools in teaching.
*-The good relationship with students motivate tesas to well prepare and better react.
*-The goal of classroom management encourage leaithers and students to give more importance to
the classroom
*-Students will engage when lessons are well peghar
*-Students contribute in managing their classroom.
*-The importance of lesson planning make studemidetstand easilyand improve a well managed
classroom because it is a helpful and useful &kilthem

*-Using different methods help sstudents to leatidy

Conclusion

The main concern of this chapter is to test bypothesis (lesson planning improve classroom
management)Lesson plan is the most effective skill for bathchers because it help them in teaching and
it is as a gouged for students to ledmorder to collect data we used a formal questmenas the most
suitable means for our research situation. Thelteesibtained revealed that the most effective the
teacher lesson plan is the well managed his classmould be.
Recommendations
*- Preparation of lesson planning by the teachacdifate teaching learning process .
*- lesson planning can develop a well managed wass so it allows teachers to organize their
classrooms.
*-Teacher must follow the suitable methodologydarto make students understand.
*-Students must help their teachers in managing tha&ssroom
*-Experienced teacher and non experienced neelhtotipeir lesson.
*-Teachers should use different methods of teacimrmayder to improve the level of students and
develop the four skills.
*- Teachers should use audio —visual aids in cralenotivate students to more practise in the
classroom.

*- Teachers should make a balance in using elemettig iclassroom
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General Conclusion

The present research tried to investigate whetib@chers plan and prepare their lessons has any
improvement on managing classroom, In the Firsptgra We spot the light on the lesson planning.
Throughout this chapter ,we mentioned the definitithe Importance ,and the purpose of lesson
planning in addition to some other elements asquoes and benefits of lesson planning. The Second
chapter dealt with the notion of classroom manageniiefocused on definition ,the Importance ,ahe t
purpose of classroom management in addition to fisur rule. In the Last chapter, we used
guestionnaire for both teachers and students teatdllata, .As a result we find that lesson plagnin

play a big role in improving classroom management.

54



Bibliography

Harmer, J. (2006)I'he Practice of English Language Teach{Bgd ed., pp. 308,309).Malaysia: Pearson
education limited

Jensen, Linda. Planning lessolmsCelce-Murcia, Marianne (Ed-Jeaching English as a second or
foreign languageUnited States: Heinle & Heinle, 2001

Woodward, T. (2001)Planning lessons and coursg. 1,) United Kingdom: Cambridge university

press.
Webography

- Bobbi Jo Kenyon classroom Management

www.bobbijokenyon.com/crm/AEU_classroom_managerpelt.
- Center for Applied Linguistics Lesson Plammi

www.cal.org/caela/tools/program.../Part2-29Lessanfing.pdf
-Colin J. Smith and Robert Laslett ,Effective Classn Management: A Teacher's Guide, Second
Edition ,1993)

Effective Lesson Planning - LINCS - U.S. Depwent of Education
https://lincs.ed.gov/sites/default/.../8 _TEAL_LessBlanning.pdf

— ESL Library Blog Macro and Micro ,Lesson Plannjgag13
https://blog.esllibrary.com/.../macro-and-microdes-planning/

https://www.ahmadotaif.com/.../Effective-ClassrotdManagement

- ELN The e-Learning lesson-planning
https://eln.io/blog/3-reasons-lesson-planning

- Harmer, J. (2007How to teach Englisi2™ Edition.PDF | Nasr Mirza ..p.156)
https://www.academia.edu/.../How_to_Teach_Englisiad_Edition_Jeremy_Harmer.PD.

LESSON PLANNING | REFLECTIONS FROM AN ENGLISH TEAGER
https://edalin.blogia.com/2007/090 #&ssonplanning.php

-Hanke Korpershoek et al .2014 (PDF) Effectilassroom management strategies and classroom
management programs for educational practice .

https://www.researchgate.net/.../322266852_Effectilassroom

-The Impact of Effective Classroom ManagenienReduce Discipline Problems.2015
http:// dspace.univ-biskra.dz:8080/jspui/.../578#mena%20Zouzou.p.

The Importance of Planning
https://www.tesol.org/docs/.../14002_lesson-plagnain-1.pdf?..

https://www.teachercreatedmaterials.com/estors/filéd106s.pdf
-Managing. Classroom Behavior and Discipliiimm Walters, M.A. and Shelly Frei ... Classroom

Management vs . Classroom. Discipline

55



-(Oliver R, Wehby J, Daniel J. Teacher classrananagement practices: Effects on disruptive or
aggressive student behavior.p.7 .june,2011)

The Role of Lesson Planning in ImprovindeEfive Classroom management

http://dspace.univ-biskra.dz:8080/jspui/.../.OTHMAREOMERIEM.pdf 2015

56



Appendices



Appendix(A)

Teachers questionnaire



Teacher’'s questionnaire

Dear teachers;

This questionnaire is a part of my dissestathat deals with the effect of lesson planning in
improving classroom management .Hence, the ainhé&t v8 the role of lesson planning in managing
classroom. | would appreciate your collaboratioyoifi could fill in this questionnaire .l thank you
advance for your cooperatit

Section one; General Information
1. What is your gender?

Female [ ]

Male D

2-How old are you?

under 25 D
25-29 [ ]
30-39 D

Over40 [ |
3-What is your degree?
License [ ]
Magister D
Doctorate D

4-How long have you been as a teacher?

First year D
1-2 years D
Over 3 yearsD

Over 11 yearD
Section two: about lesson planning and classroom magement

5-Do you think that lesson planning is a necessary?

Yes [ ]
No L]
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6-How often do you plan your lessores

Rarely []

Often []

Sometimes [ ]

Always [ ]

Never []
7-Do you think that lesson planning is importantm teaching?

Very important ]

Important []

Less important [ ]

Not important [ |

8. Do you face difficulties in planning lessons?

Yes [ ]
No [ ]
Sometimes [ ]

If yes,what are these diffiCulties.............coooiii i e e

9-Do you think that experienced teachers need to g their lessons?

Yes [ ]

No []
[ Y BS, WY 2. e e

10-How is your relationship with your students ?

Very good []
Good []

Bad relation [ ]
11-In your opinion what is the role of EFL teacher?
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Guider [ ]

Controller+Guider[_]

Guider+ Manager[ ]

All of them []

12-In your opinion what is the goal of classroom m@agement?
An orderly classroom[_]

An effective classroor_]

Promotion of teachind |

13-For whom lesson planning is beneficial ?

For the teacher []
For the learner []
For both []

14-How do you arrange your classroom?

Group work ]
Pair work []
Individual [ ]
All of them [ ]

15- How can the teacher's lesson planning impact ¢heffectiveness of classroom
management ?

Positively L]
Negatively []
It depends []

16- The key for successful classroom managemenpisinning. What do you think?

True []
False []
Do not know [ ] Thank you for your help
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Appendix (B)

Student's questionnaire



Student's questionnaire

Dear students;

This questionnaire is a part of my dissertation tieals with the effect of lesson planning in impng
classroom management .Hence; the aim is what iota@f lesson planning in managing classroom.
would appreciate your collaboration if you couldlifi this questionnaire .l thank you in advance fo
your cooperation

Section one; General Information
1. What is your gender?
Female D

Male D

2-What is your level in English?

Very good D
Good [ ]
Average D

Poor [ ]

Section two; about classroom management and planmgriessons;

3-Does your teacher use different teaching methods make you learn better?

Yes [ ]
No |:|

Do not kno{__]

4-How is the relationship between you and your te&er?

Good [ ]
No relation |:|
Bad []

5-Do you contribute with your teacher to manage thelassroom ?
Always []
Sometimes[ ]
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Rarely [ ]
Never ]

6.Do you think that English lessons need to be pilad?

Yes [ ]
No [ ]
Do not knowl__|

7-How often does your teacher use activities in(sliening,speaking.writingand
reading) ?

Always ]
Sometimes[ ]
Rarely [ ]
Never ]

8-How often does your teacher use audio visual aids

Always ]
Sometimes[ ]
Rarely [ ]
Never ]

9-Does your teacher use gestures and facial express to make you understand?

Yes [ ]

No []
10-Does your teacher write on the board?
Yes [ ]
No []

11-How often does your teacher check your understaing of the lesson ?

Usually ]

Sometimes [ ]
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Rarely [ ]
Never ]

12-How often does your teacher communicate withoy?

Usually ]
Sometimes [ ]
Rarely []
Never ]

13- Do you think that lesson plan is very Importantfor your to understand easily ?

Yes []
No []
Do not know_]
14- Does your teacher prepare the lesson in an ongiaed way?
Yes []
No []
15-What are the elements adopted in the classroom?
Written in the board [ |
Given handouts [ ]
Orally said [ ]

Thank you for yourelp
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