
KASDI MERBAH UNIVERSITY OF OUARGLA 

Faculty of Letters and Literature 

Department of English Language and Literature 

                                                            

 

 

 

 

 

Dissertation 

Academic Master 

Domain: Letters and Foreign Languages 

Specialty: Linguistics 

Submitted by: Brahim ABI SMAIL HEDJOUDJA 

                                                              Kacem BAKELLI                                  

Title 

 

 

 

         

            

Dissertation Submitted in Partial Fulfillment of the Requirements for the 

Master Degree in Linguistics 

Publically defended on: 

14/06/2020 

Before the Jury: 

  Pr. Djemal GOUI                               Presedent                                    KMU- Ouargla 

         Dr. Farida SADOUNE                      Supervisor                            KMU- Ouargla 

         Mr. Madjid DOUFENE                    Examiner                            KMU- Ouargla

 

Promoting Students’ Vocabulary Acquisition through 

the Use of Role Play Technique 

The Case of First Year Undergraduate Students of English at KMUO 

Academic Year: 2019/2020 

 



i 

 

Dedication 

This humble work is dedicated: 

To my dearly beloved mother Yamina who would cross the oceans for my sake, and my 

model father Hadj Aissa who has always been there for me. This is my chance to say you 

are the reason for being who I am today. 

To my splendiferous brother and sisters who wished for me the best and supported me all 

along the work. 

To the soul of my grandmother may blessings of Allah be upon her. 

To the decent family “Abi Smail Hedjoudja”. 

To whoever taught me during my educational journey. 

To all my dear friends and classmates whom I had the pleasure of knowing. 

Thank you all for everything 

 

 

 

 

                                                                                               Brahim ABI SMAIL HEDJOUDJA 



 

ii 

Dedication 

To the soul of my beloved Father            

“Mohamed” god rest his soul  

To my unique mother 

“Mama” 

To my lovely sisters & brothers                              

who have always supported me. 

To all the “Bakelli” family  

To my dear friends  

                                   Kacem Bakelli….    

 

 

 

 



 

iii 

Acknowledgement 

 

This piece of research is presented to the English department at Kasdi Merbah University 

Ouargla as a part of fulfilling the requirements of the master degree. 

First and foremost, all the praise be to Allah the lord of this world who gave us the ability to 

complete our research and peace be upon our beloved prophet Mohamed. 

Initially, we would like to express our deepest and greatest gratitude to our teacher and 

supervisor Dr. SADOUNE Farida who has stood beside us to complete this work mentioning 

notably that without her nothing would have been achieved. 

We would like also to express our sincere gratitude to the honoured members of the jury for 

accepting, reading and assessing our work. 

Furthermore, we would like to thank all the staff and teachers of the English department 

who have helped us along the past five years. 

In addition, we would like also to express our special gratitude to the staff of the American 

Corner Ouargla and the library for facilitating our work and providing us with several sources. 

Last but not least, a special appreciation goes to first year students for their contribution in 

this research.  

 

 

 

Brahim & Kacem 



 

iv 

 

Abstract 

 

The present research attempts to investigate the extent to which role play technique promotes 

EFL learners’ vocabulary acquisition and test the set hypothesis that teaching vocabulary through 

role play technique would promote students’ vocabulary acquisition and develop their 

communicative competence. In order to reach the pre-determined goals, the methodology adopted 

is the mixed method approach. For the quantitative method we opted for a quasi-experimental 

study that includes a pre-test, three training sessions and a post-test which were addressed to 20 

First Year Undergraduate Students of English at the Department of Letters and English Language 

at Kasdi Merbah University of Ouargla, whereas for the qualitative method a semi-structured 

interview was administered to 2 teachers of Oral Expression. After collecting and analyzing the 

data, the findings showed a remarkable improvement in students’ progress in using vocabulary in 

their appropriate context. 

Keywords: Role play technique – EFL learners – Vocabulary acquisition – Communicative 

competence – Communicative Language Teaching  
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Background of the Study 

English language has lately become the first international language of communication; and it 

has been used in many fields. Therefore, a remarkable tendency was given to learning English. 

Despite teaching English language has undergone through different methods, yet communicative 

language teaching seems to be the most useful approach to enable EFL learners to develop their 

communication skills. EFL learners often struggle in communication as a result of limited 

linguistic competence they owe. According to Schmitt (2000), lexical knowledge has a vital role 

in communicative competence. In this regard, EFL learners need to be exposed to different 

vocabulary through authentic teaching techniques. Role play as many other techniques plays a 

paramount function to facilitate vocabulary acquisition in real life communication inside the 

classroom in oral sessions exclusively. According to Lajooee and Barimani (2013), what is 

important about learning vocabulary in EFL is not knowing vocabulary only, but using it in various 

situational contexts. In this sense, role play provides as many real life situations as possible for 

vocabulary use in context. Therefore, vocabulary learning and acquisition is effectively enhanced 

inside and outside the classroom through role play. 

Statement of the Problem 

It has been noticed that the uttermost objective of EFL learners is to make maximum use of 

vocabulary in real life situations. According to their teacher's observation, first year undergraduate 

students of KMUO; however, seem to encounter some difficulties in communication. Among 

which the main problems of why they encounter difficulties in communication is the lack of 

vocabulary, conversely, some students seem to have a considerable amount of vocabulary, yet they 

fail to make them in use. Therefore, it has been a great challenge for EFL teachers of Oral 

Expression to adopt a technique through which it enables learners to acquire vocabulary of real 

life use which serve them to communicate effectively. In this regard, the problem being raised in 

this research is to investigate whether or not teaching vocabulary through role play promotes 

learners’ vocabulary acquisition. 

Purpose of the Study 

Based on the problem being raised above, acquiring the appropriate use of vocabulary in their 

real life situation seems to be their uttermost objective, therefore, this study aims at investigating 

whether or not role play enhances vocabulary acquisition of first year undergraduate students of 

KMUO. 
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Research Questions 

This research aims to answer the following questions: 

1. Are teachers of Oral Expression aware of the use of role play to enhance vocabulary 

acquisition? 

2. To what extent can role play enhance learners’ vocabulary acquisition? 

3. How does the vocabulary acquired by role play promote learners’ communicative competence 

in tentative future performances? 

Hypotheses 

Based on previously mentioned questions, it is hypothesized that:  

- Teachers of Oral Expressions are aware of the use of role play technique; nevertheless, some 

teachers do not use it. 

- Teaching role play enhances first year undergraduate students’ vocabulary acquisition. 

- Using vocabulary taught through role play would promote students’ communicative 

competence and fluency. 

Research Methods 

In order to achieve the aim of our study and to prove the hypothesis stated above. First, we 

opt for a quasi-experimental study, preceding with a pre-test to identify the learners’ current level 

of vocabulary in a certain field, three (03) training sessions are designed adopting role play 

technique, followed by a post-test to see the learners’ outcomes through the use of role play. 

Secondly, teachers of Oral Expression are interviewed in order to elicit their views about using 

role play as a technique to enhance vocabulary learning. 

Structure of the Dissertation 

This study is comprised of a general introduction, two main parts and a conclusion. The 

general introduction contains background of study, statement of the problem, the purpose of the 

study, research questions, the hypothesis, research methods, structure of the dissertation and 

definition of key terms. The first part is theoretical and it is divided into two sections. The first 

section is devoted to a general overview about role play technique, its usefulness and the possibility 

of implementing it as a way to enhance vocabulary acquisition of learners in EFL classroom. The 

second section provides basic knowledge of vocabulary notion and the main items of teaching 

vocabulary in EFL. In addition, it casts light on some techniques of presenting vocabulary, then it 
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is followed by a conclusion. The second part is practical, which presents the methodology, the 

population and the sample, in addition to data collection tools and the analysis of the results. 

Finally, this piece of research is concluded with a general conclusion. 

Definition of Key Terms 

Communicative Competence: it is one of the main aims of CLT, which expresses the ability of 

using different communicative language situations in social contexts (Dell Hymes, 1972). 

Communicative Language Teaching: “can be understood as a set of principles about the goals 

of language teaching, how learners learn a language, the kinds of classroom activities that best 

facilitate learning and the roles of teachers and learners in the classroom” (Richards, 2006, p.2). 

Fluency: Lennon (2000) states that “a working definition of fluency might be the rapid, smooth, 

accurate, lucid, and efficient translation of thought or communicative intention into language under 

the temporal constraints of on-line processing” (p26). 

Role Play: “is used to refer to all sorts of activities where learners imagine themselves in a 

situation outside the classroom.” (Ur, 1996, p.131). 

Vocabulary: Vocabulary is an important element in language knowledge; it plays a paramount 

role for learners in language acquisition (Cameron, 2001). 
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Introduction                           
 

Although EFL learners may have sufficient amount of vocabulary for speaking, they often 

lack the ability to express themselves freely in communication as a result of the lack of exposure 

regarding the target language. Indeed, due to the evolution of teaching, numerous techniques have 

emerged and been adapted in order to enhance learning and teaching.  

Role Play (RP) is among those techniques which brings different social contexts through the 

simulation of real life situation. This technique is needed to be implemented as a way to change 

pace, bring fun, prompt learners to involve and more importantly to encourage them to produce 

language. Hence, it is the role of their teacher to enable them to put their vocabulary knowledge 

into practice in order to be more communicative. The effectiveness of this technique is tied to how 

well it is prepared, yet the problem is how this technique is used in the classroom. Thus, the 

following chapter is devoted to provide different definitions of role play concept, a brief history, 

types and reasons for using this technique in addition to its advantages. Furthermore, this chapter 

presents how role play is designed, and it tackles the different teacher’s roles in the role play as 

well as some examples of this technique. Moreover, it sheds light on how vocabulary can be taught 

through role play, then it is ended with conclusion. 

1.1. Definitions of Role Play 

Role play is among the most known teaching strategies that are adopted by EFL teachers in 

order to enhance learners’ language in use. This technique aims at engaging the students in real 

life situations, reducing their fear and most importantly developing their communicative skill.  

Richards and Schmidt (2010) define role play as:  

language teaching drama-like classroom activities in which students take 

the roles of different participants in a situation and act out what might 

typically happen in that situation. For example, to practise how to express 

complaints and apologies in a foreign language, students might have to 

role-play a situation in which a customer in a shop returns a faulty article 

to a salesperson (p 501). 

In addition, Harmer (1998) refers to role play as those activities through which students are asked to 

imagine themselves are in different situations and act accordingly. Furthermore, Bailey and Nunan 

(2005) mention that role play is speaking based activity in which students take the part of different 

people and interact based on their characteristics, for instance; age, gender occupation, and so on. 

Moreover, Bailey and Nunan (ibid) clarify that role play includes some specific communicative 

functions such as, making reservation, negotiating the price and so on.   
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Based on the definitions above, it is noticed that there is no one precise definition of role play 

and every author sees it in different way, yet it is mainly agreed that this technique contributes 

remarkably in communicative language teaching.   

1.2. A Brief History of Role Play  

Role play is considered as a subcultural phenomenon which is connected to the development 

of popular culture. According to historians, 1974 is the pivotal year of role playing games 

appearance, where the first coherent games Dungeons and Dragons were released. The latter 

caused the release of different styles of role playing games such as, live action role playing, 

tabletop and virtual gaming. Role plays reflect different genres regarding mood, setting, and most 

importantly fantasy, science fiction and horror (Bowman, 2010). 

Bowman (ibid) views that the practice of role play is fundamentally an aspect of human social 

interaction. The latter is what Erving Goffman (1959) considers it as a type of performance in his 

description of self in everyday life. Once we are asked to perform a certain role such as a teacher 

or a child, our behavior changes unconsciously to fit these requirements, so as to build social 

cohesion. 

1.3 . Types of Role Play 

Byrne (1983) points out that role play activity seems to be like drama played inside the 

classroom in which students take different roles of each other in a certain situation and act out 

what could possibly happen. Such takes can be categorized into two types, scripted and unscripted 

role play. 

1.3.1. Scripted Role Play 

According to Byrne (1986 as cited in Susanti 2007), this type of role play is based on the use 

of either textbook dialogue or reading texts in a form of speech in order to convey the meaning of 

language items in a more memorable way. Furthermore, in order to explain more this type, Doff 

(1998) illustrates with an example of scripted role play dialogue and reading text as the following:  

Angela: Good morning. I want to send a letter to Singapore. 

Clerk: yes, do you want to send it by air mail or ordinary mail? 

Angela: I think I will send it by air mail. I want it to get there quickly. How much does it cost? 

Clerk: to Singapore? That will be 30 pence, please. 

Angela: (give to Clerk 50 pence) here you are. 

Clerk: here’s your stamp, and here’s 20 pence change. 

Angela: thank you, where is the post box? 

Clerk: you want the air mail box. It is over there, by the door.  
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Based on these procedures, the key point is that the dialogue can be conducted by new pairs 

of students each time and that the students are asked to play the roles through improvising the 

conversation in front of their colleagues in the classroom.  

1.3.2. Unscripted Role Play 

Unlike the scripted type of role play; Doff (1988) views that this type uses situations which 

go beyond the textbooks. Thus, students should themselves decide on the language to use and how 

to develop the conversation. This kind of role play is also known as free role play. In order for 

such activity takes place inside the classroom, careful preparation is required. Furthermore, he 

(ibid) provides an example for unscripted role play which is illustrated as follows: 

a. One student has lost a bag, he/ she is at the police station to report it to the police.   

b. The other student is the police officer, and asks for details. 

Based on the given ideas supplied by their teacher to enrich the dialogue, the two students 

who take the roles of the person who lost his/her bag and the police officer are asked to act the 

situation out, develop the conversation and solve the problem as they perform it in front of their 

classmates. 

1.4 . Reasons for Using Role Play in Teaching Vocabulary 

Role play technique is used in teaching vocabulary for several reasons. First, it is one of the 

most important techniques in communicative language teaching which aims at making use of 

language in real life. In this regard, Alabsi (2016) states about role play that “it is a major strategy 

in the communicative approach and has many advantages, as it can encourage forms of social 

interaction that provide an important stimulus to use the language in real life and challenge 

learners' existing beliefs” (p229). Second, according to Alabsi (ibid), role play allows learners to 

utilize what they have learned through activities. Third, Al-Jabri (2005) indicates that “learners of 

English have often faced communication barriers in various situations which require control over 

a large variety of vocabulary items rather than a narrow range of syntactic structures” (p1). In this 

vein, Alabsi (2016) views that the purpose of learning vocabulary is to make use of them in 

communication appropriately. Thus, learners should be able to recall them, as well as to recognize 

how and when to use the appropriate words. On this basis, role play provides the chance to learners 

for learning and acquisition of vocabulary within communicative context.   

Fourth, in addition to the use of role play as a means to achieve various outcomes including 

knowledge acquisition and skills development; Alabsi (ibid) also adds that role play is such a useful 

technique in vocabulary learning in which it provides the opportunity for learners to increase their 

knowledge of vocabulary by reading, discussing and debating different issues. Fifth, role play 

brings creativity to the learners in terms of using their vocabulary. In this regard, Afdillah (2015) 
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indicates that “many students will be more creative and active to play their role because the teacher 

gives opportunities to students to explore their actions” (p20). Sixth, according to Ladousse (1987), 

role play could be fundamentally used because it is fun. In other words, role play provides an 

opportunity to learners for making use of language in real life situations in a fun way. Last, 

Ladousse (ibid) claims that role play promotes learners’ fluency and interaction inside the 

classroom. 

1.5 . Advantages of Role Play  

EFL learners often need to be encouraged in the process of learning. On this basis, Alabsi 

(2016) views that role play technique has a remarkable effect and impact on learners. Besides, it 

strengthens the learners’ enthusiasm and self-confidence. Moreover, role play is such a helpful 

technique for learners which facilitates vocabulary learning and enables them to learn in fun way 

(Kuipers & Clemens, 1998; Huang and Shan, 2008; Altun, 2015 as cited in Alabsi 2016). 

Furthermore, Aliakbari and Jamalvandi (2010) affirm that the use of role play technique permits 

the learners to use the language and words in real life situations. In addition, Alabsi (2016) states 

that “acting out a situation encourages the students to use the natural expressions and intonations 

of native speakers as well as gestures” (p229). In other words, the situations which learners 

perform through role play pave the way for the learners to use ready-made expressions and the 

native speakers’ intonation. According to Ur (1996), teachers can use given role play situations to 

teach functions such as, giving advice, asking permission and so on. Thus, teaching functions 

through role play technique allows learners to memorize vocabulary of ready-made expressions 

and chunks. Besides, learners would be aware of the meaning and purpose of what they are saying. 

In this regard, Ur (ibid) illustrates with the following example:  

 

Figure1.1 Example of teaching functions through role play  
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The figure above provides an example of using language for real life situation to express a 

function of offering help through which students will be enabled to memorize vocabulary items 

and ready-made expressions of offering help such as ‘would you like me to…?’.  

1.6 . Role Play Procedure 

As a result of the practical outcomes of role play, there has been a tendency to use role play 

technique in teaching EFL broadly and vocabulary exclusively. However, teachers should pay 

meticulous attention to the procedure. Indeed, it is important for EFL teachers to know about the 

steps of conducting effective role play inside the classroom in order to ensure effective learning 

and acquisition. Huang (2008) summarizes the procedure in the following steps: 

1.6.1. Deciding on the Teaching Materials 

In order for teachers to conduct role play, they should first begin with selecting the teaching 

materials. The latter can be found in text books or non-textbook teaching materials such as, picture 

books, story books, movies, cartoons and so on. However, that does not mean that teachers’ own 

touch is excluded; they also can create their own authentic teaching materials for role play. The 

chosen teaching materials should be selected according to the learners’ level, interests and teaching 

objectives. 

1.6.2. Select Situations and Create Dialogs 

After the decision on the teaching material, teachers should select the situation to be 

performed through role play. In each role play situation, there should be a dialogue either provided 

by the teaching materials or created by the learners themselves. 

1.6.3. Teaching the Dialogs for Role Plays 

When the role play situation is selected, afterwards teachers need to teach the important 

vocabulary, sentences and dialogues for the situation before the role play activity takes place. 

Otherwise, the teachers should let their students ask how to say the words they want to say. 

1.6.4. Students Practice the Role Plays 

Students may practice and prepare for the situation in pairs or in small groups. They exchange 

their roles with each other after they play their own roles a few times. This way will allow them 

play different roles at a time. The teacher asks the students to perform the situation in front of their 

classmates when they are confident and ready to do so. 
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1.6.5. Students Modify the Situations and Dialogs 

After the students gain familiarity with the original role play situation, they can add their 

own touch through modifying and creating variations to the original situation.   

1.6.6. Evaluate and Check Students’ Comprehension  
 

The last step for teachers to do is to evaluate the effectiveness of role play activities and check 

whether students have grasped the intended meanings of vocabulary, phrases, and sentences in the 

dialogue. There are several ways in order for teachers evaluate their students such as, oral and 

listening tests. For instance, for oral tests, students are asked to asked to answer few questions 

related to the role play in which they have performed, whereas for listening tests, beginner students 

are asked to do tasks related to such types of questions as, listen and circle, listen and match and 

so on. 

1.7 . Teacher’s Role in Role Play 

The success of role play is tied to many factors among which the teacher’s role can be found. 

The question is raised here is about the teacher’s role in role play activity. The teacher can possibly 

take three roles.  

1.7.1. The Teacher as Facilitator 

The teacher could be as a facilitator. According to Budden (2004) learners may fail to perform 

their roles due to the shortage of vocabulary, so it is due to their teacher to provide them with the 

vocabulary when it is necessary. However, the teacher may stop providing them with the assistance 

if only rehearsal time is long enough. 

1.7.2. The Teacher as Participant  

In addition to being facilitator, teachers may also take the role of a participant in particular 

cases. Sometimes teachers want to be involved in role play or in speaking activity in order to 

provide the learners with information to sustain the continuity of the activity and to encourage 

students to engage more. However, teachers should not engage too much in the activity and 

dominate the speaking, because this will draw the attention to them. 

1.7.3. The Teacher as Spectator 

The third role that the teacher may take is spectator. According to Budden (ibid), the task of 

the teacher in this role is to observe the students’ role play performance and provide feedback at 

the end. Furthermore, Ladousse (1987) views that the role of the teacher as spectator is walking 

around the classroom, listening to students while performing the communicative tasks and pointing 

out mistakes to be corrected later. Moreover, Ladousse (ibid) adds that the teacher should consider 
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developing fluency as first priority and give less attention to errors to avoid suppressing the 

exercise. 

1.8. Examples of Role Play 

Based on the notion that in role play learners imagine themselves to deal with real life situation 

and act it accordingly, EFL teachers may use this technique to promote their learners’ vocabulary 

acquisition, communicative competence and fluency. In this regard, the following are examples of 

role plays could be used: 

1.8.1. At the Pet Shop  

The example in this case shows the daily conversation that occurs between a costumer and a 

pet shopkeeper. This case would make the learners accustomed with the conversations and more 

importantly with the vocabulary that could be used at the pet shop. 

          Student A–customer                                                                       Student B–shopkeeper  

                                       

 

 

 

 

 

 

 

Figure 1.2 Example of role play, at the pet shop (Ladousse, 1987) 

The example above shows a real life situation that takes a place at the pet shop, where a student 

takes the role of the customer, whereas another student takes the role of the shopkeeper and they 

both perform the role play. 

 

 

 

 

 

ask for price of pet of your choice 

respond to greeting greet the shopkeeper 

give price 

agree to buy pet 

express thanks 

explain why expensive 

explain how to look after it 

say goodbye 

exclaim how expensive it is 
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1.8.2. At the Train Station 

This example is a simulation of another real life situation that the learners can encounter. This 

example aims at providing possible vocabulary that are included in daily conversations at the train 

station 

Figure 1.3 Example of role play, at the train station (Anderson, 2006) 

The figure above presents a real life situation at the train station, where there are two different 

roles, the ticket seller and the traveler; therefore, two students are needed to perform the role play.     

1.8.3. Going to the Doctor 

The following example is the simulation of what usually happens at the doctor and what sort 

of conversation occurs between the patient and the doctor. Such real life situation conducted due 

to role play would allow learners to learn vocabulary, ready-made expressions and so on.    

Hugo: I feel bad. My throat hurts. 

Diego: Maybe you have a sore throat. 

Hugo: I have a headache as well. 

Diego: I can turn down the TV if you like. 

Hugo: Thank you, Diego. You are a good brother.  

Diego: Do you want an aspirin for your headache? 
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Hugo: Yes, please. My back hurts too. 

Diego: Maybe you should go to the Doctors. 

Doctor’s Office 

Doctor: Come in. 

Hugo: Hello. I’m Hugo.  

Doctor: Hello. How do you feel? 

Hugo: I feel terrible. My head, throat and back hurt. 

Doctor: Are you tired and exhausted? 

Hugo: A little. Sorry. I have to sneeze. AHHCHOO! 

Doctor: I have to ask you some questions. Do you feel sick? 

Hugo: I feel very sick! Please help me! 

Doctor: Calm down. Don’t worry. Everything is going to be okay. Do you have an earache? 

Hugo: No. I have a headache, a backache and a sore throat. I feel dizzy. 

Doctor: Are you allergic to anything? 

Hugo: I don’t think so. 

Doctor: When was the last time you were sick? 

Hugo: I never get sick. I never catch colds. I am healthy. I do sports every day and I still get 

sick. AACHHOO! 

Doctor: Would you like a tissue? 

Hugo: Yes, please. 

Doctor: Here you go.  

Hugo: Thank you, Doctor. 

Doctor: No problem. I think you have a cold, Hugo. My advice for you is to go home and try to 

get some rest.  

Hugo: My head is spinning! 
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Doctor: I’m going to give you a prescription for some headache tablets. Also, I am going to give 

you a prescription for some cough syrup. It will help you with your sore throat.  

Hugo: Thank you, Doctor. 

Doctor: In a few days, you will start to feel better. Do you know where the pharmacy is? 

Hugo: I think there is a pharmacy near my house but I feel too sick to go there. 

Doctor: There is a pharmacy on this street. As you leave this building, walk 500 meters and it is 

on your left. Did you come here with anyone? 

Hugo: My big brother brought me here. He told me I had to come here. 

Doctor: Your brother cares about you. I think he should take you home now. I hope you get well 

soon. 

Hugo: Thank you very much, Doctor. Have a good day. Bye! 

Doctor: Take care. Bye. 

Adapted from https://busyteacher.org/14019-roleplay-going-to-the-doctor.html 

1.9. Teaching Vocabulary through Role Play 

In EFL classes, learners may find the acquisition of vocabulary a bit difficult due to the traditional 

way of presenting vocabulary that their teachers tend to use. Teaching vocabulary is often 

associated with contexts in order to facilitate the acquisition of vocabulary teaching vocabulary 

through role play is a new way that EFL teachers can adapt as an effective technique to teach their 

learners new vocabulary. In this regard, Herrell and Jordan (1998) state that:  

vocabulary role play is a strategy used to encourage learners to make 

connections among their past experiences, the content currently being 

studied, and vocabulary that is new or being used in an unfamiliar way. 

Students are introduced to new vocabulary and given an opportunity to 

discuss and use the vocabulary in context through role playing (p160).  

Furthermore, Herrell and Jordan (ibid) view that vocabulary words can be taught through 

performing skits. The latter, allows learners to recognize the different contexts in which words can 

be utilized suitably.  

In this essence, Herrell and Jordan (ibid) propose eight steps to teach vocabulary through role 

play which can be followed by EFL teachers in order to enhance their learners’ vocabulary 

acquisition, they are as follows: 

https://busyteacher.org/14019-roleplay-going-to-the-doctor.html
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 Identifying Key Vocabulary: the teacher should select the vocabulary to be dealt with 

before the lesson begins, and he may use word flashcards for the presentation. 

 Teaching the lesson: during the lesson, the teacher should stress on the key vocabulary, 

show their meaning and mime them if necessary. Then the teacher should account for the 

accurate pronunciation of the word. After that, students are asked to reread what they have 

read to boost their fluency.  

 Connecting the vocabulary to past experiences: after the reading is done, the students are 

asked to talk about their knowledge of the previously selected words. By doing this, 

students are given the opportunity to learn about the connotative and denotative meanings 

of words. 

 Sorting the words: the teacher in this step tries to encourage the learners to relate the 

previously selected words with any other ones which may share the same meaning, or to 

see if they refer to naming things-nouns. Then, the teacher should review the meaning of 

the words being tackled to help the learners remembering them. 

 Planning ways to use the words: in this current step, the teacher prompts the learners to 

use the new vocabulary and show them his/her satisfaction whenever they do that. The 

teacher may also split the learners into small groups and ask each group to think of creating 

a scene in which they use all the new vocabulary words. 

 Giving the students time to practice:  the teacher gives time to each group for rehearsal as 

they think of scenes 

 Performing the scenes: the groups in this step are given the chance to perform the scenes 

they have been working on as well as to see how they employ the new vocabulary in the 

scene. Students are encouraged for the use of any new vocabulary. 

 Focusing on multiple word meanings: as some words have connotative meanings, students 

are split into groups to look about the different meanings and contexts that a certain word 

is used while performing the pole play. 

The result of these steps would be promising if they were followed carefully. These steps 

could be beneficial for EFL teachers to make their students practice their language and make use 

of their vocabulary. 

Conclusion 

As long as learners seek to make use of the vocabulary they owe in communication, and since 

teaching vocabulary has undergone through different strategies as well as it cannot be discarded 

from context, it is highly crucial for EFL teachers to find an appropriate and effective way of 

presenting vocabulary to the learners. Role play is among many different strategies that EFL 
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teachers may adapt for teaching vocabulary which they may find it useful, since it helps learners 

to make use of their stored vocabulary, encourages them to speak, reduces their fear, and make 

them both fluent and confident speakers. Therefore, after what has been discussed above, it is 

crucial for EFL teachers to know about the importance and the reasons of implementing such a 

technique in the process of teaching in order to promote leaners’ vocabulary acquisition. In other 

words, it is due to EFL teachers nowadays to prepare for a suitable environment where student feel 

free to make use of the knowledge they have about vocabulary in real life situation. Thus, role play 

technique could be useful tool for EFL teachers to help their learners become good and fluent 

speakers.   
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Introduction 

This chapter is mainly devoted to investigating the teaching of vocabulary through role play 

in EFL classroom. Initially, the chapter presents various definitions of vocabulary, its importance 

in communication in addition to the aspects of knowing a word. Besides to the types of vocabulary 

taught in EFL context. Furthermore, it spots light on vocabulary items being taught in EFL 

classroom. Moreover, it provides different techniques of teaching vocabulary then it is ended with 

a conclusion. 

2.1. Definitions of Vocabulary 

Thompson (1993) views vocabulary as a set of words used in a certain language. In addition, 

she (ibid) claims that vocabulary refers to the individual’s stock of words while Ur (1996) 

considers vocabulary as the words being taught in FL. Moreover, she (ibid) views that vocabulary 

may be more than a single word. That is to say phrasal verb, idiomatic expression and collocations 

such as, fast food or mother-in-law which are made to express one idea, as well as vocabulary can 

be multi-word idioms where the meaning of the phrase cannot be concluded from the individual 

meaning of each word. In other words, it is rather considered as a chunk used in a particular 

context. Therefore, she (ibid) points out that the term ‘items’ is more conventional which covers 

all the previous cases about vocabulary rather than the term ‘words’.   

According to Hatch and Brown (1995) the term vocabulary is referred to a set of words for a 

particular language, or a set of words that individual speakers of a language might use. 

Furthermore, Richard and Renandya (2000) argue that vocabulary is the heart of language 

proficiency in which it reflects how well the learner speaks, listens, reads and writes. In other 

words, vocabulary is of paramount importance to any FL. Thus, without extensive use and 

acquisition of vocabulary however, learners may not be enabled to use the different tools and 

strategies of language learning such as talking to a native speaker, listening to songs and reading 

books. Diamond and Gutlohn (2006) state that “vocabulary is the knowledge of words and word 

meanings.” http://www.readingrockets.org/article/9943. This is indicative enough that EFL 

learners’ acquisition of vocabulary is better materialized and used within context.  

Based on the definitions above, vocabulary can be considered as an essential part in language 

teaching to promote EFL learners’ acquisition, since its teaching touches upon all levels of 

language including phonology, morphology, semantics and so on. 

 

 

http://www.readingrockets.org/article/9943
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2.2.  The Importance of Vocabulary in EFL Teaching 

Since vocabulary was defined previously as the knowledge of word, the latter involves 

knowledge about the use of the word. In other words, any EFL learner should know the context of 

using the word; therefore, the knowledge of word is of great importance to both communicative 

competence and language acquisition. In this regard, Schmitt (2000) states that “lexical knowledge 

is central to communicative competence and to the acquisition of a second language” (p55). 

Furthermore, Nation (2001) believes that there is a relationship between vocabulary knowledge 

and language use, and that relationship is complementary. In other words, the more EFL learners 

are equipped with the knowledge about words including their meanings and their contexts of use 

the better they know about language use. As for the latter, it enables the learners to increase their 

knowledge about words.  

Wilkins (1972) states “There is not much value in being able to produce grammatical 

sentences if one has not got the vocabulary that is needed to convey what one wishes to say… 

While without grammar very little can be conveyed, without vocabulary nothing can be conveyed’’ 

(pp.110-111). Based on this view, vocabulary teaching and learning is essential for enhancing the 

learners’ language skills and communicative competence. Folse (2004) has supported this view in 

which he argues that poor vocabulary knowledge leads to less effective communication. Besides 

that, the learners can express their ideas even without grammar, yet they cannot deliver their 

intended meaning without vocabulary. 

2.3.  Aspects of Knowing a Word 

Since the importance of vocabulary knowledge has been stressed in vocabulary teaching to 

develop the learners’ communicative competence, it is necessary to elaborate further on what 

vocabulary knowledge is supposed to mean. Sárosdy et al (2006) shed the light on the main 

constituents of word knowledge and what learners have to know about words. They argue that it 

is mainly comprised of six elements. 

2.3.1. Meaning 

Most of EFL learners tend to attend to meaning at the first place rather than spelling and 

pronunciation. Sárosdy et al (ibid) argue that teachers are supposed to teach one single meaning at 

a time, and that learners know what the word intends to mean once they both understand it in the 

context and know its equivalent in their mother tongue. Furthermore, Harmer (2007) also agrees 

with this sense regarding the identification of meaning in which he sees the meaning of a word 

depends on the context of its use as long as any word may have more than a single meaning. For 

instance, the word ‘table’ refers to the thing with four legs which we can eat on or the thing we 
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can write on. However, the word can have different other meanings, such as, the meaning of the 

word table in ‘we can eat on a table’ is not the same as ‘we can table a motion in a conference’; 

therefore, the context is what makes the meaning of the word clear. According to Nation (1990) 

meaning is concerned with what the word intends to mean and whether or not the word has multiple 

or additional implied meanings. 

2.3.2. Use 

After knowing the meaning of a vocabulary, learners seek to know how to make use of it in a 

suitable sentence. In this regard, Sárosdy et al (2006) view that the learners need to be capable of 

producing words in their proper context. Furthermore, learners have to be aware of how the 

meaning is extended and restricted based on how the word is used. In other words, learners should 

know when to understand the meaning at the word level or beyond the word level based on how 

the word is used. For instance, idioms cannot be understood by knowing what each word is referred 

to, since they have special meaning, such idiom as ‘pull one’s leg’ cannot be understood by 

analyzing its components. Moreover, learners should know the collocations of the word, such as 

saying ‘headache’, yet we cannot say ‘legache’. 

Milton (2009) points out that Knowledge of word use is composed of three parts. Firstly, 

Grammatical functions, which is concerned with knowing the word’s part of speech and how the 

word is linked with other words as a consequence. For example, since the word ‘yellow’ in English 

functions as an adjective, then it is expected to come before the noun. Subsequently, we say ‘a 

yellow door’ rather than ‘a door yellow’. Secondly, collocations, which is centered on finding out 

what other words that occur with a certain word. English verb such as ‘do’ can form phrasal verbs 

through attaching it with prepositions such as do up, do in, do away with and so on. Finally, 

constraints on use, which means that some words are restricted in their use and occur with certain 

words. For instance, the use of the word ‘kith’ never occurs outside the phrase ‘kith and kin’  

Table 2.1 The main constituents of knowledge of word use (Nation, 2001) 

Use 

 

Grammatical functions 

R In what pattern does the word occur? 

P In what patterns must we use this word? 

 

Collocations 

R What words or types of words occur with this one? 

P What words or types of words must we use with 

this one? 

 

Constraints on use 

R Where, when and how often would we meet this 

word?  

P Where, when and how often can we use this word? 



 

 19 

The table above indicates the main elements of knowledge about word use including 

grammatical functions, collocations and constraints on use. In addition, both letters ‘R’ and ‘P’ in 

the third column refer to the words ‘receptive’ and ‘productive’. For instance, the learners first are 

exposed to a lesson on adjectives, then the learner must know where to put the adjective long on 

the sentence when they want to speak. As for collocations, learners are taught the words that 

collocate with the word make, so they must know how to use this word appropriately with another 

word such as to make bed. While for the constraints on use, learners are exposed to particular 

words which are restricted to limited usage. Thus, learners should know the frequency of use and 

usages of each word. 

2.3.3. Word Grammar 

In teaching a new item of vocabulary and for better understanding it, learners should know 

about its grammatical classification. Thornbury (2002) categorizes the word into two classes. On 

the one hand, words which serve to construct the sentence grammatically, these are called 

grammatical words such as them, and, for and to. On the other hand, words that have essential role 

in the sentence, these are called content words such as verbs, nouns, adjectives and adverbs. 

Furthermore, Sárosdy et al (2006) point out that knowing a word means being aware of certain 

grammatical patterns related to that word. For instance, in case the word is a noun, then counting 

for categories of countable and uncountable is important, whereas if the word is a transitive verb, 

then it has a paramount role in forming passive structure and so on. Milton (2009) refers to word 

grammar as ‘Grammatical function’ in which he defines it as “knowing what part of speech a word 

is and how it will link with other words as a consequence” (p15). 

2.3.4. Word Formation  

It is important for learners after knowing the use of a vocabulary to know its components. In 

other words, to know the morphology of the word.  Sárosdy et al (2006) assert that:  

Word formation is in other words morphology. English words can often be used both as nouns 

and verbs which makes it a bit more bit difficult to teach which part of speech they belong to. 

When we speak about word formation we mean the grammatical context according to which 

the word changes, for example, present participles can refer to the past and to the present. 

Students have to know how suffixes and prefixes change the meaning of the stem, for example, 

‘polite’, ‘impolite’. (p70)  

In this regard, they (ibid) view that word-formation has to do with morphology in which 

learners need to know how suffixes and prefixes change the meaning of the word. Furthermore, 

Carter (1998) distinguishes between two types in word-formation. 
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2.3.4.1. Derivations 

Carter (1998) identifies derivation as the process in which it results in forming new lexemes. 

It is characterized by being centered on the lexical variants of a given root, and it changes the 

grammatical category of the root. In other words, derivations change verbs into nouns, adjectives 

into nouns, and so on; for example, adapt/adaptable/adaptation. 

Further, Carter (1998) agrees with Sárosdy in terms of the use of affixes in word formation, 

which are mainly the prefixes and suffixes that are added to roots to form inflections and 

derivations. 

2.3.4.2. Inflections 

Carter (ibid) defines inflections as all that generate from the root of a lexeme all the word-

forms of that given lexeme. They are characterized by being centered on the grammatical variants 

of a given root. Besides, they do not form new lexeme, nor do they change the grammatical 

category of the given lexeme. For example, all the word-forms from the root ‘adapt’ such as in 

‘adapt, adapts, adapting, adapted’ are verbs. 

2.3.5. Spelling 

Knowing how a given vocabulary is spelt is an important thing to know while acquiring a new 

vocabulary. Sárosdy et al (2006) view that spelling is one of the most important aspects of knowing 

a word, and they argue that learners know the word once they spell it correctly. Moreover, (Bradley 

and Huxford 1994 as cited in Nation 2001) clarifies that “the ability to spell is most strongly 

influenced by the way learners represent the phonological structure of the language” (p61). 

Furthermore, Ur (1996) adds that whether pronunciation or spelling will be perceived by the 

learner when encountering a new item for the first time; therefore, both aspects need to be 

presented and learned accurately in language teaching. 

2.3.6. Phonology 

 While acquiring new vocabulary, learners should consider uttering it accurately and correctly. 

Sárosdy et al (2006) claim that in order for the learners to know about any given word it is 

important for them to know how the word is pronounced. Furthermore, Nation (2001) elaborates 

further that the knowledge of spoken form requires being able to recognize the word when it is 

heard. Moreover, he (ibid) adds that producing the spoken form of an English word 

includes having the ability to pronounce the sounds in the word likewise the degrees of stress 

of the suitable syllables of the word if it contains more than one syllable. 
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2.4.  Types of Vocabulary Taught in EFL 

Vocabulary is mainly divided into two types which are fundamentally important in teaching 

and learning, and those types are ‘receptive’ or passive and ‘productive’ or active. Gairns and 

Redman (1986) clarify further the distinction between the two types. They (ibid) claim that 

receptive vocabulary refers to language items that learners are able to understand and recognize 

when they are exposed to them through reading and listening. On the other hand, they (ibid) believe 

that productive vocabulary refers to language items that learners are capable of recalling and using 

them appropriately in speaking and writing. Moreover, Haixia and Zhaohui (2015) assume that 

learners are unable to use their receptive vocabulary spontaneously in speaking and writing. 

Instead, they can use their productive vocabulary automatically in speaking and writing. 

Furthermore, Haixia and Zhaohui (ibid) assume that learners at the beginner’s level make an 

immediate practical use of the newly learned words; therefore, those newly learned words can be 

included in the learners’ active vocabulary quickly. However, as they learn more new words every 

time, it is the fact that they are able to recognize some of those words and use them in speaking 

and writing; while for some other words, learners can solely recognize once they are exposed to 

them in reading.   

According to Haixia and Zhaohui (ibid) there are many words that can turn to be active after 

they have been passive once the learner has enough exposure to those words. In other words, 

learners will be accustomed to using new words in speaking and writing after they were able to 

only recognize them once they meet those words more often. In this regard, Hedge (2000) suggests 

that learners should consider vocabulary knowledge as “a scale running from recognition of a word 

at one end to automatic production at the other, through immediate stages of making greater sense 

of the word and how it might be used in different contexts” (p116). Besides, Hedge (ibid) points 

out that in vocabulary teaching, teachers should make a clear decision on what words to be added 

to the learners’ productive vocabulary, so that they can provide them with proper activities in order 

to enable learners to use these words spontaneously as they speak or write. 

2.5.  Items in Teaching EFL Vocabulary 

In EFL classrooms, vocabulary teaching includes different items that the teachers should 

provide to their learners while presenting new vocabulary. Ur (1996) provides a group of 

vocabulary items that EFL learners should be aware of. They are as follows: 

2.5.1. Form (Pronunciation and Spelling) 

The first item that EFL teachers should make their learners aware of while presenting a new 

vocabulary item is the form. In other words, learners should first recognize how to spell and 
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pronounce a new vocabulary. Ur (1996) views that when the learners encounter a new item, they 

should first be aware of two obvious characteristics. Firstly, knowing how the word is pronounced, 

where to put stress, intonation, silent letters and so on. For example, the word ‘debt’ is pronounced 

‘det’, as it is noticed the letter ‘b’ is not pronounced. Secondly, knowing how the word is spelt. In 

other words, how the word looks like. For instance, dividing a word into consonants and vowels, 

such as g, r, o, w, t, h. Ur (ibid) sees that the aspect presented above should be well presented and 

learnt.   

2.5.2. Grammar    

Another item which is associated with vocabulary teaching is grammar. Indeed, it is of 

paramount importance to teach both grammatical structure of the vocabulary intended to be taught 

and its appropriate use in a certain context. Ur (ibid) defines grammar as the way in which words 

are combined together to make well-structured sentences. For instance, ‘I am a student’ is 

grammatically correct, while ‘I are a student’ is not. According to Harmer (2001) knowing about 

the grammar of words allow the learner to know how each word class functions in a sentence. In 

other words, knowing the grammatical nature of a word will help to know its function and its 

position at the syntactic level. 

2.5.3. Collocation  

Teaching vocabulary is not about teaching a single word only, rather, it goes beyond the word 

level such as teaching collocation. Ur (1996) views that collocations enable knowing whether the 

combination of words is ‘right’ or wrong’ in a context; therefore, collocations are an item of great 

importance that should be taught while presenting vocabulary. Furthermore, Harmer (2001) 

defines collocations as “the way in which words co-occur – combinations which, through custom 

and practice, have come to be seen as normal and acceptable” (p20). Harmer (1998) provides 

typical examples of collocations such as, saying ‘harmful effects’ rather than ‘bad effect’, or 

‘complete disaster’ rather than ‘full disaster’.     

Moreover, Carter and McCarthy (1988) claim that collocation implies two important 

characteristics. Firstly, whenever the meaning of a word is clear to the learner, then it has of a great 

deal to do with the words being associated with that current word. Besides, those words 

associations serve as a helpful way to define the semantic field of that given word. In this regard, 

Brown (1974) states that “every useful collocation is another step towards understanding the 

concept of a word” (p3). Secondly, collocations allow learners to expect what kinds of words that 

are combined together.  
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Rudska et al (1982) list some examples of collocations as follows:   

 

Table 2.2 Examples of collocations (Rudska et al 1982) 

The table above shows the possibility of combining the words (handsome, pretty, charming 

and lovely) with the words listed horizontally. 

2.5.4. Aspects of Meaning 

After they recognize their grammatical context, EFL learners mostly seek for knowing what 

the words they are taught refer to. Thus, the meaning is essential in presenting vocabulary. In this 

regard, Ur (1996) classifies meaning in EFL teaching into aspects which are as follows: 

2.5.4.1.Denotation  

When learners look about the meaning of a certain vocabulary, they are first exposed to the 

denotative sense of the word. According to Ur (ibid) the denotation of a word refers to its meaning 

in the real life, and it is usually the definition provided by the dictionary. Haixia and Zhaohui 

(2015) similarly add that “the denotative meaning is always the primary one of a word and it may 

seem quite easy to learn” (p396). For example, Hornby (2006) defines the word ‘bird’ as “a 

creature that is covered with feathers and has two wings and two legs. Most birds can fly” (p 136). 

Furthermore, in order for beginners to understand the denotative meaning of a word, they are 

encouraged to use illustrated dictionaries.     

2.5.4.2. Connotation 

Since words may convey more than a single meaning, learners may possibly be confused with 

the meaning of a certain word which leads to the misuse of it. Therefore, it is crucial for EFL 

teachers to provide their learners with the connotative meanings of the presented vocabulary if 

there are any. Ur (1996) views that the connotative meaning of a word is less obvious than the 

denotative one. She further explains that the connotation of a word may express associations, 

positive or negative feelings implied. Haixia and Zhaohui (2015) believe that the connotative 
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meaning of a word has to do with historical, cultural, political and social sources. For example, Ur 

(1996) illustrates the word ‘dog’ denotes the animal itself while its connotative meaning denotes 

friendship and loyalty, whereas it may carry a negative connotative meaning in other cultures. 

2.5.4.3. Appropriateness 

When the new vocabulary item is presented to the learners in the first place, teachers should 

not only provide its meaning and what it refers to, but they should also elaborate more about how, 

where and when to use the word. In other words, the way in which a certain word is located 

appropriately in a sentence according to a given context. Appropriateness according to Ur (ibid) is 

an aspect of meaning that the learners should acquire in order to let them know whether or not a 

certain word is suitable for a given context. Ur (ibid) adds that it is crucial for a learner to know 

about the word’s frequency and formality. In addition to distinguishing between the words that are 

used in speech from those which are used for writing. 

Schmitt (2000) provides a good example of appropriateness in which he considers that it is 

more appropriate for the students to use the word ‘acquire’ rather than ‘get’ while writing an essay 

or in academic writing broadly. Furthermore, Stevick (1973) suggests that learners’ awareness of 

context makes vocabulary acquisition easier than providing words in isolated lists. Thus, it is 

preferable to teach vocabulary through context. 

2.5.4.4. Polysemy  

EFL learners often confront confusion as they decide on the meaning of particular words 

which have more than a single meaning and usage; therefore, it is of a great challenge for teachers 

to provide learners with the different meanings and usages of words, so that learners can 

differentiate between meanings of a single word in different contexts. Those words are referred to 

as polysemy. According to Thornbury (2002) polysemy refers to words in English which have 

different but overlapping meaning. Furthermore, Lakoff (1987) provides an example of polysemy 

for the word over which has different meanings and contexts in the following sentences:  

- Sam is walking over the hill. 

- Sam lives over the hill. 

- The wall fell over. 

- Sam turned the page over.   

- The play is over.   

The examples above show the different meanings and usages of the word over where its 

meaning changes according to the context. The meaning of the word over in the first example 
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refers to that Sam is literally walking over the hill, whereas in the last example the word over 

signifies that the play is finished.    

2.5.4.5. Synonym and Antonym  

In order to enrich learners’ vocabulary and as another way of presenting a new vocabulary, 

EFL teachers tend to provide the word’s synonyms or antonyms in an attempt to make learners 

approach the meaning of the new presented item. Ur (1996) refers to synonym as those items which 

share nearly the same meaning with a given word. For instance, both words ‘glad’ and ‘delighted’ 

share the same meaning with the word ‘happy’. Moreover, synonyms may also include some words 

are often used interchangeably, and the preference of one word on another is straightly related to 

the context of use; whether formal or informal, and the speakers; whether they are using British or 

American accent. In this connection, Thornbury (2002) states that “synonyms are similar, but 

seldom the same. Even between words that seem interchangeable, such as a taxi and cab, or 

aubergine and egg-plant, one will be preferred over the other in certain contexts and by particular 

speakers” (p9).  

On the other hand, Ur (1996) defines the word antonym as the items showing the opposite 

meaning of a given word. For example, the word ‘strong’ is the opposite meaning of the word 

‘weak’. Based on those definitions provided, both synonym and antonym are of great importance 

in vocabulary teaching, since they allow the learner to know more than a single vocabulary at a 

time.  

2.5.4.6. Hyponym and Superordinate 

Hyponymy and superordinate are also two important elements that every EFL teacher should 

tackle while presenting vocabulary items. Ur (ibid) states that “hyponyms are items that serve as 

specific examples of a general concept” (p62). In other words, it is a kind of relationship that 

connects a group of inter-related words to a general term. Carter (1998) refers to hyponymy as the 

link that exists between a group of lexical items that a meaning of a more general item is included 

in. for instance, the words potato, tomato and cucumber serve as hyponyms for the term 

‘vegetables’.  

On the other hand, Ur (1996) views that the concept ‘superordinate’ refers to general concepts 

which serve as umbrella terms that cover specific items. Based on this definition, the word 

‘vehicle’ is superordinate of such words as ‘car’, ‘van’ and ‘lorry’. Aitchison (1987) provides a 

simple example for both hyponym and superordinate in the following figure:  
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Figure 2.1 Example of the vocabulary item ‘animal’ (Aitchison, 1987) 

The word animal in this figure above is an umbrella term that covers the words bird, fish and 

insect which represent the subdivisions of the word animal. Thus, the word animal is superordinate, 

whereas the subdivisions represent the hyponyms. Besides, the words owl, hen, lark and wren are 

under superordinate term bird, and they all belong in the first place to the concept animal. In the 

lights of this diagram, and how both concepts are presented, we can assume that learners can make 

benefits of acquiring more than a single word. 

2.6. Vocabulary Teaching Techniques 

The purpose of teaching vocabulary is usually to enable learners to make use of the newly 

learned items in practice in order for the learners not to forget them. However, it is not only 

presenting vocabulary to the learners that matters, but also the various techniques being used by 

teachers in presenting the meaning and form of vocabulary. According to Takač (2008) teachers 

implement techniques in vocabulary teaching based on some factors, such as time availability, the 

content and the technique’s value for the learners. Furthermore, Alqahtani (2015) states that “in 

presenting one planned vocabulary item, the teacher usually combined more than one technique, 

instead of employing one single technique” (p26). Brewster et al (1992) list some techniques used 

in teaching vocabulary as follows: 

2.6.1. Using Objects (realia)   

One of the most practical techniques of presenting a new vocabulary is the use of real objects 

which is considered to be more realistic, because it provides concrete objects. Brewster et al (ibid) 

view that bringing real objects in presenting new words is often useful for learners in memorizing 

the words through visualization. Furthermore, Gairns and Redman (1986) view that using real 

objects is a suitable technique for young learners when concrete vocabulary is presented. 
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2.6.2. Drawings 

Brewster et al (1992) believe that drawings are another teaching technique, and they could be 

used in either blackboard or flashcards. The latter, can be used in various contexts as they enable 

learners to grasp what they learn in the classroom. 

2.6.2.1. Drawings on Blackboard 

Bowen (1991 as cited in Klasone 2013) claims that teachers tend to use drawings on the board 

to capture the attention of their learners, change the pace of lessons, bring joy and provoke them 

to participate. Bowen (ibid) adds that the teachers can use the board to do several activities 

including teaching vocabulary, pronunciation, spelling and so on.  

2.6.2.2. Flashcards 

Bowen (ibid) views that flashcards are another tool that EFL teachers use when presenting a 

new vocabulary item. There are two types of flashcards. First, picture flashcards are used by many 

EFL teachers to represent a single concept such as objects. Secondly, word flashcards contain 

printed words which are prepared by the teacher. They are beneficial for both teachers and learners, 

easily handled and could be used at any moment needed.  

2.6.3. Using Illustrations and Pictures  

Illustrating and using pictures are also different and creative ways that teachers may use to 

present new vocabulary. According to Brewster et al (1992) another technique of presenting 

vocabulary is the use of pictures that are found in the materials that teachers tend to use, or by 

making their own visual aids, using pictures from magazines, and so on. Furthermore, Alqahtani 

(2015) considers visual support as a helpful tool for learners to understand the meaning as it makes 

the word less forgettable. He further states that “the list of pictures includes: posters, flashcards, 

wall charts, magazine pictures, board drawings, stick figures and photographs” (p27). 

Furthermore, Allen (1983) provides an example of using pictures as a technique in teaching 

vocabulary which is as follows:  
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Figure 2.2 Example of using a picture in presenting new vocabulary (Allen, 1983) 

 The figure above presents a picture to be used in teaching vocabulary, this technique is used 

to facilitate learning vocabulary for learners. 

2.6.4. Mime, Expressions and Gestures 

Mime, expressions and gestures are non-verbal ways to present vocabulary in EFL, where 

vocabulary are taught within context. Those techniques serve learners for better memorization of 

vocabulary. Klippel (1994) states that:  

Mime or gesture is useful if it emphasizes the importance of gestures and facial expressions 

on communication. At the essence it can not only be used to indicate the meaning of a word 

found in reading passage, but also in speaking activity as it stresses mostly on communication. 

(p115) 

Based on what is stated above, the use of mime or gesture in teaching the meaning of words 

used in speaking is emphasized. Therefore, mime and gesture can be used in teaching many words. 

For instance, using mime while teaching adjectives such as ‘sad’ and ‘happy’, or mime through 

taking off a watch from the wrist to teach the word ‘watch’ and so on. The effectiveness of the use 

of mime and gesture in teaching vocabulary has been testified by many second language teachers. 

In this regard, Alqahtani (2015) views that teaching by gestures is another effective way that helps 

the learner in memorizing vocabulary, and learners find it easy to retrieve the words that are 

presented by gestures during the lesson mostly. Moreover, some learners unconsciously tend to 

imitate their teachers in using gestures while producing words that they are taught.  
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2.6.5. Enumeration  

If miming and explaining visually fail to lead the learners to understand the meaning of the 

word, the teacher may use the enumeration technique instead. Alqahtani (2005) states that “an 

enumeration is a collection of items that is a complete, ordered listing of all of the items in that 

collection. It can be used to present meaning” (p28). In other words, the usefulness of this 

technique is its use when a word is quite difficult to be explained visually. For instance, teachers 

can say the word ‘clothes’ and explain it using enumerating. Thus, they can list different types of 

clothes, such as skirt, dress, trousers and so on. Therefore, the meaning of the word ‘clothes’ would 

be clear to the learners. 

2.6.6. Eliciting  

Eliciting is also another technique that is centered on the contextualization of teaching.  

Brewster et al (1992) declare that “this technique is more motivating and memorable than giving 

pupils a list of words to learn” (p88). In other words, eliciting is more effective way to memorize 

vocabulary than the decontextualized way. For instance, the teacher tries to teach the learners the 

word ‘medal’ by asking questions that help learners reveal the intended word, such as ‘what does 

the winner of a marathon get?’. This technique may be implemented in teaching L1.  

2.6.7. Translation  

The teachers could possibly face the problem that none of the above techniques work in 

conveying the meaning, so they rely on translating the word. Moreover, Thornbury (2002) claims 

that translation is sometimes an effective technique for teachers to save time while presenting 

incidental vocabulary. However, Cameron (2001) disputes this view by stating that “it is important 

to realise that the immediate translation of a new word takes away from the child any need or 

motivation to think about the meaning of the foreign language word or to hold the new word in 

mind” (p85). Furthermore, Cameron (ibid) suggests that the more time learners devote to thinking 

about a certain word the more it will be engraved in their minds. 

2.6.8. Contrast  

Teaching vocabulary through providing its contrast is another effective way that makes the 

learners acquire more than a single word at a time. Alqahtani (2015) claims that it is easy for some 

words to explain to learners by simply contrasting it with its opposite, such as the word ‘weak’ is 

contrasted with the word ‘strong’, and so on. Furthermore, he (ibid) defines the verb ‘contrast’ as 

showing difference, such as contrasting the ‘before’ and ‘after’ shots in measuring the weight 

someone lost. Gairns and Redman (1986) illustrate an example of contrast teaching technique 

which is as follows: 
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Figure 2.3 Example of contrast (Gairns and Redman, 1986) 

 

The figure above shows examples of contrasting teaching technique. The word ‘wife’ is 

contrasted with the word ‘husband’, whereas the word ‘above’ is contrasted with the word ‘below’.  

2.6.9. Guessing from Context 

Another technique of teaching vocabulary which is centered more on the learner is guessing 

from the context. In this technique, the teachers provide the context for their learners and let them 

find the meaning of the words from it. Alqahtani (2015) believes that such a technique motivates 

learners in a way that makes them guess the meaning of words in their own way. As a result, 

learners will become more confident, so they try to understand the meaning of new words without 

any assistance. Furthermore, he (ibid) views that there should be four insuperable elements to 

enable guessing meaning which are the reader, the text, unknown words and the clues in the text 

including the ability of guessing. Alqahtani (ibid) further notes that the ability to guess may be 

affected by the absence of one of the previously mentioned elements.  

2.6.10.  Games 

In EFL classrooms, teachers often face the issue that their learners feel bored with learning; 

so it is their role to create an enjoyable and fun environment of learning and to avoid boredom. 

Teaching through game is one of the most practical and beneficial methods that helps teachers 

increase interaction and provokes their learners to communicate more, hence acquiring more 

vocabulary. Bakhsh (2016) states that “teaching vocabulary through the use of games has become 

crucially important for English language learners because they sustain enjoyment and interest in 

learning and encourage using the language in a fearless and creative manner” (p120). on this bases, 

teaching vocabulary through using games has proven its effectiveness on the learners since they 

capture the interest of learners while learning. Celce et al (2014) suggest games for teaching 

vocabulary which are as follows:   
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2.6.10.1. Speller Line-up 

In this game, the teacher choses a word and gives it to the first student to spell it. If the student 

provides a correct spelling of the word, the next student tries to find a word which begins with the 

last letter of the previous word. Then, another student spells the word. If s/he spells the word 

correctly, another student provides a new word in which it begins with the last letter of last 

mentioned word. Whenever a word is misspelled, the student involved is eliminated, and the game 

continues until one student remains to win the game. Such a game is beneficial to learners, since 

it enables them to spell and pronounce words correctly. 

2.6.10.2. Adverbs in Action 

The teacher divides the students into small groups, then s/he also divides the blackboard into 

two sides. On the first side, the teacher writes all the verbs students can say; on the other side, the 

teacher writes adverbs. Then the teacher asks a group to choose a combination of verb and adverb, 

while another group acts it out. For example, laugh hilariously. This game is fundamentally based 

on acting out verbs and adverbs which is helpful to learners to grasp the meaning of vocabulary 

and make them in use. 

2.6.10.3. Twenty Questions  

Students in this game are divided into teams and they take turns to ask yes or no questions 

such as ‘is it something you can do?” and “is it something you can eat?” in order to find words 

including nouns and verbs that are selected by their teacher. The first team that guesses the word 

each time receives a point. Then the game starts over again. This game enables learners to learn 

more vocabulary by asking questions about the word missing.  

All the techniques of teaching have been mentioned so far have been existed to suit the 

learners’ different styles and strategies of learning.  

Conclusion 

Vocabulary teaching in EFL context is an inseparable part of English language teaching. Thus, 

teachers should pay meticulous attention while presenting vocabulary items. They should first be 

aware of the importance of vocabulary, its types, the techniques to facilitate learning and teaching 

and find a method to follow such as role play in order to make their learners best acquire 

vocabulary, raise their confidence and provoke them to use the vocabulary they owe, so teaching 

vocabulary through role play could be very helpful for EFL teachers to improve their students’ 

vocabulary acquisition and their communicative competence to become fluent speakers. Thus, 

learning two items at the same time. 
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Introduction   

This chapter aims at presenting the methodology opted for constructing this piece of research 

which seeks to investigate whether role play enhances learners’ vocabulary acquisition. Thus, the 

present chapter is comprised of two sections. On the one hand, the first section includes the 

research methods, the population and sampling and the data collection procedure. On the other 

hand, the second section is concerned with the data analysis and the interpretation of the collected 

data. 

3.1 . Research Methods  

In order to achieve the aim of our study and to prove the hypotheses, we followed two 

methods. First, we opt for a quasi-experimental study, preceding with a pre-test to identify the 

learners' current stage of vocabulary in a certain field, three training sessions are designed adopting 

role play technique, followed by a post-test to see the learners' outcomes through the use of role 

play to promote vocabulary in use. Secondly, teachers of Oral Expression are interviewed in order 

to elicit their views about using role play as a technique to enhance vocabulary learning and 

acquisition. 

3.2 . Sampling and Population   

The sample of our research are two (02) teachers for the semi-structured interview, and a 

quasi-experimental study is designed for twenty (20) students from a total of two hundred seventy 

(270) of first year undergraduate students of English at KMUO during the academic year 

2019/2020. The sampled population in this study is randomly selected. 

3.3 . Research Instruments and Data Collection 

This study stands for two main instruments which are the following: 

3.3.1. Quasi-experimental 

The first instrument opted to conduct this research is the quasi-experimental study. Therefore, 

three main steps should be taken. First, pre-test which (Mackey and M. Gass, 2005, p.149) state 

that “In many second language studies, participants are given a pre-test to ensure comparability of 

the participant groups prior to their treatment”. Second, treatment or training session through 

which role play method is implemented. Finally, post-test which they (ibid) refer to it as the 

measurement of the attained effects from the treatments. In other words, post-test is mainly 

designed to check whether the learners have made any progress in comparison to the pre-test. 
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3.3.1.1. Administration and Description of the Quasi-experiment 

This experiment took place at department of letters and English language, and it has been 

conducted for (20) first year undergraduate students of English. This quasi-experimental starts 

with a pre-test which consists of five exercises about three real life situations (see appendix A). 

The purpose of the first exercise is to match each word with its suitable definition, whereas the 

second exercise is about finding appropriate word for a given situation, while the third exercise 

tests the students’ knowledge about idioms, the fourth exercise is about airport check-in real life 

situation where the students are asked to put each word in its appropriate blank and the last exercise 

is about matching words to form appropriate collocations. Generally, the aim of the pre-test is to 

reveal the students’ current stage of vocabulary. 

After doing the pre-test, three training sessions are conducted applying role play technique 

where students are supposed to employ what they have taken in the pre-test as vocabulary in real 

life situations (see appendix B). The post-test follows the training sessions which is the same as 

the pre-test. The post-test indicates the progress that the students make along the training sessions. 

By the end of this experiment students will be able to use vocabulary in the appropriate context, 

communicate better and speak more fluently.  
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3.3.1.2. The Analysis of Pre-test Results 

Students Number Pre-test Score Percentage of correct answer 

S1 9 45% 

S2 11 55% 

S3 11 55% 

S4 9 45% 

S5 10 50% 

S6 10 50% 

S7 11 55% 

S8 16 80% 

S9 17 85% 

S10 15 75% 

S11 10 50% 

S12 11 55% 

S13 11 55% 

S14 8 40% 

S15 6 30% 

S16 9 45% 

S17 6 30% 

S18 10 50% 

S19 12 60% 

S20 8 40% 

Mean 

 

10.5 52.5% 

 

 

Table 3.1 Pre-test scores and percentages 

Based on the results of the table above, the students’ scores can be classified into three 

categories. The first category includes (07) students who have scored between (06) and (09) out 

of 20 points. This means they have scored between (30%) and (45%) of the total number of correct 

answers. The second category consists of (10) students who represent the half of the whole 

students’ number, and this category has scored between (10) to (14). In other words, they have 

scored between (50%) and (70%) of the total number of correct answers. The third category which 
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represents the minority contains (03) students. They have scored between (15) up to (17), and this 

means they have scored between (75%) and (85%) of the total number of the correct answers. At 

last, the mean of the pre-test is (10.50) this represents (52.50%) of correct answers as it is shown 

in the table above. 

3.3.1.3. Interpretation of Pre-test 

The results on the table above reveals that students differ from one another in terms of grades, 

this indicates that their vocabulary background differ as well. On the one hand, the minority of 

students have scored over (70%) of correct answers. Thus, they appear to be an exceptional case. 

On the other hand, the considerable number of students who have failed in the pre-test reveals that 

they may have limited amount of vocabulary that hinders them to give better answers. As a result, 

this would lead them to fail in communicating. Furthermore, their failure in the pre-test may be as 

a result of mother tongue interference which is caused by being unfamiliar with the target language 

culture. Also, the results of the pre-test show that some students are unaware of the appropriate 

use of the vocabulary they owe. Moreover, the mean of the pre-test as it is shown on the table is 

in the average which is (52.50%) of total correct answers. This indicates that students are suffering 

from the lack of vocabulary. Thus, training sessions are conducted adopting role play technique as 

a communicative based strategy in order to enhance their vocabulary acquisition, then followed 

by a post-test to identify the progress they made. 

3.3.1.4. The Analysis of Post-test Results 

After receiving three training sessions adopting role play technique which included three 

different real life situations, the students received a post-test to measure how well they have 

improved. The table below shows the post- test results.  
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Students Number Post-test Score Percentage of correct answer 

S1 11 55% 

S2 13 65% 

S3 11 55% 

S4 10 50% 

S5 10 50% 

S6 12 60% 

S7 13 65% 

S8 16 80% 

S9 17 85% 

S10 14 70% 

S11 14 70% 

S12 9 45% 

S13 13 65% 

S14 10 50% 

S15 9 45% 

S16 14 70% 

S17 10 50% 

S18 14 70% 

S19 16 80% 

S20 12 60% 

Mean 

 

        12.50 

 

62% 

 

 

Table 3.2 Post-test grades and percentages 

According to the table above, it is noticed that a remarkable change has occurred in students’ 

marks. Initially, the mean of post-test scores reached (12.50) by a mean of (62%). Furthermore, 

the lowest grade as the table indicates has reached the average. Thus, the percentage of the correct 

answers automatically has increased, whereas the students who scored high grades have not made 

any improvement. Generally, the students have improved apart for two students who have 

maintained their levels in addition to a participant who has unexpectedly taken a lower grade.  
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3.3.1.5. Interpretation of Post-test 

According to the result of post-test, a remarkable progress has been achieved where the 

average of correct answers is between (45%) and (85%), this signifies that the students have 

benefited from vocabulary presented in the training sessions. Furthermore, students could to a 

great extent succeed to put most of vocabulary in their appropriate context. As a result, role play 

technique proved its effectiveness by involving students in communication; therefore, applying 

role play technique to teach vocabulary would allow students to make use of their vocabulary in 

various functions which will allow them to memorize and make use of ready-made expressions, 

hence this strategy would develop their communicative competence. 

3.3.1.6. The Comparison Between Pre-test and Post-test Grades  

The following graph shows the comparison between pre-test and post-test. 

Figure 3.1 The comparison between pre-test and post-test 

The figure above shows the difference of students’ grades between pre-test and post-test 

where most of the students have remarkably improved and scored above the average, this indicates 

that the training sessions conducted adopting role play to teach vocabulary were beneficial to a 

great extent.  
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 Total score Mean 

Pre-test 210 52.5% 

Post-test 248 62% 

  

Table 3.3 the difference between pre-test and post test results 

The table above shows the total score of pre-test where students have scored (210) by a mean 

of (52.5%) as a percentage of correct answers, whereas in post-test they have scored (248) by a 

mean of (62%), that means they have improved by (38) points in the total score.   

The following figures show the comparison between pre-test and post-test correct and wrong 

answers, in addition to signifying the progress made. 

 

 

 

 

 

 

 

Figure 3.2 Percentage of correct and wrong answers in pre-test 

Based on the figure above, it is noticed that the percentage of both correct and wrong answers 

that the students have scored in pre-test are almost close. In other words, students have managed 

to answer (52.50) of total correct answers, while they have failed to answer (47.50%) of the whole 

answers.  
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Figure 3.3 Percentage of correct and wrong answers in post-test 

According to the figure above, students have answered (62%) of total correct answers which 

means that they have increased by (09.50%) in comparison with the pre-test, whereas they have 

scored (38%) as wrong answers. Therefore, the percentage of their wrong answers has decreased 

automatically by (09.50%) in comparison with the pre-test. This noticeable change proves that 

students have benefited from role play through acquiring more vocabulary. 

3.3.2. Teachers’ Interview 

The second instrument opted in this research is the teachers’ interview. Among the three types 

of interviews which are structured interview, semi-structured interview and unstructured 

interview, we opted for the structured interview which Tavakoli (2012) refers to it as a type of 

interview that contains a set of pre-selected questions and which the interviewee has the option of 

responding to the questions.   

3.3.2.1. Administration and Description of the Interview 

First, the interview is designed for 02 teachers of Oral Expression who teach first year 

undergraduate students at the department of letters and English at KMOU during the academic 

year 2019/2020. The interview is semi-structured, it is divided into three sections: general 

information, role play technique to teach vocabulary and suggestions (see appendix C). 

62%38%

correct answers wrong answers
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3.3.2.2.The Analysis of Teachers’ Interview:  

Q01: How long have you been teaching EFL at university? 

The following table shows the teachers’ experience in teaching EFL at university. 

Teachers’ number Experience in teaching EFL 

01 

02 

17 years  

05 years  

Table 3.4 teachers’ experience in teaching EFL 

According to the results on the table above, it is noticed that both teachers have a considerable 

experience in the field of EFL teaching where they have between (05) years and (17) years of 

experience in the field. In other words, the teachers’ decent experience makes them aware of 

different methods of teaching EFL. Thus, they will certainly help us meet our objective. 

Q02: How long have been teaching oral sessions? 

The interviewees were both asked about their experience in teaching Oral Expression. The 

first teacher appears to have a considerable experience in teaching this module, whereas the second 

teacher has been teaching for two years only; nevertheless, twelve years of experience is enough 

to obtain accurate and sufficient answers.         

Q03: What oral class levels have you taught so far? 

The following table shows the oral classes taught by each teacher.   

Teacher First      year 

Undergraduate 

Second year 

Undergraduate 

Third year 

Undergraduate 

Master 

01 + + + + 

02 +   + 

Table 3.5 oral class levels taught 

Based on the results above, it is noticed that the teacher 01 has taught all the levels, whereas 

the teacher 02 has taught only 2 levels. Even though teacher 02 has less experience than teacher 

01, both teachers have experience in teaching our target population. Therefore, they can offer a 

paramount help regarding different methods and approaches. 

Q04: Do your EFL students face any difficulties in oral class? 

Both teachers strongly agree that their students as any other EFL students face difficulties in 

oral class, which hinder them to learn and interact with their teachers during the sessions. 
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Q05: What difficulties do they face? Why?  

The teachers point out that the students encounter plenty of difficulties including lack of 

vocabulary and finding the right words are the main problem, in addition to bad pronunciation 

which makes them less fluent, less confident and unable to use their body language. These factors 

occur due to the absence of listening comprehension, a mother tongue interference, cultural 

differences and inadequate teaching methods. 

Q06: Do you consider that the students’ inability to communicate in oral session is one of 

these difficulties? And do you think that this difficulty may be as a result of the lack of 

vocabulary? 

Generally, both teachers highly approve that aside to the previously mentioned difficulties 

students’ inability to communicate is also one of the main difficulties that EFL students face in 

oral sessions. Besides, they relate this failure to the shortage amount of vocabulary they owe, hence 

vocabulary is of a great importance and highly needed to be taught in oral sessions to enable 

learners to communicate effectively.  

Q07: What possible techniques/strategies do you think can be adopted to overcome such 

difficulty? 

Both teachers assume that authentic communicative based strategies and techniques such as 

role play, simulations, videos and games could be practical to overcome the lack of vocabulary, 

which would allow the students to make use of their vocabulary.  

Q08: What technique(s) do you use in oral class? 

According to what both teachers have suggested, most of the techniques are employed in their 

oral classes. Based on their answers, the two teachers seem to be eclectic in their way of teaching 

Oral Expression. Moreover, the teachers’ choice for the technique(s) is mainly made to engage the 

students more into communication. 

Q09: To what extent do you think employing role play technique through exposing students 

to real life situations would promote their vocabulary acquisition and communicative 

competence? 

Both teachers assure that role play technique is a very practicable method for the students to 

acquire vocabulary and develop their communicative competence. Moreover, the teachers claim 

that role play would also develop students’ critical thinking and problem solving skills as they 

would use it in the future inside and outside the classroom. Besides it would help them get rid of 

translation and mother tongue interference.   
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Q10: In our research, we have opted for role play to enhance learners’ vocabulary acquisition 

in oral class sessions, where students are exposed to different real life situations. You, as an 

EFL oral class teacher, to what extent do you think role play would let the students engage 

into communication and how?  

The teachers see that role play would let EFL students engage in communicative activities in 

the sense that would allow student to choose topics of their interest, so that they are highly 

motivated to perform in comfortable atmosphere, and this would lead them to achieve fluency.  

Q11: Any further suggestions and recommendations? 

The interview is concluded by some further suggestions and recommendations where the 

teachers stress the importance of encouraging pair and group work, in addition to cooperative 

learning. Teachers recommend also implementing role play that centers around a given topic to 

maximize the use of its lexical field, and they also put much emphasis on updating teaching 

resources in order to maintain authentic teaching. Finally, teachers call for encouraging students 

to use role play outside the oral session as well as peer and self-assessment. 

3.3.2.3. Interpretation and Discussion 

After analyzing the teachers’ interview, many facts about both teachers’ experience in 

teaching EFL and oral classes are unfolded. 

 First, the teachers’ considerable experience in teaching oral classes made them aware of 

various techniques and strategies that permit them to successfully overcome many difficulties that 

their students face. in addition, the first teacher’s experience in teaching oral class with all levels 

implies that the teacher is familiar with the students’ needs and difficulties. 

Second, the teachers pointed out many difficulties that their students face at many levels 

including pedagogical, linguistic and psychological areas. This signifies the teachers’ ability to 

identify their students’ weaknesses such as in Q06 where they pointed out that students’ inability 

to communicate and to interact is a result of vocabulary shortage. Thus, teachers suggested a 

number of authentic communicative based activities that can be adopted to urge students to 

communicate. This indicates that EFL teachers should be eclectic in using different 

communicative strategies in order to improve their students’ vocabulary acquisition.  

 In this essence, teachers believe that implementing role play technique to teach vocabulary 

in oral classes would enhance students’ communicative competence and vocabulary acquisition to 

a great extent. In other words, the teachers believe that teaching vocabulary should not be in form 

of lists. Moreover, the interviewees’ answers signify that students who have no critical thinking 

and problem solving skills encounter difficulties in learning; therefore, the teachers emphasize on 
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employing role play to overcome many obstacles that EFL students may face such as, mother 

tongue interference and translation. Third, the results of the Q11 cast light on the interviewees’ 

belief that role play is learner-centered; therefore, they are free to express their ideas originated 

from any real life situation from topics of their interest. Furthermore, the teachers emphasize on 

employing role play through which they consider it as a means of motivation, changing the 

atmosphere, authentic learning environment, increasing interaction and raising students’ self-

confidence. 

Finally, the teachers list some suggestions and recommendations where they called for 

encouraging cooperative learning to urge students to participate more. In addition, the teachers 

stress on the importance of using role play in different topics in order to enrich the students’ lexical 

field. Furthermore, the teachers suggested that Oral Expression teachers should count for some 

tips for successful implementation of role play inside the classroom where they called for updating 

teaching resources and better classroom management for more authentic teaching. Also, the 

teachers stressed on that the success of implementing role play to enhance students’ vocabulary 

acquisition depends on how the teacher uses this technique. 

Conclusion 

In a nutshell, this chapter was devoted to presenting the methodology and the methods that 

were opted, in addition to analyzing and interpreting the data collected from the quasi-

experimental study and the teachers’ interview which were administered at the Department of 

English at KMUO. The obtained results from the present study might offer a great deal of help to 

EFL teachers to engage their learners more into communication. 

 

 

 

 

 



 

 

 

 

 

 

 

General Conclusion 
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The present research is concluded with a general conclusion that sheds light on the result and 

findings. Besides, it provides the limitation of the study and discusses the recommendations. 

After analyzing and interpreting the pre-test and the post-test results, a remarkable 

enhancement was noticed in students’ post-test results in comparison to the pre-test ones. The 

progress made is as a result of the effectiveness of role play technique being implemented in the 

training sessions through which students were exposed to different real life situations in order to 

enhance their vocabulary acquisition and develop their communicative competence. Thus, the 

preset hypotheses which assume that role play would both enhance and develop first year 

undergraduate students’ vocabulary acquisition and communicative competence are proved and 

confirmed.  

This study has also opted for teachers’ interview as a means to elicit their point of view about 

implementing role play technique in oral class where they have stressed the importance of 

implementing it as they are already familiar with this technique. Therefore, this indicates that all 

the interviewed teachers are aware of the use of role play technique, besides they adopt it in 

teaching their oral classes. Subsequently, the hypothesis that anticipates that Oral Expression 

teachers are aware of the use of role play technique; nevertheless, some of them do not use it, is 

proved wrong.  

Pedagogical Implications 

According to the obtained results from the present study, several recommendations and 

helpful tips can be suggested. 

 Role play may serve EFL teachers with better teaching experience through honing their classroom 

management skills, encouraging pair work and so on.  

 In order to assure the success of role play technique, EFL teachers should be aware of its procedure 

and its appropriate use.   

 Teachers of EFL should encourage their students to do peer and self-assessment to let their students 

work in a comfortable atmosphere. 

  EFL teachers should take into consideration updating the teaching resources in order to maintain 

authentic teaching 

  EFL Students should be aware that role play technique could be used in other modules, so that they 

are urged to expand the use of this technique without limitations 

 Using role play is not for developing communicative competence only, rather it is also for enhancing 

critical thinking and problem solving skills which lead learners to use language outside the 

classroom.  



 

 45 

 The appendix B can serve as a source that helps Oral Expression teachers to design a lesson plan 
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Appendix A: pre-test and post-test 

Reporting a Crime 

Task 1: match between each word of the column A with its meaning in the column B   

    A                                                                                       B 

Suspect                                      an act of murder. 

Robbery                                     someone who commits a crime. 

Homicide                                   a person believed to have committed a crime or done something wrong. 

Criminal                                     the crime of stealing from somewhere or someone. 

Investigation                              a male or female member of the police force.  

Witness                                      someone or something which has been hurt, damaged or killed or has 

                                                   suffered, either because of the actions of someone or something else.  

Victim                                        a person who sees an event happening, especially a crime or an accident.  

Police officer                             the act or process of examining a crime, problem, statement, etc. 

carefully, 

                                                   especially to discover the truth.  

Task 2:   

You are a police officer, and you are asked to do an investigation with a witness to find the murderer:  

Ask about the gender: is it male or female? 

Ask about age: 

…………………………………………………………………………………………………………….? 

Ask about the height: 

…………………………………………………………………………………………………………….? 

Ask about weight: 

…………………………………………………………………………………………………………….? 

Ask about the appearance: 

….……………..…………………………………………………………………………………………..? 

Ask about the date and the place of the crime: 

…………………………………………………………………………………………………………….? 

Task 3: the following two idioms might be used in crime and justice, explain briefly what they mean  

To get caught red handed 

…………………………………………………………………………….. 

To not have a leg to stand on 

  ……………………………………………………….. 
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Airport Check in Desk 

When you check in for a flight at an airport, they often ask you some very difficult questions. Read the 

questions below and put one word or expression in each box:   

 

 

- Hello, your ticket and passport please. Thank you…aisle seat or                                                       

- Is it just the one bag to check in? 

- Did you                                                             your bags yourself?  

- Any flammable or chemical items, compressed gases or firearms in your baggage?  

- Have you left your bags                                                             at any time since you packed them? 

- Are you carrying any gifts or                                                            on behalf of other people? 

- And does your                                                            contain any of the following items: knives, sharp 

objects, matches or lighters?  

- Thank you. Right…here’s your passport and ticket. And here’s your                                                          

.                                                         Seat 48A. The                                                             is number 14. 

- Make your way to the departure lounge at least 40 minutes before departure. 

- 13.20. It says just here. But check the information screen in the departure lounge, as this might change. 

- Enjoy your flight. 

Visiting the Doctor 

Match between each vocabulary of the column A with its collocation from the column B  

A)-  Short                                         B)-  arm 

       Sore                                                  nose 

       Blood                                                ache 

       Take                                                  the doctor a visit 

       Runny                                               throat  

       Stomach                                            pressure  

       Pay                                                   medicine 

       Loss of                                              up 

       Sprained                                            appetite  

       Broken                                              breath 

        Throw                                                    ankle 

 

 

 

Boarding card          departure gate          parcels          pack          window          hand baggage          unattended 
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Appendix B 

Training Sessions 
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Appendix C 

 

Teachers’ Interview 

 
Dear teachers, 

In order to collect data for our study, and conduct our research which investigates to what extent 

can role play promote EFL learners’ vocabulary acquisition, you are kindly invited to answer 

these following questions based on your experience as an EFL teacher. We very much appreciate 

your contribution.  

 

Section one: general information 

1. How long have you been teaching EFL at university? 

2. How long have you been teaching oral sessions? 

3. What oral class levels have you taught so far? 

Section two: role play technique to teach vocabulary 

4. Do your EFL students face any difficulties in oral class? 

5. What difficulties do they face? Why? 

6. Do you consider that the students’ inability to communicate in oral session is one of these 

difficulties? And do you think that this difficulty may be as a result of the lack of vocabulary? 

7. What possible techniques/strategies do you think can be adopted to overcome such difficulty? 

8. What technique(s) do you use in teaching oral classes? 

9. To what extent do you think employing role play technique through exposing students to real 

life situation would promote their vocabulary acquisition and their communicative competence? 

10. In our research, we have opted for role play to enhance learners’ vocabulary acquisition in oral 

class sessions, where students are exposed to different real life situations. You, as an EFL oral class 

teacher, to what extent do you think role play would let the students engage into communication and 

how?  

Section three: suggestions 

11. Any further suggestions and recommendations? 

 

 

 

 

 

 


