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Abstract 

Reading in foreign languages is considered as one of the most difficult tasks for 

foreign learners, these causes for them reading comprehension difficulties, and 

prevents them from a good acquisition of the English language. The purpose of this 

present work is to investigate on these reading comprehension difficulties and 

discover the various causes attribute to these problems. The used tools of research 

are: questionnaire, Interview and a practical exercise. The questionnaire and the 

practical exercise is addressed to ms4 learners. The interview is done with Ms4 

teachers. The results reveal that MS4 learners face reading comprehension 

difficulties because of different causes: related to the learners themselves, designed 

texts, inadequate approach, boring content; inexperienced teachers. 

Keywords: 

Reading, Reading comprehension, difficulties, comprehension, learners, teachers 
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     Because of the globalization and new technologies, learning English has become a necessary 

need for individuals and governments, that’s why the Algerian educational authority has given 

great focus to teaching /learning English at schools. 

Learning /teaching English as a foreign language requires mastery of the four skills: reading, lis-

tening, speaking, and writing. 

     Reading is a receptive skill that helps the pupils to acquire and discover the target language; 

through it, new vocabulary and knowledge is stored in the learner’s brain, and then it is used in 

interacting and communicating with others. 

     What ‘s observed is that MS 4 middle school learners face and encounter difficulties while doing 

reading comprehension tasks after the reading session, in other words they can ‘t perform well in 

reading comprehension. 

Research questions 

    -What kind of difficulties do MS4 pupils face and encounter when doing reading comprehen-

sion? 

Sub questions  

_what are the main sources beyond these difficulties? 

_How do teachers deal with these difficulties? 

Hypothesis 

1)Ms4 learners face difficulties in reading comprehension due to different factors: cognitive  

linguistics, psychological reasons. 

2) Teachers do less than what they are expected to in helping pupils overcome reading comprehen-

sion difficulties. 

3) There are other causes involving to this problem: cognitive, lack of vocabulary …etc 
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Research objective 

This research was conducted to reach these objectives: 

1_To find the different difficulties faced by ms4 learners. 

2_ To suggest solutions and help learners /teachers to improve reading comprehension skill. 

Rational of the study 

Since reading is a very important skill in acquiring the language, pupils must be good readers that 

they can understand well,but ms4 pupils struggle to read English texts and cannot do the reading 

comprehension tasks due to the adopted approach and other many factors. 

Methodology 

This research is a case study identifying reading comprehension difficulties among ms4pupils.to 

collect date, a questionnaire was addressed to ms 4 pupils in which they are asked questions about 

the reading comprehension skill in the English sessions. 

Another tool is used which is an interview for three teachers about the reading /reading compre-

hension sessions and the texts in the pupil’s book  
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1. Introduction 

     Reading is a very interesting skill and a habit in our Academic and professional life, It can affect 

our life, skills, ideas in a positive and creative way. It is defined as «active process of understanding 

print and graphic texts.” 

In this chapter, there will be an introduction of the term “reading “, types, strategies and importance 

of this skill, then the reasons beyond teaching it. 

Finally, this chapter was finished with difficulties of reading followed with conclusion 

2. Definition of reading 

        Reading is a crucial skill in language teaching .it is a complex process which involves cogni-

tive, linguistic, cultural and other abilities. 

Many definitions of this skill were suggested. The Longman dictionary (2002) provides a simple 

definition of the term “reading” claiming that it is: 

“The process by which the meaning of a written text is understood. when this is done silently it               

is known as silent reading (…………). Reading employs many different cognitive skills, includ-

ing letter and word recognition, knowledge of syntax, and recognition of text types and text struc-

ture” (Richards and Schmidt 2002 :483) 

  It is also defined as “an activity in which readers respond to and make sense of a text being read 

connected to their prior knowledge (Spratt, Pulverness and William 2005,21). 

 The purpose of this activity is to gather information from a particular text. During this process, the 

reader makes relationship between the words (written form) and their previous knowledge about 

the text. 

Grabe gave another definition “the process in which readers learn something from what they read 

and involve it in Academic context as a part of education “ 

To conclude, reading is an important skill for learners and it is an activity done using eyes and 

brain in order to get information from a text which in a form of a written text. 
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3. Strategies of Reading 

There are four strategies of reading 

3-1-skimming:in this strategy, the reader moves his eyes quickly to get a rapid overview of the 

whole content. 

3-2_ scanning: is similar to skimming, but in scanning the reader looks for a specific data. 

3-3-Intensive: the reader reads a piece of discourse in a detailed manner for learning something. 

3-4-Extensive: the purpose of this type is reading for enjoyment and pleasure. 

4. Models of Reading 

      Reading models describes what happen in this process. They explain how readers process 

printed texts. We shed light on three main theoretical models of reading process that has been 

reached by cognitive and behavioral scientists (bottom up top-down /and interactive models (Mar-

toRedono ,1997 p140) 

4-1-bottom _up model 

       It is known as” phonics “, which requires the learners to match letters with sounds in a defined 

sequence i.e. reading in a linear process by which readers decode a text word by word ,linking the 

words into phrases and then sentences (Gray and Rogers 1956cited in Kucer 1987p27_51).This 

model of reading is interested in the recognition of individual letters ,phonemes and words that 

means the meaning of the whole texts begins from the word level (as cited by Lisson and Wixon 

1991,in Rumptz,2003). 

It is also involving a series of steps that the reader has to go through i.e. moving from the smallest 

linguistic units until reaching the meaning of the text (James, E and Gentry ,2008) 

4-2-Top down model 

     In this model the reader does not concentrate on phonics and decoding  

She/he uses his/her experiences to help him/her to read, decode and make sense of texts. 

Top down model asks readers to construct meaning from text to the part (words). 
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4-3-The interactive model: 

     It tries to combine the valid insights of bottom _up and top down models. It attempts to take 

into account the strong points of the bottom up and top down models and tries to avoid the criticism 

against previous models cormick,1988)”An interactive reading model is a reading model that rec-

ognizes the interaction of bottom up and top down processers simultaneously throughout the read-

ing process “.* 

5. The importance of reading 

     Reading is important in our life, and it has many benefits: 

a_ Reading give us more ideas, and it keeps our minds young. 

b_ Reading allows for creative thinking; it can inspire the reader with new ideas. 

c_ It helps to improve concentration skills. 

D _Reading offers students a wide range of vocabulary and grammar 

e_students who read foreign books are able to speak more fluently than who  

Don’t 

6. Reasons for teaching Reading 

        In foreign language teaching, reading is taught because of many reasons as stated by Harmer 

(2001;68)”in the first place, many of them (learners)want to be able read texts in English either for 

their careers for study purposes or simply for pleasure “.  The fact that most of the studies in high 

technologies, like electronics and petroleum, are carried out in English language, reading English 

texts and documents went for many students a requirement for their studies and professions, some 

others read English texts for enjoyment. 

    It is obvious here that Harmer (2001:68) distinguishes clearly between scientific-technical read-

ing and literary reading. He also focuses the utility of reading as an effective exposure to the target 

language as stated below: “any exposure to English is good thing for language students. 
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At the very least, some of the language sticks in the minds as part of language acquisition, and if 

the reading text is especially interesting and engaging, acquisition is likely between more success-

ful. It seems here that reading English text is a very effective tool for learners to well acquire 

English language, since when reading texts, a great deal of language is stuck and memorized in the 

minds of learners. 

    Harmer (2001p68) also added that:” reading texts also provide good models for English when 

we teach the reader the skill of writing, we will need to show students models of what we are 

encouraging them to do “The more students read, the better they will write, in addition to that 

Harmer (Harmer 2001p68) points out that “reading texts also provide opportunities to study lan-

guage; vocabulary, grammar, punctuation, and the way we construct sentences, paragraphs and 

texts “. 

   Reading and text selection 

           Selecting good texts is important for learners and teachers, there must be appropriately se-

lected teaching material that depends on the learner ‘s cognitive level, and interests. It’s better to 

give them liberty and freedom to select what do they like to read. 

The careful selection of texts motivates and helps teachers and learners in the class. 

Text selection takes into account many factors that lead to the successfulness of texts, among them 

the use of authentic materials since the reader can react whenever she/he reads texts. 

Shahidullah(1995_96p226) states «students present linguistic level and the level of their content 

and cultural schemata have to be taken into consideration in selecting texts for them. 

7. Difficulties of Reading 

    Developing strong reading skills in pupils is one of the key goals of every education program. It 

is through reading that students expand their vocabulary and learn about the word. reading is also 

the key to success in spelling and writing. 
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Sometimes, there are some undiagnosed learning difficulty to blame as in the ease for students who 

suffer from (dyslexia)or show processing in these situations, so educators must understand these 

difficulties and help learners to progress in the reading skills. 

8-1Common difficulties 

a)_Issues with decoding 

      It is also known as “sounding out words». decoding is the ability of learners to put sounds to 

letters in order to sound out written language. 

Beginners usually struggle when they meet new and unfamiliar words, to make decoding an easy 

step, phonics instruction and repeated practice is a good solution. 

b)- Issues with Speed 

     It is a learning disorder that is characterized by difficulties with reading despite normal intelli-

gence. 

Problems may include difficulty in spelling words, reading quickly, writing words, sounding out 

words in the head, pronouncing words when reading aloud and understanding what one reads. 

c)- Issues with Dyslexia 

    This learning problem may be the cause of interaction of genetic and environmental  

Factors treatment of this difficulty involves adjusting teaching methods to meet the person’s inter-

ests 

8. Stages of teaching Reading 

    Teaching reading goes through three stages: 

a)-  Pre-_Reading: The teacher introduces the topic and the key lexical items that are necessary 

to the understanding of the reading passage through pictures, guessing games, videos, mind maps, 

word association technique. 

b) during- Reading 
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The learners read silently and exploit the text through meaningful tasks and activities related to 

their environment and interests. The teacher monitor and provides help when necessary. the teacher 

helps the learners to interact with the text. 

c) Post_ Reading 

The teacher can use follow up activity such as using a speaking or written tasks related to the topic; 

summary, letter, oral press 
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Introduction 

     During the first decade of the 20thcentury; many factors lead to the appearance of a new educa-

tional approach (competency based approach) that will help learners in their day life, and support 

them with different skills and tasks (shopping, filling out a cheese). 

9. Origins of Competency-Based Teaching  

     CBA is” an instructional approach that teaches competencies, rather than language components 

such as grammar and Lexis”. 

The term” competency “refers to the teaching of skills and tasks that learners are required to do in 

everyday life (reading an electricity invoice) using language skills and components. 

During the first decades of the 20th century, Taylor (1911) and Bobbitt (1918) began to be interested 

in teaching skills needed in daily routine. In 1949, it was supported by Tyler who established these 

steps in the syllabus design :1_ the identification of the teaching objectives 2_the teaching experi-

ences (tasks)3_ evaluation of the achievement of the instructional objectives. 

Later, Mager(1962)and Gagnè(1965)popularized this approach ,and Gagnè added a final task to 

the objectives _based teaching to test the learner’s performance. 

In 1970, many immigrants from South _East Asia entered USA,so it was a necessity to teach them 

English systems and objectives based approach were set up for them ,at this point ,competency 

_based approach was introduced to adult English second language learning (AESL_Auerbach 

1986)and later was called ( CBLT).  

10-1-Definition of Competency 

     Language competency consists of knowledge, skills and attitudes. knowledge to information 

and facts, skills refer to the ability to do certain activities, and attitudes refer to positive manners 

that an individual should observe while carrying out a task(Scallon,2004) 

Richards and Rogers (2001) defined the concept competency as «competencies consist of a de-

scription of the essential skills, knowledge, attitudes and behaviors required for effective perfor-

mance of real –world task or activityP144 
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For example, in teaching showing the directions, the teacher designer needs first to identify and 

teach the necessary knowledge such as; please, show me, where, next to, opposite to then, He /she 

determines the necessary skills of this task such as: asking others to show the way, answering them, 

describing the direction. After mastering these elements of the competency (showing the way), 

learners are invited to use them in a complex task 

10-2-Teaching Reading in Competency based _approach (I read and do) 

      One way to teach language skills in competency _based approach is through embedding them 

in life skills. Naturally, CBA is focused on teaching real life skills, not language structure and 

grammar   is the language skills are taught with the life skills that the learner need in his daily 

routine. 

10-3-Teaching Reading/Reading Comprehension 

     At this stage of middle school; learners read to search information, discover clues/title, date 

place, personal information /to understand meaning and interpret situations. 

   Teacher should arouse in the learner love and pleasure for reading, and should help him to reflect 

on what, why and how he reads: dialogue; letter; email; article 

When reading a text, it is necessary to identify the following elements: 

a) Para- textual elements: writer, text,source,publication date. 

b) Supra-textual elements: discourse type,  

c) Lexical elements: words from the same family, words belong to the lexical field, 

Learners should be independent, they should be given the opportunity to read silently and exploit 

the text through meaningful tasks and activities. 
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1- Introduction  

    Reading comprehension is a significant, not just for understanding texts, but for more learning 

success in education and employment. It is also important for our social life because of emails and 

social networking sites. 

Reading comprehension is a complex process, which requires the orchestration of various cognitive 

skills and abilities, it helps the reader to gain and acquire information, to be successful in our com-

munication with others. 

2- Literature review 

In the literature, reading comprehension has been defined in 18 of different ways by different 

experts. 

     Sweet and Snow (2003) defined reading as process of constructing meaning from text, while 

Grabe and Stoller (2002) point out that reading is drawing and interpreting meaning from the 

printed page to become solid information “.Further Yekselir (2014,P66) specifically mention that 

reading comprehension is the result of complex interaction between, the text ,the setting ,the reader 

,the reader’s background “. 

   To sum up, one can define reading comprehension as the ability to process text, understand its 

meaning and to integrate with what the reader already knows .it is an interaction between the text 

and reader’s, background knowledge. 

There are some abilities are required for good reading comprehension are: 

1_To know the meaning of words. 

2_Ability to understand meaning of words from discourse context. 

3_ Ability to draw inferences. 

4_Ability to identify the main thought of a passage. 

3- Theories of reading comprehension 

3- 1) Comprehension as a thinking process 

Wooley (2001) claimed that comprehension is a very process which involves cognitive ac-

tivities like summarizing, predicting synthesizing, evaluating. 

There are 5levels of reading comprehension literal, interpretation, evaluation or critical reading, 

integration or application to self-life and creative reading. distinctively, each dimension is “cumu-

lative in that each builds on the others” (Hermmosa ,2006p 56) 
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3-2) schema theory 

This theory mainly focuses on the critical role of the reader’s background knowledge and 

experiences or technically known “Schemata” in reading comprehension (Armstrong and Newman 

p2011). 

It also claimed that everyone’s schemas are individualized (Tracy and Morow ,2006.p51) 

There are 3types of schemata mostly used by the reader :1_script knowledge 2_knowledge of text 

structure 3_knowledge about language. 

A) Refers to “every day information stored in memory “which usually derived from repeated ex-

periences with people, places events and situations” (Hermosa ,2006p 121) 

B) text structure indicates “aspects of texts (complete messages) that signal how the content is 

related “(Hermosa ,2006p 122) 

C) This type of schemata concerns knowledge of graph phonic, syntactic and semantic 

Systems of particular language, moreover, knowing how these systems operate within a given con-

text or social setting is also important. This is because “language cannot exist outside of context 

“Hermosa (2006, p 122) 

4- Strategies in teaching reading comprehension 

Research on teaching comprehension could be classified into 4 waves of studies: 

4-1-first wave: single strategy instruction 

These strategies were done in 1970’s and early 1980’s. some of them are: identification of 

main idea, story theme identification, self-regulation, semantic mapping. 

4-2-Second wave: Multiple strategies instructions 

These were conducted in 1980’s which highlighted the effects of teaching students ‘s mul-

tiple strategies in comprehending a particular reading material or materials which is _are not com-

prehended concurrently but as a single entity (Wilkinson and Son,2O11). for example, Reciprocal 

teaching, Direct explanation approach to strategy instruction, Reading (CSR). 

4-3- Third wave: Transactional strategies instruction (TSI) 

Students are taught a set of strategies which includes predicting based on prior knowledge 

and summarizing. 

4-4_Fourth wave: Dialogic approach 

It is a response to the previous waves of reading strategies instruction and the belief that 

comprehension was a more fluid, context _sensitive process that required a more dynamic flexible 

approach to instruction “Wikinson and son 2011p367). 
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These are some examples:1) content _rich instruction _ 2) discussion3) Argumentation. 

5- Assessment of reading comprehension 

Assessing reading comprehension is very important because; firstly, it is significant to assess chil-

dren’s development thus the teacher can discover to what extent a particular learner is motivated 

and respond to the teaching or remediation. Secondly, it’s good for both (teacher learner) to know 

that the planned objectives are reached or no. Thirdly, there must be a specific diagnosis of com-

prehension difficulties so that intervention can be tailored. 

In schools, there are two types of assessment: 

5-1_ formative which can be done during the learning process or lesson; it is less formal and it is 

associated with recommendations. 

5- 2_Summative is used to assess achievements but not in a way that will feed back into teaching 

examples: would be end –of-year exams or national tests. 

6- Reading Comprehension disorder 

6-1Definition: a reading disability in which a person has trouble understand the meaning of words 

and written passages. 

6-2Signs  

Reading comprehension problems can be discovered through these symptoms: 

A)    Difficulty of distinguishing significant information from minor ones. 

B)    Difficulty of pronouncing or recognizing words. 

C )   Inability to solve basic tasks and spending long time to do them. 

E)      Issues understanding what was read. 

F)    Inability to connect ideas in a passage. 

G )  Confusion about the meaning of words and sentences. 

 H)      Struggle to make inferences, which involves using what you know to make a guess about 

what you don’t know, or reading between lines. 

7- Reading comprehension difficulties 

      Many researchers have investigated different reading comprehension difficulties among for-

eign learners. This due to many reasons: inadequate vocabulary was discovered as one of the main 

issues (Gunning 2002), having rich vocabulary has an important role in facilitating the texts for the 

reader. Another problem which face flies to understand complex sentences in reading 

Comprehension. 
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There are other difficulties among learners is coordinating conjunctions, prepositional phrases, par-

ticipial phrases; they cause difficulty in reading comprehension because they make the writings 

more complex and hard to understand. For others, comprehension troubles could be due to defi-

ciencies in language or cognitive process. Also motivation and concentration are causes that might 

influence comprehension 

8- Causes for poor Reading Comprehension 

There are mainly three causes of poor reading comprehension: 

A) Disinterest and boredom 

Being bored or lack of interest make learners not motivated for why they are reading, so they 

will not concentrate and pay attention for the reading content, this lead to difficulty of comprehen-

sion. 

B) The learner’s working memory is poor 

  This problem happened with learners who can’t remember what they have read long 

enough to talk about it or explain it immediately after reading, it’s common with kids with ADHD. 

C) Limited vocabulary 

This problem can cause poor reading comprehension. if the learner doesn’t know the meaning of 

the words they are reading, they can’t understand the content of the passage 

D) The learner cannot think logically 

Logical thinking is the process in which one uses reasoning consistently to come to a con-

clusion. Problems or situations that involve logical thinking call for structure, for relationships 

between facts, and for chains of reasoning that “make sense.” 

There is a big relationship between logical thinking and reading. It has been said that “there is no 

reading without reasoning,” and even that reading is reasoning. 

E) Text complexity 

Complex texts may influence the learner’s understanding. It means learner’s fluency in lan-

guage enables them to have more _in depth understanding of text. Hence, oral ability is prominent 

when it comes to recognize how a skilled reader can be since students acquire new vocabulary 

through listening. having adequate vocabulary helps students in clarifying the strange words by 

relating them with the context in which they are used (Dennis p2008) 
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In this chapter, the term of reading comprehension is introduced by many experts. 

In addition to that, the different theories of reading comprehension are explained and presented 

Then, the study deals with reading comprehension difficulties and the reasons beyond these 

difficulties 
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Introduction  

    This chater is devoted to the practical part in which I present mu study that aims to investigate 

and discover the diffivultiesw of reading comprehension among MS4 pupils . 

 To test the hypothesis ,I  gained data from various sources ,  a qestionnaire with ms 4 learners 

and an interview with ms4teachers,in addition to a practical exercise in the class with pupils . 

 In the first section of this chapter ,I will analyze the learner’s questionnaire and in the second 

section ,the analysis of the interview  ,finally,I analyze of the learners answers about a text taken 

from their course book . 

 The collected date and gained results will enable us to diagnose the difficulties of reding 

comprehension and their causes (coursebook,teacher’s performance,environment). 

1_Description of the questionnaire  

 The structure of the questionnaire was arranged from general to specific in order to make the 

pupils familiarize with the topic of the research . 

It is composed of questions , and multiple answers were offered to facilitate the process of 

answers . 

The questionnaire was divided into three sections: 

2_1 Section one : (Q1_Q5)General information 

  It is designed to discover the learner’s tendency to the English  language and the reading 

skill. 

2_2 Section two:(Q5_Q13)learner’s attitudes to English and reading  

     This section is about the learners attitudes ,wiews to different points:texts in the coursebook 

,the accompanied pictures and photoes,topics ,the vocabulary and structure of the texts ) 

2_3 Section three :Q14_ 16) Reading comprehension tasks 

This section is about the reading comprehensipon tasks and how learners tackle with 

them,moreover the the strtegies that he /she uses to facilitate thses tasks when they come to the 

class. 
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2- The description of the questionnaire 

The questionnaire was given to 40pupils (ms4)chosen randomly from two schools:27th 

February 1962 and Sid Rouhou school . 

The questionnaire was in Arabic language because it was addressed to beginners and they can 

understand the different questions freely . 

This number of learners are questionned in the class ;they constitite the sample of the research 

. 

2_Description of the questionnaire  

 The structure of the questionnaire was arranged from general to specific in order to make the 

pupils familiarize with the topic of the research . 

It is composed of questions , and multiple answers were offered to facilitate the process of 

answers . 

The questionnaire was divided into three sections: 

2_1 Section one : (Q1_Q5)General information 

  It is designed to discover the learner’s tendency to the English  language and the reading 

skill. 

2_2 Section two:(Q5_Q13)learner’s attitudes to English and reading  

     This section is about the learners attitudes ,wiews to different points:texts in the coursebook 

,the accompanied pictures and photoes,topics ,the vocabulary and structure of the texts ) 

2_3 Section three :Q14_ 16) Reading comprehension tasks 

This section is about the reading comprehensipon tasks and how learners tackle with 

them,moreover the the strtegies that he /she uses to facilitate thses tasks when they come to the 

class. 

3_Analysis of the questionnaire  

 

3_1 Results and discussion  
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       Questionnaire consist of sixsteen questions which aim to discover the learners views to the 

reading skill and their difficulties in the reading comprehension session. 

Question one :   Do you like the English language? 

 

 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

Yes  16 40.0 40.0 40.0 

Not 

too 

much  

21 52.5 52.5 92.5 

No 3 7.5 7.5 100.0 

Total 40 100.0 100.0  

Table 3.1 pupils love of English  

     It is noticed that 50percent of the learners don’t like English so much it means that there is 

another subject may be french or arabic that domintes their interest ,however fourty percent of 

them adore it ,so we can not deny that English is prefered by learners. 
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Question two :   Which skills do you prefer most?

 

Piechart 3.2the preferable skill  

For this question ,the participants show that they are interested more in reading and listening 

,this display that reading is a an attractive skill for the pupils. 

Question three:    Do you like reading ?

 

Bare graph 3.3 pupils love of reading  

From the table below ,it is observedthat 34out of 40pupils answer with yes,this means that 

majority of pupils like this skill ,but only a minority don’t prefer it. 

Different justification are suggested to the learners ,most of them answer that they like reading 

,because it makes them enjoy their free time. 

Learners justifications 3.4 
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.  

The rest answer with no ,and they have their own reasons 

Frequency Percent 
Valid 

Percent 

Cumulative 

Percent 
Frequency  

55.6 22.2 5.0 2 Boring  

 

Valid 

66.7 11.1 2.5 1 Im careless  

88.9 22.2 5.0 2 Not useful  

100.0 11.1 2.5 1 

I haveother 

meansof 

enjoyment  

Table 3.5 

 

Question 4 : what are the means do you prefer to enrich you language and culture ? 

    Through this question learners show a great interest and tendency towards the internet than 

reading books ,as a result books are not loved by the participants. 
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Bare graph 3.6 favourite cultivating means  

 

Question 5:      Can you read an Englisg text? 

Most of the pupils claim that they cant read a text written in English ,they don’t have a good 

ability to achieve this cognitive skill. 

Pie chart 3.7 The pupils reading abilities 
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Question 6:   Do you enjoy the textsof the course book? 

Table 3.8 The enjoyment of the texts  

 

 

 Frequency Percent Valid Percent Cumulative Percent 

Valid 

yes 22 55.0 55.0 55.0 

No  18 45.0 45.0 100.0 

Total 40 100.0 100.0  

 

The gained results show that half of the participants enjoy reading the adopted texts ,due to 

manyreasons :useful and fill in their needs and interests. 

 

 

 

 

 

mervellous 
12%

useful
44%

enjoyable
12%

interesting  and 
suitable
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 Frequency Percent Valid Percent Cumulative Percent 

Valid 

Bad  3 7.5 15.8 21.1 

Boring  3 7.5 15.8 36.8 

Hard  4 10.0 21.1 57.9 

It s not 

my 

interests  

8 20.0 42.1 100.0 

 

Question 7:      How are the designed pictures ? 

     22 pupils declared that the pictures have a relationship with the tackled topics,on the 

contrary they don’t love the used colours ,and they don’t attract them PPP

 

Pie chart 3.11 Learners comment on the pictures  
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Question 8:       Are you satisfied with the length of the texts in the course book? 

     The majority of the pupils agree that the texts are of medium length ,however 37percent 

viewthat they are long . 

Pie  

Pie chart 3.12The length of the text  

 

 

Question 9:what do you think of the chosen topics? 

    Most of the participants see that the chosen content and topics are clear and undersatadable 

,but they are boring and don’t attract their interest. 

Question 10:   what do you think of the used vocabulary and lexix in the texts? 

Table 3.13 
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 Frequency Percent Valid 

Percent 

Cumulative 

Percent 

taValid 

Easy  7 17.5 17.5 17.5 

Difficult  14 35.0 35.0 52.5 

Used   13 32.5 32.5 85.0 

Difficult

y in 

pronounc

ing them 

6 15.0 15.0 100.0 

Total 40 100.0 100.0  

    35 percent showed difficulty in understanding the used vocabulary and lexis ,because it 

seems to them that they difficult and not wideused. 

 

Question 11:    Are you satisfied with the devoted time for thbe reading session ? 

 

Baregraph 3.15 the devoted time for reading  
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      Half of the pupils said that the devoted time for the reading session is not enough ;they need 

more session to master this skill well ? 

Question 12:   Do you use the dictionnary to explain the difficult words? 

Bare graph 3.16 use of dictionary  

 

    22learners  infrmed us that they use the dictionary to explain the new vocabulary. 

 

Question 13:    Are the reading comprehension tasks easy or difficult ? 

    The majority of the participants agree that the tasks of the reading comprehension are easy 

to do ,however a minority find these tasks as difficult. 

The learners are asked to justify there answers through providing them with some justifications: 

because it is hard to understand –does not go with my interests- easy and clear to do _doen not 

take much time. 

Most of thelearners who answer that reading comprehension tasks are easy ,justify because 

they can understand them and it does not need much efforts. 
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Pie chart 3.17 The reading tasks

 

  14of them said that the tasks are difficult and hard to do due to thses reasons:hardness of the 

activities and don’t attract my interests and attention. 

If the answer is yes ,the learners must justify  

Table 3.18 Pupils justification  

 

 Frequency Percent Valid Percent Cumulative 

Percent 

Valid 

Short  2 5.0 5.6 5.6 

Understanda

ble 
17 42.5 47.2 52.8 

Goes with the 

pupi ‘s level  
14 35.0 38.9 91.7 

Not Intensive  3 7.5 8.3 100.0 

T o t a l 36 90.0 100.0  
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If the answer is no:these are pupils justification 

 

 Frequency Percent Valid Percent Cumulative Percent 

Valid 

Hard  4 10.0 57.1 57.1 

It does not go with 

pupils abilities  
2 5.0 28.6 85.7 

Intensive  1 2.5 14.3 100.0 

Total 7 17.5 100.0  

Total 14 100.0   

Question 14:    Why can ‘t you do the reading compreheonsion tasks without your teacher 

explantion ? 

Learners agree that this problem occurred because of:firstly, the difficult tasks and 

activities.secondly,the shortness of time devoted to the reading tasks.thirdly,the intensive  

number of tasks . 

 

Pie chart 3.19  learners justifications 

 

Question 15:  Can you understand read the text and do the tasks of comprehension alone? 
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 Frequency Percent Valid Percent Cumulative Percent 

Valid 

Yes 17 42.5 42.5 42.5 

No 23 57.5 57.5 100.0 

Total 40 100.0 100.0  

 

 

 

 

Question 16:W hat do you do to understand the texts before the reading session ? 

0,00%

10,00%

20,00%

30,00%

not hard

explain the words
translate them

0% 20% 40% 60% 80% 100%

difficult
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   22out of 40pupils answer that they read the texts before they come to the classes ,however 

10of them declared they are not interested to understand,a minority use dictionaries to help 

them in explaing the ambigious words. 

 

Bare graph 3.20 Pupils techniques to explain difficult words  
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4_Description and analysis  of the teacher’s interview 

Introduction 

   The interview was addresseded to three teachers who teach Ms4 classes .It is composed of 

questions about the following fiels: teacher’s beliefs towards the reading skill_the adopted 

approach _methodology _texts of the coursebook _learners_reading comprehension tasks  

4_1 Section one  

 _  When teachers are asked about their favourite skill ,two of them reveal that they prefer the 

reading skill due to these reasons:Teacher A answers that her learners perform better in reading 

in comparison to other skills,however one teacher says that learners struggle while reading an 

English text. 

A_Teacher’s beliefs towards the reading skill 

- The three teachers agree that teaching reading is not an easy task because of reading 

difficulties (decoding,speed ...............)that disturb the session management ,so text 

selection was the main difficulty for them. 

- -Scanning was the hardest strategy to implement while doing the reading session  

- Teachers justify their answers that scanning needs concentation and attention of the readers 

,however learners sruggle to read the texts . 

B_ The adopted approach  

One teacher out of three shows his dissatisfaction to the used approach CBA, He considers it 

as inadequate to be applied in Algerian schools, the rest of teachers liked it because it develops 

the learner’s abilities in analyzing and thinking. 

Concerning the difficulties that they face within the application of CBA is: large classes, lack 

of technological materials, inadequate rooms). 

Methodology 

Teachers do not have similar and unified objectives: 

- Teacher A  and B state their  objectives as the following:learners can understand the text  

- They can anser the reading comprehension tasks. 



Chapter three: The practical part 

 

35 
 

The third teacher says that the reading session has not a particular objective, each text has its 

own specific features, consequently, different goals. 

Texts and pictures  

The three teachers agree that not all the texts are preferred by learners, some of them are not 

appreciated by pupils specially that teenagers have their favourite topics and preferences, in 

addition the included pictures and photos are not motivating for the pupils. 

For the used vocabulary and Lexis, teachers comment that they create a difficulty for the 

learners, because it needs teacher’s interference and use of dictionaries. 

E_ Learners  

Not all the teachers find difficulty in motivating the pupils in the reading session, one of them 

says that using videos and flashcards were successful tools to engage learners and be positive 

learners. 

4_2 Section two 

A_ Reading comprehension tasks 

   Theparticipants do not agree that the desingned tasks are useful and adequate to the 

pupils abilities ,teacher ‘s performance,and devoted  time for doing reading comprehension  

Teacher A informs us that she chooses the easy and relevant tasks because of the low level of 

pupils, but the B and C say that they try to tackle with all the tasks, so learners can experience 

variety of tasks. 

Concerning the relationship between the tasks of the course book and tasks in BEM exam  

One teacher answers that the reading comprehension tasks do not improve the pupils ‘s 

performance in BEM exams. 

Teacher A and B share the same view, they find that tasks in the course book have positive 

impacts on the achievement of MS 4 pp’s; because they include familiar tasks in BEM exam’s 

examples: 

-I say true _false_not mentioned 

_I answer these questions 

-I fill the table from the text  

_I find synonyms and opposites  



Chapter three: The practical part 

 

36 
 

_How many paragraphs  

_What do the underlined words refer to? 

5_ Discussion of the interview  

The collected data from the interview show that MS4 teachers have similar views towards the 

asked questions: 

- They prefer the reading skill ,but they have destinct  difficulties while doing reading : 

- 1- learners suffer from reading troubles :decoding  

- 2_ boring content  

- 3- Insuffecient session for the reading ;one hour in a month  

- 4_ Large classes  

 

6_ The practical exercise 

       Since the area of reading skill is complex and incomprehensible, I integrated a practical 

exercise as a class observation to assess MS4 pupil’s performance and their abilities in reading 

comprehension without the teacher’s help. 

6_1 The aim of the practical exercise 

     The reading comprehension tasks are other instruments used to collect data about learner’s 

ability to do the reading comprehension tasks when reading an English text. 

  The main objective of the tasks is to test and explore to what extent MS4 can perform this 

mission alone and without any help (no explanation, no dictionaries) 

6_2 The description of the exercise 

    The reading comprehension exercises are taken from the MS4 course book; the text is from 

sequence two” Me, my personality and life experiences “(I read and do) p80.its title is “AGaza 

refugee child’s dream”. 

   The participants are from “Sid Rouhou middle school”, they are chosen randomly, their 

number is 10pupils. 

   The pupils are asked to do the three tasks: task one-, two- and five-page 80/81. 

Task one: is about filling the bibliographical notes of the text: 
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1_The title2_the author3_the source of the text4_the date of publication Type of the document. 

Task two: I say: True/false, then correct the false statements. 

    This task includes 5 statements. 

Task three: I find in the text words that are; synonyms/opposites of these: 

It contains 3 words as synonyms, and 3 words as opposites. 

The learners are given the freedom to ask any question, and without limiting them with time. 

The analysis and discussion of the exercise: 

   The learners are given a text taken from the course book; the text is about a Palestinian refugee 

named “Yare Juda “. 

In this text “Yara” presents herself, hobbies and interests. Yara as other teenagers has her 

dreams, she wants to deliver a message to the world and describe the mystery of the 

Palestinians. 

    The text is not difficult to be scanned and skimmed by the pupils, and contain clear and easy 

vocabulary. 

When the pupils are exposed to the text, the majority started doing it without hesitation, 

however two of them say that they don’t understand the text and what they must do. 

The purpose of this exercise is to test learner’s performance without teacher’s help, so no 

explanation is presented to the pupils. 

Most of the learners find it easy to do task one which is about bibliographical notes of the text; 

this because no need for reading and understanding the text, all information is clear. 

In task two, difficulties started to appear, learners began to ask questions, what does this mean? 

Can you explain the statement? 

In task three, most of pupils cannot perform the task, they asked for help to explain the words 

because their vocabulary is not rich. 

From this class observation it is noticed that pupils don’t face difficulty in identifying para-

textual elements, but they find difficulty in finding lexical elements. 

7_Discussion of the main results 
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The purpose of this study is to investigate the different difficulties that EFL pupils face 

while doing reading comprehension, and the reasons beyond these problems, that solutions will 

be proposed to solve these problems. 

This section will state the main findings with relation to the research questions, so results will 

confirm; or disconfirm the hypotheses: 

Research question one: What kind of difficulties do Ms4 pupils face when doing reading? 

The relevant hypothesis: such learners suffer from difficulty in reading comprehension because 

of many causes: linguistic and cognitive problems: unfamiliar vocabulary difficult texts, not 

interesting content, decoding problem, The analysis of learner’s questionnaire and teacher’s 

interview show that ms 4 face these kinds of different problems; so one may notice that the first 

hypothesis is confirmed. 

Research question two: what are the causes beyond these problems? 

The questionnaire and interview reveal that many causes contributing to these problems: 

-Causes related to type of texts ,their vocabulary ,sentence sructure ,that’s why text 

selection is so important to motivate learners . 

-Causes related to the adopted approach (teacher’s interview);CBAis not an adequate 

approach to be applied in Algerian schools,consequentely hypothesis N 1  is confirmed . 

-Causes related to learners abilities and interests . 

 

Conclusion  

 

The present practical chapter provides a practical analysis case study both qualitatively 

and quantitatively by using three tools of research . 

From the data analysis phase ,the findings present that ms4 learners face a list of difficulties in 

the reading comprehension session  ;through the used research tools;reading comprehension 

difficulties have many sources :learners,textbook;adopted approach ,devoted time. 
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Introduction  

     This last chapter presents some practical techniques for teaching reading 

comprehensipon in EFL classes to improve the teacher’s and learner’s  achievements and 

overcome the discussed difficulties  

1_ Suggestions  

1_1 teachers  

   Studies on good readers have identified a number of comprehension strategies to be 

highly useful .these strategies range from simple to complex 

1. Help learners activate their prior knowledge of a topic and take guesses about what they 

are about to read by analyzing pictures and titles . 

2. Create mind maps as a pre-reading activity or put few  quiestions on the board ,and ask 

learners discuss them to prepare them for reading . 

3. The more words a pupil know the easier it will be to recognize them in reading . 

4. Teachers can provide a glossary terms before the reading begins . 

5. Teach the dolch list : repeates exposure to high frequency terms that are common across 

pp’s books  and schoolworksheet can help learners to save their cognitive energy for 

decoding harder and less frequent vocabulary . 

1_2 Classroom procedures for teaching reading comprehension  

It is suggested three stages for teaching reading comprehension  

A_ Pre-reading activities  

There are several benefits to doing pre-reading activities , they can help the learner to 

be  more prepared  for what they are about to read ,it is also help, them to anticipate the topic 

of the reading .In doing this, they can also prepare themselves for the kind of 

language,vocabylary and even grammar that might be used in the text . 

Here are some ^pre-reading activities to use in the calss: 

1. Speed chatting : prepare one or two simple questions related to the topic of the reading 

,ask the class to make two rows facing each other nthen encourage your learners to ask 

each other the questions ,but warn them that they have only 60 seconds  

2. Discussion:Encourage the learners to have a discussion about the  topic of the reading  



 

41 

 

3. Brainstorming :Give the class five minutes to brainstorm ideas relating to the topic of 

the reading ,then give them (a further five minutes to organize their ideas ,and share 

them with colleagues. 

B_ While reading activities  

The objective of these activities is to skim the text and find specific information  

There are some examples of while-reading activities  

1. Identifying the toipc sentence. 

2. Confirm predictions:check whether or not predictions are confirmed  

3. Skim the text for a specific information  

4. Answer literal and inferential questions  

5. Inferring :inferring the meaning of new words using the context . 

6. Coding text :teaching learners a method of margin marking so they can plce question 

mark next to statement they don’t understand . 

7. Scan the text for specific information . 

C_ After –reading activities 

I n the post reading activities ,learners need  chance to work further with the text and its 

topic ,vocabulary and grammar ,they have to personalise what they have read ,they need to see 

how the text relates or is applicable to them and the world outside the class . 

Here are some activities  

1. Roleplays 

2. Summary of the text  

3. Imagination of a different end to the story  

4. Writing a reply  

5. Disccusion of the topic with a friend  
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1_3 Learners 

Learners encounter many difficulties while reading here are some solutions that may 

help them: 

Faced problems             Solutions  

 -forgetting what have read   Read aloud _take notes  

 Not getting the point   Take breaks and read 

again the passage 

 Identifying the main idea   Highlight the ideas with 

a colouring pen  

1_3_1 Advice for specific learners : 

A/ Dyslexia  

Dyslexia is a  difficulty in reading not in understanding ,here are some steps that may help 

who fuffer from this difficulty : 

1. Read carefully and deliberately  

2. Re-read for mistakes and content  

3. Be patient with unfamiliar words  

4. Take notes  

5. Try to avoid breakd during passages  

B/ Memory  difficulties  

Long texts make reading a hard work ,and create memory troubles ,these are solutions to 

overcome them: 

1. Don ‘t worry about details  

2. Take notes  

3. Mark the location of notes  

4. Look for connections between each passage. 
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General conclusion 

 To reach any Academic and professional success,individiduals have to be accustomed 

to the reading skill ,which is the only tool to acquire any foreign language The main concern 

of this research is identifying the different difficulties in EFL classes in  middle schools . 

    This research work was devided into3 chapters : 

     The first chapter is  about defining the reading skill, its various types ,difficulties and 

different difficulties ;then an overview about the adopted approach “CBA”. 

    The second chapter deals with the reading comprehension skill;its theories definition of 

reading comprehension disorder ,signs and finally the reading comprehension difficulties . 

    The third chapter is devoted to the practical part in which a questionnaire is addressed to 

the learners ,they are asked to answer questions concerning the texts of the coursebook and 

the different problems they encounter in reading comprehension session .another tool of 

research is used an interview with Ms4 teachers ,it includes questions about the adopted 

approach ,the learner’s attitudes towards the reading skill reading comprehension difficulties 

includedin the coursebook . 

   The last chapter is for presenting solutions and recommondations for teachers and learners 

to reduce these kind of difficulties . 

   The main results  show that Ms4learners encounter many problems while doing reading 

comprehension tasks ,because of different sources :bad selection of texts,short devoted 

time,an inadequate approach . 
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Abstract 

Reading in foreign languages is considered as one of the most difficult tasks for foreign 

learners, these causes for them reading comprehension difficulties, and prevents them from a 

good acquisition of the English language. The purpose of this present work is to investigate 

on these reading comprehension difficulties and discover the various causes attribute to these 

problems. The used tools of research are: questionnaire, Interview and a practical exercise. 

The questionnaire and the practical exercise is addressed to ms4 learners. The interview is 

done with Ms4 teachers. The results reveal that MS4 learners face reading comprehension 

difficulties because of different causes: related to the learners themselves, designed texts, 

inadequate approach, boring content; inexperienced teachers. 

Keywords: 

Reading, Reading comprehension, difficulties, comprehension, learners, teachers 

Résumé  
La lecture considére parmi les plus difficiles habilités pour apprendre les langues étrangères, ce 

qui a conduit à une difficulté de compréhension, et de faire les activités.Ce difficulté constante 

chez les apprenants quand ils trouvent des grandes problèmes pour apprendre  , étudier  la 

langue anglaise  .L'objectif de cette recherche ( étude ) est  de trouver et découvrir les causes 

de ces difficultés . 

 

Et pour les outils de recherche utilisés afin d'atteindre les résultats attendus sont comme à la 

suite : 

_ un questionnaire adressé aux apprenants de 4Am accompagné d'une activité appliquée en 

classe. 

_faire un débat d'idée avec les enseignants de 4Am pour signaler les obstacles qu'ils les empê-

chent à enseigner cette compétence et les résultats obtenus par les apprenants de 4AM qui ont 

des difficultés à la compréhension et la lecture du texte, cela pour plusieurs raisons :  

1- des raisons liées à l'apprenant  

2-les textes programmés (Longs _ un vocabulaire nouveau et difficile) 

3-des raisons liées au contenu (des contenus n’attirant pas) 

4- le manque d'expérience et la compétence chez les enseignants  

 

 ملخص 
ب نج ز القم م  ت  تعتبر القراءة من أصعععععم الات فا  كت ابتاعععع   النب   اهذابما  دىا م  أجو  لع بذتج صعععععت    كت 

 دىه الاش بل خنقت صعت    لتلاممى كت ابتا   بتعنم النبا الإنجنمزيا.   لفتم.لخ صا اتاريا   

 

 دىه الصعت    بالاش بل.ددف دىه الدفاسا الح لما دت  يج ج بابتش ف اهسب   بفاء 

 بس ئل البحث الااتعانا من أذل التصتل  لع الات ئج الارذتة ب نت عنع الاحت الت لت:  

 استبم ن متذه لتلاممى ساا فا عا متتسط   لإض كا  لع تارين تطبمقت كت القام.  –

ذتتم كت تدفيس دىه الاعععاا الرا ع متتسعععط لنتقتف عنع أدم العراقمل التت تتا أقاععع م ذراء حتاف مع أسععع تىة  –

 الات فة.

 النتائج المحصلة:

  :اهسب  فاذع  لع الكثمر من  بدىابقراءة الاصتص  ن تلاممى ساا فا عا متتسط يع نتن من مش بل كت كتم 

 التنامى )ادتا م ته  خ صما مرحنا الارادقا  العزبف عن القراءة باستبدالت   تس ئل التتاصل الاذتا عت(  -1

 صعبا  مفرجا  ذديدة  صتف لا تشرح الاصتص ذمدا( مفرجا الاصتص الابرمجا )طتينا    -2

 ذىا ا   الاض ممن البمر  -3

 نقص خبرة ببف ءة اهس تىة  -4

 


