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Abstract 

 

 

In the era of high technology, the tendency to use it in teaching online is really needed espe-

cially with this living situation of COVID-19 pandemic. This new technological platform has 

become an interface for all universities in Algeria, so to be used as a mean of teaching is 

something inevitable. Students, nowadays, pass half their time in front of their laptops or 

smart phones, which means that teaching online may be well received by them. The present 

dissertation aimed to investigate the attitudes of EFL teachers and students of Kasdi Merbah 

University Ouargla towards Moodle platform and to detect whether this platform is a con-

structive or a deconstructive learning environment for them. This study is descriptive in order 

to achieve several data on the subject. It used  a mixed method, quantitative and qualitative in 

order to collect the data needed. A questionnaire was submitted to EFL teachers and students 

of the University of Kasdi Merbah. The findings show that EFL students at UKMO find 

Moodle constructive environment of learning. In the other hand, teachers still have a pessi-

mistic view on Moodle due to its weaknesses and to their lack of experience. They are not 

against it, but they want to be more prepared in dealing with it as well as they want it to be 

more developed and more efficient.    

 

Keywords : Blended Learning, Online Teaching, EFL, Learning Environment, Moodle Plat-

form 
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Background of the Study 

 Modern education has become a matter of great interest due to the advent of modern 

technology. Many stakeholders have devoted much effort into developing ways for easy ac-

cess to education for all age groups. As a result, it is no longer possible to think of modern 

education without associating it with ICT (information and communication technologies). 

Such devices as e-learning platforms are becoming increasingly popular since they are re-

garded as the most effective and convenient way of learning. 

 As e-learning has become a part of distance education, many educational institutions 

around the world have started using the available online platforms. As for the Algerian con-

text, the ministry strives to provide a better educational system, which is tailored to meet Al-

geria's needs in order to improve after independence. It is undeniable that tangible achieve-

ments were made in the long run which have led to introducing distance education programs. 

 Nevertheless, recent research shows that the use of educational platforms is limited in 

Algeria, where availability and access are lacking. Although young adults explore sites for 

current events and entertainment, few are interested in educational sites. 

Statement of the Problem 

 University teachers are expected to make educational content on the platform available 

to their students, in order to enhance student's learning and performance. Teachers can inter-

act with their students via quizzes and tests, and track their academic progress 

 It is worthy of note that the Moodle platform is used solely by teachers to upload Eng-

lish courses. Despite the utilities and services it can provide to learners and the endless num-

ber of facilities to teachers, the platform remains an icon on Kasdi Merbah University’s e-

learning portal. Moreover, most English students have developed familiarity with it due to the 

current situation marked by the Corona virus outbreak, since it was unrecognized by most of 

the English students before such circumstances. It is therefore possible to say that the platform 

remains unknown by many students and underutilized by most of the teachers. 
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 The purpose of this research is to describe Moodle as a learning environment, with a 

specific focus on the use of this technology in an academic setting. It will highlight the main 

features of using technology in online teaching, as well as explore how its use can enhance a 

learning environment. 

Purpose of the Study 

 This investigation uses a mixed methods approach in order to address the problem of 

whether Moodle, an open-source platform for online learning, is a constructive or deconstruc-

tive learning environment for the English as a Foreign Language (EFL) students at KASDI 

MERBAH university. 

Research Questions 

 The central questions that arise from the previous discussion are as follows: 

RQ.1. what  are the EFL teachers and the learners attitude towards the use of Moodle plat-

form as a blended learning method? 

RQ.2. to what extent can the use of Moodle platform be constructive or a deconstructive 

learning environment for the EFL students of KASDI MERBAH university? 

RQ.3. can Moodle platform enhance blended learning specially during the pandemic?  

Hypotheses 

 Moodle platform can be both a constructive and a deconstructive learning environment 

for EFL students of KASDI MERBAH university. Therefore, this platform can either enhance 

a students’ learning experience; or be detrimental to it, as determined by the ways in which 

that platform is used. It is hypothesised that the teachers  and the learners develop positive 

attitudes towards  Moodle and distant learning in general namely because it suits adult learn-

ing. 
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Research Methods 

 In order to achieve the aim of our study and to prove the hypothesis stated above. The 

study design will be descriptive. In order to achieve a sufficient amount of data on the subject 

we will use both quantitative and qualitative methods to collect information needed to address 

the study's aims. A questionnaire will be submitted to participants and relevant sources for 

soliciting data. 

Structure of the Dissertation 

 This dissertation will consist of three chapters. Chapter one will discuss blended learn-

ing and its applications specifically in the realm of online teaching. It will introduce the reader 

to blended learning, its history, the theories of learning that it draws upon and its various ad-

vantages, challenges and methods for implementation within the educational context. Chapter 

two will focus on Moodle online platform. It will provide a detailed description of Moodle's 

structure and its various components, concluding with a brief discussion of the learning theo-

ry, social constructivism, upon which Moodle was based. Finally, chapter three will outline 

the research methodology of this paper and deal with data analysis and interpretation which 

will help answer the research questions and reach the objectives that have been set previously. 

Finally, a general conclusion, recommendations and suggestions for further research. 

Definition of Key Terms 

Blended Learning: courses that integrate online with traditional face-to-face class activities 

in a planned, pedagogically valuable manner, with a portion (institutionally defined) of face-

to-face time replaced by online activity. (Picciano,2007, p. 9). 

EFL: The use of English as a foreign or a second language by speakers of diverse native lan-

guages is known as EFL. English as a second language (ESL), English as a foreign language 

(EFL), English as an additional language (EAL), or English for speakers of other languages 

(ESOL) are all terms used to describe language instruction for those studying Eng-

lish.(Lee,Paige,2022)
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Learning Environment: It can refer to a method of education, a cultural milieu, or a physical 

location where teaching and learning takes place. The phrase is sometimes used as a more 

definite alternative to "classroom," although it usually refers to the student's encounter with 

educational philosophy or knowledge, and it may also relate to a range of learning cultures. 

(Eglossary). 

Moodle: Moodle is a free, online Learning Management system enabling educators to create 

their own private website filled with dynamic courses that extend learning, anytime, any-

where. Moodle stands for "Modular Object-Oriented Dynamic Learning Environment".   

Teaching Online: the term "online learning" refers to education that occurs through the inter-

net. It's also known as "e-learning" among other things. (Stern, 2004).



 

 

Theoretical Part 

 

 

 

Chapter One: 

Blended Learning in the Realm of Online 

Teaching 
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Introduction 

 The teaching and learning environment is embracing a number of innovations, includ-

ing the use of technology in blended learning. This innovative pedagogical approach has been 

quickly adopted, though it is still in the early stages. The implementation of blended learning 

initiatives (a combination of face-to-face and online teaching and learning) is one of these 

innovations, but its uptake, particularly in the developing world, faces challenges in order for 

it to be an effective innovation in teaching and learning. Blended learning is hampered by a 

number of underlying factors. This study attempts to determine how teachers and students can 

successfully use technology in teaching and achieve the desired outcomes by using the blend-

ed learning approach. 

 

1.1. Teaching Online 

 The term "online teaching" refers to education that occurs through the internet. The 

process of receiving online education also known as "e-learning" among other things. Online 

learning, on the other hand, is merely one sort of "distance learning," which refers to any 

learning that takes place at a distance rather than in a typical classroom. There is a long histo-

ry of distance learning, and there are various varieties accessible today. (Stern, 2004). 

 Online learning is by far the most common method nowadays. According to the Sloan 

Consortium, online enrolments are growing at a faster rate than the general student popula-

tion, and higher education institutions expect this trend to continue. The following are some 

of the most important findings: 

 The majority of all schools (53.6%) agree that online education is critical to their long-

term strategy. Many academic leaders believe that online learning quality is already equal to 

or superior to face-to-face instruction. (The ―no significant difference‖ phenomenon). 
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1.2. Definition of Blended Learning 

 Blended learning is any time a student learns at least in part at a supervised brick-and-

mortar location away from home, and at least in part through online delivery with some ele-

ment of student control over time, place, path, and/or pace; often used synonymously with 

Hybrid Learning. 

 According to Graham (2006), blended learning is defined as "a combination of instruc-

tion from two historically separate models of teaching and learning: traditional face-to-face 

learning systems and computer-mediated learning"(p1). 

 Blended learning has become an inseparable part of education landscape, supporting a 

combination of face-to-face and online learning or enabling students to learn at distance. 

 

 

 

 

 Blended learning combines a classroom experience with online and offline resources. 

Students learn not only in the classroom but also through a variety of resources, so it is con-

sidered to be an enhancement of traditional learning. Therefore, blended learning is contrib-

uting tools to complete the conventional method. 

1.3. A Brief History of Blended Learning 

 Modern computer-based training can be traced back to the mini-computer and main-

frame training of the 60’s and 70’s. It was the first time that training could be deployed to 

countless workers within an organization without having to rely on printed materials and face-

to-face instruction. Employees could simply login to their character-based terminals to access 

the information. One of the most notable systems was Plato, which is still around today. 

Blended learning generally means the application of two or 

more methods or solutions to a learning need…Blended learn-

ing is the use of the most effective training solutions, applied 

in a coordinated manner, to achieve learning objectives that 

will attain the desired business goals. (Smilanich & Wilson, 

2005, p. 12). 
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 At this stage in the training timeline, companies began using video networks to train 

their employees. The instructor no longer had to be physically on-site in order to integrate 

new hires or broaden the skill sets of existing staff members. This made the training experi-

ence more interactive and engaging. Learners were able to communicate with their peers, 

watch the instructor on TV, and even address any questions or concerns sending them by 

mail. Think of it as the predecessor to webinars and video conferencing. 

 1980’s and 1990’s,  and as technology advanced throughout the years, so did the ways 

in which it could be used to teach both traditional and non-traditional students. Schools and 

organizations started using CD-ROMs—CDs that held software as well as audio and visual 

components—to deliver more interactive experiences through e-learning. People could learn 

at their own pace while enjoying multimedia presentations, which were ideal for distance 

learning. For the first time in its history, computer-based training could offer a rich, compre-

hensive experience that made up for in-person instruction. The first Learning Management 

Systems (LMS) became available about this time as well. These programs offered organiza-

tions better ways to track their learners’ progress and improve their courses. 

 Since the birth of the internet and E-learning, computers have evolved dramatically. In 

1998, a new era of web-based learning emerged with the first generation of online instruction. 

More and more households began purchasing personal computers for their families to enjoy, 

while companies made PCs readily available for every employee. Then computers started to 

offer greater interactivity. Graphics, sound, and video became more immersive, while brows-

ers increased connection speeds and gave virtually everyone access to internet learning re-

sources.  Rather than having to distribute CD-ROMs by postal mail and in person, organiza-

tions can simply upload material, e-learning assessments, and assignments via the web. At 

first, many CD-ROM developers tried to simply publish their eLearning courses to the inter-

net without making any modifications. However, they quickly learned that their existing 

online content—large video files that took minutes to download, for example—would need to 

be finely tuned to meet the needs of web-based learners. 

 Today there is a wide variety of tech tools and applications for educators to use in their 

classrooms. These include interactive scenarios, webinars, and online tutorials such as those 

found online. Companies can provide instruction for their employees anywhere, anytime. 
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Online learners also have many opportunities to participate in online communities and 

eLearning courses from anywhere in the world. Ultimately, the union between face-to-face 

instruction and technology-based learning is creating new and creative ways to enrich the ed-

ucational experience, making learning fun and exciting. 

1.4. Characteristics of Blended Learning 

 Blended learning has three characteristics in accordance with Huang, Zhou and 

Wang’s assumption (2006). These characteristics can be stated as follows: 

 1.4.1. Flexibility of Providing Learning Resources 

 Blended learning is a model with a wide range of resources for supporting students’ 

learning, making good use of the teacher, and of computers (online or offline). 

 1.4.2. Support of Learning Diversity 

 Each student has a different learning style. In auditory learners, information is easier to 

absorb when it is heard, while visual learners better understand the meaning of pictures and 

diagrams. With kinaesthetic learners, movement or visceral sensations are helpful in pro-

cessing information. Therefore, Blended learning is a trendy instructional approach that can 

harness a variety of resources to help students learn more easily. 

 1.4.3. Enrichment of E-Learning Experience 

 Online learning offers many advantages over traditional learning, including the ability 

to be more interactive. Such engagement helps them to build a deep and rich learning experi-

ence that can be realized through their participation in online classes. 

1.5. Models of Blended Learning 

Blended learning can be implemented in a variety of ways. This section summarizes 

the various blended learning models that have been proposed. It may be useful to comprehend 

the various ways in which online learning complements and enhances traditional learning 

strategies. 
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1.5.1. Valiathan’s View 

 According to Valiathan (2002), blended learning can be categorized into three models 

in terms of their drive. 

 1.5.1.1. The Skill-Driven Learning Model  

This model integrates self-directed learning with teacher assistance to help him enhance his 

knowledge and abilities in a certain subject. 

 1.5.1.2. Attitude-Driven Learning Model  

It is a model that blends various activities and delivery media to develop certain behaviours.  

 1.5.1.3 Competency-Driven Learning Model 

This model develops classroom competencies through combining action support tools with 

knowledge resources. 

1.5.2. Wilson, J.W.et al. View 

In terms of their delivery, Wilson, J.W.et al (2013) categorize blended learning into 

six models.  

 1.5.2.1. The Face-to-Face Model  

It allows teachers to use technology in the classroom in specific situations, and it is recom-

mended to help students who have greater abilities than their peers advance and achieve better 

learning, or to help students who have difficulty keeping up with the class pace, especially in 

language learning classes. 

 1.5.2.2. The Rotation Model 

It requires students to switch their learning environment from a standard classroom to a lab on 

a regular basis. It allows kids to learn and figure out how things work by using online re-

sources. 
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 1.5.2.3. The Flex Model 

It is designed for those who have behavioural, intellectual, or social difficulties and involves 

full online learning under the direction and guidance of a teacher. It makes learning more se-

cure for them. 

 1.5.2.4. Online Lab Model  

It requires students to go to an online lab in order to take some courses, not because of the 

flex model's constraints, but rather because of the school's limits, such as not offering that 

course. Furthermore, the pupils' work in the lab is supervised by adults rather than teachers. In 

addition to having access to subjects not provided at the institution, students can work at their 

own pace. 

 1.5.2.5. The Self-blend Model 

It entails learning self-selected subjects and satisfies the needs of high school students seeking 

additional courses to aid in university application or job placement. 

 1.5.2.6. The Online Model 

It's a paradigm in which students with limited time can meet their teachers online and then 

come in for face-to-face lessons or meetings on a case-by-case basis. This paradigm provides 

a lot of flexibility. 

1.6. Advantages of Using Blended Learning Method  

 Al Fiky (2011, 24-26) summarizes the benefits of Blended Learning in few points stat-

ed as the following: 

 1.6.1. Increasing Students' Interaction and Participation 

 It allows teachers to use technology in the classroom in specific situations, and it is 

recommended to help students who have greater abilities than their peers advance and achieve 

better learning, or to help students who have difficulty keeping up with the class pace, espe-

cially in language learning classes. 
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 1.6.2. Develop Students’ Learning and Performance 

 If students and teachers can communicate with each other through face-to-face meet-

ings and online learning, the process of contact between them is going well. Meanwhile, by 

providing a variety of learning resources, the pupils' performance improved. Thus, a positive 

relationship between students and teachers in the classroom or outside the classroom, as well 

as a variety of learning resources, influence students' performance and learning. 

          1.6.3. Developing Independent Learners 

 Students can learn independently using a variety of resources that are appropriate for 

their learning style. Additionally, a variety of resources, such as teacher and online conversa-

tion, can provide feedback to students during the learning process. 

 1.6.4. Time Saving  

 The students are able to save their time when copying the learning material and at the 

same time doing the tasks by using computers and the web.  

 1.6.5. Source of Motivation to Learners  

 The model and variety of learning activities impact one of the factors that drives pupils 

to learn. Students are motivated by the traditional technique and using computer-based learn-

ing (online or offline) in this scenario. The researcher believes that the blended learning para-

digm incorporates a variety of learning tools, allowing pupils to learn from both the teacher 

and the computer (online or offline). 

 1.6.6. Source of Instant Feedback  

 In a face-to-face meeting and an online conversation, the teacher provides comments 

to the pupils. Then, students use the computer (online or offline) to save time while doing the 

assignment or copying the information, improve students' learning performance, and motivate 

students to learn. As a result, there will be a lot of interaction between students and teachers 

during the learning process. 
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1.7. Challenges and Difficulties of Using Blended Learning 

 Educators' adoption of a blended learning strategy revealed some obstacles and chal-

lenges, which could have an impact on the quality of the learning process and obstruct its ex-

tension and implementation in different learning environments. 

 Milheim (2006) stated that the use of a blended learning strategy faces a number of 

challenges, including the pressure that teachers have felt as a result of responding to students' 

inquiries and constantly contacting a large number of them, as well as difficulties related to 

students' low skills in dealing with the available technologies. 

  Graham et al. (2005) concentrated on the difficulties that come with using a blended 

learning technique. The role of live collaboration, learner selection, and self-organization, the 

need for models for sustenance and training, the need to strike a balance between novelty and 

production, the need for cultural adaptation, and the ability to handle the digital world all ap-

pear to be among these challenges. 

 Zayton (2005) added to the aforementioned challenges the slow Internet connection, 

which obstructs learning procedures and makes participation in online activities difficult, the 

high costs of blended learning, such as the high cost of hardware, facilities, software pro-

grams, and the execution of electronic communication between educational societies, special-

ists, and students, and the need for specialized training programs for academic staff to use 

blended learning. 

 Recent studies have shown that we can overcome the challenges by studying the expe-

riences of advanced countries in this area, having a well-equipped infrastructure, ensuring a 

suitable teaching environment and the necessary financial support, and providing clear sys-

tematic plans based on educational principles under the supervision of experts in English lan-

guage learning and information technology experts. This will result in a very effective blend-

ed learning environment for English instruction. 
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Conclusion 

 Taking into account the foregoing, it is reasonable to say that the blended learning 

model involves diversity of resources in learning, where students are able to learn from teach-

er explanation and using the computer online or offline. Then, diversity of resources in learn-

ing also very supports students on their learning diversity. It means that students can under-

stand material easier if they know their types in learning style. Furthermore, one of the varie-

ties of resources in learning is online learning. By online learning, they do many activities 

such as they do peer assessment, etc. 



 

 

 

 

 

 

 

Chapter Two: 

The Open Source Moodle Platform 

 

 

 

 

 

 

 

 



17 

 

Introduction 

 Nowadays, information and communication technologies (ICTs) play a vital role in 

education, with a particular focus on the instructional component, which is supported by 

Learning Management Systems (LMS) such as Moodle. These platforms, on the other hand, 

have a lot of potential if they are utilized to their maximum potential. Interaction, feedback, 

conversation, and networking are just a few of the actions that may be taken with learning 

platforms. They also provide several chances to experiment with new teaching and learning 

approaches. Many universities, like Kasdi Merbah University, have chosen the Moodle plat-

form in particular. Several modules are integrated within the platform, allowing for tasks such 

as creation, organization, delivery, communication, cooperation, and assessment. 

2.1. Moodle Platform: The Free Open-Source Learning Management Sys-

tem 

          Since a variety of expressions exist in the literature to describe educational computer 

applications such as Moodle, e-learning systems, Learning Environments (VLE), Learning 

Management Systems (LMS), or Course Management Systems (CMS), there is some confu-

sion about which one to use. The common characteristic is that these educational tools offer 

manageable features to create an online course. They are a portal to course content in a variety 

of formats, from texts to images or sounds, with interactions taking place through various e-

learning communicative tools. Moodle is an open source platform with configurable function-

al features that has made it one of the most widely used platforms worldwide (Costa, et al., 

2012). 

 Moodle, which is based on socio-constructivist learning, is a novel pedagogical 

framework that allows students to do collaborative activities synchronously or non-

synchronously, as well as create material for free because it is accessible over the internet. It 

does not require extensive digital knowledge to use because it has a straightforward, well-

organized interface that guides users through modules. Moodle can be used in public or pri-

vate schools, for full-time or part-time e-learning, or for blended learning. Furthermore, it 

enables staff members to quickly engage with and contact students by establishing an educa-
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tional community, transforming it into a location that gives knowledge and assessment (Opro-

iuo, 2014). 

 The term is an acronym for Modular Object-Oriented Dynamic Learning Environment, 

as well as a verb "to Moodle," which stands for doing things as they happen, or, as its creator 

Martin Dougiamas put it, the pleasant tinkering that leads to invention. Furthermore, they 

proved that the concept of open source systems has influenced the field of software develop-

ment, and that it now coincides with academic perceptions of freedom and knowledge shar-

ing. Users can download Moodle for free on as many servers as they want, with no licensing, 

maintenance, or upgrade fees. Users can upgrade or not, and choose which features they want 

to incorporate into teaching/learning, as well as create new features and improve performance 

(Cole & Foster, 2008, pp. 04-05). Because the database and operating system of Moodle are 

both open source, an institution can set up the platform for free if they so choose. These un-

limited terms of Moodle's use may be the driving factor behind its widespread adoption, and 

it's worth noting that Moodle's rapid development was aided by lightweight PHP language 

scripting tools.   

 Furthermore, Moodle's global partners, numbering in the hundreds, have gained exclu-

sive control over their commercial services by designating Moodle as a trademark that is sub-

ject to a number of restrictions, effectively making Moodle not only a software but also a 

brand, thanks to a company Dougiamas founded called Moodle Pty Ltd. When people try to 

profit from Moodle, the brand comes into play, but they must first pay Martin, who owns the 

copyrighting conditions. Furthermore, partners who sell Moodle services around the world 

must pay the firm 10% of earnings. This allowed the Moodle code to be free and open while 

also putting full legal control in the hands of its primary creator Martin Dougiamas. As a re-

sult, the Moodle community's in-house operations have reduced costs to the point where the 

Blackboard and WebCT cannot compete (Costello, 2014). 

 In this regard, William Rice (2006) stated in his Moodle course building guide that 

Moodle is a platform that provides a unique online learning experience that goes beyond the 

typical online course, which consists of a succession of web pages, graphics, and animations 

followed by quizzes. It has just about all of the characteristics needed to promote an active 

learning environment brimming with student-teacher interactions. It is filled with web pages 
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to explore, courses with live chats, forums that allow users to classify content relevance, 

online workshops for students to collaborate and assess one another's work, polls that display 

students' perceptions of course progress, and repositories where they can share their files. 

2.2. Moodle Origins and Developments 

 Martin Dougiamas's works go back to as early as the 1999 before its official release in 

2002, Martin Dougiamas's founder had an early exposure to distance learning as he grew up 

in the Australian outback in the 1970s, taking lessons from the School of Air (History, 2019). 

He was a Computer Science graduate of Curtin University where he had his experience with 

WebCT. He pursued pedagogy studies at Masters and PhD levels. In 1999, he went on to help 

run the installation of WebCT at Curtain University due to the difficulties faced with the 

software's proprietary licensing that prevented its adaptation. Dougiamas was urged to look 

for an alternative method for online learning and decided to create an alternative virtual learn-

ing environment which is open source and is rooted in social constructivist principles, what 

became the centre of his PhD (Dougiamas & Feldstein 2010. as cited in Costello, 2013). 

 Prototyping for a new learning management system began in 1999, following the re-

lease of a paper titled ―Improving the effectiveness of tools for Internet-based education,‖ 

which dealt with a study that looked for areas to improve the Moodle as an online course tool. 

As research was continuous, Moodle was released under General Public License (GPL) in 

2001 (History, 2019), making it the first ever Moodle to launch Peter Taylor’s site 

http://smec2001.moodle.com at Curtin University. Its source code was available to the public 

and individuals could modify Moodle by just releasing modifications to the source code of the 

redistributed modified version back to the public domain (Costello, 2013). 

 At the close of 2001, Moodle founder Martin Dougiamas and Peter Taylor released a 

paper titled ―An Interpretive analysis of an internet based course constructed using a new 

courseware tool called Moodle‖ which attempted to summarize the links between the partici-

pants’ experiences and Moodle and to improve the ability of Moodle as a tool to create online 

courses that incorporate and further develop a social constructionist pedagogical framework. 

Later in 2002, Dougiamas released Moodle 1.0, the first stable version with basic installation 
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documentation, and forums were created. This software allowed users to create their own con-

tent and thus has been translated into many different languages (History, 2019). 

 In 2003, Dublin City University adopted the popular open source e-learning tool Moo-

dle to replace their expensive commercial alternative WebCT. The committee responsible for 

choosing an e-learning system showed that Moodle's open source, unrestricted technical ac-

cess, and social constructivist philosophical pedagogy were suitable to DCU's educational 

approaches. Some features of the system were lacking, but it was ranked equally with WebCT 

in terms of practicality and hoped for the lacking feature to be available in the near future or 

developed by the university itself. For example, "the high cost of the commercial alternatives 

such as WebCT; fear of 'vendor lock-in' to alternative commercial products; Moodle's online 

community, including its bug tracker, code repository and public discussion forums; and the 

growth in the developer community that it was experiencing." (Costello, 2013, p. 06). 

 By 2005, the Moodle learning management system had proved popular, with an annual 

Moodle Moot (a convention) held in Oxford. It had also attracted the interest of businesses 

and organizations, who strived to become Moodle partners. By 2007, the platform boasted 

better documentation and a new certification status. In 2010, over a million registered users 

used Moodle worldwide. 

 Moodle's official release of its HTML5 app in 2013 made mobile technology the next 

focus after its adjustable theme for various screen sizes. In 2012, Moodle held its first Re-

search Conference to point out how such an advanced technology and design sophistication 

was deeply rooted in social constructionist pedagogy, which was apparent in Moodle's official 

MOOC, Learn Moodle, which inaugurated in September 2013 with more than 9000 contribu-

tors to its basic features. 
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Figure 2.1. The Initial Moodle Website (History, 2019). 
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Figure 2.2. The Initial Moodle Access Display (History, 2019). 

 

 

 

2.2.1. Developments of its Features  

  Moodle platform has witnessed a variety of features and changes in order to meet the 

target’s educational needs. The development of the features has gone under multiple stages 

that can be summarized in the following table: 
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Table 2.1. Development of Moodle Platform Feature throughout the Years (Moodle, 2021). 

Branch 
Original 

release date 
New Features 

1.0 20 August 2002 
 

1.1 29 August 2003 
 

1.2 20 March 2004 
 

1.3 25 May 2004 
 

1.4 31 August 2004 
 

1.5 5 June 2005 
 

1.6 20 May 2006 
 

1.7 7 November 2006 
 

1.8 30 March 2007 
 

1.9 3 March 2008 New grade Book, bulk user actions, tagging 

2.0 24 November 2010 Integration with plagiarism prevention tools 

2.1 1 June 2011 
 

2.2 5 December 2011 Advanced grading methods including Rubrics 

2.3 25 June 2012 Drag and drop files 

2.4 3 December 2012 
 

2.5 14 May 2013 Badges 

2.6 18 November 2013 
Annotate uploaded PDF, bulk course creation, multiple 

calendars 

2.7 12 May 2014 
Atto HTML Editor, responsive design, log in with email 

address 

2.8 10 November 2014 Text autosave, like rating 

2.9 11 May 2015 Dashboard, view all grades 

3.0 16 November 2015 4 new quiz types 
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3.1 23 May 2016 

Requires xml-reader. Competencies, assignment grad-

ing, download selected assignment, recycle bin, pinned 

forum discussions, workshop enhancements, publish as 

LTI tool, tag course activities, easier section editing, 

search meta-linked courses, competency frameworks, 

learning plan templates, global search, assignment file 

conversion using Universal Office Converter (unoconv), 

search file system repository, lesson default settings, tag 

collections. 

3.2 5 December 2016 

PHP 5.6.5 as the minimum version. New Boost theme, 

new Site Administration navigation, media player im-

provements, interactive report charts, discussion lock-

ing, assignment overrides, workshop portfolio export, 

select for students in Choice, negative scores for rubrics, 

user tours, competency frameworks import and export, 

new media player plugins, LTS 2 compliance, course 

end dates, user-friendly messaging and alerts, grading 

improvements, auto-login, sign-up improvements and 

SSO, new notification preferences. 

3.3 15 May 2017 

Requires open-ssl and file-info. Better Office integra-

tion, improved dashboard, FontAwesome for Moodle 

icons and general use, Emoji support, set a 'grade by' 

reminder, specify assignment file types, collapse com-

ments in assignments, better activity completion man-

agement, drag and drop media, 'stealth' activities availa-

ble but not shown, more tag areas. 

3.4 13 November 2017 

PHP 7.0.0 as the minimum version, intl required. Better 

calendar management, category calendar events, drag 

and drop calendar events, private file storage display, 

improved global search, easier activity navigation, more 

efficient user management, teachers can now override 

https://en.wikipedia.org/wiki/Universal_Network_Objects#UNO_for_function-calling


25 

 

activity completion status, helpful filetype selector, tag 

database entries, Inspire Analytics in core, new filters 

for user tours, HTTPS conversion tool, OAuth2 services 

trusted email verification, manage all tokens, clearer site 

registration. 

3.5 17 May 2018 

Moodle 3.5 focuses on GDPR compliance, enhanced 

usability and accessibility. Includes privacy and policy 

area in Profile, course images on the dashboard, clearer 

icons and accessible fonts, direct record sound and vid-

eo, choice results display, more efficient user manage-

ment, award badges based on other badges awarded, 

filter questions by tag, quiz essay question type, GDPR 

features, simple global search (without external engine), 

LTI Advantage 1.1 support, more badge criteria, cohort 

themes, new capabilities. 

3.6 3 December 2018 

Moodle 3.6 focuses on Improved course overview, Use-

ful new dashboard blocks, New messaging interface, 

Nextcloud integration, Clearer privacy links in your pro-

file, Hide yourself in the online users block, Message 

your groups, More information on your badges, Record 

assignment feedback, Quiz improvements, Easily find 

duplicated items, Hide page last modified dates, Privacy 

enhancements, Message access control, Nextcloud inte-

gration, Context freezing, PayPal support Rupees, Con-

trol audio/video recording. 

3.7 20 May 2019 

PHP 7.1 required. Forum improvements. Ability to hide 

course lists depending on user role. Support for LTI 1.3. 

Learning Analytics improvements. Group messageing 

improvements. Accessibility improvements in forum, 

Boost theme and general accessibility improvements. 

https://en.wikipedia.org/wiki/General_Data_Protection_Regulation
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2.2.2. Development of Its Adoption 

 Shell, London School of Economics, State University of New York, Microsoft, and the 

Open University are among the institutions and organizations who trust Moodle. Moodle is 

the most commonly used learning platform in the world, with more than 213 million users 

across academic and business environments. 

 Moodle now has a market share of more than 50% throughout Europe, Latin America, 

and Oceania. Blackboard (31%), Canvas (30%), and Moodle were the top three learning man-

agement systems (LMS) in the US higher education industry as of fall 2018. (18%). Follow-

ing Blackboard, Moodle was the second largest supplier in 2013, with a 23% market share 

(41%). Moodle, on the other hand, has fallen to third place by 2017, owing to rising usage of 

3.8 18 November 2019 
Navigation and accessibility improvements, forum emo-

jis, anonymous posting
.
 

3.9 15 June 2020 

PHP 7.2, 7.3 or 7.4 required. Integration of Safe Exam 

Browser, Accessibility improvements, Usability im-

provements, Activity chooser overhaul, Content bank, 

Full H5P integration, MoodleNet integration, Improved 

participants page filtering, Course copy, Support for 

Open Badges 2.1, third party integrations
. 

3.10 9 November 2020 

PHP 7.2, 7.3 or 7.4 required. Download course content, 

Payment subsystem, Implement LTI 1.3 Dynamic Reg-

istration. Selectable backpack, new scrolling timer for 

quizzes, ability to import and export language customi-

zations. 

3.11 17 May 2021 

PHP 7.3 or 7.4 required. Improved student activity com-

pletion, Brickfield accessibility toolkit, Open Badges 

2.1, IMS OBv2.1 OAuth 2 service, Plagiarism support to 

essay quiz questions. Replaced hard-coded social media 

profile fields with a new custom social profile field type. 
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Instructure's semi-open source Canvas platform. Although this collaboration terminated in 

2018, Blackboard became an official Moodle partner in March 2016.  

2.3. The Educational Philosophy behind Moodle Platform 

 Dougiamas created Moodle in 2002 to assist educators in creating an online teaching 

and learning platform that adheres to a social constructivist pedagogical philosophy. Although 

the Galway Mayo Institute of Technology (GMIT), an Irish higher educational institution, 

began utilizing Moodle in 2006, little study has been done to see if Moodle helps GMIT im-

plement social constructivism. The main research question for this study is to see if using 

Moodle in the final year of a GMIT business degree facilitates social constructivism princi-

ples.  

 The paper begins with a review of the literature on social constructivism from various 

theoretical perspectives. It isolates four principles from the overarching theoretical framework 

in order to provide a methodological foundation for assessing what is happening in Moodle in 

this GMIT business degree from a social constructivist standpoint. Scaffolding, knowledge 

creation, active learning, and social engagement are among the essential ideas, and Moodle 

can theoretically facilitate these principles.  

 A case study with a mixed methods approach was used as the research strategy. Sur-

veys and focus groups with final-year business students and instructors are among the data 

collection tools. Moodle did not significantly facilitate social constructivism principles in this 

group, according to the study's key finding. Moodle, on the other hand, was shown to facili-

tate limited scaffolding, particularly conceptual scaffolding, in the study.  

 In addition, a number of obstacles to adopting Moodle to assist social constructivism 

principles were discovered. Lack of training and time, as well as the availability of alternative 

technology, more effective face-to-face social connection, and student inhibitions, are all fac-

tors to consider. The study concludes with some suggestions for how GMIT's School of Busi-

ness could get closer to a position where Moodle's ability to enable the social constructivism 

principles that drive it is fully realized. These suggestions are divided into three categories: 

cultural, technical, and policy enablers. (AISHE-J, 2019, p.1). 
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2.4. A Presentation of the Platform 

 The home page of Moodle platform, which users access through their browsers, often 

contains information about the institution and can be heavily customized. (It's also feasible to 

lock off the home page so that when a user clicks on the Moodle URL, all they see is a log in 

screen.). Users may be provided logins; they may be permitted to create accounts on their 

own; or they may be signed in automatically from another system, depending on the institu-

tion. 

 Inside Moodle there is a basic structure which is organised around courses. These are 

essentially Moodle pages or spaces where teachers may display their learning resources and 

activities to students. They come in a variety of configurations, but most have a number of 

core areas where contents are shown and side blocks with additional features or information. 

Depending on the teacher or institution, courses might contain information for a year's worth 

of study, a single session, or any other variation. They can be utilized by a single instructor or 

shared by several. Students can self-enroll, be enrolled manually by their teacher, or be en-

rolled automatically by the administration, depending on the institution. Courses are divided 

into many categories. Physics, chemistry, mathematics and Biology courses might come un-

der the Science category for instance. 

 Moodle users include teachers, students, and other Moodle users. The roles of "teach-

er" and "student" are not assigned to users when they first log in to Moodle. Everyone who 

logs into Moodle has no special capabilities unless the administrator assigns roles to them 

based on their needs in certain courses or circumstances. The Navigation and Administration 

blocks allow logged-in users to access parts of Moodle such as their courses and profiles. 

What a user sees in these blocks is determined on their role and any administrator-granted 

privileges. Each user gets their own dashboard that they may personalize.  
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Figure 2.3. The Main Page of Moodle Platform (Moodle, 2022). 

 

 

 

 

Figure 2.4. Down the Main Page of Moodle Platform (Moodle, 2022). 
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2.5. Features of the Platform 

 Moodle is a free online Learning Management System that allows instructors to estab-

lish their own private website with dynamic courses that allow students to learn at their own 

pace, anytime and anywhere. Moodle can fulfill your demands whether you are a teacher, 

student, or administrator. Moodle's highly customizable core includes a number of basic fea-

tures. 

2.5.1. General Features 

 These general features’ list is long and in order to be concise only  eight will be dealt 

with next as mentioned in Moodle website, and they are as follows: 

 User-friendly Interface: it is meant to be adaptable and available on both desktop and 

mobile devices. 

 Dashboard that displays current, previous, and future courses, as well as assignments 

due.  

 Collaborative tools and activities: they enable you to use forums, wikis, glossaries, da-

tabase activities, and more to collaborate and learn. 

 All-in-one Calendar: Moodle's calendar function allows you to keep track of your aca-

demic or work calendar, course deadlines, group meetings, and other personal activi-

ties all in one place. 

 Convenient File Management: drag and drop files from cloud storage providers like 

Microsoft One-Drive, Drop-box, and Google Drive for easy file management.  

 Simple and Intuitive Text Editor: with an editor that works across all online browsers 

and devices, you can easily format text and add media and photos. 

 Notifications: users can get automated alerts for new assignments and deadlines, fo-

rum posts, and send private messages to one another when this feature is enabled. 

 Track Progress: Educators and students may keep track of their progress and comple-

tion using a variety of tools for tracking specific activities or materials as well as at the 

course level. 
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2.5.2. Administrative Features 

 They are the features that organize and ensures the successful and simple use of the 

website. Some of these features are: 

 Customizable Site Design and Layout: one may easily customize a Moodle theme with 

your logo, color schemes, and other features, or you can create your own. 

 Secure Authentication and Mass Enrolment: to add and enrol users to your Moodle 

site and courses, you have over 50 login and enrolment options. 

 Multilingual Capability: it allow people to watch and study in their native language, or 

set it up for multilingual individuals and organizations. 

 Bulk Course Creation and Easy Backup: courses may be added in bulk, and big cours-

es can be easily backed up and restored. 

 Manage User Roles and Permissions: it defines roles to specify and regulate user ac-

cess to address security issues. 

 Supports Open Standards: it imports and exports IMS-LTI, SCORM, and other for-

mats into Moodle with ease. 

 High Interoperability: it integrates external apps and content at your leisure, or design 

your own plugin for bespoke integrations. 

 Simple Plugin Management: plugins may be installed and disabled from a single ad-

min interface. 

 Regular Security Updates: Moodle is updated with the most recent security fixes on a 

regular basis to help keep your Moodle site safe. 

 Detailed Reporting and Logs: one can view and produce reports on course and site ac-

tivities and participation. 

2.5.3. Course Development and Management Features 

 These are the features that make Moodle platform stands out compared to any other 

educational platform. Worth mentioning features are the following:  

 Direct Learning Paths: it creates and manages courses to fulfil a variety of needs. In-

structor-led, self-paced, hybrid, or totally online classes are all options. 
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 Encourage Collaboration: content-driven collaboration is encouraged through built-in 

collaborative publishing tools. 

 Embed External Resources: it connects to the grade book in Moodle to teach materials 

and integrate assignments from other sites. 

 Multimedia Integration: one can simply search for and insert video and audio files in 

your courses thanks to Moodle's built-in media support. 

 Group Management: learners may be grouped together to share courses, differentiate 

tasks, and make teamwork easier. 

 Marking Workflow: the ability to assign different markers to tasks, manage grade 

moderation, and regulate when specific learners' grades are disclosed. 

 In-line Marking: it allows to annotate files right within the browser allows you to 

quickly examine and offer in-line input. 

 Peer and Self-assessment: learners are encouraged to observe, evaluate, and review 

their own and other course members' work as a group through built-in activities such as 

workshops and surveys. 

 Integrated Badges: it motivates learners and rewards participation and accomplishment 

with personalized Badges that are fully compatible with Mozilla Open Badges. 

 Outcomes and Rubrics: the ability to customize the grade book to your course and ex-

amination conditions, choose from advanced grading techniques. 

 Competency Based Marking: it allows to create individualized learning plans that span 

courses and activities to establish competences. 

 Security and Privacy: one can teach and share in a secure environment that only you 

and your students have access to. 

Conclusion 

 The purpose of this chapter was to provide an account of some of the practices in the 

realms of ICT and education. Concepts such as ICT integration relevance and existing re-

search on primary integration approaches were introduced in this theoretical chapter. The fo-

cus was then shifted to pedagogy and ICTs, with literature on the reciprocal link between the 

two subjects being reviewed, and pedagogy applications in the field of Internet Communica-

tion and Technology being explored. The following section served as a transition to our re-
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search's main focus; it provided a general overview of learning management systems' devel-

opmental features, a timeline of their gradual establishment, a description of their position on 

higher education, and an overview of their technical aspects. In the last section, the Moodle 

platform is discussed, including its history, educational capabilities, and key categories. 
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Introduction 

        After dealing with theoretical knowledge in the two first chapters, it is time to deal with 

something more practical. This chapter represents the methods used in gathering and analys-

ing the data collected. It examines the tools and the instruments which helped conducting this 

research about whether Moodle is a constructive or deconstructive learning environment for 

EFL learners’ academic writing. This chapter will deal with both the research method, the 

sampling and the data collection procedure on one hand, and on the other with the analysis 

and the interpretation of the data collected. 

3.1 Research Method 

        In order to achieve the aim of our study, we opted for the mixed method approach. We 

used the quantitative approach as it provides the numerical representation of the data collect-

ed, and the qualitative approach to provide more emphasis and to equip us with a complete 

overview, to observe the data in a deep way. To collect the needed data we intended to use the 

questionnaire. 

3.2 Sampling and Population 

         The sample of our research are English students and teachers at the department of Kasdi 

Merbah University Ouargla. In total 90 students chosen randomly, between the age of 18 and 

28, and 20 teachers were handed the questionnaire. This process was administered in a friend-

ly environment, the questions were understandable with clear instruction, to help the inform-

ants provide suitable answers. We were present and we provided explanation and clarification 

for everything that seemed absurd for students. 

3.3 Research Instrument and Data Collection 

       The results of this study, were achieved through two main instrument.
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3.3.1 The students' Questionnaire 

       The first instrument to conduct this study was the questionnaire, it was administered the 

last week of March exactly before the spring holidays. We opted for an open ended question-

naire with 25 questions containing three sections . The first section (5 questions) dealt with 

general information of the informants. The second section (5 questions) was about the online 

learning and the tendency of the learners to use it. The last section (15 questions) was about 

Moodle and online teaching, it investigated how Moodle can help in distant learning and also 

to detect students’ attitudes towards its use. 

3.3.2 Finding and Analysis 

         The data gathered from the students’ questionnaire and the interview were analysed to 

reach to the results of this study. The data were analysed using the methods described above. 

3.3.3 Analysis of Students’ Questionnaire 

          As it was already explained, the questionnaire was distributed to 90 students of English 

at Kasdi Merbah University. The sample was chosen randomly, it contained both genders of 

different ages. The questionnaire was a combination of both close and open ended questions, 

all answers were written in English. The analysis of the retrieved questionnaire provided the 

following answers. 

Section One: Background Information 

This section compromises five questions. 

Question 1: was about gender, the questionnaire was distributed randomly between males and 

females, from the results shown on the table, we can notice that our sample contained 61 fe-

males and 29 males. 

Table 3.1. Students’ Gender 

redneG selameF sameF latam  

relmeG 16 92 29 

eeGtedtaee 1.76% 2979% 699% 
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Figure 3.1. Students’ Gender 

 

         From the graph above we can observe that female students are numerous than males. 

Females represent 68% of the sample, while male students equals only 32%. This result may 

be because female students are more interested in the field of foreign languages than males. 

Question 2: was about students’ age, they were given three choices, and they needed to tick 

the one that suits their age. 52 students out of 70 were between the age of 18 and 22 which 

translates to 74.3% of the sample. 24.3% of the sample was between the age of 22 and 26 

which equals 17 students, however, only one student was more than 26 years old which repre-

sents 1.4% of the sample. 

Table 3.2. Students’ Age 

eee sGal  8 ta FF sGal FF ta FF  saGe ttad FF latam 

relmeG 51 92 5 29 

eeGtedtaee 19799% 29799% 5751% 699% 

Figure 3.2. Students’ Age 
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          From the results above, can notice that our sample contains mixed aged learners, which 

represents perfectly our population, as we decided to work with all students of the department 

of English at UKMO. Another factor that contribute to this variety of age is the fact that a 

large number students’ ceased their studies years ago, and decided to re-join now. 

Question 3: Where can you classify your English level? 

       Students were asked about their level in English, they had three choice and they needed to 

select their appropriate level. According to the table, 5 students out of 90 claimed they are 

beginners, which represents 5.55% of the sample. However, 71 out of 90 stated that their level 

is intermediate which translates to 78.89%. Whereas 15.56% of the sample thought their level 

is advanced which equals 14 students. 

Table 3.3. Students’ level in English 

Levels Beginner Intermediate Advanced Total 

Number 5 71 14 90 

Percentage 5.55% 78.89% 15.56% 100% 

Figure 3.3 . Students’ level in English 
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        From the results showed above, we can say that the majority of the students at UKMO 

have an intermediate level with a little diversity , which may be the result of different learning 

techniques. 

Question 04: Do you study and work at the same time? 

        Students were asked whether they study and work at the same time, they were given a 

choice between yes or no, 20 students out of 90 making 22.22% said they work while they 

study. On the other hand, 70 students 77.77% are only students. 

Table 3.4. Students’ Occupation 

 Yes No Total 

Number 20 70 90 

Percentage 5.55% 78.89% 100% 

Figure 3.4. Students’ Occupation 

 

        According to the results above, 78% of the sample are only students, in the other hand, 

22% work and study in parallel. Maybe students who work, need an access to their lessons in 

their working place. 

Question 05: For how many years did you study English? 
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        Students were asked about the number of years where they have studied English. they 

needed to choose between 3 choices, 47 students out of 90 (52.22%) said that they studied 

English form 08 to 10 years. While 35.56% claimed they studied English from 10 to 12 years 

which translates from 32 students out of the sample. However, only 11 students said they 

studied English for more than 12 years making it 12.22% 

Table 3.5. Duration of Learning English 

 From 8 to 10 years 10 to 12  More than 12  Total 

Number 47 32 11 90 

Percentage 52.22% 35.56% 12.22% 100% 

Figure 3.5. Duration of Learning English 

 

        This difference in the duration of learning English is the result of our mixed sample. 

However the largest category is from 8 years to 10 years which indicates that English Lan-

guage of a long period of time is familiar to the learners. 

 

Section Two: Social Media and Academic Writing: 

This section compromises 5 questions. 

Question 01: Do you use English outside the classroom? 
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           This question aimed at investigating the use of English outside the classroom, this was 

a yes or no question with giving justification. 74.44% of the sample claimed that they use 

English outside the classroom, which represents 67 of the sample, whereas, 23 students out of 

90, which gives 25.56% responded that they do not use English outside the classroom. 

Table 3.6. Students’ Use of English outside the Classroom 

 Yes No Total 

Number 67 23 90 

Percentage 74.44% 25.56% 100% 

Figure 3.6. Students’ Use of English outside the Classroom 

 

         From the data above, we can notice that the majority of learners use English outside the 

classroom. Students often seek to improve their language, which leads them to communicate 

in English outside the class with their colleagues or friends. 

Question 02: Do you use internet to learn English? 

          The students were asked if they used internet in order to learn English. As expected, all 

of them stated that they did through their phones, laptops and even public computers. 
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Table 3.7. Students’ Use of internet to learn English 

 Yes No Total 

Number 90 0 90 

Percentage 100% 0% 100% 

Figure 3.7. Students’ Use of internet to learn English 

 

      Internet is the easiest and the most available way to learn English language. So students 

never hesitate to use it.   

Question 03: Do you use internet to download topics related to your study? 

            In this question, we wanted to investigate if the learners were looking for the lessons 

or the topics related to them on the internet or no. They were given a choice between yes or 

no. Surprisingly, all of them said yes and declared that they used Google, Moodle and any 

available sites.  

Table 3.8. Students’ Use of internet to download lessons 

 Yes No Total 

Number 90 0 90 

Percentage 100% 0% 100% 
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Figure 3.8. Students’ Use of internet to download lessons 

 

       From the data above, we can notice that students largely depend on the internet when it 

comes to their study. They download all what is related using different sites so that they keep 

up-to-date. 

 

Question 04: Do you generally find what you are looking for on Moodle platform?  

       In this question, the sample was asked if Moodle platform was enough to find what they 

were looking for and that was in order to know whether the needed topics and lessons are al-

ways available on Moodle or not. 50 out of 90, which represents 55.56% answered by yes 

whereas 40 said no. 

Table 3.9 . Topics availability in Moodle platform.          

 Yes No Total 

Number 50 40 90 

Percentage 55.56% 44.44% 100% 
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Figure 3.9. Topics availability in Moodle platform.          

 

          From the results above, we can notice that unfortunately, Moodle platform doesn’t pro-

vide the students with all what they need in their study in spite of being their official platform.  

 

Question 05: In average, how much time do you spend daily on Moodle? 

             In this question students were asked about the time they spend on Moodle. 17 stu-

dents out of 90 (18.9%) responded that they only spend less than one hour per day scrolling 

on Moodle. While 26.7% of the sample (24 students) claimed that they only spend one to two 

hours on Moodle daily. On the contrary, 49 students translating to 54.4% reported that they 

pass more than three hours a day surfing on moodle. 

Table 3.10. Students' Time Spend on Moodle. 

 Less than 1h/day 1 to 2 h/day More than 3h/day  Total 

Number 17 24 49 90 

eeGtedtaee 18.9% 26.7% 54.4% 100% 
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Figure 3.10. Students' Time Spend on Moodle. 

 

       We can see from the results above, that a large number of students access the Moodle 

platform for more than three hours a day. This average can be the result of finding some of 

what they need  (as mentioned in question 4 section 2) which make it easier for students to 

download their lessons and spend many hours scrolling from one module to another. 

Section Three: Moodle and online teaching. 

This section of the questionnaire compromises 15 questions. 

Question 1: Do you think that using Moodle facilitates learning? 

When the students were asked whether using Moodle facilitated learning, 1 out of 90 replied 

that he/ she strongly agreed. 68 ( 75%) said that they agree, 17 of them were neutral, who rep-

resent 19%, 5 of them disagreed and no one answered with strongly disagree. 

Table 3.11. Students’ Opinion about the Use of Moodle to Facilitate Learning.  

 Strongly agree Agree Neutral disagree Strongly disagree 

Number 1 68 17 4        0 

Percentage 1% 75% 19% 5% 0% 
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Figure 3.11. Students’ Opinion about the Use of Moodle to Facilitate Learning. 

 

         The results above revealed that the majority of the students (75%) believe that using 

Moodle really helps in the learning operation. They can reach many lessons through it so they 

don’t waste their time looking for and making documents and hand-outs.  

 

Question 2: Do you think that using Moodle makes classes more interactive? 

      When the students were asked if using Moodle could make classes more interactive, no 

one agreed, but 77 ( 85%) were neutral. In the other hand, just 14 of them who represent 

(15%)  disagreed. 

Table 3.12. Students’ Opinion about the Use of Moodle to Make Classes more Interac-

tive.  

 Strongly agree Agree Neutral disagree Ftrongly disagree 

Number 0 0       77       13 0         

Percentage 0% 0% 85% 15% 0% 
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Figure 3.12. Students’ Opinion about the Use of Moodle to Make Classes more Interac-

tive.  

 

        The results above showed that the nearly all the student don’t see how Moodle can make 

classes more interactive and this is due to the natural of online learning which depends basi-

cally on individual participation. 

Question 3: Do you think that online learning brings variety to the classroom and kills 

boredom? 

        When the students were asked if using online learning could bring variety to the class-

room and kill boredom, 54 of the 90 informants agreed and that represents 59%, whereas 18 ( 

20%) were neutral. In the other hand, 14 of them who represent (16%)  disagreed and just 3 of 

them felt strongly disagreed. 

Table 3.13. Students’ Opinion About The Use Of Online Learning To Bring Variety And 

Kill Boredom In The Classroom.  

 Strongly agree Agree Neutral disagree Strongly disagree 

Number 2 53 18 14 3 

Percentage 2% 59% 20% 16% 3% 

 



49 

 

Figure 3.13. Students’ Opinion About The Use Of Online Learning To Bring Variety 

And Kill Boredom In The Classroom.  

 

      The results revealed that the majority of the students consider online learning as a mean of 

bringing variety and killing boredom in the classroom, but in the other hand, some of them 

still looking at it as a field of individual participation.  

 

Question 4: Do you think that distant learning takes into account the learners' different 

learning style? 

Table 3.14. Students’ Opinion About the consideration of the learners' different learning 

style in distant learning. 

 Strongly agree Agree Neutral disagree Strongly disagree 

Number 0 59 13 13 5 

Percentage 0% 66% 14% 14% 6% 
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Figure 3.14. Students’ Opinion About the consideration of the learners' different learn-

ing style in distant learning. 

 

       The results above showed that 66% of the sample agreed that distant learning takes into 

account the learners' different learning style whereas 14% didn’t. only 5 of 90 strongly disa-

greed. The rest who represent 14% were neutral.  

 

Question 5: Do you think that online learning considers the individualistic differences?                    

Table 3.15. Students’ Opinion About the consideration of the individualistic differences 

in online learning. 

 Strongly agree Agree Neutral disagree Strongly disagree 

Number 0 32 9 45 4 

Percentage 0% 36% 10% 50% 4% 

 

 



51 

 

Figure 3.15. Students’ Opinion About the consideration of the learners' different learn-

ing style in distant learning. 

 

     The results above represented that half of the informants don’t believe that online learning 

considers the individualistic differences. 

Question 6: Do you think that online learning provides better time management for the 

lessons?                    

Table 3.16. Students’ Opinion About the lesson's time management provided by online 

learning. 

 Strongly agree Agree Neutral disagree Strongly disagree 

Number 31 33 18 8 0 

Percentage 35% 36% 20% 9% 0% 

Figure 3.16. Students’ Opinion About the lesson's time management provided by online 

learning. 
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         As shown in the above mentioned table, the majority of the student agreed that online 

learning provides better time management for the lessons.       

Question 7: Do you think that online learning prompts ICT (Information and Commu-

nications Technology) in learning?                    

Table 3.17. Students’ Opinion About prompting ICT in learning . 

 Strongly agree Agree Neutral disagree Strongly disagree 

Number 27 50 13 0 0 

Percentage 30% 56% 14% 0% 0% 

Figure 3.17. Students’ Opinion About prompting ICT in learning . 

 

      The results above showed that almost 86% of the students agreed that online learning 

prompts ICT (Information and Communications Technology) in learning since they use a va-

riety of  technological devices.   

      Question 8: Do you think that online learning provides more concrete and life-long 

learning?             

Table 3.18. Students’ Opinion About the concrete and the life-long learning. 

 Strongly agree Agree Neutral disagree Strongly disagree 

Number 27 59 4 0 0 

Percentage 30% 66% 4% 0% 0% 
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Figure 3.18. Students’ Opinion About the concrete and the life-long learning.  

 

      The above table represented that almost all the students believe that online learning pro-

vides more concrete and life-long learning.   

Question 9: Do you think that online learning saves efforts?             

Table 3.19. Students’ Opinion About saving efforts in online learning. 

 Strongly agree Agree Neutral disagree Strongly disagree 

Number 68 23 0 0 0 

Percentage 75% 25% 0% 0% 0% 

Figure 3.19. Students’ Opinion About saving efforts in online learning. 
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     From the results above, we can notice that all the students (100%) agreed that online learn-

ing saves efforts. 

Question 10: Do you think that Moodle provides authentic materials and updated learn-

ing content?             

Table 3.20. Students’ Opinion About the authentic materials and updated learning con-

tent provided by Moodle . 

 Strongly agree Agree Neutral disagree Strongly disagree 

Number 77 14 0 0 0 

Percentage 85% 15% 0% 0% 0% 

Figure 3.20. Students’ Opinion About the authentic materials and updated learning con-

tent provided by Moodle . 

 

         The results above showed that all the students agreed that Moodle provides authentic 

materials and updated learning content basically because it is uploaded by their teachers.   
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Question 11: Do you think that using Moodle helps in preparing your lessons and as-

signments by improving your electronic soft skills?             

Table 3.21. Students’ Opinion About using Moodle in preparing lessons and assignments 

and improving electronic soft skills. 

 

 Strongly agree Agree Neutral disagree Strongly disagree 

Number 86 4 0 0 0 

Percentage 96% 4% 0% 0% 0% 

 

Figure 3.21. Students’ Opinion About using Moodle in preparing lessons and assign-

ments and improving electronic soft skills. 

 

 

         From the results above, we can notice that there is a total agreement that  using Moodle 

helps in preparing lessons and assignments by improving the electronic soft skills. 

Question 12: Do you think that using Moodle can provide clear and objective tools to 

assess the learners and to provide immediate feedback? 
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Table 3.22. Students’ Opinion About the ability of Moodle to provide clear and objective 

tools and to assess learners. 

 

 Strongly agree Agree Neutral disagree Strongly disagree 

NumbeG 4 73 5 8 0 

Percentage 5% 80% 6% 9% 0% 

Figure 3.22. Students’ Opinion About the ability of Moodle to provide clear and objec-

tive tools and to assess learners. 

 

        The results above showed that the majority of the students (85%) agreed that using Moo-

dle can provide clear and objective tools to assess the learners and to provide immediate feed-

back. 

Question 13: Do you think that online learning can enhance collaborative/cooperative 

learning? 

Table 3.23. Students’ Opinion About the ability of Moodle to enhance collaborative 

learning. 

 Strongly agree Agree Neutral disagree Strongly disagree 

Number 5 59 13 13 0 

Percentage 6% 64% 15% 15% 0% 

 



57 

 

Figure 3.23. Students’ Opinion About the ability of Moodle to enhance collaborative 

learning. 

 

       From the results above, we can notice that the majority of the students (64%) think that 

online learning can enhance collaborative/cooperative learning.  

 

Question 14: Do you think that online learning develops other skills of higher order such 

as problem-solving and critical thinking?  

Table 3.24. Students’ Opinion About the ability of online learning in developing other 

skills. 

 Strongly agree Agree Neutral disagree Strongly disagree 

Number 59 22 9 0 0 

Percentage 66% 24% 10% 0% 0% 
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Figure 3.24. Students’ Opinion About the ability of online learning in developing other 

skills. 

 

       The results above represented that 90% of the sample agreed that online learning devel-

ops other skills of higher order such as problem-solving and critical thinking.  

 

Question 15: Do you think that online learning leads to autonomous learning and life-

long learning?  

Table 3.25. Students’ Opinion About the ability of online learning to lead to autonomous 

and life-long learning.. 

 Strongly agree Agree Neutral disagree Strongly disagree 

Number 63 9 9 9 0 

Percentage 70% 10% 10% 10% 0% 
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Figure 3.25. Students’ Opinion About the ability of online learning to lead to autono-

mous and life-long learning.. 

 

      The previous results represented that about 80% of the informants agreed that online 

learning leads to autonomous learning and life-long learning.  

3.3.4 Students’ Questionnaire results discussion 

      The results of the questionnaire revealed major points about students’ attitudes towards 

the use of Moodle in the EFL learning environment. From the retrieved results, we were able 

to notice that students are aware of the fact that technology is dominating nowadays and there 

is no escape from using it. All the 90 informants stated that they use the different kind of ap-

pliances to learn English. They also have access 24h/24h to the internet, this leads them to use 

it to look for any topics related to their study. Although there are many sites where they can 

find what they are looking for, they still prefer to use Moodle because it is considered as the 

official site them as students. They spend more than 3 hours/day on Moodle, but unfortunate-

ly, nearly half of them said that they didn’t find what they were looking for so they were 

obliged to seek other sites.  76% of the informants claimed that using Moodle facilitates learn-

ing process. They really don’t have to ask for where they can find the hand-outs and the doc-

uments they  need, everything is available in Moodle. In the other hand, the students recog-

nise that Moodle is not the appropriate space to make classes more interactive because they 
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know that it is an individual space rather than collective, so this can be a weakness at the 

group work level. The results also revealed that the majority of the students consider online 

learning as a mean of bringing variety and killing boredom in the classroom, still, some of 

them still looking at it as a field of individual participation. 

       In addition to that,  The results above showed that the majority of the students consider 

that distant learning takes into account the learners' different learning style. These finding can 

reflect the ability of online learning to provide the different learning styles that the learners 

may need. Concerning the individualistic differences, the majority of the students think that 

there are several factors that influence learner performance in an online learning environment, 

that's why they tended to disagree that online learning considers the individualistic differ-

ences.  Online courses teach students how to manage their time better since the student bears 

the responsibility of engaging with the course instead of simply showing up to class on an 

assigned day and time. As a result, students not only gain knowledge from the course, but 

they also improve their time organization abilities. The analysis of the retrieved data shows 

clearly the attitude of the students towards the encouragement of the online learning to ICT in 

learning. ICT helps teachers to interact with students. The questionnaire allowed us to notice 

that the students believe that online learning provides more concrete and life-long learning. 

Wherever internet exists, online learning does. Learners can even save their efforts via online 

learning. They don’t need to travel in order to learn. That's why, the response of the inform-

ants towards saving efforts was positively 100%.  

        As we mentioned before, Moodle is such an official site that all what students download 

from it is considered an authentic material. In addition to that, using Moodle helps in prepar-

ing lessons and assignments by improving electronic soft skills. Students cannot deal with 

Moodle without mastering electronic skills. Students also believe that through Moodle, they 

can also be assessed. Not just with formative assessment, but also with summative assess-

ment.  

        The questionnaire has also negotiated that online learning can enhance collabora-

tive/cooperative learning. The data represented that nearly 30% of the informants don't totally 

approve whereas the rest think that online learning can.  The studies show that online discus-
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sion technology also helps learners respond to questions, participate, and offer peer feedback 

to support the sharing of new information.  

        Besides, the analysis of data surprisingly showed that about 90% of the learners agreed 

that online learning develops other skills of higher order such as problem-solving and critical 

thinking in spite of the fact that in order to teach students to develop critical thinking skills 

requires the physical presence of both teachers and learners to engage in the analysis of com-

plex ideas for simplicity, better adaptation, and application. 

        All in all, the questionnaire allowed us to notice that students are really eager to use 

Moodle since they consider that online learning leads to autonomous learning and life-long 

learning. 

3.4.1 The teachers' questionnaire 

         The second instrument to conduct this study was the teachers' questionnaire, it was ad-

ministered the last week of March exactly before the spring holidays. We opted for an open 

ended questionnaire with 16 questions containing three sections . The first section (3 ques-

tions) dealt with general information of the informants. The second section (5 questions) was 

about Perception and Experience with Moodle during COVID-19. The last section (8 ques-

tions) was about Teachers’ Perceptions of the Moodle Platform, it investigated how Moodle 

can help in distant learning and also to detect teachers’ attitudes towards its use. 

3.4.2 Analysis of the Teachers' Questionnaire 

Section One: Background Information 

This section compromises three questions. 

Question 1: was about gender.  

Table 3.26. Teachers’ Gender 

Gender Females Males Total  

Number 15 5 20 

Percentage 75% 25% 100% 
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Figure 3.26. Teachers’ Gender 

 

      From the results shown on the table, we can notice that our sample contained 15 females 

and 5 males. 

Question 2: was about the degree.  

Table 3.27. Teachers’ Degree 

Degree Magister PhD Total  

Number 4 16 20 

Percentage 80% 20% 100% 

Figure 3.27. Teachers’ Degree 

 

       As shown in the table above, 16 teachers owned PhD degree and 4 of them had Magister. 
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Question 3: How long have you been teaching English?  

Table 3.28. Teachers’ Experience  

 5-10 10-15 More than 15 Total  

Number 4 13 03 20 

Percentage 20% 65% 15% 100% 

 

Figure 3.28. Teachers’ Experience  

 

        The table above represented that the majority of the teachers has an experience of 10 to 

15 years in teaching English. 

Section two: Perception and Experience with Moodle during COVID-19 

This section compromises five questions. 

Question 1:  How do you evaluate your teaching during COVID-19 lockdown? 

Table 3.29. Teaching Evaluation During The Pandemic. 

 delmeG eeGtedtaee 

teiiftfedt  9 9% 

tdFeiiftfedt  99 699%  

eiiettffe 9 9% 

rad-eiiettffe  99 699% 

latam 99  
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Figure 3.29. Teaching Evaluation During The Pandemic. 

 

        The results represented that all teachers considered that their teaching process was insuf-

ficient and non-effective.  

Question 2:  Do you use technology in the classroom before Covid-19? 

Table 3.30. Teachers' Use Of Technology Before The Pandemic. 

 Yes No Total 

Number 5 15 20 

Percentage 25% 75% 100% 

Figure 3.30. Teachers' Use Of Technology Before The Pandemic. 

 

          The results showed that only 5 of the teachers are familiar with using technology before 

the pandemic. 
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Question 3:  Have you received any training to use the Moodle platform? 

Table 3.31. Teachers' training to use Moodle. 

 

Self-training 

Online training 

provided by the 

university 

No training Total 

Number 5 0 15 20 

Percentage 25% 0% 75% 100% 

Figure 3.31. Teachers' training to use Moodle. 

 

        The results showed that there was no training provided by the university and only 5 of 

the 20 trained themselves on using Moodle.  

Question 4:  What do you use the Moodle platform for? 

Table 3.32. Teachers' use of Moodle. 

 delmeG eeGtedtaee 

snmaan meFFadF 99 %699  

saGlatffe teFtF 9 %69  

tellatffe 

aFFeFFledtF   
9 9%  

gtattfde 9 9%  

latam 99  
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Figure 3.32. Teachers' use of Moodle. 

 

         The table represented that all the teachers use Moodle to upload lessons whereas only 2 

of them use it also to do some formative tests. No one uses it to evaluate the learners or to 

chat with them. 

Question 5:  Are you satisfied with teaching through the Moodle platform? 

Table 3.33. Teachers' satisfaction about using Moodle in teaching. 

 Yes No Total 

Number 0 20 20 

Percentage 0% 100% 100% 

Figure 3.33. Teachers' satisfaction with using Moodle in teaching. 

 

      The results showed that all the teachers were not satisfied with using Moodle platform. 
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Section three: Teachers’ Perceptions of the Moodle Platform 

This section compromises eight questions. 

Question 1: Do you think that Moodle can replace traditional face-to-face teaching? 

Table 3.34. Teachers' Opinion about the Ability of Moodle to Replace Traditional 

Teaching. 

 Strongly agree Agree Neutral disagree Strongly disagree 

Number 2 8 0 6 4 

Percentage 10% 40% 0% 30% 20% 

Figure 3.34. Teachers' Opinion about the Ability of Moodle to Replace Traditional 

Teaching. 

  

       The results above showed that 50% of the teachers believes that Moodle can replace tra-

ditional face-to-face teaching, at the same time the other 50% also believes that it cannot. 

Question 2: Do you think that The course is easier through Moodle than through face-

to-face teaching? 

Table 3.35. Teachers' Opinion About The Ease Of The Course Through Moodle Com-

paring To Traditional Teaching. 

 Strongly agree Agree Neutral disagree Strongly disagree 

Number 0 0 4 7 9 

Percentage 0% 0% 20% 35% 45% 
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Figure 3.35. Teachers' Opinion About The Ease Of The Course Through Moodle Com-

paring To Traditional Teaching. 

 

     The data gathered showed that the majority of the teachers don’t think it would be an easy 

task to deliver a course through Moodle in comparison to the traditional method. 

Question 3: Do you think that The use of the Moodle platform during the pandemic is 

useful and efficient? 

Table 3.36. Teachers' Opinion About The usefulness and efficiency of using Moodle dur-

ing the pandemic. 

 Strongly agree Agree Neutral disagree Strongly disagree 

Number 0 9 7 4 0 

Percentage 0% 45% 35% 20% 0% 

Figure 3.36. Teachers' Opinion About The usefulness and efficiency of using Moodle 

during the pandemic. 
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Question 4: Do you think that Moodle monitors students learning? 

Table 3.37. Teachers' Opinion About the ability of Moodle to monitor students learning. 

 

 Strongly agree Agree Neutral disagree Strongly disagree 

Number 0 2 6 10 2 

Percentage 0% 10% 30% 50% 10% 

 

Figure 3.37. Teachers' Opinion About the ability of Moodle to monitor students learn-

ing. 

 

        The results above represents that the majority of the teachers don’t believe that Moodle 

can monitor students learning. 

Question 5: Do you think that Moodle allows you to interact and communicate with your 

students? 

Table 3.38. Teachers' Opinion About the possibility of  interaction with the students 

through Moodle. 

 

 Strongly agree Agree Neutral disagree Strongly disagree 

Number 0 2 6 10 2 

Percentage 0% 10% 30% 50% 10% 



70 

 

Figure 3.38. Teachers' Opinion About the possibility of  interaction with the students 

through Moodle. 

 

      From the results above, we can notice that the majority of teachers don’t consider Moodle 

as a space of interaction with their students. 

Question 6: Do you think that Moodle allows you to test your students? 

Table 3.39. Teachers' Opinion About the possibility of  testing students through Moodle. 

 

 Strongly agree Agree Neutral disagree Strongly disagree 

Number 0 3 4 10 3 

Percentage 0% 15% 20% 50% 15% 

Figure 3.39. Teachers' Opinion About the possibility of  testing students through Moo-

dle. 
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        We can see from the results above that a large number of teachers don’t agree to test 

their students through Moodle.  

Question 7: Do you think that Moodle is not convenient to your classes? 

Table 3.40. Teachers' Opinion About the convenience of  Moodle to their classes. 

 

 Strongly agree Agree Neutral disagree Strongly disagree 

Number 6 8 2 4 0 

Percentage 30% 40% 10% 20% 0% 

 

Figure 3.40. Teachers' Opinion About the convenience of  Moodle to their classes. 

 

         The results above shows that 70% of the teachers think that Moodle is not convenient to 

their classes.  

Question 8: Do you think that In the future, the department/university will increase the 

use of Moodle?  

 

Table 3.41. Teachers' Opinion About increasing the use of  Moodle by the university in 

the future. 

 

 Strongly agree Agree Neutral disagree Strongly disagree 

Number 3 3 6 8 0 

Percentage 15% 15% 30% 40% 0% 



72 

 

Figure 3.41. Teachers' Opinion About increasing the use of  Moodle by the university in 

the future. 

 
      From the results above, we can notice that teachers are pessimistic about increasing the 

use of Moodle in the future.  

3.4.3 Teachers’ Questionnaire results discussion 

          After the analysis of the teachers' questionnaire, we have reached the following results 

         Contrary to the what students think, teachers still consider that using Moodle in teaching 

is insufficient and ineffective due to many reasons.  First of all, Moodle in our university is 

still under construction and suffers many shortcomings such as internet disconnection and 

slow streaming. In addition to that, university hasn’t provided any kind of training so the ma-

jority of the teachers suffer from lack of experience.  

           The results also represents that teachers claimed that Moodle doesn’t give the  ability 

to follow the learning and the learners progress because it is only used to upload and publish 

some lessons. Nevertheless, half of the questioned teachers believed that Moodle can replace  

traditional face-to-face teaching as long as its weaknesses are treated.   

           Teachers still find difficulties in teaching through Moodle comparing to face-to-face 

teaching. It's a fact that the pandemic situation obliged them to use Moodle and as it is the 

only alternative, 45% of the  teachers considered it useful and sufficient.  



73 

 

Conclusion 

         This chapter provided an overall look at the research methodology and the finding of the 

collected data. The interpretation of the result obtained, aimed directly at targeting the main 

features of the research questions. Initially, this chapter contained the discussion of the results 

and the finding that were established. What we could obtain from the analysis of the data col-

lected is that EFL students at UKMO find Moodle constructive environment of learning. In 

the other hand, teachers still have a pessimistic view on Moodle due to its weaknesses and to 

their lack of experience. They are not against it, but they want to be more prepared in dealing 

with it as well as they want it to be more developed and more efficient.



 

 

General  

Conclusion
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General Conclusion 

          Through the use of technology inside and outside the classroom, students can gain 21st-

century technical skills necessary for future occupations. It enables students to explore new 

subjects and deepen their understanding of difficult concepts 

          Technology in education enables learners to adjust to their own pace of learning. It also 

frees up the teacher to help learners who need more support on an individual level. 

          In order to keep up other countries in their educational system, Algerian universities 

adopted Moodle as a Learning Management System (LMS).  In fact, There are several types 

of LMS available, however, the most popular being a Moodle based Learning Management 

System, which is an open source, free to download, flexible user-friendly eLearning platform, 

supported by a global community and with over 68 million users worldwide from all types of 

organizations. The Moodle based LMS is ideal for: 

 Compliance training 

 Online course development 

 Competency-based training and management 

 Onboarding training 

 Workplace safety training 

 Product and service launches 

 Hiring, recruitment and interview process 

          Using Moodle is really beneficial in several ways. First, It is very important for an LMS 

to have a user-friendly interface with self-descriptive navigation features, and a Moodle-based 

LMS provides just that. The LMS is easy to use, which means you have to invest minimum 

time on training and learning to familiarize your employees to use it effectively. Next, Moo-

dle based Learning Management System (LMS) is easy to integrate with your various busi-

ness functions within the enterprise such are human resource management, compliance, talent 

management, workflow management, customer relationship management, payment pro-

cessing to name a few. Besides, it also has features that enable the sharing of data across all 

geographies. A Moodle based LMS can support all latest eLearning standards and it also ena-
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bles you to upload existing documents and videos, and also share materials and events be-

tween courses or learning paths. In addition to that, we cannot neglect its ease of access. 

Moodle-based LMS has a responsive design, which means that the content can adjust to dif-

ferent screen sizes, be it a mobile device or tablet. Also, with more and more people using 

their smartphones while on the move, it is important to ensure that the LMS supports mobile 

learning, implying that the content should be interactive and delivered in short segments. Be-

sides, it has generally been observed that users also want more social engagement. Hence, 

Moodle-based LMS has all the necessary features that enable communication through discus-

sion boards. Besides providing online features, this LMS is able to support offline learning 

and includes features for tracking, recording and assessing offline events along with online 

ones. In spite of the lack of experience of using it by the majority of the teachers, especially 

when it comes to tests and assessments, Moodle can support pre-tests and post-tests as part of 

the learning process. Besides, it has several flexible testing and assessment features, for ex-

ample, automatic and manual marking, storing a learner’s complete assessment portfolio etc. 

Apart from assessment and testing, Moodle-based LMS includes features to track and record 

learners’ progress through a learning path. Besides, it can analyse exam performance and rec-

ord which learners have completed particular learning items and which ones have not. In case 

of e-commerce, it can track purchase, revenues and performance of marketing initiatives. 

          The importance of security of data cannot be underestimated. An LMS doesn’t just in-

clude records and personal data of learners but also content that is proprietary in nature or is 

of commercial value. The Moodle LMS has a secure sign-in feature to protect sensitive data. 

It also provides controlled access to ensure data integrity is maintained at all times. 

           Another reason for Moodle’s popularity is the fact that it is configurable, highly-

flexible, and feature-rich with more than five hundred plugins developed by a global commu-

nity of learners, managers and administrators that allow you to perform all your business 

needs and make learning collaborative, engaging and fun. 

            Moodle based LMS enjoys popularity with all types and sizes of organizations, mainly 

because it is configurable, highly-flexible and feature-rich. The fact that it is open source im-

plies that it is open to scrutiny, and developers from all over the world can access and modify 

the codes and make it more secure. In fact, a large community of learners, managers, and ad-
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ministrators are constantly adding new plugins to add new features and functionalities, in ac-

cordance with evolving learning needs. Given that Moodle is driven by one of the largest 

open-source communities in the world, you have the option to connect to millions of other 

users to find answers. 

         Students in the university of Kasdi Merbah, Ouargla showed their attention and desire to 

use Moodle as a learning and teaching environment. In the other hand, teachers still hesitated 

due to many reasons, the most important of which are the lack of experience and the weakness 

of technology in our country.  
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        Appendix I 

Kasdi Merbah University Ouargla 

Faculty of Letters and Languages 

Department of Letters and English Language 

Student's Questionnaire 

       Dear students, the aim of this questionnaire is to determine if Moodle platform 

can help in distance learning especially with the current situation of the pandemic and 

with the technological jump.  You are kindly requested to answer the questions and 

comment when necessary. Your answers are of great importance to the validity of our 

research. 

Please read the following questions and tick the answer that corresponds your choice. 

 

Section One: Background Information. 

1- Gender  

Male                      Female  

2- Age: 

18-22                      22-26                   26- more         

3- Where can you classify your English level? 

Beginner                  Intermediate                    advanced           

4- Do you study and work at the same time?  

Yes                   No 

5- For how many years did you study English? 

From 8 to 10 years                From 10 to 12 years             More than 12 years    

 

Section Two: online learning. 

1- Do you use English outside the classroom? 

Yes                   No 

If yes, where?    At home              At work             Everywhere    

2- Do you use internet to learn English? 

Yes                   No 

If yes, how do you use it?  
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Using your laptop          Using your phone            Using  public computers  

 

3- Do you use internet to download topics related to your study? 

Yes                   No 

If yes, what sites do you use most?  

Google                   Moodle                other sites     

4- Do you generally find what you are looking for on Moodle platform?  

Yes                   No 

5- In average, how much time do you spend daily on Moodle? 

Less than 1 hours/day          1 to 2 hours/day            More than 3 hours/day     

 

Section Three: Moodle and online teaching. 

 

1- Do you think that using Moodle facilitates learning? 

Strongly agree        Agree          Neutral          Disagree       Strongly disagree  

 

2- Do you think that using Moodle makes classes more interactive? 

Strongly agree        Agree          Neutral             Disagree          Strongly disagree  

 

3- Do you think that online learning brings variety to the classroom and kills boredom? 

Strongly agree        Agree          Neutral             Disagree          Strongly disagree  

 

4- Do you think that distant learning takes into account the learners' different learning 

style? 

Strongly agree        Agree          Neutral             Disagree          Strongly disagree  

 

5- Do you think that online learning considers the individualistic differences? 

Strongly agree        Agree          Neutral             Disagree          Strongly disagree  

 

6- Do you think that online learning provides better time management for the lessons? 

Strongly agree        Agree          Neutral             Disagree          Strongly disagree  

 

7- Do you think that online learning prompts ICT in learning? 

Strongly agree        Agree          Neutral             Disagree          Strongly disagree  

8- Do you think that online learning provides more concrete and life-long learning? 
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Strongly agree        Agree          Neutral             Disagree          Strongly disagree 

  

9- Do you think that online learning saves efforts? 

Strongly agree        Agree          Neutral             Disagree          Strongly disagree  

 

10- Do you think that Moodle provides authentic materials and updated learning content? 

Strongly agree        Agree          Neutral             Disagree          Strongly disagree  

11- Do you think that using Moodle helps in preparing your lessons and assignments by 

improving your electronic soft skills? 

Strongly agree        Agree          Neutral             Disagree          Strongly disagree  

 

12- Do you think that Moodle can provide clear and objective tools to assess the learners 

and to provide immediate feedback? 

Strongly agree        Agree          Neutral             Disagree          Strongly disagree  

 

13- Do you think that online learning can enhance collaborative/cooperative learning? 

Strongly agree        Agree          Neutral             Disagree          Strongly disagree  

 

14- Do you think that online learning develops other skills of higher order such as prob-

lem-solving and critical thinking? 

Strongly agree        Agree          Neutral             Disagree          Strongly disagree  

 

15- Do you think that online learning leads to autonomous learning and life-long learning? 

Strongly agree        Agree          Neutral             Disagree          Strongly disagree  
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         Appendix II 

Kasdi Merbah University Ouargla 

Faculty of Letters and Languages 

Department of Letters and English Language 

 

Teacher's Questionnaire 

       Dear teachers, the present questionnaire intends to gather data regarding EFL 

teachers’ perceptions and experiences with teaching  and assessment through the 

Moodle platform during COVID-19 epidemic lockdown.. Therefore, you are kindly 

asked to answer the following questions. Your answers will be anonymous and confi-

dential. Thank you in advance for your precious time and participation. 

Please read the following questions and tick the answer that corresponds your choice. 

 

Section One: Background Information. 

1- Gender  

Male                      Female  

2- Degree: 

Magister                      Ph.D.                     

3- How long have you been teaching English? 

From 5 to 10 years             From 10 to 15                 More than 15              

Section Two: Perception and Experience with Moodle during COVID-19. 

1- How do you evaluate your teaching during COVID-19 lockdown? 

Sufficient              insufficient               effective            non-effective 

Please justify your answer  …………………………………………………………… 
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…………………………………………………………………………………………          

 

2- Do you use technology in the classroom before Covid-19? 

Yes                   No 

3- Have you received any training to use the Moodle platform? 

self-training           Online training provided by  the university           no training           

4- What do you use the Moodle platform for?  

upload lessons          formative tests          Summative assessments        Chat   

5-  Are you satisfied with teaching through the Moodle platform? 

Yes                    No  

If the answer is no, please justify. ………………………………….………………….. 

………………………………………………………………………………………….. 

Section Three: Teachers’ Perceptions of the Moodle Platform. 

 

1- Do you think that Moodle can replace traditional face-to-face teaching? 

Strongly agree        Agree          Neutral             Disagree          Strongly disagree  

2- Do you think that The course is easier through Moodle than through face-to-face 

teaching? 

Strongly agree        Agree          Neutral             Disagree          Strongly disagree  

3- Do you think that The use of the Moodle platform during the pandemic is useful 

and efficient? 

Strongly agree        Agree          Neutral             Disagree          Strongly disagree  

4- Do you think that Moodle monitors students learning? 

Strongly agree        Agree          Neutral             Disagree          Strongly disagree  
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5- Do you think that Moodle allows you to interact and communicate with your stu-

dents? 

Strongly agree        Agree          Neutral             Disagree          Strongly disagree  

6- Do you think that Moodle allows me to test my students? 

Strongly agree        Agree          Neutral             Disagree          Strongly disagree  

7- Do you think that Moodle is not convenient to my classes? 

Strongly agree        Agree          Neutral             Disagree          Strongly disagree  

8- In the future, the department/university will increase the use of Moodle. 

Strongly agree        Agree          Neutral             Disagree          Strongly disagree 

                                                                       

                                                                       

                                                                       

                                                                       



 

 الملخص

 

ًبسخ إنٗ اسزخذاو الإَزشَذ فٙ انزذسٚس خبصخ يغ انحبجخ انفٙ ػصش انزطٕس انزكُٕنٕجٙ  صادد

أصجحذ ْزِ انًُصخ انزكُٕنٕجٛخ انجذٚذح ٔاجٓخ نجًٛغ ٔقذ 7 62كٕفٛذ  ْزا انٕضغ انًؼٛشٙ نٕثبء

نطلاة فٙ انجبيؼبد فٙ انجضائش ، نزا فإٌ اسزخذايٓب كٕسٛهخ نهزذسٚس أيش لا يفش ي7ُّ ٚقضٙ ا

انٕقذ انحبضش َصف ٔقزٓى أيبو أجٓضح انكًجٕٛرش انًحًٕنخ أٔ انٕٓارف انزكٛخ ، يًب ٚؼُٙ أٌ 

 أسبرزح  يٕقفانزذسٚس ػجش الإَزشَذ قذ ٚسزًٛهٓى جذا7ً ْذفذ الأطشٔحخ انحبنٛخ إنٗ انزحقٛق فٙ 

ٕٔدل انهغخ الإَجهٛضٚخ كهغخ أجُجٛخ ٔطلاة جبيؼخ قبصذ٘ يشثبح فٙ ٔسقهخ رجبِ يُصخ ي

ْزِ انذساسخ كبَذ ٔاكزشبف يب إرا كبَذ ْزِ انًُصخ ثٛئخ رؼهًٛٛخ ثُبءح أٔ ْذايخ ثبنُسجخ نٓى7 

ٔصفٛخ يٍ أجم رحقٛق ػذح يؼطٛبد حٕل انًٕضٕع7 اسزخذيذ يُٓجٛخ يخزهطخ ، كًٛخ َٕٔػٛخ 

قبصذ٘  انهغخ الإَجهٛضٚخ ٔطلاة جبيؼخ سبرزحيٍ أجم جًغ انجٛبَبد انًطهٕثخ7 رى رقذٚى اسزجٛبٌ لأ

 ٚجذٌٔ يُصخ جبيؼخ قبصذ٘ يشثبح ثٕسقهخ يشثبح7 رظٓش انُزبئج أٌ طلاة انهغخ الإَجهٛضٚخ فٙ

ثُبءح نهزؼهى7 يٍ َبحٛخ أخشٖ ، لا ٚضال نذٖ انًذسسٍٛ َظشح يزشبئًخ حٕل ئٕدل  ئٕدل ثٛئخ

زؼذاداً ، نكُٓى ٚشٚذٌٔ أٌ ٚكَٕٕا أكثش اس انًُصخ ثسجت َقبط ضؼفّ َٔقص ركُٕٚٓى7 ْى نٛسٕا ضذ

 .نهزؼبيم يؼٓب كًب ٚشٚذٌٔ أٌ ركٌٕ أكثش رطٕساً ٔفؼبنٛخ ٔرفبػهٛخ

 

الكلمبت المفتبحية: التعلم المذمج ، التذريس عبر الإنترنث ، اللغة الإنجليزية كلغة أجنبية ، بيئة 

 التعلم ، منصة موودل

 

 

 

 

 



 

Résumé 

À l'ère de la haute technologie, la tendance à l'utiliser dans l'enseignement 

en ligne est vraiment nécessaire, surtout avec cette situation de vie de la 

pandémie de COVID-19. Cette nouvelle plate-forme technologique est 

devenue une interface pour toutes les universités en Algérie, donc être uti-

lisée comme moyen d'enseignement est quelque chose d'inévitable. Les 

étudiants, de nos jours, passent la moitié de leur temps devant leur ordina-

teur portable ou leur Smartphone, ce qui signifie que l'enseignement en 

ligne peut être bien accueilli par eux. La présente thèse visait à enquêter 

sur les attitudes des enseignants et des étudiants EFL de l'Université Kasdi 

Merbah Ouargla envers la plateforme Moodle et à détecter si cette plate-

forme est un environnement d'apprentissage constructif ou dé-constructif 

pour eux. Cette étude est descriptive afin de réaliser plusieurs données sur 

le sujet. Elle a utilisé une méthode mixte, quantitative et qualitative afin 

de collecter les données nécessaires. Un questionnaire a été soumis aux 

professeurs d'EFL et aux étudiants de l'Université de Kasdi Merbah. Les 

résultats montrent que les étudiants EFL de l'UKMO trouvent l'environ-

nement d'apprentissage constructif de Moodle. D'un autre côté, les ensei-

gnants ont toujours une vision pessimiste de Moodle en raison de ses fai-

blesses et de leur manque d'expérience. Ils ne s'y opposent pas, mais ils 

veulent être mieux préparés à y faire face ainsi qu'ils veulent qu'elle soit 

plus développée et plus efficace. 

Mots clés: Apprentissage mixte, Enseignement en ligne, EFL, Environ-

nement d'apprentissage, Plateforme Moodle. 


