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Abstract

OneofthemostimportantgoalsofEnglishlanguageteachingistoenhancethe

listeningskilloflanguagelearners,andthisisachievedthroughtheuseofseveral

approachesandstrategies,includingTBLT.Thisstudyaimstoinvestigatethe

perceptionsofsecond-yearlicensesstudentsregardingtheuseofTBLTinto

developlisteningskills.Toachievetheresearchobjectives,aquestionnairewas

conductedwithasampleofEnglishlanguagestudentsandaninterview was

conductedwithasampleofteachers.Thefindingsshowthattask-basedlanguage

instructionisviewedasasuccessfulstrategyforenhancinglanguagelearners'

listeningcomprehension.Bymeansoftask-orientedexercisesincludingroleplays,

simulations,and problem solving assignments,learners can enhance their

comprehensionofspokenlanguageindiversecontextsandgainexperiencein

listeninginarealworldsetting.Besides,studentsview thatthroughTBLT,they

canpracticetheirlisteningabilitiesinamorenaturalandengagingway.

Keywords: taskbasedlanguageteaching,listeningskills,listeningactivities,

listeningcomprehension,listeningabilities.
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Introduction

BackgroundoftheStudy

Task-BasedLanguageTeaching(TBLT)isadynamicapproachtoenhancelistening

skills.Byintegratingreal-lifetasks,learnersengageinauthenticlanguageuse,itaims

atfosteringactivelisteningandcomprehension.Throughmeaningfulactivities,TBLT

promotescontextuallyrelevantlanguageexposure,encouraginglearnerstodevelop

practicallisteningstrategies.Thisapproachprioritizescommunicationoverisolated

language skills,making ita potentmethod forhoning listening abilities in a

communicative and immersive manner.It provides an immersive approach to

enhancinglisteningskills,focusingonreal-lifescenarios.Itisassumedthatby

engaginginpurposefulactivitiesandmeaningfultasks,learnersnotonlysharpen

their ability to comprehend spoken language but also acquire practical

communicationskillsessentialfordailyinteractions

Statementoftheproblem

Theexistingresearchontask-basedlanguageteaching(TBLT)hasshownits

potentialforimprovingvariouslanguageskills,butthereisalackofcomprehensive

evidenceonitseffectivenessforenhancinglisteningskills.Thisgapintheliterature

createsaneedforfurtherinvestigationintotheuseofTBLTtospecificallytargetand

improvelearners'listeningabilities.Therefore,thisdissertationaimstoexaminethe

impactofTBLTonthedevelopmentoflisteningskillsfrom theteachers’andthe

students’perspectivesandexplorethebestpracticesforimplementingTBLT in

languageclassroomstooptimizelisteningskillacquisition

Researchobjectives

Theobjectiveofthisdissertationistoinvestigatetheextenttowhichteachersuse

listeningactivitiesinordertodevelopEFLstudents’listeningskill.Thestudywillseek

tounderstandhow teachersincorporatelisteningactivitiesintotheirlessonplans,

thetypesoflisteningactivitiesthataremostcommonlyused,andtheperceived

effectivenessoftheseactivitiesinimprovingstudents'listeningabilities.

Researchquestionsandhypotheses

Thepresentstudyattemptstoanswerthefollowingquestions:

1.Whataretheperceptionsofstudentsand teachersaboutusing taskbased



languageteaching(TBLT)todevelopthelisteningskill?

2.In whatways do teachers use the taskbased language teaching (listening

activities)approachtoimprovethelisteningskill?

Thehypothesesarethusstatedasfollows:

1.StudentsandteachershavepositiveperceptionsabouttheeffectivenessofTBLT

inenhancingthelisteningskill.

2.Teachersuselisteningtasksinavarietyofways.

Researchmethods

Toachievetheobjectivesofthisstudy,amixedmethodsapproachwasused.A

closedopenendedquestionnaireandastructuredInterviewwereusedasresearch

methods.ThefirstonewasdistributedtoSecondyearlicencestudentsfrom the

DepartmentofEnglishattheUniversityofKasdi-MerbahOuargla.However,the

secondwasconductedfacetofaceandwasdirectedtothreeteacherswhoteach

Englishasaforeignlanguageatthesameuniversity.

Definitionofkeywords

Taskbasedlanguageteaching(TBLT):isanapproachtolanguagelearningthat

focuses on completing meaningfultasks in the targetlanguage to improve

proficiency.

Listeningskill:istheabilitytoaccuratelyreceive,interpret,andunderstandspoken

language.

Listeningactivities:areexercisesortasksdesignedtohelpimproveaperson'sability

tounderstandandinterpretspokenlanguage.

Structureofthedissertation

Thedissertationisdividedintotwoparts;thefirstoneistheoreticalwhilethe

secondispractical.Thetheoreticalpartcontainstwochaptersthatcoverthereview

ofliterature.ThefirstchapterisaboutTBLTapproach.Thesecondchapterdeals

withthelisteningskillThesecondpartisapracticalonewhichconsistsofone



chapterthatrepresentsthemethodology,datacollection,andtheanalysisofresults.
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I.1.Introduction

Inthefieldofsecondlanguageacquisition,task-basedlanguageteachinghas

attractedalotofinterest,sinceitisaproductiveandinterestingmethodof

teachinglanguages.Inrecentyears,TBLThasreceivedattentionforitscapacityto

encouragemeaningfullanguagepracticebyhavingstudentscompletereal-world

communicationtasks.Itisareplacementofcommunicativelanguageteaching

(CLT),wheretasksemphasizemeaning,speaking,languageuseinrealworld

contexts,andanyoneofthefourlanguageskills(reading,writing,speaking,and

listening).

Thischapterexploresthetask-basedapproach,focusingontheconceptoftask.

Also,itdiscussesthetypesoftaskswhichincludereal-worldandpedagogical

tasks,anditsbasiccomponentswhichconsistofthegoal,input,andactivities.In

addition,thechapterhighlightsthepurposeoftaskinTBLT,themostimportant

principlesoftheTBLTapproach,andhow toapplythisapproachthroughthree

stages:pre-task,the cycle task,post-task (language focus).Furthermore,it

examines the roles ofthe teachers / students in TBLT,and provides the

advantages/disadvantagesofthisapproach.

I.2.TBLTapproach 

Taskbasedapproach,whichisgroundedoncommunicativelanguageteaching

methodologyandconstructivisttheoryoflearning,emergedinresponsetoseveral

limitationsofthetraditionalPPPapproach,whichisexemplifiedbytheprocessof

practice,performance,presentation(Long&Crookes,1991).Avarietyofscholars

have provided different definitions of TBLT,for example,Harmer (2005)

emphasizesthataccordingtoTBLT,thelearningprocessrevolvesarounddoing

meaningfultasks,wherestudentsaregivenanassignmenttocompleteoran

issue to resolve,ratherthan being taughta language structure orfunction.

According to villabobos& Miranda (2019),TBLT isa technique thatassists

studentsinimprovingtheirproficiencyinthetargetlanguage;itisanapproachin

whichthemaincomponentoflessondesignandimplementationistheuseof

tasks.Theoretically,TBLTcanenhancelanguageskills’developmentbyusing

languagetoassociatesense(skehan,1998).
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The above definitions confirm that task-based language teaching is a

communicative teaching method; it depends on using meaningful and

communicativetasksasthemaincomponentforlanguagelearning.Throughthe

performanceofmeaningfultasks,TBLTaimstopromotelanguagecompetency

andfluencybyemphasizingtheapplicationoflanguageinrelevantandpractical

contexts.

I.3.Thedefinitionoftask

Asmentionedabove,tasksarethemostimportantcomponentinTBLT,meaning

thatTBLTisbasedandfocusontasks.Thisledtotheinterestofmanyresearches

andscholarsintasks,astheydefineditindifferentway.ForRichards&Rodgers

(1986)taskis an assignmentthatrequires students to utilize the language

resourcesattheircommandtocompletearealworldproject.Apieceofwork,or

anactivitythatistypicallycompletedwithaspecificgoal,carriedoutaspartofan

educationalcourseatwork,orusedtogatherinformationforresearch.Breen

(1989)definestaskasavarietyofeducationalexercisesthatcam rangein

difficultyfrom short,easyexercisestolonger,moreinvolvedtasks.

Similarly,Nunan(1989)emphasisthattaskisanactivitythatrequiresstudentsto

understand,manipulate,produceorinteractinthetargetlanguagewhileputting

moreemphasisonmeaningthanform intheclassroom.AccordingtoWilliams&

Burden(1997)taskisanythingthatstudentsarerequiredtoaccomplishinorderto

advancetheirlanguagelearningintheclassroom,alsoWillis(1998)confirm that

tasksareactivitieswhentheTargetlanguageisutilizedforcommunicationin

ordertoaccomplishagoal.

Lee(2000)definesthetaskasanexerciseoractivityintheclassroom withagoal.

Thatcanonlydeottainedbyparticipantcontact,asystem fororganizingand

arrangingtheengagement,andemphasisontheexchangeofmeaning.

Accordingforthesedefinitions,tasksaregoal.Orientedactivitiesthatimitate

languageuseinreal-worldsituationsanddemandlanguagelearnerstoapplytheir

languageabilitiesinordertoachieveacertaingoalorresult.

I.4.Thetypesoftasks
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Taskscanbebroadlycategorizedintotwotypeswhicharetargettasks(real

world)andpedagogicaltasks.

Forlong(1985)realworldtaskisataskcompletedbythestudentonhisownorin

exchangeforareward,eitherforoneselforforothers,suchastypingaletter,

writing a cheque…etc.Nunan (2004)pointoutthattargettasks matches

interactionsthatoccurinreallifeoutsideoftheclassroom,itsmaingoalisto

achieveantargetandbecommunicativewithaprimaryemphasisonpragmatic

meaning.Sànchez(2004)definesReal-worldtasksastheunrestrictedactivities

thatweengageinonadailybasis,itisguidedorgoalorientedtasks.Asforthe

second type,itis pedagogicaltasks,which Breen (1987)defines as “any

structured language learning endeavour which has a particular objective,

appropriatecontent,aspecifiedworkingprocedure,andarangeofoutcomesfor

thosewhoundertakethetask”.AccordingtoNunan (2004)Pedagogicaltasks

involvedoingacommunicativeactivitywiththeintentionofachievingaparticular

result,inotherwords,thetasksaredesignedto simulatereal-lifesituations.

Moreover,samuda and Bygate (2008)state thatpedagogicaltasks are a

comprehensiveactivitiesthatuseslanguagetofulfillalinguisticdifficultyand

accomplishanon.Linguisticgoal,withtheultimategoalofenhancinglanguage

learningthroughprocess,productorboth.

Ellis(2003)classifiedtasksinto4types:

-Real-worldtasks:thereisbarelyanyactionthatcannotebeclassifiedasatask

becausetasksareapartofourdailylives.

-Pedagogicaltasks:Althoughpedagogicaltasksmaynotalwaysmirrorreal-world

problems,ithasapsycholinguisticgroundinginSLAtheoryandresearch.

-Focused task:iseitheraconsiousness-raising exercisethatconcentrateson

lookingatlanguagesamplesandanalyzingcertainaspects.Thesearereferredto

“meta-cognitive”Activitiesorataskemployedbecauseitisexpectedtopromote

theunderstandingand/orapplicationofspecificlanguageformssuchascitation

exercise.

-Unfocusedtask:A taskthatpromoteslearnerstouseEnglishflexiblywithout

focusingonjustoneortwodistinctforms.
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Figure1.1:TheframeworkofTasks(Nunan,2004,p.25)

1-Thecomponentsoftask

AccordingtoNunan(2004)whencreatingataskcoursedesignersshouldthink

aboutthefollowingcomponents:Goal,input,activities,theroleoftheteacher/

studentandsettings.

Figure1.2:Taskcomponents(Nunan,2004,p.41)



X

-Goal:refertotheoverallobjectiveforlearningthetask,itcouldbeconnectedtoa

varietyofgeneralofgeneraloutcomes(cognitive,affective,orcommunicative)

thatcharacterizetheconductofteachersorstudents.

-Input:referstotheverbal,writtenandvisualinformationthatstudentsuseto

completetasks.

-Activities:itprovideanindicationofwhatlearnerswillreallydowiththeinput,

which servesasthestartingpointforthelearningtask.Toensurethatlearners

cam implementprocedures in reallife,they should reflectcommunicative

performanceinrealworldsituations.

-Theteacher’srole:isthepartthatteachersaresupposedtoplayincarryingout

learning activities and the interpersonal and social relationships among

participants.

-The learner’s role :the term “learn role “describes both the socialand

interpersonalinteractionsbetweenparticipantsaswellasthepartthatlearners

areexpectedtoperform incompletinglearningtasks.

-Setting:isthedesignoftheclassroom thatisoutlinedorsuggestedinthetask-

whetherataskistobecompletedtotallyorinpartoutsideoftheclassroom must

betakenintoaccount.Whenassigningtasks,thesettinghelpstodifferentiate

betweenmodeandenvironment.Theterm “mode”describeshow thelearneris

workingindividually,inpairs,orinagroup.Theenvironmentreferstothereal

settinginwhichlearningoccurs.

Tosum up,tasksinvolveverbalornonverbalinputofsomekind,followedbyan

activitythatisbasedontheinput.Studentsmustparticipateinactivitiesrelatedto

theinputforthisassignment,thereareresponsibilitiesandobjectiviesforboth

teacherandstudentintasks.

I.6.ThepurposeoftaskinTBLT

According to Nunan (2004)TBLT promotes learning autonomy,individual

differencesdevelopment,andchild-centeredlearning.Thismethodgivesstudents



XI

the chance to organize tasks with a focus on the process of learning

communication,clearlyidentifiesthegoalofeachactivity,andusesassessment

ateverystepoftheprocess.Furthermore,vandenBranden(2006)pointsoutthat

thetaskshavetwopurposes:Taskasalanguagelearningactivity,andtaskasan

educationalactivity.

- Taskasalanguagelearningactivity:accordingtovandenBranden(2006)atask

isdefinedasanactionthatrequireslanguageuseandisundertakenbyan

individualinordertoachieveacertaingoal.

Language use is necessary for task performance because it facilitates

communication amongsttheparticipants.Itshould depossibleforlanguage

learnerstocompletetasksinthetargetlanguagethattheywouldencounterin

everydaylife.

- Ataskasaneducationalactivity:thegoaloftheTBLTapproachistoprovide

studentsthechancetoexploreandexperimentwithspokenandwrittenlanguage.

This could be accomplished by offering educationalactivities created to

encouragestudentstoutilizelanguageinreal-world,useful,andrealisticcontexts.

Inshort,thetasksaimstodeveloplearners’linguisticandcommunicationskills

throughparticipationandpracticeoftheirlanguageskillswithintheclassroom.

Andprovidethem withrealandmeaningfulopportunitiestouselanguageinreal-

lifesituations.

I.7.TheprinciplesofTBLT

TBLTplacesastrongemphasisonmeaningfulcommunicationandtheuseof

reallanguage.Throughthecompletionoftasksthatmirrorlanguageuseinthe

actualworld,languagelearningiscombinedwithtaskbasedlearningtohelp

learnersacquirethelanguageskillsnecessaryto communicateeffectivelyina

varietyofcontexts.

TBLThasalotofprinciples.Ellis(2003)presentedasetofprinciples,including:

- Makesureataskispresentedattherightdegreeofdifficulty:ittakesmorethan

justcoursedesigntomakesureataskisdoneattherightlevelofdifficulty.using

amethodicalapproach,teacherscam modifyatask’sdifficultybycollaborating
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withstudentsduringapre-taskphasethroughinstructionaldialogues.

- Teacherscanalsomakesurethatstudentshaveskillsneededtoparticipatein

task-basedlearning.

- Setspecificobjectivesforeverytask-basedlesson:

Engagingstudentstaskbasedonlyontheassumptionthattheywouldimprove

theirlanguageskillsbyusingtheL2isinsufficient.Methodologyoptions,suchas

onlineandstrategicplanning,canbeusedtohelpemphasizevariousaspectsof

languageuse,suchasaccuracyandfluency.

- Providestudentswiththeproperorientationforcompletingthetask:theymustbe

informedofthepurposeofthetasktheyareexpectedtocomplete.Theymustnot

treatthem justas“fun”butalsowithseriousness.Post-taskalternativescanbe

verysignificantinthiscase,becausetheyshow studentsthattasksareclearly

importantforimprovingtheirL2proficiencyandtheircapacitytokeepfollowingon

theirowndevelopment.

- Makesurethatduringtask-basedlearning,studentsparticipateactively:oneof

themainobjectivesoftask-basedlearningistoallow studentsthechanceto

activelyparticipateinclassdiscussionsbytakingbothanintiatingandresponding

role.When communication issues develop,negotiating meaning is a crucial

componentofbeing “active”working in group orpairs is one ofthe main

strategiestobesureofthis.

- Studentsmust“stretch”theirinterlanguageresourceswhencompletingtask.They

needtobereadytoplayaroundwithlanguageforthis,thiswillbesupportedby

methodologicalchoicesthatpromotetheuseofprivatechancesfor“puplished

output”andthatcontributetothedevelopmentofasufficientlevelofchallengein

anemotionalenvironmentthatencouragesrisk-taking.

- RegardingtheprinciplesofTBLT,Nunan(1991)emphasizedthattheprimary

feautersofTBLT,whichplacesastrongfocusontasksinteaching,areasfollows:

- Afocusoninteractinginthetargetlanguageinordertoacquirecommunication

skills.



XIII

- Theadditionofrealtextstotheeducationalsetting.

- Givingstudentsthechancetoconcentrateonboththelanguageandthelearning

processitself.

- An improvementofthe individualexperiences ofthe learners as significant

componentsofclassroom instruction.

- Anefforttoconnectlanguageacquisitionintheclassroom withoutsidelanguage

use.

- TheprinciplesofTBLTpointoutthesignificantofutilizetaskastheprincipalunit

oflanguageacquisition,emphasizingtheneedforgoal-orientedcommunicative

activitiesthatinvolvelearnersinpurposefullanguageusage.TBLTaremadetobe

bothdifficultandrealizable,givingstudentsthechancetopracticetheirlanguage

abilitiesinreal-worldsituationsandimprovetheircapacityforproductivetarget

languagecommunication.

2-TheapplicationofTBLT

Thereare3phasesofTBLTareusedinitsimplementation,whichhelpsteachers

followinstructionalprocessesmoresuccessfully.Itisasfollows:

Figure1.3:TheframeworkofTBLT(Willis,1996)
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8-1-Pretaskphase

During “the Pre-taskphase”learnersmustintroduce the topicand activate

vocabularyconnectedtoitinordertocomparewhattheyalreadyknow tothe

needsofthetask(willis,1996).

8-2-Thecyclephase

Accordingtowillis(1996)duringtheplanningandreportingphasesofthe“task-

cycle”learnersattendtothetask,asaresult,havethechancetoconcentrateon

form becausetheyapplywhateverlanguageresourcestheyhavetoaccomplish

thetaskobjectives.

- Additionally,theygotto collaborate with reducesthe possibilityofaffecting

accuracyforfluency.Richards&Rodgers(2001)statedthatstudentscomplete

thetaskingroupsorinpairs,givingthem thechancetoexpressthemselves

anywaytheyseeproperinwhiletaskstage.

8-3-Post–taskphase(languagefocusphase)

- ThethirdinimplementationofTBLT,Richards&Rodgers(2001)dividedthisphase

intotwo,theseareanalysisandpractice,wheretheteachercanassiststudentsin

startingthetaskandcompletingitontheirown,inpairsorgroups.Theycan

discuss each analysis exercise in class.Furthermore,the teacherprovides

assistanceandallowsstudentstoaskquestions,thenhegoesoverallportsofthe

analysis.

Tosum up,wecansayTBLTinvolves3stagesthatguidelearnersthroughthe

processofcompletingataskinthetargetlanguage.Pretaskphase,inthisphase

the teacherpresents the task to the students and offers any background

knowledgeorlinguisticassistancethatmayberequired,andlearnersparticipatein

ordertobettercomprehendthetaskandgetreadytodoit.Thesecondstageis

“thetask-phase”whichstudentscollaboratetousethetargetlanguagetofinisha

practicaltask.Andthelastphaseintheframeworkis“languagefocus”,duringthis

stagestudentsexaminethelinguisticstructuresthathaveorganicallyemerged

overthetaskcycleinmoredetail.Theyneedtoconcentrateonform becausethey

alreadyunderstandthemeaningofthenewlanguage.ForWillis(1996)duringthe



XV

laststageofapplying TBLT,learnerscanbecomemoreawareofthetask’s

linguisticComponentbycompletingitandrespondingtotheteacher’sanalysis

andfeedback.

I.8.Theroleoftheteacher/studentsinTBLT

TBLTisastudent-centredapproachtolanguagelearningthatemphasizesthe

completionofusefultasksasameansofimprovinglanguageproficiency.Forthis

methodtobeimplementedsuccessfully,theteacher’sandstudents’rolesare

crucial.

Willis(2005)classifiedtherolesofthebothasfollow:

I.9.1.Theteacher’srole

- Theteachershouldintroduceandclarifythetopictotheclassduringthepretask

phase,in addition,he assists students in learning ormobilizing certain key

vocabularyforthetask.Alsotheteacherplaysrecordingsofotherspeopledoing

thesametaskorgivesthem somemodelsofthetask.

- Lastly,beforelettingthestudentsworkingroupsorpairs,hemakesurethey

understootthetaskinstructions.

- Theteacher’sroleduringthetaskstageshouldbetoobserveandencourage

studentstoparticipatefullyintheactivity.Anothertime,afterconfirmingthatthe

studentscomprehendtheaim ofthereportduring thisstageofthetask-based

activity,theteachershouldserveasalanguageadvisertoassiststudentsin

reviewingoralreports.

Finally,Heoughttoprovideabriefassessmentofthestructureandcontentofthe

report.

- Duringthepost-taskphaseeachanalyticaltaskshouldbereviewedbytheteacher

withtheentireclass.

- Toachievethis,theteachershouldexaminelanguageelementsfrom thereporting

stageanddrawstudents’attentiontomorehelpfulwords,phrases,andpatterns.In

ordertogainconfidence,heshouldalsocarryoutpracticetasksfollowingactivity
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analysiswhenneeded.

I.9.2.StudentsroleinTBLT

Duringthepretaskphase,eachstudentshouldtakeafewminutestopreparefor

thetaskbymakingalistofpertinenttermsandphrasesfrom therecordingand

thepre-taskactivities.

In thetask-phase,studentsareexpected to workin pairsorsmallgroupsto

completethetaskandgetreadytopresenthowtheydothetasktotheclass.They

practicetheirspokenreportsandwhattheywillsaytothewholeclass.

Inthelaststage“languagefocus”studentsshouldengageinconsciousnessraising

exercises to recognize and analyze particularlinguistic elements from the

transcriptandtask.

Theyshouldpracticethewords,phrases,andpatternsfrom theanalyticalexercises

aswellasinquireaboutanyadditionalfeaturestheyobserve.Lastly,theyoughtto

recordhelpfullanguageintheirlanguagenotebooks.

Allthingsconsidered,theteacherandstudentsplayanimportantroleinTBLT.Their

cooperationisessentialtothesuccessofTBLT,teachers,/studentscancreatea

dynamicandengaginglearningenvironmentthatenhanceslanguagelearningand

developmentbycooperatingtocompletemeaningfultasks.

I.10.AdvantagesofTBLT

According to.Ellis (1984)task-based activities emphasize communication

techniquessuchasmiming,circumlocution,and paraphrase.Whenforced to

utilize language above theirlevelofproficiencyorwhen theyare unable to

understandthetargetlanguage,learnersusethesetactics.

Theymaychooseanduselanguageinanaturalwayduetotheirprofessional

knowledgeandlinguisticproficiency.

Picaetal(1993)statedthatTBLTisimportantbecauseitallowsstudentsto

engage with teachers and guides language instruction .They are able to

accomplishtheirobjectivesthankstothisexchangeofideasandinformation.In

fact,TBLTactivitiesaidintheacquisitionofthetargetlanguagebylearners.
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I.11.DisadvantagesofTBLT

Accordingtobroadly(2006)therearemanydisadvantagesofTBLTsuchas:

- InTBLTthereisNonewvocabularyorgrammaticalacquisition.

- Everythingisuptotheteacher.

- TBLTdoesnotandwillnotmotivateeverylearner.

- Certain studentsrequiremoreassistanceand maynotbeableto recognize

languagestructure(grammar)orotheraspectsofprecision.

Conclusion

Inthischapter,wehaveprovidedanoverview ofTBLTanditsimportancein

effectivelypromotingthesecondlanguage.Thischapterhasbeenpresentedin

ordertodemonstratetheimportanceofthisapproach.TBLTisastudent-centered

approach thathelps language learner’s advance by emphasizing realworld

communication tasks.In the classroom,teachers can encourage authentic

languageuse,cooperation,andactiveinvolvementbyassigningmeaningfultasks

thatcallfortheuseofthetargetlanguage.Moreefficientlanguagelearningand

communicationresultfrom thismethod,whichmotivatesstudentstodevelop

theirlanguageabilitiesinauthenticandrelevantcontexts.Inotherwords,TBLTis

assumedtobeasuccessfulapproachfordevelopinglanguageproficiencyand

improvingthelearner’sskillsinreading,writing,speaking,andlistening.Thelatter

willbediscussedinthenextchapter.
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II.1.Introduction

Effectivelisteningisacommunicationskillthatisfrequentlydisregardedand

takenforgranted.However,justlikeanyotherartform,listeningneedstobe

carefullyand purposefullydeveloped.Inthischapter,wewilldelveinto the

fascinatingworldoflisteninganditspivotalroleineffectivecommunication.We

willbeginbydefiningwhatlisteningis,andwhyitiscrucialforsuccessful

interactions.Then,wewillexplorethevariouslisteningmodels,includinghearing,

understanding,remembering,interpreting,evaluating,responding.Next,wewill

examinethedifferenttypesoflisteningactivitiesthatcanhelpthelearnershone

theirlistening abilities and become a more attentive and engaged listener.

Additionally,wementionthemainstrategiesofthelisteningprocesswhich

include:Topdownandbottom up.Afterthat,wewilldiscussRichard’sfunction/

processeschart,andthemaintypesoflistening,whichisdividedintoextensive

andintensivelistening,likewise,wewilldiscusslisteninginitsthreemodes:

bidirectional,unidirectional,andauto-directional.Attheendofthischapter,we

shedlightonlisteningassessment.

II.2.Definitionoflistening 

Numerousresearchershavegivendefinitionsoflisteningindifferentways.

Underwood(1989),emphasizesthatlisteningistheprocessoffocusingonthe

speakerandthenmakinganefforttocomprehendwhatisbeingsaid.Anderson

andlynch(1988),assertthatlisteningdoesnotentailunderstandingwhatthe

speakerissaying.Intheprocessoflistening,listenersarecrucialtoobserving

informationanddecipheringthecontext’sunderlyingmeaning.WhileVandergrift

Larry (1999)states that,listening is an intricate and dynamic process of

interpretationinwhichlistenersintegratenewinformationwithwhattheyalready

know.Moreover,Rost(2002)defineslisteningastheactoftakinginwhatthe

speakerisactuallysaying,makingsenseofwhattheyaresaying,constructing

andrepresentingmeaning,negotiatingmeaningwiththespeakerandresponding,

andproducingmeaningbyone’sownimagination,involvement,andempathy

(transformativeorientation).
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Thesedefinitionsstatethatlisteningistheactofactivelyreceivingandreacting

toverbalcommunications.Hearingwhattheotherpersonintheconversation

hastosayisnotonlyaspectoflistening.Listeningmeanstakingavigorous,

humaninterestinwhatisbeingtoldus.

II.3.Theimportanceofthelisteningskill

Thelisteningabilityplayanimportantroleinlanguagelearning.Vandergrift

(2002)highlightedtheimportanceoflisteningasacomprehensionaidandas

crucialstepinlearninglanguage.Oneimportantcomponentofcommunication

skillsislistening.Thequalityandskillofcommunicationaredevelopedvia

listening.Studentswholistenwellareabletomakebetterdecisionsoverall.

Sincelisteningisessentialtoimprovingcommunicationskills,studentsshould

paymoreattentiontoandpracticelisteningtechniquesintherightway.

Hadge(2000)pointsoutthatrowvitallisteningistothecommunicationprocess,

whereheconfirmsthatlistening isa crucialin dailylife.When individuals

communicate,theyspend90%oftheirtimewriting,16%reading,30%speaking,

And45%listening.

Listeningisessentialinpersonalandprofessionallife,beingabletolistenwellis

essentialtoeffectivecommunication.Strongcommunicationabilitiescanhelp

thepersonstartsfasteringbetterrelationshipsbothinthebusinessandinthe

community.Additionally,thepersonwillbeabletodecidemoreskillfullyand

cometoagreementswithpeoplemorequickly.

II.4.Thelisteningmodel

Listeningmodelsareframeworksortheoriesthathelpusunderstandandanalyzethe

processoflistening.Thesemodelsprovideastructuredapproachtostudyingthevarious

factorsthatinfluencehow welisten,includingtheroleofthelistener,thecommunication

environment,andthemessagebeingreceived.Byexploringthesemodels,wecangainadeeper

understandingofthecomplexitiesoflisteningskills.Forexample,Brownell(2010)hasdivided

thelisteningprocessinto6stages(models)=Hearing,understanding,remembering,interpreting,

evaluating,responding.
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II.4.1.Hearing

TheHuriermodelsuggeststhatindividualsprioritizetheirattentionwithina

stimulatingenvironment.Thisdecision-makingprocess,knownas‘’hearing’’in

themodel,isinfluencedbytheindividual’sculturalbackground,pastexperiences,

interests,attitudes,beliefs,andotherpersonalfactors.

II.4.2.Understanding

Afterfocusingandobtainingthespecificstimuli,thenextstageinthelistening

processisunderstanding,thisstageofinformationprocessingdealswiththe

literalmeaningofthewordsorsignalsthatarereceivedandrelatestoreading

comprehension.Itgoes withoutsaying thata person’s leveloflanguage

proficiency has an impacton the precision and depth oftheirlistening

comprehension.

II.4.3.Remembering

Eventhroughmemoryisadistinctmentalprocess,itworksintheframeworkof

listeningcenteredcommunicationsincethecommunicator’scapacitytoacton

whattheyheardependsonwhethertheknowledgeisvaluablerightawayorlater

on.Hence,theabilitytothinkofasuitableresponseiscloselylinkedtomemory.

II.4.4.Interpreting

Thefollowingphaseoftheprocess,whichwerefertoas“interpreting”,iswherenonverbal
cluesareespeciallyimportant.Glennconcludedthattheprocessofinterpretationwas
sharedbynearlyalllisteningdefinitionsinher(1989)examinationoflisteningdefinitions.
Whiletherearedifferencesinterminology.Mostacademicsconcurthatwhenreading
signals,meaningmustbeinferredfrom bothverbalandnonverbalcues.Becauseofthis
richercontext,variableslikeposture,facialexpressions,toneofvoice,and contextual
informationcanalterliteralmeanings.Beforegivingsignificancetothecontentspoken,as
skilledcommunicatorwhoprioritizeslisteningwouldtakenoteoftheappearanceoftheir
partnerandothercontextualfactors.

II.4.5.Evaluating:

In listening-centered-communication,the evaluation compenentis the

method by which a person determines the veracity and accuracy ofthe

information they have been given atthis pointproficientcommunicators

evaluate whatthey have heard by analyzing the facts and logic,spotting

emotionalappeals,andmakingadditionaldeductionsthatwillinfluencehowthey
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listen,towhattheyhearnext.Theimportanceofcomprehendingamessage

beforeevaluatingitsworthisemphasized.

II.4.6.Responding

Anproperreactionistheresultofexcellentlistening.The“message”from the

communicatormightbeeitherverbalornonverbal,anditrepresentsthelast

phaseofamulti– faceted,integratedsystem.Thisresponseisshapedby

everythingthathascomebeforeit,andbecauselisteningisanongoingprocess,

thecommunicatorcompletetoprocessnewinformationwhilespeaking.

Thissuggeststhatactivelisteningallowsaspeakertoadaptmessagesbasedon

hisperceptionofhispartner’sfacialexpressions,toneofvoice,allofwhichhe

usestogaugeifthemessagewhichheisprovidingishavingthedesiredeffect.

Figure2.1:TheHURIERListeningModelbyBrownell(2010,p.17)

II.5.Typesoflisteningactivities

Listeningactivitiesareanessentialpartoflanguagelearningastheyhelpto
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improvecomprehensionandcommunicationskills,itcanbeusedto engage

learners,enhance theirlistening abilities,build vocabulary,and theiroverall

languageproficiency.AccordingtoUr(1996)thereareseveraltypesoflistening

activities.

II.5.1.Listeningwithnoovertresponse

Duringthistypeoflistening,thelearnersbodylanguageandfacialexpressions

frequentlyindicatewhethertheyarepayingattentionornot,suchasajoke,

showingafilm,stories…etc.

II.5.2.Shortresponseactivities

Thistypeincludethingsliketickingoffitems,inwhichlistenersmarkorcheckoff

wordsastheyhearthem,andobeyinginstructions,inwhichstudentsfollow

directionsbyacting outactionsordrawing shapesand figures,forexample

guessingdefinition,errordetection,trueorfalse…etc.

II.5.3.Longerresponseactivities

Itrequiresstudentstoresponseinaverycomprehensivemannerortoanswer

questionsbasedonatextthatcontainsthesolutions,summarizing,longgap-

filling.

II.5.4.Extendedresponseactivities

Extendedresponseactivitiesare“combinedskillsactivitiesthatuselisteningas

aspringboardformoreextensivereading,writing,orspeaking.

II.5.5.Problem-solvingactivities

Inthistype,anissueisstatedorally,andstudentseitherwritedownaproposed

answerordiscusspossiblesolutions.

II.5.6.Interpretationactivities

Ininterpretationexercises,thelistenersmustinferthemeaningfrom thewords,

voices,tones,andanyfurtherevidencewhenadialogueormonologueexcerptis

given,withoutanypriorknowledge.
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II.6.Strategiesoflistening

Listening strategies are techniques and approaches used to improve

understandingandcomprehensionwhenlisteningtospokenlanguage.Proficiency

inlisteningtechniquesisvitalforproficientcommunicationandunderstanding.

Bottom-upandTop-downprocessingarethetwobasiclisteningstrategies.

Celce-Murcia&Mchntosh.(1991)describesthetypesasfollows:

II.6.1.Bottom upmodel

Thelistenermustpaygreatattentiontoeachandeverydetailofthelanguage

inputinthebottom-upmodeloflanguageprocessing.Theterm “bottom up”

describestheportionoftheauralcomprehensionprocess,wherienthe“heard”

language is understood by working its way up from sounds to words to

grammaticalrelationships to lexicalmeaning.In other words,the

message’s meaning is determined from the bottom-up using the incoming

languagedata.

II.6.2.Topdown

Incontrast,inthisstrategy,understandingthe“heard”languagerequiresthe

listenertobeabletoapplypastknowledge.Thisinternalresourceconsistsofa

storeofpastinformationanduniversalstandardsforlanguageandtheoutside

world,whilethelistenerusesittoforecastwhattheincomingmessageshould

containatanygiventimeandhowthevariouspartsfittogether.

+
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Figure2.2:InformationSourcesInComprehensionByAndersonAnd

Lynch(1988,p.13)

1-Richards’sfunctions/Processeschart:-

Richards (1990)puts outa materials designs modelforsecond orforeign

languagelisteningcomprehension.Itintegratesbothtop-downandbottom-up

languageprocesseswithinteractionalandtransactionallanguagefunctionsina

veryusefulchart.

-Heprovidesthefollowingexamplesforeachofthe4cells=

-Inthebottom-upmode=

Cell1-listeningcloselytoajokeinordertoknow whentolaugh

(interactional)

Cell3=listeningcloselytoinstructionsduringafirstdrivinglesson

(Transactional).
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INTERACTIONAL

Bottom-up Top-Down

TRANSACTIONAL

Figure2.3:Richards’sFunctions/ProcessesChart(qtdinCelce-Murcia&

Mclntosh,1991,p.74)

- IntheTop-downmode=

Cell2=listeningcasuallytococktailpartytalk(interactional)

Cell4=experiencedairtravelerlisteningcasuallytoverbalairsafety

instructions, which have been heard many times before

(transactional).

1 2

3 4
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- Richardsproposesthatbothinteractionalandtransactionallearning

arenecessaryforsuccessfulclassroom conversation,absorbnew

knowledge,pickupnewabilities,andformulatefreshideas.

2-Typesoflistening

Listeningisaessentialskillthatallowsustoreceiveandinterpretinformation,

understandtheperspectivesofothers,andbuildmeaningfulconnections.There

areseveraltypesoflistening,eachonewithitsownuniquefocusandpurpose.It

canhelpusimproveourcommunication,deepenourrelationships,andenhance

ourunderstandingoftheworldaroundus.Harmer(2001)definedtwotypesof

listening,whichareextensivelistening,ithelpsstudentsgrasptheoverallmeaning

ofcontent,andcanbedoneforfunoutsideoftheclassroom.

However,thegoalofintensivelisteningisforpupilstocomprehendthemeaning

ofeverywordandsentence.Audiocontentprovidesarangeofvoicesanddialects,

allowingtheusertodistinguishbetweenseveralcharactersconversingina“real

seeating”.

8– Listening in three modes = Bidirectional, unidirectional and

Autodirectional

Peoplereceiveandinterpretauditoryinformationindifferentways,whichare

referredtoaslisteningmodes.Individualscanimprovetheircommunicationskills

andgainadeeperunderstandingofthemotivationsandfeelingsofothersby

learning aboutthe variouslistening modes.Celce-Muria & Mclntosh (1991)

noticedthateachlisteningmodeisanobviouslyinteractive,verbalexperience.

Andtheyidentifiedthreespecificcommunicativelisteningmodes.

8–1–Bidirectionallisteningmode=

Whiletwoormoreindividualsalternatelyassumetherolesofspeakerandlistener

intelephoneordirectlyverbalcommunication,itiscalledbidirectionallistening

mode.

8–2–Unidirectionallisteningmode:-
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Thesecondmodeoflistening,aswehearspeakersbutareunabletoengagewith

them,asaresult,wefrequentlyengageinreactiveorself– dialoguewhile

processing theinformationwereceive.Thesereactionsmaybevocalized or

subvocalized.Thereareadifferentexamplesofthismodesuchas,overhead

conversations,media,public address announcements,recorded messages,

instructionalsituationsofallkind,andpublicperformances…etc.

8–3–Autodirectionallisteningmode=

Theautodirectionallisteningmodeisthethirdphaseofcommunicationlistening.

Thiscanbecomparedtoself-dialoguecommunication,inwhichwemaybe

thinkingofourselvesas.

Bothspeakerandlistenerreactorswithoutevenrealizingit.Sometimes,whenwe

recountand relive communicative interludes,we “listen again”and recreate

languageinternally.Sometimeswejusttalkandlistentoourselves,creatingour

owninternallanguageaswecom considerouroptions,formulateplansofaction,

andreachdecisions.

9–Listeningassessment:-

Listening assessmentis the process ofevaluating an individual’s ability to

understandandinterpretspokenlanguage.Itinvolvesassessingaperson’sskills

incomprehendingandrespondingtoverbalcommunicationinvariouscontexts

andsituations.

Listeningcanbeconductedthroughvariouslevels.

ValletteandDisick(1972)examinefivedifferentlisteningassessmentlevels.

9–1–Mechanicalassessmentlevel:-

Itdetermineshowwellstudentscandistinguishbetweenforeignlanguagesounds

withoutunderstanding.

9–2–Communicationassessmentlevel:-
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Itevaluate the abilityoflearners comprehension the generalmeaning ofa

messagethatisheard.

9–3–Knowledgeassessmentlevel:-

Examinetheabilityofstudent’scomprehensionofwordsandsentencestheyhear.

9-4-Transferassessmentlevel:-

Transferassessmentmeasuresstudentscapacitytounderstandknownwordsin

unfamiliarcontexts.

9-5-Criticism assessment:-

Itassessesstudent’scapacitytoevaluatethestructureandmeaningoflanguage.

Accordingtowhatwasmentionedaboveeducators,languagespecialists,and

employerscanobtainamorecomprehensivepictureofanindividual’slistening

abilitiesandoffertailored helpandfeedbackforenhancementbyadministering

listening skills assessments atvarious levels.T this method oflistening

assessmentcan assistin adjusting training and education to the unique

requirementsand capacitiesofpeopleatmanyproficiencylevels,which will

ultimatelyresultinimprovedlanguagecompetenceandlisteningskills.

Conclusion

Inconclusion,listeningplaysagreatandasignificantroleinL2learning,in

effectivecommunication,andinbuildingstrongrelationships.Byhighlightingthe

importanceofactivelistening,individualscanimprovetheircommunicationskills,

understandothersbetter,andcreatemorerespectfulenvironment.Ultimately,

emphasizing the significance oflistening can lead to betterunderstanding,

collaboration,andconnectionbetweenpeople.Givenitsimportanceandvalue,the

nextchapterexaminestheimprovementofthelisteningskillthroughtask-based

languageteaching(TBLT)from theperspectivesofEFLteachersandstudentsat

UKMO.
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III-1-Introduction

Thischapterrepresentsthepracticalpartoftheresearch,whichdealswiththeuseof

Task–basedlanguageteachingapproachtodeveloplisteningskills.Thischapter

presentstheresearchdesign,methodology,andresults(findings).Itbeginswitha

descriptionofthestudy'sresearchdesign.Next,wemovetoselectedresearch

instruments and the research sample . Finally,the results are analyzed and

illustrated.

III-2-ResearchDesign

Thisstudyisdescriptive;thedescriptivemethodisaresearchmethodthatinvolves

observinganddescribingbehaviors,events,orphenomenawithoutinfluencingor

manipulatingthem inanyway.Itaimstoprovideadetailedandcomprehensive

accountofaparticularsubjectofstudy(Borg&Gall,1983).Inthisstudy,quantitative

andqualitativemethodsareused.Thequantitativemethodinvolvescollectingand

analyzingthenumericaldatatounderstandattitudeswhereasqualitativeresearchis

ameansforexploringconcepts,opinionsorexperiences,andunderstandingthe

meaningindividualsorgroupsascribetoasocialorhumanproblem (Creswell,2008).

III-4-TheResearchInstruments

III-4-1-DescriptionoftheQuestionnaire

Thequestionnaireusedinthestudyisanopen-endedquestionnaire,itwasdivided

into3sectionsandconsistedof17questions(16questionsarelimitedtooptions

and1wasopenquestion).Thesectionsofthequestionnaireare:

Sectionone:Personalinformation(Q1—Q2)

Thissectionaimstocollectpersonalinformationabouttherespondents(gender,

age).

Sectiontwo:TBLTapproach(Q3—Q7)

The second section aimsto obtain respondents'opinionsaboutthe TBLT

application.
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Sectionthree:impactofTBLTonthelisteningskills(Q8—Q17)

Thelastsectionaimstodeterminetheextentoftheimpactofapplyinglistening

activitiesonthelisteningskillsofrespondents.

AdministrationoftheQuestionnaire

ThequestionnairewasdistributedinprintedcopiestoEFLstudents,andtheywere

askedtofillouttheopen-endedquestionnaire.Itwasansweredwithalleffectiveness

andenthusiasm by50students.

III-4-2-DescriptionoftheInterview

AnothertoolwasusedwiththeteachersinthestudywhichistheInterview,generally

knownasaformalconversationbetweentwoormorepeople,typicallywithaspecific

purpose suchasgatheringinformation,assessingqualifications,ordiscussinga

topicofinterest.Inthisstudy,theinterview tookplaceinanorganizedmanner,

wherethetopicwaspresentedinanintroduction,and14questionswereasked(3Q

byoptionsand11Qwereopenones).Thequestionsweredividedintotwoparts:

Partone:Personalinformation(Q1—Q3)

Itaimstoobtainapersonalinformationoftheteachers.

Parttwo:TBLT/Listeningskills(Q4—Q14)

Thequestionsinthissectionaim toknow theteacher'sopinionsandcomments

aboutapplyingTBLTtodeveloplisteningskills.

Administrationoftheinterview

Thisinterviewaimedtoexaminetheextenttowhichatask-basedapproachisused

to develop listening skills.Theinterview isrecorded and itsdataareused for

researchpurposes.Weassurethecompleteanonymityoftheinterviewees.The

interviewwasaddressedtothreeteachersofEnglishattheuniversity,thiswasdone

aftercollectingthequestionnaire.Weconductedaface-to-faceinterviewinorderto

obtainmoreandricherinformation.

III-4-3-Samples
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The sample ofthe currentstudyis50 second yearlicence studentsatKasdi

–MerbahOuarglauniversity,including43femalesand7males.Also3female

teacherswhoteachEnglishatthesameuniversitywerechosentoconductthe

interviewwith.

III-4-4-DataanalysisProcedures

Toaccomplishthegoalsofthestudy,twostepsaretaken."AQuestionnaire"and"

Interview".Everyresearchinstrumenthasauniquemethodofanalysis,depending

onitsnature.Whilequestionnairedataarestudiedusingaquantitativeperspective,

theinterviewdataareanalysedusingaqualitativeone.

III-4-4-1AnalysisoftheQuestionnaire

Thedescriptivestatisticsmethodisusedfordataanalysis,weuseSPSStoexamine

thedatainordertodeterminetheaverage,ornumericalaverageofasetofvariables.

ItwascomputedtoascertainthemeandegreeoftheimpactofTBLTonEnglish

languagelearners'improvementoftheirlisteningskill.

II-4-4-2-Analysisoftheinterview

The Interview is recorded,transcribed word forword,and then analyzed and

interpreted.

II-4-5-Resultsanddiscussion

II-4-5-1-ResultsoftheQuestionnaire

Sectionone:personalinformation

Q.1.Gender

a.Male b.Female

TableIII-1Thelearners’Gender

Options Frequence

y

Percentage

%

Male 7 14%
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Female 43 86%

Total 50 100%

FigureIII-1Thelearners’Gender

1/From thefigure1wenoticethatthemajorityofthestudentswerefemaleswitha

percentageof(86%),whereasthemaleswere(14%).Thismeansthatthefemales

haveagreatinterestinstudyingEnglishlanguage.

Q.2.Theage

a.18–20 b.21—25 c.25—30 d.Over30

TableIII-2Thelearners’age

Options Frequence

y

Percentage

%

18–20 24 48%

21—25 23 46%

25—30 3 6%

Over30 0 0%

Total 50 100%
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FigureIII-2Thelearners’age

2/Inanalyzingthefigure2wenoticethatthestudents'agedonotexceed30years,

asmostofthestudents'agerangebetween18-20,ata percentageof(48%).As

showninthefigureabovethereisapercentageof(46%)ofthestudentswhoseages

rangebetween21-25,andthereareonly6%,theiragesarebetween25-30.Andthere

isnoone(0%)overtheageof30.

Sectiontwo:TBLTmethod

Q.3.WhatisyourlevelinEnglishlanguage?

a.Beginner b.intermediate c.Advanced

TableIII-3Thelearners’levelinEnglishlanguage

Options Frequence

y

Percentage

%

Beginner 12 24%

intermediate 30 60%

Advanced 8 16%

Total 50 100%
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FigureIII-3Thelearners’levelinEnglishlanguage

3/From thefigure3,wediscoverthatthelevelofstudentsintheEnglishlanguageis

intermediateat(60%),whiletheadvancedlevelofthem isestimatedat(16%),this

meansthatmostofthem haveexperienceandafairleveloftheEnglishlanguage

andarefluentinit.

Q.4.WhatisyouropinionaboutimplementingtheTBLTintheclassroom?

a.Veryeffective b.Somewhateffective c.Noteffectiveatall

TableIII-4Thelearners’opinionaboutimplementingtheTBLTinthe

classroom

Options Frequence

y

Percentage

%

Veryeffective 20 40%

Somewhateffective 26 52%

Noteffectiveatall 4 8%

Total 50 100%
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Figure4-1Thelearners’opinionaboutimplementingtheTBLTinthe

classroom

4/InapplyingTBLTasshownaboveinthefigure4,wenoticethatmanystudentssee

thatTBLTissomewhateffective,asthepercentageofstudentswhoseethisis

estimatedat(52%),and(40%)believethatTBLTappliedintheclassroom isvery

effective,whilethereisasmallpercentageofthem whoseethatTBLTisnot

effectiveatallat(8%).WeconcludethattheTBLTapplicationishighlysuccessful

andeffectiveinteachingandstudyingEnglishlanguage.

Q.5.Dothetasksmeetthestudents’languagelearningneedsandgoals?

a.Yes,definitely b.Yes,tosomeextent c.No,notatall

TableIII-5Thelearners’opinionaboutwhetherthetasksmeettheir

needsandgoalsinlanguagelearning.

Options Frequence

y

Percentage

%

Yes,definitely 19 38%

Yes,tosomeextent 23 46%

No,notatall 8 16%

Total 50 100%
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Figure III-5 The learners’opinion abouttasks meettheirlanguage

learningneedsandgoals

5/Thefigure5showsthatTBLTmeetstheneedsandgoalsofthestudent,as(38%)

saythatitdefinitelymeetsthis,while(46%)ofthestudentsthinkthatitmeetstheir

needsandgoalstosomeextent,andamongofthem saidthatitdoesnotmeettheir

needsandgoalsatall,atarateof(16%),meaningthattheTBLTistargetedand

effectiveinordertomeetwhatthestudents’needsandwhattheywanttoachieve,in

otherwords,meetingthestudents’goals.

Q.6.DoesTBLTenhancecommunicationskillsandfluencyinlanguagelearning?

a.Yes,definitely b.Yes,tosomeextent c.No,notatall

Table III-6 The learners’table on how TBLT enhances student

communicationskillsandfluencyinlanguagelearning

Options Frequence

y

Percentage

%

Yes,definitely 26 52%

Yes,tosomeextent 22 44%

No,notatall 2 4%

Total 50 100%
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Figure III-6 The learners’table on how TBLT enhances student

communicationskillsandfluencyinlanguagelearning

6/Theresultofthefigure6showsthatTBLTabsolutelyenhancescommunication

skillsandfluencyinlanguagelearningamongstudentsby(52%),whilethereare

thosewhobelievethatTBLTenhancesthistosomeextentby(44%),while(4%)of

them believethatitdoesnotenhanceitatall,theanalysisshowsthatTBLThas

greateffectivenessandimpactonstudentsandisveryhelpfulindevelopingtheir

communicationskillsandfluency.

Q.7.DoesusingTBLTaffectyourlisteningskill?

a.Yes,definitely b.Yes,tosomeextent c.No,notatall

TableIII-7Thelearners’opinionsabouttheeffectusingTBLTontheir

listeningskill

Options Frequence

y

Percentage

%

Yes,definitely 27 54%

Yes,tosomeextent 19 38%

No,notatall 4 8%

Total 50 100%
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FigureIII-7-Thelearners’opinionsabouttheeffectofusingTBLTontheir

listeningskill

7/From thepiechart(54%)ofstudentsthinkthatTBLT definitelyaffectstheir

listeningskill,andothersbelievethatTBLTaffectsthisskilltosomeextentatarate

of(38%),whilethereare(8%)ofstudentswhobelievethatTBLTdoesnotaffecttheir

listeningskillatall.TheresultofthisisrevealedtousTBLTenhanceslisteningskills

andhelptodevelopitamongstudents.

Sectionthree:listeningskills

Q.8.Howdoyouevaluateyourselfinlisteningability?

a.biginnerlistener b.iIntermediatelistener5 c.Advancedlistener

TableIII-8Thelearners’levelinlisteningskill

Options Frequence

y

Percentage

%

biginnerlistener 15 30%

Intermediatelistener 23 46%

Advancedlistener 12 24%

Total 50 100%
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FigureIII-08 :Figure2Thelearners’levelinlisteningskill

8/Theabovefigureshowsthatmostofthestudentsareintermediatelisteners,ata

rateof(46%),asshownabove,while(30%)arebeginnerlisteners,whileothersare

advancedlisteners,estimatedat(24%).Therefore,thestudentshavetheabilitytodo

listeningactivitiesinsideandoutsidetheclassroom.

Q.9.Whatisyouropiniononthelisteningactivitiesusedinyourclass?

a.:Veryuseful b.Somewhatuseful c.Notusefulatall

TableIII-09 :Table9Thelearners’opinions aboutlisteningactivities

usedintheclass

Options Frequence

y

Percentage

%

Veryuseful 25 50%

Somewhatuseful 20 40%

Notusefulatall 5 10%

Total 50 100%
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FigureIII-09 :Figure3Thelearners’opinions aboutlisteningactivities

usedintheclass

9/Itisobviousfrom thefigure9themajorityofstudentsbelievethatusinglistening

activitiesinclassisveryuseful,estimatedat50% ,while40% ofstudentsbelieve

thattheyareusefultosomeextent,whileafew ofthem believethattheyarenot

usefulatall,at10%.Thisshowsthatthelisteningactivitiesusedinclasseseffective

andusefulformanystudents.

Q.10.Doyouengageinlisteningactivitiesinyourlanguageclasses?

a.:Yes,Iparticipatealot b.Yes,sometimes c.No,Ididn't

TableIII-10 :theamountofstudentparticipationinlisteningactivities.

Options Frequence

y

Percentage

%

Yes,Iparticipatealot 16 32%

Yes,sometimes 30 60%

No,Ididn't 4 8%

Total 50 100%
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FigureIII-10 :Figure4Thelearners’theanountofstudentparcticpation

inlisteningactivties

10/Theresultsoffigure10showsthatmoststudentssometimesparticipatein

listeningactivitiesinclass,withalargepercentageof60%,while32% ofthem

participatealot,andaminimum percentageof8% ofstudentsdonotparticipateat

all,andthusthereisgreatinteractionwithintheclassroom duringlisteningactivities.

Q.11.Doyoufeelthatlisteningactivitieshavehelpedimproveyourlisteningabilities?

a.:Yes,significantly b.Yes,tosomeextent c.No,notreally

TableIII-11Thelearners’opinionsabouthow listeningactivitrieshelp

improvetheirlisteningabilities

Options Frequence

y

Percentage

%

Yes,significantly 27 54%

Yes,tosomeextent 18 36%

No,notreally 5 10%

Total 50 100%
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FigureIII-11Thelearners’opinionsabouthow listeningactivitieshelp

improvetheirlisteningabilities

11/Asitisnoticeableinthepiechartabovelisteningactivitiesgreatlyhelpedmany

studentsin developing theirabilityto listen by(54%),wealso notethatthese

activitieshelpedsomestudentstosomeextent,theirpercentagewasestimatedat

(36%),andthereare(10%)ofthem thatdidnothelpthem atall,thisanalysisshows

thatthelisteningactivitiesusedintheclassesareveryeffectiveandpurposefulin

ordertodeveloplisteningskills.

Q.12.WhichstageofTBLThasthegreatestimpactinimprovingyourlisteningskill?

a.Pre-taskphase b.Taskcyclephase c.post-taskphase
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TableIII-12 :theinfluentialstageinimprovinglisteningskillduringthe

applicationofTBLTamongstudents

Options Frequence

y

Percentage

%

Pre-taskphase 17 34%

Taskcyclephase 23 46%

No,notbeneficialatall 10 20%

Total 50 100%

FigureIII-12:Thelearners’theinfluentialstageinimprovinglisteningskill

duringtheapplicationofTBLTamongstudents

12/From thefigure,wenoticethatthestageofTBLTthathasthegreatestimpact

ondevelopingstudents'listeningskillisthetaskcyclephase,wherethepercentage

ofstudentswhobelievethisisestimatedat(46%),while(34%)ofstudentsdevelop

theirlisteningskillduringthepretaskphase.Therearethosewhoareaffectedby

theposttaskphaseindevelopingtheirlisteningskillsby(20%).Thereforethe

studentdevelopsandadvancesinlisteningskillwhileperformingthetasks.

Q.13.Doyouthinkthevarietyoflisteningactivitiesusedinyourclasseshasbeen

beneficialforyourlearning?

a.:Yes,verybeneficial b.Yes,somewhatbeneficial c.Notusefulatall



XLIV

TableIII-13 :Thelearners’benefitofthevarietyoflisteningactivities

usedintheclassroom

Options Frequenc

y

Percentage

%

Yes,verybeneficial 24 48%

Yes,somewhatbeneficial 22 44%

Notusefulatall 4 8%

Total 50 100%

FigureIII-13:Thelearners’benefitfrom thevarietyoflisteningactivities

useditheclassroom instudentslearning

13/Theresultsofthefigureshowsthat,themajorityofstudentsbenefitedfrom the

diversityoflisteningactivitiesusedintheclassroom andbelievethatitisusefulata

rateof(48%),andthereare(44%)whobelievethatitisusefultosomeextent,while

few ofthem believethatitisnotusefulatall.Wenotefrom theanalysisthatthe

diversityinlisteningactivitiesisveryhelpfulforthestudent'slearningoftheEnglish

language.

Q.14.How doyoufeelaboutthedifficultylevelofthelisteningactivitiesinyour

classes?

a.:Tooeasy b.Fairlyeasy c.Toodifficult
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TableIII-14Thelearners’difficultylavelofstudentsclassroom listening

activities

Options Frequence

y

Percentage

%

Tooeasy 14 28%

Fairlyeasy 32 64%

Toodifficult 4 8%

Total 50 100%

FigureIII-14:Thelearners’evaluationofthedifficultylevelofclassroom

listeningactivities

14/From thefigure14thehighestpercentage(64%)ofstudentsbelievethatthe

listeningactivitiesusedinclassarefairlyeasy,while(28%)ofthem believethatitis

veryeasy,and thereisasmallpercentage(8%)who believethatthelistening

activitiesisverydifficult.

Q.15.whatdifficultiesdoyoufacewhilelistening?

15/Asforthedifficultiesthatstudentsfacewhilelistening,theyincludenot

understandingnewvocabulary,theteacher'sspeedwhilespeaking,andsometimes
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thestudentdidn'tunderstandtheteacher'saccentforexampleoneofthestudent

said"catchthefastpronunciationofthespeakerforthewords".Inaddition the

noise,oneofthestudentssaidthataboutthenoise"thenoisewiththeteacher's

voiceislow"andtherearesomestudentsfacedifficultyduetothelackofqualityof

themethodsused,alsothereare somestudentsdidn'tfaceadifficultieswhile

listening.

Q.16.Have the listening activitiesmade you more confidentin yourabilityto

understandspokenlanguage?

a.Yes,definitely bYes,Somewhat c.No,notatall

TableIII-15Thelearners’opinionsaboutraisingconfidenceintheirability

tounderstandspokenlanguagethoughlisteningactivities

Options Frequence

y

Percentage

%

Yes,definitely 38 76%

Yes,Somewhat 11 22%

No,notatall 1 2%

Total 50 100%

FigureIII-15Thelearners’opinionsaboutraisingconfidenceintheir
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abilitytounderstandspokenlanguagethoughlisteningactivities

16/ Figure16showsthat(76%)ofthestudentsbelievedthatlisteningactivities

definitelygainedthem confidenceintheabilitytounderstandspokenlanguageand

(22%)believedthatTBLTraisedtheirconfidencetosomeextent,while(2%)ofthem

believedlisteningactivitiesdidnotraiseconfidenceatall.

Q.17.Doyoufeelthatthelisteningactivitieshaveadequatelypreparedyouforreal-

lifelisteningsituations

a.:Yes,definitely b.Yes,tosomewhatextent c.No,notreally

TableIII-16 Thelearners’opinionsaboutpreparing thenforrealistic

listeningsituationthroughlisteningactivities

Options Frequence

y

Percentage

%

Yes,definitely 23 4%

Yes,tosomeextent 24 48%

No,notreally 3 6%

Total 50 100%

FigureIII-16Thelearners’opinionsaboutpreparingthem forrealistic

listeningsituationthroughlisteningactivities
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17/Theresultofthefigure17showsthatthemajorityofstudentsweredefinitely

preparedbylisteningactivitiesforreal-lifelisteningsituationsatarateof(48%),

while(46%)werepreparedbytheseactivitiestosomeextentforlisteningsituations,

whilethereisaverysmallpercentage(6%)thatdidn'tpreparethem atall.

Resultsoftheinterview

Analyzesoftheinterview responsesarebasedontheprofessor’sviewsonthe

topic;.theresultsoftheinterviewarepresentedthefollowingsection.

Sectionone:personalinformation

Thissectionaimstocollectpersonalinformationabouttheparticipantstheanswers

ofquestions1to3aredisplayedintableIII-17.

Q1:theGender?

Q2:Degree?

Q3:howlongdidyouteachingEnglishatuniversity?

N.B:optionshavebeenprovidedofeachoftheprevious3questions.

TableIII-17.Theinterviewee’sdemographicinformation

Maincategories P1 P2 P3

Thegender Female Female Female

Degree PHD PHD magister

Duration of

teachingEnglish

From 15 to 10

years

More than 10

years

From 1to5years

ResultsintableIII-17show thatthe3participantsarefemale,twoofthem havea

PHDdegree.AsforthedurationofteachingtheEnglishlanguageattheuniversity,

thefirstparticipants’periodrangesfrom 5to10years.Whilethesecondhasmore

than10yearsofexperience,andasshownabove,thelastparticipanthasbeen

teachingtheEnglishlanguagefrom 1to5years.
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Sectiontwo:TBLT/Listeningskills

Thesecondsectionoftheinterview includesquestionsabouttheuseofthetask.

Basedlanguageteachingapproachanditsimpactondevelopingstudents’listening

skills.

Itconsistsof11questions(from Q4toQ14)

Q4:Haveyoueverusedtaskbasedlanguageteachingtoimprovelisteningskillsin

languagelearning?

Thisapproachwasusedbythe3participantstodeveloplisteningskillsinlanguage

learning.

Q5:How oftendoyouincorporateTBLTactivitiesintoyourlanguageteachingfor

listeningpractice?

Theanswersofthisquestionswerethat:“wecombinedthenveryoften”fortwoof

theteachers.asforthethirdparticipant,shesaid"dependingonthecontextandthe

learner'sneed"

Q6:WhatspecificTBLT activitiesdoyouusetoimprovelisteningskillsinyour

languageteaching?

Forparticipants,theTBLTactivitiesusedinordertoimprovethelisteningskillareas

follows:

P1-listeningforthegist

-listeningforaspecificinformation

-pppactivitiesingeneral

P2:"Iuse a varietyofactivities especiallywith longerand extended response

activities,Ialsouseproblem solvingactivitiesandinterpretationactivities"

P3:“apractice,adesignofaconversationascenariothatisbasedonpre-duringand

postreviewingbyreferencetotheproblem-solvingsituation.”

Q7:whatresourcesormaterialsdoyouusetosupportTBLTactivitiesforlistening

practiceinlanguagesteaching?
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Participants’responses aboutthe resources ormaterials they use to support

listeningactivitieswereasfollows:

(1)Youtubevideos,(2)Eslmaterials,(3)avaibletext,(4)worksheets,(5)Audio-

visuals,(6)languagelaboratory.

Q8:whatarethechallengesyoufacewhenusingTBLT forlisteningpracticein

languageteaching?

WesummarizethechallengesthatthreeparticipantsfacedwhenusingTBLTto

practicelisteninginlanguageteachinginthefollowingpoints:

 Lackofexposuretoauthenticmaterials

 Differentaccents/differentlevelsofability

 Rapidspeech/complexacoustics

 Lackofmotivation:somestudentsarereluctanttodothetasks.

Q9:Howdoyouevaluateyourstudent'slisteningabilities?

Allparticipantsrespondedthattheleveloftheirstudents'abilitytolistenwasaverage

,asoneoftheparticipantssaid"Itismediocre,theyneedmorepracticeandabetter

atmosphere"

Q10:Haveyouobservedanyimprovementsinyourstudents'listeningskillsafter

implementingTBLTactivities?

-participants observed improvements in their students'listening skills after

implementingTBLTactivities,asthefirstparticipantsaid"yes,fewofthem "whilethe

secondsaid"yes,tosomeextent"

And the lastone answered "yes,TLBT activities improve students background

(social/factual)knowledgeandlow languageisusedindiscourseinadditionto

syntacticandsemanticknowledge"

Q11:How doyouassestheeffectivenessofTBLTactivitiesinimprovingstudents’

listeningskills?

EachparticipantevaluatedtheeffectivenessofTBLTactivitiesinimprovinglistening
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skillsinherownway

P1:"throughavarietyoflisteningactivitiesthatrequirelongerorextendedresponses,

followingespeciallycommunicationassessmentandknowledgeassessment".

P2:"veryeffectivesincethereisnoseparatelisteningcourse,TBLTcanclosethe

gapbetweenlisteningandspeaking"

P3:"Itishelpfulandconstructive"

Q12:WhataretheadvantagesofusingTBLT forlisteningpracticeinlanguage

teaching,inyouropinion?

RegardingtheadvantagesofusingTBLTtopracticelisteninginlanguageteaching,

theparticipant1clarifies"Itcanhelplearnerstouselanguageincontext,italso

encourages learners to delve into problem solving situations"butthe second

participantconfirmedthatTBLTincreasingcomprehensionincontext,andimproving

fluencyandaccuracy.ThelastparticipantstatesthatTBLThas4advantages,first,

promotinglearnerautonomy.Second,improvingcommunicationintargetlanguage;

third,providingopportunitiesforlanguageuseinrealisticcontexts;fourth,enhancing

criticalthinkingandproblem solvingskills.

Q13:HowdoyoudesignTBLTactivitiestocatertodifferentlevelsofproficiencyin

listeningskill(Top-downandbottom-upmodels)?

Theparticipants'answerswereuniform forthisquestion,astheyallfollowedatop-

downmodelforadvancedstudentsandusingabottom-upmodelforintermediate

students

Q14:HowdoyouintegrateTBLTintoyouroveralllanguage teachingcurriculum to

ensureabalancedapproachtoimprovinglisteningskills?

Certainly,everyteacherhashisown wayofintegrating TBLT into hisoverall

languageteachingcurriculum inordertoensureabalancedapproachtoimproving

listeningskill,asthefirstparticipantemphasizedthatTBLTistobeintegratedby

includingthelanguageskillswithmoreactivelearning(speaking,reading,writing)
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intrusively&extrusively.Butthesecondsaid"usinginputthatenrichesstudents'

knowledgeaboutthetopicsoflessons,usingavarietyofactivitieswithclearteacher

andstudentroles".Thelastparticipantgaveaverybriefanswershesaid"yes,

whenevernecessary".

Recapitulation:

AccordingtotheresultsofboththeQuestionnaireandtheInterview ,weconclude

thatthereisaneffectofthetaskbasedlanguageteachingindevelopingthestudent'

listeningability.ItisfoundthatTBLTiseffectiveinmeetingthestudents’needsand

goals;italsoenhancescommunication,fluency,andlisteningcomprehension.

Morever,thereisinteractionduringtheapplicationofTBLTintheclassroom ,which

allowsforthedevelopmentofthelisteningskill,especiallyduringtask–cyclephase.

Inaddition,ithasbeennotedthatlisteningactivitiesintheclassroom arefairlyeasy,

asstudentsfacesomedifficulties,includingdifficultyofwords,thespeedofthe

speakerorthelownessofhisvoice,noiseinsideandoutsidetheclass,andthelack

ofqualityofthemethodsused .However,despitethedifficultiesencountered ,

studentsgainedtheconfidencetofacereal–lifelisteningsituations.Furthermore,it

ispointedoutthatamongtheactivitiesusedandfoundeffectivetodeveloplistening

skillsareproblem solvingactivities,designaconversation,extendedresponse

activities,andinterpretationactivities.FortheTBLTmodels,teachersuseTop-down

modelforadvancedstudentsandBottom –upmodelforintermediatestudents i.e.

dependingonthestudent'slevel.

Finally,TBLThelpsinenablingtheuseoflanguageincontext,asitencourages

problem –solving,andcommunicationinthetargetlanguage.

Conclusion

In thischapter,wehaveprovidedadescriptionofbothmethodologyanddata

collectionmethods(Questionnaire,Interview)andtheywereanalyzedquantitatively

andqualitativelyinordertoidentifytheextentoftheimpactofusingtheTBLT

approachondevelopingthelisteningskillofEFLstudentsatKasdiMerbahuniversity.

Theresultsoftheaboveanalysisshowedthatthetaskbasedlanguageteaching

(TBLT)approachisaneffectiveandsuccessfulapproachfordevelopingstudents'
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listening skills,as itenhances communication skills and fluencyin the target

language.In addition ,ithelpsstudentsengagesin problem solving situations

especiallyduringthetaskcyclephase,thusinteractintheclassroom .Basedonthe

results ,the diversityoflistening activities is considered the greatesthelp in

developingstudents'listeningability.Theanalysisshowedthattherearesome

difficultiesfacedbystudents,andchallengesfacedbyteachersduringlistening

activities;despitethat,thetaskshadanimpactandthroughthem,studentscan

graduallygaintheconfidencetofacereallifelisteningsituationsandunderstandthe

spokenlanguage.
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Conclusion

Insummary,taskbasedlanguageinstructionisasuccessfulstrategyfor
enhancinglanguagelearners'listeningcomprehension.Teacherscanmeaningfully
assiststudentsindevelopingtheirlisteningcomprehensionskillsbyassigning
them realworldprojectsthatneedactivelisteningandunderstanding.Bymeans
oftaskorientedexercisesincludingroleplays,simulations,andproblem solving
assignments,learnerscanenhancetheircomprehensionofspokenlanguagein
diversecontextsandgainexperienceinlisteninginarealworldsetting.

Becausetaskbasedlanguageinstructionallowsstudentstopracticetheir
listeningabilitiesinamorenaturalandengagedway,thisresearchhas
demonstratedthatithelpsincreaselisteningcomprehensionskills.Studentscan
haveamorecomprehensiveunderstandingofspokenlanguageandenhancetheir
capacitytocomprehendandinterpretspokenmessagesbyemphasizing
communicationandmeaningabovemerelylanguageform.

Recommendations

Overall,task-basedlanguageinstructionisausefulstrategyforenhancing
languagelearners'listeningabilities.Teacherscanassiststudentsinimproving
theircomprehensionandinterpretationofspokenlanguagebygivingthem
opportunitytopracticelisteninginreal-worldsituationsandparticipatein
meaningfulcommunication.Itiscrucialtotakeintoaccounttheadvantagesof
employingtask-basedactivitiestoraisestudents'generallanguageproficiency
andimprovetheirlisteningabilitieswheneducatorsinvestigateandapplytask-
basedapproachesinlanguageinstruction.Teacherscancreatearichand
dynamiclearningenvironmentwherestudentscanimprovetheirlisteningskills
andbecomemoreproficientlanguagelearnersbyimplementingtask-based
languageinstructionintotheclassroom.

LimitationsandFurtherResearch

Datawerecollectedfrom KasdiMerbahUniversity,Ouargla,EnglishLanguage

Department.Thisdoesnotnecessarilymeanthatitappliestoalldepartmentsof

thesameuniversityandtootheruniversities.Besides,thesampleof3EFL

teacherswastoosmalltogeneralizetheperceptionsofallteachersonthesubject

toallEFLdepartments.Inthisregard,furtherresearchcoveringalargersample

shouldbeconducted.



LIV

References



LV

References

Anderson,A.,&Lynch,T.(1988).Listening.NewYork:OxfordUniversityPress.
Borg,W.R.,&Gall,M.D.(1983).EducationalResearch:AnIntroduction(5thed.).
NewYork:Longman.

Breen,M.(1987).Learnercontributionstotaskdesign.InC.Condlin&D.Murphy-
Ali(Eds.),Cheffs,NJ:PrenticeHall.

Breen,M.(1989).Theevaluationcycleforlanguagetasks.Oxford,UK:Oxford
UniversityPress.

Cecle-Muria,M.,&McIntosh,C.(1991).TeachingEnglishasasecondorforeign
language.

Ellis,R.(1984).Classroom secondlanguagedevelopment:Astudyofclassroom
interactionandlanguageacquisition.Oxford:PergamonPress.

Ellis,R.(2003).Task-basedlanguagelearningandteaching.Oxford:Oxford
UniversityPress.

Hadge,T.T.(2000).Teachingandlearninginthelanguageclassroom.Oxford:
OxfordUniversityPress.

Harmer,J.(2001).HowtoteachEnglish.PearsonEducationCompany.

Harmer,J.(2005).HowtoteachEnglish.London:Longman.

Lee,J.F.(2000).Tasksandcommunicatinginlanguageclassrooms.Boston:
McGraw-Hill.

Long,M.(1985).Aroleforinstructioninsecondlanguageacquisition:Task-based
languageteaching.InKyltenstan&M.Pieneman(Eds.),ModellingandAssessing
SecondLanguageAcquisition(pp.77-79).Clevendon:MultilingualMatters.

Long,M.P.,&Crookes,G.(1991).Threeapproachestotask-basedsyllabusdesign.
TESOLQuarterly,26(1),27-56.

Numan,D.(1989).Designingtasksforthecommunicativeclassroom.Cambridge:
CambridgeUniversityPress.

Numan,D.(2004).Task-basedteaching:Anintroductiontotask-basedteaching.
Cambridge:CambridgeUniversityPress.

Numan,D.(2004).Task-basedteaching.Cambridge:CambridgeUniversityPress.

Pica,T.,&others.(1993).Tasksandlanguagelearning:Integratingtheoryand



LVI

practice.Clevedon,Avon:MultilingualMatters.

Richard,J.C.,&Rodgers,T.S.(1986).Approachesandmethodsinlanguage
teaching.Cambridge:CambridgeUniversityPress.

Richard,J.C.,&Rodgers,T.(2001).Approachesandmethodsinlanguage
teaching.Cambridge:CambridgeUniversityPress.

Rost,M.(2002).Teachingandresearchinglistening.London,UK:Longman.

Sanchez,A.(2004).Thetask-basedapproachtolanguageteaching.International
JournalofEnglishStudies,4(1),39-71.

Skehan,P.(1998).Task-basedinstruction.AnnualReviewofAppliedLinguistics,
18,268.

Sumuda,&Bygate,M.(2008).Tasksinsecondlanguagelearning.Houndmills,UK:
MacmillanHeinemann.

Underwood,M.(1989).Teachinglistening.London:Longman.

Vallite,L.R.M.,&Disisk,R.S.(1972).Modernlanguageperformanceobjectives
andindividualization.NewYork:HarcourtBraceJovanovich.

Vandergrift,L.(1999).Facilitatingsecondlanguagelisteningcomprehension:
Acquiringsuccessfulstrategies.ELTJournal,53(1),6.

Vandergrift,L.(2002).Listening:Theoryandpracticeinmodernforeignlanguage
competence.

Villalobos,O.B.,&Muranda,C.M.(2019).Task-basedlanguageteaching:
Definition,characteristic,purpose,andscope.IJ-ELS,1869.

Willis,J.(1996).Aframeworkfortask-basedlearning.Italy:AddisonWesley
LongmanLimited.

Willis,J.(1998).Aframeworkfortask-basedlearning.Longman:deHenseler
Books.

Willis,J.(2005).Aframeworkfortask-basedlearning.Harlow.



LVII



LVIII

Appendices



LIX

Appendix1:Students’Questionnaire

Questionnaire:

Dearstudent,

Thepurposeofthisquestionnaireistolookinto"theimpactofusingtask-based

languageteachingtoimprovelisteningskill"Itwouldbeveryappreciatedifyou

couldanswertothesequestions,bychoosingtheanswerthatisconsistentwith

youropinionsandviewpoints.YouranswerwillbeveryhelpfultomeasIconduct

myresearch,makesureyouranswerwillbestrictlyconfidential,andwillonlybe

usedforscientificresearchpurposes.

Thanksinadvance

Sectionone:personalinformation

1)Gender

a:Male

b:Female

2)Theage

a:18–20

b:21—25

c:25—30

d:Over30

Sectiontwo:TBLTmethod

3)WhatisyourlevelinEnglishlanguage?

a:Beginner

b:intermediate

c:Advanced
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4)WhatisyouropinionaboutimplementingtheTBLTintheclassroom ?

a:Veryeffective

b:Somewhateffective

c:Noteffectiveatall

5)Dothetasksmeetthestudent'slanguagelearningneedsandgoals?

a:Yes,definitely

b:Yes,tosomeextent

c:No,notatall

6)DoesTBLTenhancecommunicationskillsandfluencyinlanguagelearning?

a:Yes,definitely

b:Yes,tosomeextent

c:No,notatall

7)DoesusingTBLTaffectyourlisteningskill?

a:Yes,definitely

b:Yes,tosomeextent

c:No,notatall

Sectionthree:listeningskills

8)Howdoyouevaluateyourselfinlisteningability?

a:beginnerlistener

b:Intermediatelistener

c:Advancedlistener

9)Whatisyouropiniononthelisteningactivitiesusedinyourclass?
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a :Veryuseful

b:Somewhatuseful

c:Notusefulatall

10)Doyouengageinlisteningactivitiesinyourlanguageclasses?

a:Yes,Iparticipatealot

b:Yes,sometimes

c:No,Ididn't

11)Doyoufeelthatlisteningactivitieshavehelpedimproveyourlistening

abilities?

a:Yes,significantly

b:Yes,tosomeextent

c:No,notreally

12)WhichstageofTBLThasthegreatestimpactinimprovingyourlistening

skill?

a:Pre-taskphase

b:Taskcyclephase

c:post-taskphase

13)Doyouthinkthevarietyoflisteningactivitiesusedinyourclasseshasbeen

benificialforyourlearning?

a:Yes,verybenificial

b:Yes,somewhatbenificial

c:No,notbenificialatall

14)Howdoyoufeelaboutthedifficultylevelofthelisteningactivitiesinyour

classes?
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a:Tooeasy

b:Fairlyeasy

c:Toodifficult

15)Whatdifficultiesdoyoufacewhilelistening?

........................................................................................................................................

16)Havethelisteningactivitiesmadeyoumoreconfidentinyourabilityto

understandspokenlanguage?

a:Yes,definitely

b:Yes,Somewhat

c:No,notatall

17)Doyoufeelthatthelisteningactivitieshaveadequatelypreparedyoufor

real-lifelisteningsituations?

a:Yes,definitely

b:Yes,tosomewhatextent

c:No,notreally

Appendix2:Teachers’Interview

Thisinterviewispartofamaster’sthesisexaminingtheextenttowhichatask-

basedapproachisusedtodeveloplisteningskills.Themainobjectiveofthis

qualitativetoolistocollectdataonatask-basedapproachtoenhancelistening

skill.Theinterviewwillberecordedanditsdatawillbeusedforresearchpurposes.

Weassurethecompleteanonymityoftheinterviewees

Sectionone:personalinformation

1)Gender.

a:Male

b:Female

2)Degree.
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o a:Licence

o b:master

o c:magister

o d:PHD

3)HowlongdidyouteachingEnglishatuniversity?

o a:From 1to5years

o b:From 5to10years

o c:Morethan10

Sectiontwo:TBLT/LISTENINGSKILLS

4)4.Haveyoueverusedtask-basedlanguageteachingtoimprovelistening

skillsinlanguagelearning?

5)How oftendoyouincorporateTBLTactivitiesintoyourlanguageteaching

forlisteningpractice?

6)whatspecificTBLTactivitiesdoyouusetoimprovelisteningskillsinyour

languageteaching?

7)WhatresourcesormaterialsdoyouusetosupportTBLT activitiesfor

listeningpracticeinlanguageteaching?

8)8.WhatarethechallengesyoufacewhenusingTBLTforlisteningpractice

inlanguageteaching?

9)Howdoyouevaluateyourstudent'slisteningabilities?

10)Haveyouobservedanyimprovementsinyourstudents'listeningskillsafter

implementingTBLTactivities?

11)How do you assess the effectiveness ofTBLT activities in improving

students'listeningskills?

12)WhataretheadvantagesofusingTBLTforlisteningpracticeinlanguage
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teaching,inyouropinion?

13)HowdoyoudesignTBLTactivitiestocatertodifferentlearningstylesand

levelsofproficiencyinlisteningskill?

14)HowdoyouintegrateTBLTintoyouroveralllanguageteachingcurriculum

toensureabalancedapproachtoimprovinglisteningskills?
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: صخلملا
خ نم كلذ قيقحت متيو ، ةغللا يملعتم ىدل عامتس الا ةراهم زيزعت وه ةيزيلجن الإ ةغللا باستكا فادهأ مهأ دحأ

تاروصت ةفرعم ىلإ ةساردلا هذه فدهت TBLT. كلذ يف ةلا،امب عف تايجيتارتساو جهانم ةدع مادختسا لال
يسارد لصفك ةيزيلجن الإ ةغللا يف TBLT مادختساب قلعتي اميف ةيناثلا ةنسلا يف سناسيللا يسردمو طلاب
نوكيس نيملعملا نأ يه ىلو :الأ نيتيساسأ نيتيضرف مادختسا .مت عامتس الا تاراهم ريوطتل ةيبنج الأ ةغلل

نأ يه ةيناثلا ةيضرفلا نأ نيح يف ، عامتس الا ةراهم زيزعتل TBLT مادختسا لوح ةيباجيإ تاروصت مهيدل
مت ثحبلا فادهأ قيقحتلو . ةيبنجأ ةغلك ةيزيلجن الإ ةغللا طلاب ىدل عامتس الا ىلع ةردقلا ىلع رثؤي TBLT

نوموقي نيذلا نيملعملا نم ةنيع ىلع ةلباقم تيرجأ امك ، ةيزيلجن الإ ةغللا طلاب نم ةنيع ىلع ةنابتسا ءارجإ
. ةيبنجأ ةغلك ةيزيلجن الإ ةغللا سيردتب

عامتس الإ ةطشنأ – عامتس الإ ةراهم – ماهملا ىلع مئاقلا جهنملا : ةيحاتفملا تاملكلا

Résumé 

L'undesobjectifslesplusimportantsdel'acquisitiondelalangueanglaiseest

d'améliorerlescompétencesd'écoutedesapprenantsenlangue,etcetobjectifest

atteintgrâceàl'utilisationdeplusieursapprochesetstratégiesefficaces,notamment

l'enseignementdeslanguesbasésurlestâches.Cetteétudeviseàconnaîtreles

perceptions des étudiants etdes enseignants de deuxième année de licence

concernantl'utilisationdel'enseignementdeslanguespartâchesenclassed'anglais

langueétrangèrepourdévelopperlescompétencesd'écoute.Deuxhypothèsesde

baseontétéutilisées :lapremièreestquelesenseignantsaurontuneperception

positivedel'utilisationdel'enseignementdeslanguesbasésurlestâchespour

améliorerlescompétencesd'écoute,tandisqueladeuxièmehypothèseestque

l'enseignementdeslanguesbasésurlestâchesaffectelacapacitéd'écoutedes

étudiantsenanglaiscommelangueétrangère.Pouratteindrelesobjectifsdela

recherche,unquestionnaireaétémenéauprèsd'unéchantillond'étudiantsdelangue

anglaise etun entretien a été mené auprès d'un échantillon d'enseignants qui

enseignentl'anglaiscommelangueétrangère.

Lesmotéclé :lescompétencesd'écoute,notammentl'enseignementdeslangues

basésurlestâches.


