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Introduction

GENERAL INTRODUCTION

The General framework of our work is the study ektwial features and
pedagogical implications of simplified texts in 8adary School First Year textbooks.
This work examines the textual characteristics, pedhagogical usefulness of simplified
texts in Secondary Education First Year courseboaksiely My New Book of English
(henceforth: MNBE) and At the Crossrogtienceforth: ATC), as compared to those of

authentic texts. The aim of this research is to mam@ simplified and original texts

applying Honeyfield’s (1977) criterion of variation word frequency distribution, and
Swaffar’s (1985) characteristics of authentic textswill demonstrate to what extent
simplified texts for Secondary School learners lat}istic features of authentic texts.
This work also takes issue with the pedagogicaatiffeness of simplified texts for

learners. Most of the passages included in MNBE ATChave been analyzed on the

basis of the characteristics of structure, conjonst redundancy, collocations, and
high and low frequency vocabulary. Also the topnd @he author’s intent have been

considered.

A text in a coursebook plays an essential roleoireifn language acquisition,
particularly in the all important learning of newosds and other rhetorical structures
associated with various types of narrative and sitpy writing; so, on the basis of the
importance of the coursebook text, our choice tsosethe analysis of the stylistic

features and quality of the simplified text_in MNBIEd ATCas compared to those of

authentic English. Both MNBEand ATC are Algerian textbooks which have been
designed to be used by First Year Secondary Sghgals. MNBE and _ATC contain

several texts which are given in their simplifiadagdapted version. These texts are used

for training pupils to read and acquire the streetuand vocabulary associated with

standard English.

The corpus of study is constituted by the two tegis. First, _My New Book of

English has been removed from the syllabus after being @reen 2001 till 2005. It

contains a variety of short and long texts. Someéstare given in a simplified version,
which are likely to be of an appropriate level foost of the pupils. These texts are
composed of short, simple sentences and ordinacgbtdary. The book also contains

some additional sections such as games, provetbfaag tales; they are included just
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for learners’ fun and leisure. The book finisheghwihree appendices; the official
syllabus, list of activities and keys. In MNBRe simplified text is presented with its
original version. The units are defined in termsnwéaning rather than of grammar.

Some techniques from structural methods have baleed.

The texts selected for the present study are t&koam the beginning, the middle
and the end of the book for pedagogical reasortzetexplained and developed later
(see chapter three, p.45). These texts are divitteddifferent genres; they are either
fiction (Narrative, satire) or non-fiction (journarticles, and essays from newspapers

and magazines).

As for At the Crossroadshe new textbook that was introduced during ttteosl

year 2005 — 2006 complies with the relevant Migistof National Education

Curriculum as set in January 2005. AT€E led by two methodological principles:
Competency-Based Teaching method and Learner-@ehégproach. It has been also
noted that grammar is presented in a deductive thaypupil is given the relevant rules

straight away.

In ATC emphasis is put on project work. It is positiorsdhe end of the unit.
Pupils are expected to re-use the functions arit$ siaquired earlier. Learning through
projects is based on the constructivist theory eafriing (Piaget, 1971) which the
learner-centered method points up. The units afmeatk in terms of meaning and
themes. Most of the texts are not presented i tr@inal and authentic version, but

are adapted and simplified. These texts are givaither descriptive or narrative type.

Furthermore, the syllabus for 1 AS'(flear secondary level) Human sciences is to
be covered in 75 hours of teaching. However the titavoted for 1 AS technological
streams is only 50 hours. MNBibllows the objectives set by the PROGRAMME
D’ANGLAIS published by the Ministry of Educationnlorder to develop English
language skills effectively, MNBEas been designed along functional structurasline

ATC has been designed for Secondary Education Firar Yapils to replace
MNBE. It was published in 2005. The book contains finéts. They are distributed on
the basis of 20 hours teaching load per unit. Eixéstgiven in the book are either used

for reading or as models for writing. The book daes include only literary texts but
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also scientific ones. AT@lso follows the objectives as set by the Progranwinthe
Ministry of National Education in January 2005.

Teachers of English in secondary schools are coitgteecommending their
students to read. Which text does suit better te €udents learning, the simplified or
the unsimplified? Some specialists and EFL teachasitain that a simplified text
cannot help the student acquire an authentic rgagkiperience. Honeyfield (1977) says
that learners using graded readers develop reatiiategies that are inappropriate for
reading unsimplified English. Swaffar (1985) aldaims that simplified texts do not
have the characteristics of authentic messagegubecthey are designed to teach

language, rather than to communicate.

The reaction against simplified texts usually espesl by the users is that
simplified texts are not communicative because #reywritten only to teach language.
The purpose of a reading text is both to practlse language and to 'socialize’
(communicate and interact within the group). That the simplified text does not
provide the learners with knowledge to use in vagysituational contexts for varying

purposes.

In both MNBE and _ATCthe lexical choice, high and low frequency wordsl a

redundancy in the passages have been considerbds Ibeen noted that the lexical

choice and the sentence structure hinder the flodeas.
Problematics

We are interested in considering whether the sitedltext in MNBEand_ATCis

stripped of its essential content, namely authowlles and stylistic features
characterizing the original text. A consideratioh \@riation in word frequency
distribution and stylistic features in simplifieexts as compared to those in authentic
ones will raise highly questionable pedagogicalugal of text simplification. To this
end, we also examine whether the simplified texilifates or hinders the learner’s
comprehension and development of reading skills.
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Research Questions

In order to solve the points considered, we haeatifled a number of research

questions to which we intend to find answers:

1. Does the simplified text in My New Book of Hish and_At the Crossroads

have the stylistic characteristics of authenticity?

2. Does variation in word frequency distributionsimplified texts resemble to

that in authentic texts?

3. If the simplified text does not have the cheeastics of the original does it

help train EFL learner to read and understand a&radvanced, or non-simplified text?

Hypotheses

The focal point of the present dissertation isneestigate the extent to which the
simplified text shares the stylistic characterstiath an original one and the degree to
which a simplified text hampers foreign languagarméng. For this purpose we set
these hypotheses that we see as appropriate answelfse formulated research

questions. These hypotheses will be confirmed aodegl later in this paper.

1. Simplified texts do not have the characteristitauthentic texts because they

are designed to teach language, not to achieveial gpairpose.

2. The word frequency distribution in the simpldfigext is not as varied as that in

the original.

3. Simplified texts will not help prepare the statiefor reading authentic ones.

Methodology

The approach to our domain of investigation is ddm®ugh corpus analysis
(constituted by the texts found in the textbooksd&d). This study is based on five
simplified texts from MNBEand three other texts from AT@nd the original version of
each. All the texts selected for this work haverbaealyzed in terms of Honeyfield’'s
(1977) criterion of variation in word frequency tisution and Swaffar's (1985)

characteristics of authentic message. Under thaimgaof language, the word
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frequency has been examined for the variation Huateyfield states. The collocations,
redundancy and discourse markers have been anatgredinder the heading of topic,
the author’'s intent and the information given; #idkese three features have been
identified, and studied seeing that they are inetuoh Swaffar’s stylistic characteristics

of authentic texts.

In order to establish the distribution of frequeméyvords in a text, all the words
included are categorized according to frequency. pesform this, a computer
programmer called RANGE (see chapter three, pp8)hds been used. RANGE was
established by Nation, I. S. P. & Heatley, A. (2D03

In this work all the texts have been examined uSifest's General Service List
(West, 1953) referred to as the GSt dand 29 1000 words, and Averill Coxhead'’s
Academic Word Listreferred to as the AWL, as the three base listsshow the
percentage and distribution of high and low fregquyenf words from the GSL and
AWL in texts.

RANGE can apply these three distinct word listamy text, and can sort out the
text words into three categories of headwords femuh list, and another category of
words outside the three lists, making four categpsltogether. Headwords are defined
as the chief words in each word family, derivingnfr the same root. RANGE can do
this by frequency within a text. It can also madclke word according to the category

with which it matches up.

Expected results

Given that this study is necessarily limited to as®tary school first year
textbooks; it should be considered as a preliminavgstigation into an analysis of
stylistic features and pedagogical usefulness ofpkiied texts in EFL textbooks
approved by the Ministry of Education. Findings lwiveal that the simplification
process shortens the text considerably, which eeffect of reducing the possibilities
for word frequency variation. Another result isttii@e information given in the original
text is more detailed than in the simplified tektso the result shows that simplified
texts are less readable than regular ones, wheautm®rial cues and the information

have been significantly altered. However, well-tert simplified texts display a
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considerable level of variation to the learnerspreing not only the stylistic features of
original ones, but also the content.

Organization of work

This work comprises four chapters. The first chamatlines for the reader
preliminaries concerning EFL instruction in Algaeri&econdary Schools: the Ministry’s
guidelines and objectives and the prominence gteetextbook as a resource used in
secondary school EFL instruction. It then discussethodologies that define and
outline the textbook content, and text genre tleemnine the stylistic features of the

text presented to the learner.

Chapter two is devoted to the theoretical debatised in the present dissertation.
It first acknowledges the critical theories disdngsthe stylistic characteristics and
pedagogical usefulness of text simplification immgarison with those of authentic
messages. It will also discuss the arguments fdragainst using simplified texts in the
classroom and the problems created for learneesrasult of using such texts. These
theories have been developed by Honeyfield (19%Waffar, J. (1985), Willis, J.D.
(1990, 1993, 1994) Widdowson, H.G. (1983), and isthe

Chapter three delineates the materials, methoaeepts used in this work, and
outlines parameters adopted for computer lexiainly occurring in both simplified
and original texts. It addresses the use of Wé&3€reral Service List and Academic
Word List for assessing word frequency distributitm determine the degree of
resemblance and deviation of simplified text to &oedh authentic one. Fiveimplified
passages from MNBENd threeother texts from ACTare selected with their original

version. The comparison has been carried by usit@rguter program, to analyze the

distribution and occurrence of high and low frequyewords in each text.

Chapter four presents and examines findings whmimpare the treatment of
variation in word frequency distribution and Swafastylistic features of authentic text
in the simplified texts with original texts. Thetdaand results obtained from corpora of
lexical items, their frequency in distribution arather stylistic features in both
simplified and authentic texts serve as a basiscéwnparison. Findings concern the
degree to which the textbooks’ treatment of readiagts suggests an informed

consideration and a systematic attention to exgds@rners to more authentic material,
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or at least to well-written simplified texts withodistorting real meanings and uses of

authentic ones.

This work concludes with a consideration of itsitations, a short summary of its

findings and pedagogical implications, and recomstagions for further research.
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CHAPTER ONE

SITUATION ANALYSIS

1.1Introduction

English is a required subject in Secondary Schaeticula. The Algerian
Ministry of Education (hereafter. AME) has estalhdid a broad outline of the
objectives to be achieved in teaching and learinglish as a foreign language. The
teaching and learning of English in Algeria is adlve¢ meeting the pupils’ future needs
and requirements; they are expected to use Endlishacademic and vocational
purposes. AME sets and defines the national clari@ims and objectives for all school
levels, and specifies the subjects offered andrtimmum number of hours allotted per
year for each subject. The Ministry’s prescribetlays is also the focal point of the
approved textbooks which are used in the classrobne. approved textbooks are
required to be used in Secondary Schools for tegdbnglish as the primary, if not the

sole, English language resource.

1.2 AME Syllabus Guidelines for EFL Instruction:
Objectives and Content

The various syllabus guidelines (methods, objes)iwehich have been set by
the AME, all call for developing the four languasialls: listening, speaking, reading
and writing in standard English. Reading and listgrare considered as active skills in
which the learner extracts meaning from a tex. crucial characteristic of both

reading and listening is that they are both mot¢hactivities: that is, we always listen

and read for a clear and specific purpos€Teacher’s book, 1985: 6).

Specifically mentioned objectives are acquiring hsuitinctions of discourse as

‘describing people’ or ‘narrating a past event.’

e.g, ‘Okonkwo was well known throughout the nine villageble was tall and
huge’ (ACT: 41)

10
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The guidelines also include several language fosmish are associated with the
function. For example, narrating a past event essed by past simple tense and time

markers (e.g., last year, yesterday)

In the mid-eighties and nineties, the textbook eontg and types of activities have
been designed along functional structural linesmer to“provide the pupil with an
instrument of communication'and make*“the pupil go through a progressive
acquisition of carefully selected and graded grarioah structures.” (Teacher’s book,
1985: 3)

However, like traditional methods as the structaggiroach and the audio-lingual
method applied in the seventies and the beginningighties, the communicative
functional methoddoes not describe language through concepts of mgeanmand
vocabulary. Another negative effect of this pagach is that it also
emphasizes presentation and explanation of langi@ges and usage in materials
selected in relevance to function criteria as adgue Richards and Rodgers (1986: 65):

The Functional method is:

“rather than describe the core of language througfaditional

concepts of grammar and vocabulary ..... (attempt)leimonstrate the
systems of meaning that lay behind the communéeatises of
language.™

In 2005 the Algerian Ministry of National Educatitvas conducted a profound
reform at the level of secondary school. Among riéferm objectives is the desire to
improve the efficiency of the teaching methods. hvitthe framework of the new
curriculum laid down in January 2005, a CompeteBaged Approach has been
adopted. This new pedagogical approach is defireeé grocess which places the
learner at the centre of teaching / learning by ingakim an active participant instead
of being only a knowledge recipient (difference hwthe communicative approach).
Competency-Based Teaching is believed to improfieieficy of education. In this way
the learner is expected to become an effectiveulagg user in real-life situations

outside the classroom and acquire the abilityctiticize, propose opinions, and find

(1) Richards, J.C., & Rodgers, T.S. Approaches kfethods in Language Teachingew York:
Cambridge University Press, 1986, p.65.

11
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solutions to complex problem$he new Secondary School First Year textbook (ATC)

complies with Competency-Based Approach as destiibthe syllabus.

“This will help them understand the ways in whiche tbook
‘translates’ the syllabus. Such purposeful crodemencing is
precisely what we had in mind when we devised tegept Teacher’s
Book. Its aim is to make ‘teaching’ and learningorr At the
Crossroads, less daunting, more fruitful and cemai more
interactive.”

(Teacher’s Book, 2005: 3)

The competency-based approach is associated watttdhstructivist theory of
learning. The theory of constructivism is basedP@amget’s (1971) views in psychology.
Piaget (1971: 16) points out:

“One [-] needs to explain in detail how, in thedielf knowledge as in
that of organic epigenestfstthis collaboration between genome and
the environment actually works.”

Piaget focuses on the interaction between our énabilities and the environment.
Therefore, as far as language acquisition is comckrconstructivists emphasize the
dependence of language acquisition on cognitiveeldgwment. This approach gives

more importance to the interaction between innapacities and input or environment.
1.3 AME and Secondary School Textbooks

The textbooks that are allowed to be used in Semgn8chools must be those
approved and authorized by the Minister of Educatiche textbook approval process is
obviously a complicated one, with strong culturatl golitical overtones, concerning
EFL textbooks. The textbooks conformity with AME idelines is required in the
authorization process. The prescribed functiongydage forms and types of exercises
must be included in EFL textbooks. Textbook desigrake pains to observe these
restrictions. It is obviously not easy to includeldgues and reading passages in

compliance with the prescribed syllabus.

(1) Piaget's genetic epistemology, a developmesttalpproach, is one of the first comprehensive
treatments on the question of tracing biologicaksmf knowledge.

12
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1.4 Textbooks and Learning Impact

The textbook is almost the sole English corpus tuciv Secondary School
learners are exposed. Secondary School learnetensehave the opportunity to use
English among themselves outside an academic getlihe learner's corpus is
therefore narrowed. Willis (1999: 14) distinguishedween the EFL learner's corpus
and the pedagogical corpus. The pedagogical cogfess to the classroom instruction:
“the texts, spoken or written, which make up thenksss basic experienceThe
learner’'s corpus means exposure to English outkideclassroom. In spite of several
years of intensive English study, Arabic, Berbed &nench remain the only languages
spoken at home, work, and for social life. Englismot truly a second language; its
main use is in school, particularly as a foreignglaage subject in the National

Education curriculum.

1.5 Teaching Methods Applied in Secondary Schoolgse 1970

1.5.1 The Structuralist Approach

The structuralist approach was used in the sidres seventies given the urgent
need for teaching and learning another or otheguages. The structuralist method has
been used and maintained until 1985. This appr@ablhsed on a behaviourist view of
language acquisition and learning (skinner 1957} assumes thaéxplanation of
language can be given only within a psychological physiological context. It was the
result of a strong reaction against the TraditioBaammar Approach, though both

assume that language is primary form, disregaritigiiginctions.

The structuralist method is based on teaching tapmelements of morphology
and syntax of the languagkdditionally, the grammatical structures and othmeaterial
to be taught are exhaustively described @odrdinated in an increasing order of

complexity. Fries has explained graduation in legyithe language patterns as follows:

“Language is structural. We break the language danto separate
items and give the pupils practice in using ea@mit Our unit of

(1) Willis, J. D. Syllabus Design and the PedagoGizrpus. In Vocabulary Learning in a foreign
language. British Council, 1999, p.14.

(2) B. F. Skinner’'s entire system is based on agecanditioning. The organism is in the process of
“operating” on the environment

13
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teaching is the sentence, not the word. The diffesentences form
the structure of the language. We present each ctsire
systematically and step by step.”

Fries (1945: 28)

The student is taught to use correct forms aut@alstj rather than by applying
grammatical rules. Where explanation is necesgacgn be carried out by relating new
structures to one that has already been taugheXample, the pupil who has learnt the
use of'must’ he can be taught the use‘lbdve to’ by relating the latter to the former.
The teacher illustrates these items by using viaidd or by means of oral drills. The
learner repeats the item until he is able to redpmeccurately and automatically. The
reason for this is that this method is based onagsumption that foreign language

learning is a matter of memaorization, habit forragiand stimulus —response.

“Language is a habit. Language teaching in the gatages is habit
teaching. We encourage our pupils to form correxttgrns, and these
can only be learned by constant practice. It isyvaifficult to correct
habits”.

(CoursebookPractice and Progress8)

However, the application of this method during mtran ten years has shown
several drawbacks and deficiencies, among themhasmp is put on grammatical
structures as individual patterns rather than oammg (e.g., the modairtust is taught
only as a form of command in separate instancéangjuage).Also language presented
in texts is artificial because it is combined sd@siclude examples of the grammatical

structures.

“... the last ten years’ teaching experience in Alge secondary
school has shown that while students achieve keamastery of the
grammatical structures and patterns taught and quenf with more or
less success when it comes to doing transformatiercises, they are
much less successful when they have to underatandten passage
or write an essay. This can be best illustratedthry results of the
baccalaureate exams”

(Teacher’s Book, 1985: 4)

Because all these weaknesses have been identdrestiming the application of
the structural method, another approach, namelyraamcative functional method has

been adopted in the mid eighties.

14
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1.5.2 The Communicative Functional Approach

Communicative Language Teaching (CLT: hereaftes) been applied in Algeria
in the mid eighties as a replacement to the easlierctural method. This method is
partly based on the theories of British functioingjuists, such as Firth and Halliday, as
well as American sociolinguists, such as Hymes 7)%nd Labov (1972), and the
writings of Austin (1975) and Searle (1969) on sesets’

CLT focuses on the functions of language and cemsidhem as being more
important than its form. Scholars like Jacobson6(@9and Halliday (1973) have
defined categories of communicative function. AsHalliday he has devised seven
functions that language may be said to achievéngtfjumental, i.e., the use of language
for expressing specific needs and desires; (iiulegry, i.e., the use of language for
giving instructions, orders and suggestions; {teractional, i.e., the use of language
for maintaining social relationships between peppleh as asking about someone’s
health; (iv) personal, i.e., the use of languagetpress feelings and emotions; (v)
heuristic, i.e., the use of language to get thibgsasking questions; (vi) imaginative,
i.e., the use of language for formulating hypotkemaed making suppositions; and (vii)

informative, i.e., the use of language for congtngcaffirmative or negative statements.

The CLT approach to language teaching and learisnglso influenced by
sociolinguistics, a linguistic field which invesgitgs the different functions of language
in society. Sociolinguistics assumes that languacguisition and language learning
involve acquisition andearning of norms of social behaviour which allowdividuals

in a given community to communicate effectively.ril3s writes:

“The acquisition of such competency is of coursd by social
experience, needs, and motives, and issues innathat itself a
renewed source of motives, needs, experience.”

Hymes (1972: 275)

In contrast to the structural approach of langu@gehing which laid emphasis
on grammatical explanation and drilling pupils ialdgues and structures respectively,

the functional communicative teaching made useirdbrmation gap exercises,

(1) Searle describes speech acts (also known asooiative acts) in terms of structure and prsces

15
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simulations and role plays aimed at prompting pupd interact in the foreign
language, and to help them develop their commurgEabmpetence.

“To this end, an attempt will be made through thatenals and

activities to show the students what they can db lehguage forms
and to provide for the immediate use of the langudgey will rake
notes, draw diagrams, complete maps and tables,wark, group

work, role play will also be encouraged.”

(Teacher’s book.1985-1986: 3).

Unfortunately, the communicative method to langugehing has also produced
some negative effects. The first concerns the toggllect of grammar. Grammatical
structures have been subordinated to categoridsinations (Wilkins, 1976). The
guestion a syllabus designer has to answer is: giaammatical forms have to be used
to help the learner fulfil a specific language flime, such us describing a person.
Another drawback of communicative language teacisng make pupils speak in the
foreign language ‘at all costs’. This obsessiomoibe criticized for certain classroom
situations that usually lacked structure and coaiscy of topics.

1.5.3 Competency-Based Teaching (CBT)

In traditional educational teaching approaches uttie of progression is time and
it is teacher-centred. In a CBT approach, the ahjpirogression is mastery of specific
knowledge and skills and is learner-centred. Asliw&rMorrison (1991) clarifies well

this point:

“The effect on education of a competency-basedagyhr has tended
to involve a change in emphasis from process tooooes.”

(Ashworth & Morrison, 1991: 256-60).
That is, a focus on achieving the desired behaslaesult (acquiring a competency or
skill)
Two key terms used in competency-based training are

Skill — a task or set of tasks fulfilled to a specifevel of competency or
proficiency which often use motor functions andi¢tatly require the manipulatioof

(1) In "Notional Syllabuses" [Oxford 1976], Wilkimguiestioned the synthetic approach, which had heen
feature of many language syllabuses in the 1968s%arly 1970s.

16
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instruments and equipment. Some skills, howevarh s counselling, are knowledge

and attitude-based.

Competency — a skill fulfilled to a specific standard undgesific conditions.

Competency-based approach assumes that studen@ctagly construct their
knowledge by understanding and assimilating newrmétion with prior knowledge.
Grabinger (1996) explains that:

“An important assumption about constructive leamis that learners
bring their own needs and experiences to learnitgasons, and that
background can be very helpful to learners as thegstruct new
knowledge”

(Grabinger: 1996: 675)

CBT also pays special attention to assessing thendes’ ability to use

their knowledge in various life situations.

“At the crossroads offers the learners the oppoitjuto assess their
progress on a unit- by unit basis in a sectionehlCHECK YOUR
PROGRESS”

(Teacher’s Book, 2005: 16-17)

Competency-based teaching approach is also combiitid Project- Based
Learning (PBL: hereafter). The new syllabus assutnasPBL enhances the quality of
learning and prepares pupils to higher level cogmitdevelopment through their
involvement in finding out solutions to complex pkems. It also trains them to create

positive communication and collaborative partngrshin the classroom.

“One of the most distinctive features of the Corepey-Based
Approach is its integration of project work as pamd parcel of
learning strategy.”

(ibid: 26)

Although competency-based teaching enhances ex@dsuispecific, real-life
situations, this exposure can work to inhibit thevelopment of problem-solving
abilities necessary for the acquisition of skiltgldheir transfer to learning situations.

(1) Competence is the application of knowledge thednterpersonal, decision-making, and psychomotor
skills expected for the practice role(National Cciliaf State Boards of Nursing, Inc., 1996)

17
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1.6 Text and Genre in MNBEand ATC

Most of the texts included in the two textbooks exeerpts from known novels
such as Things Fall Apably (Chinua Achebé)and Hard Time®y (Charles Dicken)
short stories as the Writer's Noteboby (W. Somerset Maugham), and extracts from

scientific essays, and other texts which are puaelgpted articles from Newspapers.

These texts are of various genres and types:

“Each unit of the textbook turns around a broaditopelected for its
general interest and for the functional language generates
communication in Unit 1, arts (literature) in UnR, journalism
(reporting) in Unit 3, science and technology inid and the
environment in unit 5. These topics are made thbyghbvoking
through the treatment of related teenage issuesdports, life, food,
health, the internet and leisure.”

(ATC: Teacher’s book, 2005)

1.6.1 The Novel

This literary genre is found in ‘Okonkwa’, ThingslF Apartby Chinua Achebe

in ATC (p.41) and ‘Camping out in Rainy Weather' by Jeeokh Jerome in MNBE

(p.70). The Novel explores the problems of mareiation to society and environment.
It is generally quite lengthy and narrates fictisoevents happening over a period of
time, and involves characters in different settinfisis genre also reflects clearly the
writer’s ideas, preoccupations and points of viaalter Allen (1964) emphasizes this
point saying that the novelist makes a working nhoofe life as he sees it, his

conclusions about it being expressed in the charsbie invents, the situation in which
he places them and in the very words he choosethése purposes. The important
elements of the novel are: scope, theme, charaetimng, plot, and narrative manner. It
also includes the author’s point of view, styleddme presentation. The novel genre
has evolved from the realistic representation td to the impressionistic form of

narrative which treats the problems of modern times

(1) Achebe, Chinua. Things Fall Apart. New York;chor Books, Random House Inc. 1959.

(2) Dickens, Charles. Hard Times. London: PenguaipUfar Classics. 1994
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1.6.2 The Short Story

A short story is a piece of narrative fiction whitnds to be less complex than a
novel. Usually, a short story emphasizes only emédent, has a single plot, a single
setting, a limited number of characters, and coeeshort period of time. While the
novel is primarily structured on a conceptual amidgsophical framework, the short
story is intuitive and lyrical. The novel existsraaffirm the world of 'everyday' reality;

the short story exists to ‘defamiliarize’ the e\day.
1.6.3 Scientific Essays

Scientific essays are included in AT€xample being, ‘Telecommunications’,

Hutchison Encyclopaedi2001. The language of science and technologypsstory,

since practitioners are interested in the transonissf specialized knowledge. The
scientific text has its own distinctive discour$gKacteristics. The scientific essay has a
clearly stated theme, which appears at the beginoiirihe text. Its discourse follows a
pattern of structures that is different from théfiction writing. It is characterized by

four major aspects:

- Impersonal styfe(i.e., a style which does not refer to any pefstmpersonal
style is used because scientists write about abj@ati mechanisms rather than about

people and their attitudes (sager et al, 1980, ch.2

- A wide range of nouns and adjectives with a teegleto use a nominalized

structure of language.

- The use of scientific terminology, which is udyablerived from Latin
vocabulary such a@sadrenaline’ ‘hormones’, ‘malaria’, ‘carbon diocidéaquatic’ and
etc. (ATC: 114, 133)

- Also the present tense is used to discuss data describe an apparatus; it is

also employed to convey the notions of relevanckgameralization.

- Definition, classification are the usual rhetatitechniques which are used to

develop argumentation and systematic exposition.

(1) Scientific writing is usually done in an impersoms&yle. Information and facts are more important
than personal opinions or attitudes. This stylel$® used to put a certain distance between thtervemd
the arguments proposed and thus makes them maretiobj
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e.g., Definition of a disease: Malaria is one of the oldest diseases ...Malaria
attacks and destroys the red cells of the blood aadses anaemia(ATC: 114)

1.6.4 Journalism

‘I Want to Do a Ton’ in MNBE (p. 76) and ‘A Tunnel under the Sea’ (p.42) are
newspaper articles. The first is an extract fromhD®&ail (1987), UK. Journalism
writing treats various aspects of life, politicedaculture, reviewing new theatre plays,
art exhibitions, everyday life, crimes and othaitfdivers®. Journalism style tends to
be plain and spare. It addresses readers dirdictigvelops meaning by building upon
the readers’ sequential reaction. Journalism laggusa informal, frank and ironic. It

mixes primary narrative with tales and digressitinamplify and reframe events.

Journalism language usually makes use of the pasetand the perfective aspect,
which is a narrative style, similar to story teflirCoordinate and relative clauses are the
most frequently used type of complex sentence:as in

e.g., his license was endorsed bbe was not ordered to take a driving test and

his age was not mentioned in cour{MNBE: 76)

As far as its pragmatic aspect is concerned, thguiage of journalism involves

cohesive passages, each of which constituting arserunit.

e.g., A motoristof 96 was fined £7 yesterday for speeding —firist offence for
70 years motoring(MNBE: 76)

In this passage two rhetorical devices are at warknely repetition and
reference. As concerns repetition the key word omst is repeated by the word
‘motoring’. With respect to reference there is tlee of anaphoric pronoun ‘his’ which

refers to the motorist.

(1) Fait divers means news in brief. It can meamaitent.
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The table below represents the text categories inaded in MNBE and ACT.

Text categorie§  Fictional Factional Non-fictional
Text genres Novel Letter/essay | Scientific report /Newspaper report
Short story Advertisement Instruction/Menu/Timetable/
Travel journal | Biography

Text structure Text type

Introduction/ Narrative text / Exposition text /Argumentative ttex

Body (development) Informative text/ Instructive text

Conclusion

Stylistic features Repetition / Alliteration /Anfagra / Variation
Parallelism

Point of view Persondhird  person /first person narrat
Impersonal

Imagery Metaphor, symbol, simile, connotation,speaification,

example, pleonasm, collocation

Table 1.1 representing genre categories in MNIBE ATC

1.7 Conclusion

AME’s prescribed syllabus and textbooks are comeilein this chapter to
determine the extent to which the textbooks’ tremttnof texts (dialogues, reading
passages, and practice exercises) reflects systemti@ntion to their real meanings and
uses. To that end, this can provide informatiorEéh. syllabus and textbook contents
to allow identifying the material to which learneage exposed. This can also help to
understand the different methodologies that uneldHe textbooks, namely My New
Book of Englishand_At the Crossroadsubject of our inquiry. Also a definition of text

genre in the two textbooks, though short and b, help to determine the stylistic
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features characterising each text. This will féaie finding out the degree of
resemblance and deviation of simplified texts td ftom authentic ones.
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CHAPTER TWO

LITERATURE REVIEW

2.1 Introduction

Although simplification is generally considered aod candidate for a text
modification for improving reading and comprehensimany researchers argue against
its use in the classroom. Green and Olsen found tbadability—adapted (i.e.,
simplified) materials are not significantly easfer children to understand than the
original texts. Other language specialists disogeithe use of simplified texts, claiming
that they are inferior as models of language acll &ssential cues for interpretation
present in most authentic texts (Haverson, 199Mese objections may be valid in the
sense that authentic texts provide practice imtlaad provoke in readers the sense of
success and accomplishment that comes with unddista real, English language
texts. However, other language researchers claeh lgarners, who are not given
simple understandable texts, may feel they are Igitgbouring through mounds of
unfamiliar or confusing text. They add that wittadber's help, pupils can use well
written simplified-appropriate texts to learn carttearea knowledge as well as
vocabulary, grammar and other rhetorical deviceglddivson (1976) has shown that
authenticity is a result of the relationship betwége reader and the text, not of the text
itself. He claims that it is impossible for non-gified text to be authentic in a second
language context. He advocates that authentichi@xtno place in language classroom
because the learners are outside the communitywfoch the text was intended
(Widdowson 1998: 711). Hence he suggests that pppte simplified texts can be
selected for EFL learners. Hu and Paul Nation (Y0880 suggests that non-simplified
texts hinder comprehension because where therers than one unknown word in 50

the learners will not be able to guess the meaoinige unfamiliar word.

(1)Haverson, W. "Adult literacy training." Teachiftnglish as a Second or Foreign Language. Ed. M.
Celce-Murcia. New York: Newbury House, 1991, 18319

(2) Hu, M. and Nation, 1.S.P. (2000) Unknown vodaloyi density and reading comprehension. Reading
in a Foreign Language 13, 1: 403-430.
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2.2 Text and authenticity
Halliday defines the text as follows:

“Text is something that happens, in the form okiteg or writing,
listening or reading. When we analyze it, we aralifee product of
this process, and the term ‘text’ is usually takenreferring to the
product...

(Halliday, 1994: 311)

In lay usage (i.e., non-specialist usage). The tehis usually used exclusively
to written material and more specifically to a amivook; when we talk about text in
this work, we mean it in the technical sense incohhit is used in discourse analysis,
with a much larger significance than the populaanieg of the term. Therefore, a text
means any stretch of language in use, of any lengtbther spoken or written. In this

senselhree Men in a Boatby Jerome K. Jerome is a text; our present defsentis a

text. But so is a bill, a receipt, an advertisement note on a door reading: closed.
Also an exchange of greetings: 'Hello’, ‘Good maogpt

However Stubbs (1996) definition of text is diffetdrom that of Halliday. He
says,
“By text, | mean an instance of language in usdezitspoken or
written: a piece of language behavior which hasuroed naturally,
without the intervention of the linguist. This ex#s examples of

language that have been invented by a linguist ipeceillustrate a
point in linguistic theory.”

(Stubbs, 1996: 4)

The description of text given so far presupposéBemticity. This means that we
normally expect a text to be authentic, that isag that it is an original message uttered
as a communicative event and not created or writtensome specific purposes,
However, some academics (notably Widdowson) haee to argue that a text is no
longer authentic once it is taken out of its oradisetting and selected for classroom use
for pedagogical purposes. Thus, in the textbookeras, there is no authentic text.
Therefore, teachers might as well write their oexis for classroom use; these will be
authentic given that they atanguage learning texts. They propose that any tteatt
serves a useful purpose is authentic in this sdBisealthough there is some truth in

their view that taking a text ouf its original environment changes its statusrehe
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still a distinction between the so-called autheriégt and the simplified one. This
difference is usually evident in the fabric of suctext.

2.3 Definition and types of simplified text

Simplified texts are the texts which are writtem 8econd language learners.
Texts can be linguistically simplified by substihg frequently occurring vocabulary
for infrequently occurring words, shortening sewtenlength, and restructuring
sentences to reduce their complexity. The goainglistic simplification is to improve
readability (i.e., the average length of words sedtences). When simplifying a text for
EFLs, the purpose is to eliminate overly complexglaage that might prevent a pupil

from understanding the main ideas of the text.

There are several types of simplified texts. Soneeadaptations (the original text
is clanged from fictional story or novel and sifipll for classroom use) or
abridgements (keeping the original text with itsimeontent but changing difficult
grammar and vocabulary). An adaptation of an oalgiext involves shorting it, by
cutting out paragraphs, omitting characters, remgpevents, and many of the authorial
cues characterizing the original. Abridgement etereliminating subplots and details;
it focuses on replacing words and syntactic stmestwith supposedly simpler versions.
For abridgements, simplification operates at sex@esr multi-sentence level by using
easier or already known words instead of morediffiones, for example replacing low
frequency words by high frequency ones, suctaesompany; ‘alter’, ‘perform’ by
‘go with’, ‘change, ‘do’. This can take place not only at the individualavievel but at
the phase level; this may make a change in theoaaibnal relationships. Such
simplifications can also involve the use of redur@aand repetition to help the learner
(reader) to deal with unfamiliar item#nother kind of simplified texts has a basis in
fact and is in effect a report. It may include bagghies, newspaper reports, and

historical events and so on.
2.4 Uses of simplified texts

Simplified texts can be used in two different waybe first approach is called
extensive reading and the second is intensive mgadihe first way to using simplified

texts is to practise the skill of reading. Simgdfitexts are mostly used for the practice
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of fluent reading with the pedagogical aims of 8ini§ word recognition automaticity
and making the learner focus on the message rdltar language. The second
approach, is to use simplified texts in a languagd emphasis is put on form and
reading activities. It usually involves pre- andspreading activities such as
comprehension questions and vocabulary activilige.aim is toexamine meticulously
the text to extract grammar, vocabulary, stylifatures and so on. In addition to these
two approaches, EFL learners are encouraged tdagestiscrete reading skiflsuch as

learning to scan and skim the text.
2.5 Simplified text and language control

Simplified texts are written in accordance with wikdL learners can do with
language at certain ability levels. This is why mamplified texts are designed by
EFL teachers who have an intuitive impression foawan appropriate level might be.
Too much new vocabulary is usually avoided in sifigal texts. Also careful attention
is given to anaphora (backward reference: persmnsften referred to as ‘he’ or ‘she’
after they are presented by name) to avoid amlyigard facilitate reading and
comprehension, so that learners do not have tdaele to understand who or what is

referred to. For example,

(1) a. Zineddine Zidane is prone to provoking revisionikints because the
virtues he represents are not only in the general populatidtut especially so in
football.

When we restructure sentence (1) a. into (1) abwelwe need to check that the

pronouns continue to refer to the same antecedents

(1) a The virtues_herepresents are not only in the general populatidut
especially so in football. Hence, Zineddine Zidarse prone to provoking revisionist

hints.

Our salience-based pronoun system resolvde Eeeddine Zidane in the original text,

but incorrectly to someone else in the restructiest We therefore need to replace he

(1) Automacity in reading is defined as a procdsimstantaneous word recognition upon which fluency
and comprehension depend.

(2) By discrete reading skills we mean inferenceriving word meaning from context, summarizing
main ideas, and prediction.
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by Zineddine Zidane (its antecedentthre original text). We then check whether the
Zineddine Zidane in the second sentence wouldpfaced by the pronoun hstjll be
interpreted correctly. Therefore we can correctiymify sentence (1) a to (1) a” as

follows:

(1) a”. The virtues Zineddine Zidane represents are notyom the general
population but especially so in football. Hence, I prone to provoking revisionist
hints.

In the sentence above ‘he’ clearly refers backibeddine Zidane.

2.6 Objections to simplified text

2.6.1 Introduction

The common objection to simplified texts is thatyhare not authentic.
Supporters of this view suggest that learners shoesd authentic texts because then
they can appreciate the beauty of the language aaodss the ideas the author is
conveying. Furthermore, they suggest that simplifilmessages do not faithfully
represent the language naturally. They argue thiagguauthentic texts brings a context
to and unifies the concurrent thematic and strattstudies of the language. Some
researchers (e.g., Honeyfield, 1977; Yano, LongRasls, 1994; Young, 1999) propose
that certain kinds of simplified texts can hindather than enhance comprehension.
They propose that learners read authentic levekmaht so they will get massive
exposure to new words and new language and thus them up incidentally.
Moreover, they say that simplification reduces apgortunities EFL learners have with
original text for practising guessing from conteiXnother objection to simplification
texts is that it strips away authorial clues, thaistic features and cultural clues of the
original text. In discussing the different viewsngimmg authenticity to simplified texts,
we are going to see whether linguistically simptiftext tends to be impoverished input
given that controlling vocabulary, grammar and seo¢ length in textbook text forces
learners to rely on a limited source of target leage in the process of learning, or it is

appropriate for classroom use.
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2.6.2 Authenticity and pedagogical implications

Honeyfield (1977: 431-440) demonstrated that aréfj simplified texts lacking
stylistic features of authentic texts are less thseful preparation for students learning
to read in the real world. He added that two ppatiaspects of text simplified, namely
simplifying languageand simplifying content, make the text differ siggantly from
the authentic message in the areas of informatiistribution and common structure.
(1977: 431-440). For example, if a clause is joit@é non-subject NP, the discourse
structure is invariably disturbed. We consider:

(2) a.Dr. Knudson found that some children with the eyancer had inherited a
damaged copy of chromosome N° 13 from a parent, wiaml necessarily had the
disease.

In the sentence (2) a. the information given ifodews:
Dr. Knudson, children, damaged copy, parent, eyeen

When we simplify the sentence the order is as edh€) a’. or (2) a”.

(2) a'. A parent had necessarily had the disease. Dr. Kemd found that some
children with the eye cancer had inherited a damageopy of chromosome N° 13

from a parent.

(2) a”.Dr. Knudson found that some children with the egancer had inherited a
damaged copy of chromosome N° 13 from a parent. Paeent had necessarily had

the disease.

When sentence (2) a. is replaced by (2) a’. tfenmation order is:
Dr. Knudson, children, damaged copy, parent, eyeen
But when it is replaced by (2) a”. the informatisras follows:

parent, disease, Dr. Knudson, children, damaged/cop

There is now a conflict between preserving the alisse structuréin terms of
anaphoric links and preserving the discourse stradin terms of rhetorical relations.
The non-restrictive relative clause has an elamoratlationship with the referent NP.

To maintain thiselaboration relationship, the dis-embedded clawseds to be the

(1) Discourse structure subsumes notions such a&gnesgation, relations between segments
(informational and intentional), anaphoric relasprmodal subordination, discourse topic, thematic
progression, etc.
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second sentence, as in (2) a’. However, this andesignificantly disrupts the relative

salience of different entities that is more or Ipssserved by the ordering (2) a'. This
conflict between picking the ordering that presera@aphoric links and the ordering
that preserves rhetorical structbi® unavoidable as the simplification process Haze

noun phrase that was originally in a non-subjeditmn in a subject position, hence
distorting the features of the original message.

In a so-called normal text ( word used by Honegfigheaning authentic), there
will be a random distribution of high and low fremcy vocabulary and variations in
sentence length, all of which a text keeps its uaignd authentic aspect. He claims that
simplified texts, by removing low frequency wordorh the original, flatten and
homogenize it, causing a distortion of authentiglish in which the communicative
structure is confused. This means that EFL learnsirsy simplified texts in classroom
develop “Reading strategies that are inappropfiataeading unsimplified English.”
Honeyfield (1977: 435-440). He concludes that thdaetors may restrict the
effectiveness of simplified texts in promoting leiag a foreign language. Therefore,
learners that are restricted to a study of langymgsented in simplified text may miss
important aspects of the language mentioned inotiggnal becauséconcocted texts
exemplify the grammar not as it is but as the cewsiter believes it to be(Willis,
1993: 92)

In discussing simplified text, Yano, Long, and R¢$894) argue that linguistic
simplification of written texts can be really sefeating because the true long-term
purpose of a reading activity is not comprehensiba given message, but learning of
the language in which text is written, and the dmwment of general reading
comprehension skills which are transferable and gpecific to any particular text.
Therefore simplification of original texts poses tlareat to successful language
acquisition. This means that linguistic modificaofound in simplified text may assist
EFL learners in the immediate comprehension ofpéiesage, however, as far as their
applicability in second and foreign language t@aglis concerned, they can hardly be
used as efficient reading sources of learning aigorlanguage because they lack the

linguistic features that the learners need to aeqtdence, the simplified text

(1) Rhetorical Structure Theory can be seen as rticplarly elaborate development of coherence
relations (Mann and Thompson 1988)
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“seems artificial because the intention is to dréearners’ attention
to items of structural usage than the authenticduess which are
characteristic of ‘real’ text, or what makes tettang together”

(MC Donough and Shaw, 1993: 104)

Janet Swaffar also advocates the use of authextis for classroom use. She says,

“For purposes of the foreign language classroomaathentic text...

is one whose primary intent is to communicate nr&gnin other

words, such a text can be one which is writtenniative speakers ...
Or it may be a text intended for language learneyup. The relevant
consideration here is not for whom it is writtert that there has been
an authentic communicative objective in mind.”

(Janet Swaffar, 1985: 17)

This means that simplified texts do not have tgbssic features of the original because
they have an intent which is to teach languagagerahan to communicate.

Swaffar makes concrete suggestions for using atithxts with various strategies to
enhance critical thinking and conceptual skillse Slotes that reading tasks need to be
based on authentic text in order for learners poirtéo their cognitive abilities because
“...sophisticated language can only develop from ssitated thought.” (Swaffar,
1991: 252-79)

Swaffar proposes

“l think all students of normal intelligence are tguicapable of
undertaking sophisticated readings, that is, albledad for aesthetic
and cultural features of texts in systematic fashio

(Swaffar, 1992: 238)

Therefore, presenting learners with a variety dhentic passages may give learners
partial control of the learning process and malamhable to examine how new and
prior knowledge (schematayan be manipulated in various situations. Learraees
given a chance to be aware of how past knowledgencak or be altered in authentic
text. Swaffar points out that,

regardless of the learners language level, opriknowledge
impacts heavily on how well a text is comprehermigpresented in a
student composition”

Swaffar cited in Barbara F.Freed (1991: 252)

(1)Mental networks of related concepts that infeennderstanding of new information.
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This view suggests that authentic texts are neddethe classroom to provide
opportunities for learners’ participation. Learneliffer in knowledge and stylesf

learning, soauthentic text may activate and engage an indiVitesrners’ prior

knowledge and skills to understand a particulaguistic feature because manipulating
the text will help grasp meanings. Willis propotiest

“Just as lexicographers and grammarians clarify asgstematize
their knowledge about the language by analysisegf, tso learners
can make use of similar techniques to formulate st hypotheses
about the way language items are used

(Willis, 1990: 68)

So in classes where learners vary in abilities atitbentic text may also challenge them
regardless of their proficiency level.

Furthermore, Brown (1994) suggests

“Generalization is a crucially important and perviad strategy in
human learning. To generalize means to infer onvdea law, rule, or
conclusion, usually from the observation of patacunstances.”

(Brown, 1994: 91)

Hence, the authentic text may present learners rappbes to make generalizations
about grammar and vocabulary for themselves andhs&e prior language usage
knowledge may be used or adapted in new situations.

2.6.3 Authenticity and vocabulary

Willis (1993) suggests that learners presented witthentic text may be given

more meaningful context rather than learning ldxiteans in non-authentic context.

“The use of authentic text makes it likely that noty structure and
necessary choice but also the typical behaviowafds and phrases
will be captured and ... highlighted for the learrier.

(Willis, 1993: 92)
Furthermore, by having this opportunity to workhlwtords in authentic texts, learners

“are discovering the language... they discover waadd they assign
these words to classes... At the same time learmerdiscovering the
classes to which words might belong and assigrtiegatords in their
lexicon to these classes”

(Willis, 1993: 84)
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Therefore, simplified texts which have relativelgwf unknown words reduce the
opportunities for EFL learners to examine and diecaelationships held with lexical

items.
2.6.4 Text and Stylistic Features

Another objection to simplified texts refers to thew that the simplification of a
text strips away authorial clues, the style anducal features of the authentic text. The
argument suggests that the original text is tor@mendto distort those stylistic features
of the original. Johns, in his example of a texhglification exercise involving the
choice between the active or passive voice, Joanwdstrated that

“Simplification is liable to destroy those very faees of the original
text”

(Johns. 1994: 294)

John’s example enforces the need for authenticaedtneed for that text to be
used in the classroom in its original state to dwbe loss of stylistic features, which

may be essential in the original text.

In terms of language learning even if simplificatimay facilitate the learner’s
understanding, it has a crucial weakness in thaipcehension is achieved by removing

items that learners need to learn (Long, Ross, ;19880 et al., 1994)

Furthermore Rutherford (1987: 172) proposes, whateleded issimplification
...but of the task, not the text.’

Simplified texts when stripped of essential stidigeatures do not contribute to
building proficiency in the real life language. Sfaa (1985) claims that authentic
passages which fulfii the communicative functionvédnathe following stylistic
characteristics: authorial cues, repetition, redumey, and discourse markers. She adds
that simplified texts do not have these charadiesisbecause they are intended to
classroom use. This means that the lexico-grami@iasi and discourse markers are not
like those of the original text.

(1) Rutherford, W. E., “Second Language Grammaarhing and Teaching.” Longman. 1987. p. 172.
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2.7 Simplified and Authentic Text

Research seems to suggest that it is only wheitieatreading ability threshold
is attained that learners will be able to read anderstand a non-simplified text. This
view suggests that EFL learners may feel the atith&axt is irrelevant at their present
stage of learning and do not understand the contékin which new language is
found, then it will be nearly impossible for them wnderstand the meanings of the
unknown words. Hu and Nation point out that a tegtuding more than one unfamiliar
word in 50, the chance the learners will be ablgressp the meaning of the unknown
word is at best minimal. According to Nation (20@0} easier and less troublesome to
give learners a simplified text first, and latertlsir abilities progress, let them read it
in the original version. Comprehending unmodifiedh&ntic texts usually lies outside
the beginning or intermediate learners of proxintevelopment (i.e., potential
ability). Therefore, learners cannot deal with auntitetexts competently and confidently
in a native-like way until they reach advanced ledecording to Widdowson in Johns
(1994: 294),

“The use of simplified texts is often recommended asay of
ensuring that the language is authentic in purpgs¢ within the
learner’s grasp”.

Henry Widdowson who has probably thought hardermualaaithenticity than anyone,
early questioned the callfdr the learner’'s immediate exposure to genuin¢amses of
language use’which he saw as partly based on confusintpe ends of language

learning with the means by which they are achieyd@79: 151)

Hence, equatindauthentic” with “written by and for native speakersis itself a
logical fallacy. Widdowson (1979) explains thatlaariticity does not reside in texts but
is “a quality which is bestowed upon the(p’ 165). Theéright interest low vocabulary
book$ correspond to Widdowson'ssimple accounts? “genuine instances of
discourse, designed to meet a communicative purpds@Viddowson, 1978: 89)

So, what makes texts written by and for native kpesaauthentic is that they are
instances of communication between writer and oenaudience. Thus, when a writer
communicates with an intended audience of languagmers at a given level of

proficiency, the resultant text is authentic.
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Widdowson (1979) distinguishes between two differavays, or levels of
simplification: the first one implies replacing cplax words and structures with
approximate equivalents that already exist in #wserler's own interlanguabkaving
out those that are not known to the learner, thiuggimg the original message into the
scope of the learner’s linguistic competence. Theosd method implies making
explicit the propositional content of the originahd bringing it into the scope of

learner’'s communicative competence. For example,

Original text:Kenya was the scene of a major terrorist attack Aagust7 1998, when

a car bomb blast outside the US embassy in Naitalhed 219 people.

Simplified text Kenya was the scene of a big terrorist attack Angust7 1998. A

bomb explosed outside the US embassy in Nairokkilled 219 people.

In the simplified text the low frequency words (ji.¢he complex words) are
replaced by approximate equivalents that alreadgtex the learners own prior
knowledge the word ‘blast’ is replaced by ‘explosadd the word * major’ by ‘big’ to
bring the original text into the scope of the leai® linguistic competence and facilitate

comprehension.
2.8 Conclusion

This chapter presents different views advocatieguse of original and authentic
texts instead of simplified ones in the classrodme arguments developed in this
chapter underline the need for the reading textetantroduced in the classroom in its
original version to avoid the loss of stylistic alathiguage features the learners need to
be exposed. It also discusses how authentic texghtmincrease the learner’s
participation and enable him to self- discover laage features. The argument also
suggests that using authentic text make the lesugein access not only to the stylistic
characteristics but also to the cultural foundaioha text. This chapter also considers
the problems that the use of original text credwsEFL learners. Learners feel
uncomfortable and unwilling to take risks when préed with unfamiliar or confusing

texts. An original text may provide too much infaton and confuse learners and thus

(1) Selinker (1972 proposed and elaborated the iterianguageto explain the unique utterances of L2
learners. It is regarded as a separate linguigstes which results from a learner's attempts talpce a
target language
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may hinder comprehension. However, there are nwmsesimnplified texts that are good
and very readable. The argument states that siegpliéxts are not written to faithfully
represent authorial clues but to give the EFL leathe opportunity to comprehend and

understand the message.
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CHAPTER THREE

METHODOLOGY

3.1 Introduction

The focus of our work is to determine which stytisteature occurs more
frequently in the simplified text and that which skared less by the original one.
Adopting such an approach enables us to quantgi bind low frequency words and
their variation according to the General Servicst I(West, 1953) and the Academic
Word List (Coxhead, 2000) in the simplified text@snpared to the original one. That
is the stylistic features are graded in terms @fjfiency that characterize and distinguish
the simplified text from the original, and then eatipt to make descriptive and
explanatory statement and state their pedagodgifsadtieeness. This suggests that after
we have quantified the texts selected for the ptestidy, and then expressed results,
we make statements about the stylistic overall gelaof these texts, and their

effectiveness in the learning process.
3.2 Word Frequency and Learning

Although the language makes use of a big numbevastls, not all the words
are equally useful. According to specialists therimediate learner needs to know the
3000 or so high frequency words of the languagdioNg(1990} suggests that these
high frequency words are learned, the next steghi®rteacher is to make the learners
develop strategies to comprehend and learn thefrequency words of the language.
So it is more efficient to manage the learning otabulary through guessing from
context. Learning from context is so effective tlsmime works suggest that first
language learners acquire most of their vocabuitatlis way (Sternberg, 1987)t has
long been recognized that EFL learners, particplaelginning oneswill certainly need
a close acquaintance with the most frequent wor@illis, 1999:3). However it is

pedagogically useful to help learners develop etrias for dealing with low frequency

(1) Nation, 1.S.P., 199(0;eaching and Learning Vocabulamewbury House, New York.

(2) Sternberg, R. J. (1987). Most vocabulary igred from context. In M. G. McKeown, and M. E.
Curtis (Eds.), the nature of vocabulary acquisiti@&®-106). Hillsdale, N.J.: Erlbaum.
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words, such as guessing from context rather thamdipg time learning individual

words (Nation: 1990). Learners will need additiomadrds beyond the most frequent
occurring ones noting that the most frequent wordke'no more than the basis of

usable competencgWillis, 1999:3)

3.3 Definition of Iltems
3.3.1 Collocation

Collocation is the relationship between two wordgmup of words that often go
together and form a common expressiberce look, ‘hard worker’ and‘substantial
amounts’are examples of collocated pairs of words. All @gohave their own, unique
collocation fields. Thus collocations can be dedime numerous ways (see Moon 1997:
43), but for pedagogical purposes it is more pecattio restrict the term to the
following: two or three word groups which occur ébiger throughout spoken and

written English utterances.

Types of collocations

Verb + Noun ‘do something’
Adjective + Noun generous behaviour’
Adverb+ Adjective exceedingly rich’
Adverb + Verb ‘scarcely bear’

Noun + Noun ‘wood fire’

Verb + Adjective + Noun ‘put some money’
Adverb + Adjective + Noun little free time’

3.3.1.1Why is collocation important for learners?

“students with good ideas often lose marks becdlieg don’t know the four or
five most important collocations of a key word tlgatentral to what they are writing
about,” (Hill 1999: 5). Thus learning collocations, aparmrh increasing the mental

lexicon leads to an increase in written accuracgt apoken fluency. Exposure to
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authentic written language makes the learners aofatiee variety and density of this
stylistic feature and helps them acquire more antemollocations.

3.3.2 Discourse markers

Discourse markers are words or shtekicalized phrases® that organise texts.
This organization is achieved by showiftgow the speaker intends the basic message
that follows to relate to the prior discourseDiscourse markers help to create cohesion
and coherence in a text by building a relationsiepveen the different ideas that are
expressed in the text. Some relationships notedsdyriffin (2001:55) are: causal
(Therefore, thus conditional(If x, then y)temporal(then), adversativghowever)and
additive (and, in addition) Understanding discourse markers allows us toebett
examine the stylistic features of a text. Thesekerarmay be able to report that the text

is well organized or not. There are four types istdurse markers used in combining

English sentences:

3.3.2.1 Coordinating conjunctions

Conjunction Meaning Conjunction Meaning
For Reason but Contrast
Concession
and Addition or Choice
Nor Negative yet Concession
Addition
SO Result/ Consequence

Table 1.1 Coordinating conjunctions

(1) Discourse markers are defined as single wordexcalised phrases that are supposed to have a
function of organising discourse structure and ihelude ‘oh’, ‘because’, ‘I mean’, etc.
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Coordinating conjunctions are discourse markbed join two independent clauses,

which are set off by a comma.

e.g.,He was tall and huge, andhis bushy eyebrows andide nose gave him a
severe l00k(ATC, p 41)

3.3.2.2 Connectors (Adverbials, Conjunctive adverbs

Connectors are discourse markers that also joinrdependent clauses, but with
a semicolon (;) or a period (.). They can occuthiree positions in a sentence: initial
(beginning) position, medial (middle) position, arohal (end) position. Good
writers/speakers use the position of discourse erarto give particular emphasis to the
element that immediately precedes the connectbey Blso make sure that they vary
the position of the discourse markers to avoid nmma The punctuation is different,
depending on the position of the connector.

A. Initial (beginning) Position: The connector is positioned at the beginning of

the second clause.

e.g.,All public inscriptions were written in black and mite. Soall the buildings

looked like one another(ATC, p 46)

B. Medial (middle) Position. The connector is positioned in the middle of the

second clause, usually between subject and vethidritase, the subject is emphasized

and contrasted.

e.g., My main interest, in fact, was in what they usedeir computers for.
(ATC, p 71)

C. Final (end) Position: The connector is positioned at the end of the s#con

clause.

e.g., George spends his free time reading twentieth ceptédmerican short

stories; Harry is more interested in sports and gigal exercise, on the other hand.
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Meaning Relationshipsexpressed bgonnectors:

Result Contrast Addition Emphasis
Therefore However In addition In fact
Thus, hence In contrast Moreover As a matter of
Consequently On the other hand |[Furthermore  |fact
As a result Rather Besides
_ _ o Negative/
Concession Time Similarity N
Condition
However, First, Second, Similarly Otherwise
Nevertheless, st Afterward, Later |Likewise
Negative Emphasis Main Idea Example Conclusion
On the contrary On the whole, For example |In conclusion,
In general, GenerallyFor instance  [To conclude
In summary

To summarize

Table 1.2 Connectors

3.3.2.3 Subordinating Conjunctions

Subordinating conjunctions are discourse markerat tjpin a dependent

(subordinate) clause to an independent (main) elaus

EX.: He was called the Cat because his back would ndeech the earth

(ATC, Hard Times, pp 19-20)
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Again, the subordinating conjunctions are used ignat different meaning
relationships.

Reason/ Concession _
Contrast Time
Cause (unexpected result)
Because, \While, whereas | Although, After, before,
Since, as, Even though, even |When, since,
Now tha Though While, as,
As soon as,
Until, whenever
Purpose Condition/Result Similarity
So thallf..., (then), whether (or not), when, In c|Just as
Such...that that, Unless

Table 1.3 Subordinating conjunctions
3.3.2.4 Phrasal linkers (Prepositions or ADJ + PRERBombinations)

Phrase linkers are transitions that are ofted as¢he beginning of a sentence.

Contrast Reason Addition
. Because, due to In addition to
In contrast to, Unlike
As a result of
. Concession .
Similarity (unexpected result) Time
Similar to, like Despite, in spite of Before,aftuntil, during

Table 1.4 Phrasal linkers

e.g., a. Because of all that rain, all your food looks likeoup. (MNBE, p.70)

b. After supper you find your tobacco is damp and ycannot smoke.

(MNBE, p.70)
3.3.3 Redundancy and Cohesion

A text becomes redundant when it represents infoomahat learners already
have, either because they knew the informationrbefeading the text or because it was
presented earlier in the text. This provides caimereand readability which require a

certain level of redundancy. The presence of opprtay information or cohesive
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linkers between sentences creates redundancy, wbitnibutes to the coherence of a
text by adhering to the given-new contract, praagnteaders with new information in
the context of familiar or given information (Hong: 137-141). For a text to be
readable there must be some overlap of informaiiithin the text and some overlap
between the text and learner’s prior knowledge. URddncy is characterized by

amplification, repetition, or restatement.

€.g.,1- Most people find camping a pleasant activity, esp#¢ young people
who do not have much money to spend on hotels. Aaohping is great as long as the
weather is fine(MNBE, page.70) Repetition of the woi@hmping’

2-Rainwater is the chief article of diet and suppéefhe bread is two-
thirds rainwater, the beefsteak-pie is exceedingbh in it, and the jam and the butter

and the salt, and the coffee have all combined wiitho make soup. After supper you

find your tobacco is damp and you cannot smokBINBE, page.70)

Here, the effect of rainwater is amplified.

Cohesion and redundancy are related to one anath&arious ways. First,
cohesive links create redundancy. Where a pronei@nsrback to a noun in a preceding
sentence or sentences, redundancy is created.dinéaeh kind of cohesive links
contributes to the redundancy of the text as a ehRkferential ties of pronouns and
antecedents are the simplest example. Ties of ituthmt, where synonyms are
substituted for a particular noun, again providerenthan one source for the same
information. Even ellipsis, because learners arpeeted to fill in the missing
information, contributes to the redundancy whichivas from the reader’s prior
knowledge. Finally, conjunctions, the other catggof cohesive tie, make explicit
important meaning relations in the text. These egationsin meaning are a form of
cohesion which contributes importantly to readeability to get the author’s full

message.

e.g., 1- In 1872 rules for teachers were very strict arttey had very little free
time for themselves, only one evening or two at tleey most. They had many tasks to
perform everyday such as filling lamps, cleaningisineys, sharpening pencils. They
could have one evening free or two to go to chureh pay visits to their fiancés
(MNBE, page 80)
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The pronoun ‘they’ refers back to the noun ‘teashier a preceding sentence, so redun-

dancy is created.

e.g., 2-Rainwater is the chief article of diet and suppefMNBE, page70)

Here the word ‘diet’ overlaps with ‘supper’

3.4 Methodology

This work is based on five simplified texts from BB and three other texts from
ATC, and the original versions of each. These tex¢éstaken from the beginning,
middle and the end of the two textbooks to repreadaquately the wide range of texts
included in the corpora. These texts will be refdrto in the work as MNBE TXT
SIMPLIFIED and MNBE TXT ORIGINAL, and ATC TXT SIMPIFIED and ATC
TXT ORIGINAL. The comparison uses a computer progreer called RANGE
(Nation and Heatley, 2003) to study the distribatod high and low frequency words in
both simplified and original texts (see tables @ &y Under the heading of language,
the word frequencies are examined for the variati@t Honeyfield (1977) specifies;
and the length of sentence, collocations, redundarand discourse markers. Under the

heading of content, topic, the author’s intent #redinformation given are all analyzed.

The RANGE programme was developed by Paul Natiah Alex Heatley of
Victoria University, Wellington (2003). It can utleree different word lists, called base
lists, to any written passage, and can classifygkevocabulary into three categories of
headwords from each list, and another additiontdgmay of words outside the three
lists. Thus they make four categories. The threse lveord lists which come with the
programmer are the first and second thousand woods West'sGeneral Service List
(West, 1953), referred to from now on as the GSid she Academic Word List
(Coxhead, 2000) referred to as AWL. In this wdnk simplified text and its original
version are analyzed by applying the GSL first secbnd 1000 words, and the AWL as
the three base lists. RANGE is used to comparevdlcabulary of up to two different
texts at the same time, it is used to find the caye of a text by the GSL and AWL
word lists and to analyze the distribution of highd low frequency words in both
simplified text and its original version. That & ¢ompare against the GSL and AWL
vocabulary lists to see what words in the passag®mare not in the two lists, and to

determine what percentage of the items coveredéyists. It may also be used to see
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what common vocabulary is found in these texts tandhat extent the simplified text
shares the same word variation with the originat.dh provides a visual profile of
distribution of these words in a text. RANGE iscalssed to provide a measure of text
readabilityl by passing the text to be comparednagahe word frequency lists.

Examples of two texts which have been profilechis tvay can be seen here:

. A Tunnel under the Sg&implified text)

. A Tunnel under the Sg®riginal text)

Both examples have been profiled by using 3 watsli
1¥1 1000 GSL
2"2 1000 GSL
3- AWL

The first example text i®) Tunnel under the Seais a simplified text taken from
MNBE (p 42). About 86.32 percent of the words are m 1kt and 2nd thousand word
lists and only one word (0.85 %) in the AWand 15 words are not in either list ( not
included in the GSL and AWL lists). The second téat Tunnel under the Sea” is the

original text, and only about 85.14 percent of Wwmrds are found in the 1st and 2nd
thousand word lists, four words (2.70 %) in the AWhere are 18 Wordsot in either
list, over 12.16 % of the total, so we can say thatoriginal version clearly presents
much more difficulty for the learnegnd the simplifieddistorts the stylistic features of
the latter. The words such AANNOUNCED, FORECAST, HAMPER, SEA-BED, and
STRAITS are included in the original text but notthe three base word lists and the
simplified text, though their importance in contrilmg to the whole meaning of the text
and their relevance to the topic. As a measureadability, these percentages could be

used as an objective way of gauging readability.

(1) Readability has been defined by Klare as "thality and style of writing as it relates to ea$e o
reader comprehension and understanding."
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3.4.1 RANGE Process

This programmer is designed for PCs (Personal cteangu From the

programmer we need:
1- The programmer range. Exe

2- Base word lists (BASEWORD1.8ASEWORD 2 txt,
BASEWORD3 txt)
3- Text files in ASCI(DOSY formal.
Here is an example of how to use Range
Range. exe (The programmer )

Base word 1. Txt (GSL1)

Base word 2 txt (GSL2) (tressbword lists)
Base word 3 txt (AWL)

Indol . txt

Indo 2. txt (the texts to be analyzed )

The steps to follow to run range are:
1-We double click on the range icon indows explorer

2-We open the file menu in RANGE and cleotbe&e heading open.
3-We select the text file we wantua the programmer over.

4-We click the button process files.

(1) ASCII: American Standard Code for Informationidrchange

(2) DOS: Disk Operating System
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5-Then we look at the results fillheTresults file will be the name we choose

plus range. Txt
3.4.2 The Word Lists

Three wordlists are used in this analysis. The (BASEWRD 1.txt) includes the
most first frequency 1000 words of English. Theoset (BASEWRD 2. txt) includes
the second 1000 most frequency words, and the (BASEWRD 3. txt) contains
words which are from a wide range of subjects.ohlthese three base lists include the
base forms of words and derived forms. These &ststhe_General Service List
English words by Michael West ( 1953) for the fit€X00 and second 1000 words, and
the Academic Word Lisby Coxhead (1998, 2000) containing 570 word famgiliThe

word forms in the base lists are grouped into wianahilies under a headword. For

example, the headword ACCEPTS has the following ilfammembers
ACCEPTABILITY, ACCEPTABLE, ACCEPTED, and ACCEPTIN@nd ACCEPTS.
In the base lists the family members have a tdibomt of them. The headword occurs

just before the family members.
3.4.2.1 The General Service List (GSL) (West, 1953)

The GSL includes 2000 headword and was develop#tkii940. The frequency
figures for most words are based on a 5,000,000 woitten corpus. In spite of its age
and some errors, it still remains the best of trelable lists because of its information
about the frequency of meanings, and West’s cawgplication of criteria other than
frequency and range. West made use of ease ccutliffiof learning; necessitfwords
that express ideas); coverage (It is more efficieiearn a word that covers a different
idea), stylistic criterion andgmotional words. Thdists include both American and
British spellings. Apostrophes are considered aseq so I'ves counted as two items,
as is he'’s

3.4.2.2 The Academic Words List (AWL)

The Academic word list was established by Averikii@ad (2000) at the school
of linguistics and applied language studies at &fiat University of Wellington, New
Zealand. The list contains 570 word families, exeE®geingaccommodate, access,

consult The list does not include words that are in thestrfrequent 2000 words of
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English. The_Academic Word Listonsists of ten sublists based on the words in the

corpus of different subject areas. The word familié the_Academic Word Listvere

established according to several criteria suchaage (over 94% of the words in the
AWL occur in the academic corpus) frequency (thelAfamilies occur over 100 times
in 3.500,000 word Academic corpus) and other gatsuch as representativenessl and
so on. Proper nouns such as the names of peoptespnd animals were not included

in the list.
3.5 The Texts

This work is based on a corpus of five texts froNBE, and three others from
ATC, and the original version of each. All the text#l Wwe examined on basis of the
following stylistic characteristics; high and lowefluency words, redundancy,

collocations and discourse markers.
3.5.1 My New Book of English (MNBE)

Most of the texts in MNBEare presented in both simplified and original \ars
to use the simplified texas a way of introducing the topic and some ditfi&ey words
before doing the original version(MNBE: 6) Five texts are selected from this book.
For the most part, pupils have been exposed tmsite reading of short texts. These
texts are presented in both simplified and origimaisions. The texts are ordered
according tothe communicative functions and themes set in iflatsis. The texts
chosen from the book fulfil various functions suahdescribing a placenarrating a
past event and giving instructions. Frequency mgion provides a rational basis for
making sure that learners get the best return liyguthe simplified text for their
learning progress. This also will help us to deieemwhether simplified texts share or

distort the stylistic features of original ones.
The texts selected for this study are:
1-'A Tunnel under the Sea’ (unknown author, MNBE4R)

2-‘The Telephone Call' (W.S Maugham, B pp. 66-67)

(1) For Paul Nation, representativeness meangthbatorpus used should contain a wide range of
useful types so that the biases of a particulartygze do not unduly influence the resulting list.
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3-‘Camping out in Rainy Weather’ (JemK. Jerome, MNBE, p.70)
4-‘l Want to Do a Ton’ (MNBE, p. 76)
5- ‘Rules for Teachers 1872’ (MNBE 89).

3.5.2 At the Crosswords

The reading passages_in ATte presented only in their adapted versions. ATC
includes both literary and scientific texts. AT€xts encompass several distinguishable
genres depending upon the communicative purposgstéimd to fulfil. As far as genre
Is concerned, these texts are either literary etdr@etting and plot) or scientific reports
about health and other technological subjects. Th#y the functions of describing,
narrating, suggesting and comparing. A€@nsists of five units. The texts chosen for

the present study are taken from the unit two,amtifour. These texts are:
1- Okonkwo (simplified), ATC, p. 41

Okonkwo (original), Chinua Achebe, Things Fafigkt pp.

2-Coketown (simplified), ATC, p. 46

Coketown (original), Charles Dickens, Hard Timgs 19-20.

3-Telecommunications (simplified), ATC,123

Telecommunication (original), Hutchison encyclegi@ 2001, p.1041.

3.6 Conclusion

In closing this chapter on methods, materials amtepts, we can briefly say that
technical advances and other resources such agefreg words lists and the computer
programme RANGE developed by Paul Nation are maknegexploitation of texts a
more mainstream activity in stylistics. The wordstj like the sentence is a central
element for any text analysis. It can be expedtedl $ystematic study of high and low
frequency words, redundancy, and collocation praeebe important for classifying
and discriminating various types of text. This daalus to reveal the similarities and

dissimilarities between simplified texts and autieanes in the subsequent chapter.
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CHAPTER FOUR

FINDINGS AND PEDAGOGICAL IMPLICATIONS

4.1 Introduction

In this chapter all texts are analyzed and examus#tg the GSL first and second
1000 words, and the AWL, to show the percentage dasidibution of high and low
frequencies of words. However, because the GSL elasorated using corpora, of
English texts written by native speakers, high desicy words are measured as
frequency in the experience of a native speakee ddmparison between simplified
texts and original ones reveals that the propomiowords in the first 1000 word list is
not the same. For example, the percentage of wortf§ 1000 GSL word list included

in the text,Camping out in Rainy Weather drops from 82.24% in the simplified text

to 72.13% in the original one, whereas the proporin the AWL is zero percent,
which rises to 1.64% in the original. This showsliacrepancy in word frequency
distribution between the simplified text and thethamtic one. Other features of
language are also examined in this analysis. Thiecations, the discourse markers,
and the information, have been considered in thaysis to distinguish between the

simplified text and the original one.
4.2 MNBE Text Analysis: Aspects of Language and @ent
4.2.1 Text 1 Analysis: “A Tunnel under the Sea{(MNBE, p.42)

The figures in table 1.1 show what projpaoriof a text is covered by
certain numbers of high and low frequency word< fiures in Table 1.1
also refer to the stylistic features of both thigioal text and the simplified

version. The text is of journalism style.
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Linguistic features Original text Simplified text
148 words. 117 words.

Words 71.74% in ¥ 1000 77.92% in ¥ 1000.
14 words outside lists of |11 words outside lists of which
which 6 proper names 6 are proper names

-Use of subordinate clauséJse of simple and shart
(participle clause and relatiyeentences. Some sentences
Structures clauses) contain coordinate clauses.

-Sea-bed, wait days, actualong bridge, European union
Collocations cost

Spain and Morocco announcesbain and Morocco are going
Content/ topic the construction of tunnel. |to build a tunnel.

-It will be useful -It will help travellers reach
their destination very quickly

Information . '
-The cost is estimated at 8 |-It will cost approximately §

billion us dollars billion dollars.

A~

Table 1.1 distribution of high and low frequencyrd®in “A Tunnel under the Sed
(MNBE, p.42)

Commentary of Text 1

The results derived from the Range analysis of tdd, shows a random
distribution of high and low frequency words in tbaginal text. The original text
contains 148 words with 71.74% of the words wittiie first 2000 words, and 4.35%
within the AWL. It also includes 14 word types (eagmnounced, forecasbutside the
GSL and AWL lists of which six are proper nou@lraltar, Morocco, Spain, Spanish,
Tangiers, Tarifj. Here all the base word lists are representetl awerages showing
the random distribution of words. However, the difigation of the text has a little
flatter profile; the number of words is reducedlt/, with most words of the text are
within the £' 1000 words. The first base word list represent92% of the text, but the
2" 1000 shows only 6.49%. In the simplified textjsitnotable that the base list 3,
which represents the AWL shows an insignificantcpatage of only 1.30. This shows

that some technical words suchcaamstruction estimatedandtechnicallyare removed
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from it. The numbewf unknown words is eleven; some of these are propmes like

Moroccq SpainandTangiers.

Other aspects of language simplification are represl in table 1.1. It is clear
that the simplified text is shorter than the orainThus some of the content is missing
from it. Some sentences and expressions have lagaplpased to simplify vocabulary,
as for example, inmight hamper sailing’which becomesit' could be dangerous for
the ships sailing thereThe discourse Markersriginally andbesidesare used in the
simplification, but not in the original. The conpgtion besidesis used to link the
meaning of two sentences in order to avoid confusi@at appear on the embedded
sentence in the original text. The original senéencthat would cost eight times more
than a tunnel and might hamper sailing in the gihas’ is divided into two simple
sentences in the simplified version. Thereforbeitomes: ‘...the cost was too high
Besides(conjunction of addition)it could be dangerous for the ships sailing there
Collocations, which Honeyfield and Swaffar regasdtakens of authentic language,
appear in the original, examples beiaga-bedwait daysactual cost These words are
always found together, but there are examplesnopleir collocations in the simplified
version too, for instancdpng bridge European Union The analysis has also shown
that some information is missing in the simplifiégbr example, the measurements of

length and depth of the tunnel are not given insih@lified text.
4.2.2 Text 2 Analysis?The Telephone Call”(MNBE, pp. 66-67)

Table 1.2 shows that the distribution @fhhand low frequency words in the
simplified text is nearly similar to that of theiginal version. The text is a piece of

narrative fiction.

Linguistic features Original text Simplified text

332 words 218 words

81.71% in 11000 GSL list |82.24% in 1000 GSL list
12 words outside lists of whichB8 words outside lists of which
Words 2 proper names 2 proper names
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Structures

Sentencelength
29 words in one sentence

- Most of the text is built up an-Most of sentences are shor
-Direct and indirect speec

direct and indirect speech

-Five Quantifiers are used: or
everyone,every, hobody, noo
-Subordinate clauses are use

Sentencéength
17 words in one sentence

isused in simpler way.
ef-ive Quantifiers are used:
net of, every, one, every bod
cevery one

h

- Some sentences include mgr®ne sentence includes | 3
than two clauses clauses; main clause
-Patrticiple relative and time | +participle relative clause |+
clauses are used purpose clause.
-Presently, when, at last, then -But as, but, and is used 7
Discourse markers |and is used 13 times. times
-Local operator, small towns;Local operator, small town,
Collocations phong call frame househone call
dressing gowns
- Operator (5 times) -Hotel (3 times)
- Major (5 times) -Woman (4 times)
-Abused (2 times) -Speak (3 times)
Redundancy -Operator (5 times)
-Major (5 times)
-More... more ( twice)
Spending the night in a sma8pending the night in a hotel
Content/topic town in Texas in a small town in Texas
- A lot of people driving across It was a convenient stopping
the continent usually stop [gilace for people driving
this hotel. across the continent, and the
hotel was full.
Information - A woman in one of the rooms A woman in one of the

put in a call to Washington.

- She abused the local operat

rooms was making a pho
call to Washington.
-She insulted
operator.

the loc

Table 1.2 distribution of high and low frequencyrd® in “The Telephone Call”

(MNBE, pp. 66-67)

Commentary of Text 2

The text simplification is a little shorter thanettoriginal. The original text

contains 332 words, but the simplification is regllido 218 words. In the original
81.71% of the text is composed of first 1000 higeqgtiency words, and the
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simplification shows almost the same percentage2f82). So, the simplified text has
almost the same distribution of words as the oalgone. The results for base list 3,
which represents the AWL, are between 2.44% for dhginal and 1.87% for the
simplification. Coxhead (2000) finds that in geriehee AWL has a very low coverage
of fiction, so this is not surprising. In the sinfigld version the structure has been
altered to reduce the number of subordinate claasd€o make the main verbs easier
to identify. In the original the sentencatien the operator told her she couldn’t trace
him, flew into a temper and said that everyone askihgton knows Major Tompkins’
this sentence has been divided into two in the Kfiicgtion: ‘' The operator told her that
she couldn’t get any Major Tompkins in Washingtéftie Woman was furiousThis
shows that the number of subordinate clauses iscegtland low frequency words are
substituted by high frequency verbgate’ has been substituted fayet’ and the phrase
‘flew into a temperfor ‘furious’ Concerning collocations their number is reduaed
the simplification. The collocationslressing- gownsstopping place, frame housae
removed from the simplification. The informatiorven in the original is more detailed

than in the simplified text. But it does not differer the two versions.
4.2.3 Text 3 Analysis: “Camping Out in Rainy Weathe’ (MNBE, p.70)

Here are some figures and features shotwiaglifference between the stylistic
features of the original text and the simplifiedsien. This will be very useful in our

treatment of the pedagogical implications in the ehthis chapter.

Linguistic features Original text Simplified text
233 words 184 words
72.13% in $1000 GSL list| 82.24% in ¥ 1000 GSL list
13 words outside lists such| Only 3 words outside lists.
Words .
asbeef-steak, jam,
speechless
-Sentencclength -Sentencclength

. -29 words in one sentence but
-35 words in one sentenp@ost sentences are average
and 34 words in another. ||ength.

Structures
-The text contains embedde&ome sentences are
sentences which inclugembedded.(Reason clause | is
more than 2 clauses. used 3 times )

56



Chapter Four: Findings and Pedagogical Implications

-Use of 6 subordinateTwo relative clauses are also
clauses(time, reason, resused
clauses are used)

. And, as, instead of, just as,| &ind, but, after (but is used twice
Discourse markers |last, after to link two sentences)

-The word ‘rain’ is repeated -Rain is repeatedhdes

Redundancy -The auxiliary to be’ is
exaggeratedly repeated 11
times)

. -Rainy  weather, sevefeEasy collocations are used
Collocations colds, wood fire. young people, wood fire

' -Camping out in rainy-Most people find camping |a
Content / topic weather is not pleasant pleasant activity

-Camping out in rainy- Camping is great as long as the
weather is not pleasant weather is fine

-You are wet through and It stars to rain, then you are|in
there is a good two inches|@iroblems
water in the boat and all the

Information things are damp

-You find your tobacco isThis information is removed
damp and you cannot smol&om the simplified version.

- None -You are exhausted and ypu
manage to sleep somehow

Table 1.3 distribution of high and low frequencyrd® in “Camping Out in Rainy
Weather” (MNBE, p. 70)

Commentary of Text 3

The word count is almost the same in the origimal the simplification. In the
simplified version difficult words have been paregded, for example the word
‘speechlessbecomes lost your voices In the original only 72.13% of the text is
composed of % 1000 high frequency words; however the simplifiedsion contains
82.24%. This shows a much flatter profile for tima@ification. There are no results for
the AWL in the simplification. So the effect of gufification process has been to reduce
the proportion of unknown words. It is clear thhe tsimplification is only a little
shorter than the original, but some of the contemhissing from it. The information,

‘you are wet through and there is good two inchesvatier in the boat and all the
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things are dampis missing in the simplified version. The topicthe original is clearly

stated at the beginning of the tegamping out in rainy weather is not pleasanit it is

confusing in the simplified version when beginnitige text with most people find

camping a pleasant activitythen later addingvhen the weather is fine.’

4.2.4 Text 4 Analysis: “| Want to Do a Ton” (MNBE, p.76)

The analysis of the stylistic charact@ssof text 4 may be well illustrated in the

following table. This table shows that high and lmequency words are less varied in

the simplified version. The text is also of joulsal style.

stylistic features

Original text

Simplified text

334 words
75.43% in 1000 GSL list

167 words
83.16% in 11000 GSL list

W 24 words outside lists of | Only 7 words outside lists suc
ords . ) o
which 5 are proper names | ascompelleddisqualified

e.g., Folkestone, Richard |No proper names

- Sentence length - Sentence length

44 words in one sentence | 26 words in one sentence

- Direct speech is used - Direct speech is used but l¢

than in the original

Structures -Some sentences conta#tNo more than 2 clauses

more than 2 clauses
- The whole text consists
11 short paragraphs

-The whole text is reduced to
gbaragraphs

Discourse markers

After ( time conjunction)
‘But’ is used 5 times to lin
clauses

This (demonstrative)
kwhen(time conjunction )
later (time conjunction )
after (time conjunction)
‘and’ is also used to
clauses

lin

Collocations

-Driving test, radar tray
safest drivers, medic
check- ups, middle sixties

);radar trap, mid-sixties, goq
dhealth

Redundancy

- The first singular pronoun The first singular pronoun

is used 15 times (this sho
the prevalence of dire
speech in the text)

ngsed only once (direct speech
cavoided) though som
sentences are kept in this mo

2SS

nd

S
S
e
de.
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Content/ Topic

- A motorist of 96 was fine

d Mr D., a man of 96 was

£ 7 yesterday for speeding.caught by a radar trap doing 41

(The offence an
punishment are clearly
stated in the topic senterce

of the ' paragraph )

dmiles an hour ....

- Mr D., a widower, wa
caught by a radar trap
( this information is given i
3 paragraph)

- Mr D., a retired docksHe did not appear in court

5-Mr D., a man of 96 was caught
by a radar trap (this
ninformation is given in the first
paragraph )

executive did not appear (in
Information court
- “Mind you, I'm still a bit |-none

annoyed about being cauglpt.
On that particular stretch o
road, 30 mph is absurd”

Table 1.4 distribution of high and low frequencyrds‘l Want to Do a Ton” (MNBE,
p. 76)

Commentary of Text 4

As the simplification is very much shorter than treginal, the profile of word
frequency distribution is likely to be less varighn that of the original. The original
contains 334 words of which 75.43% il 1000 GSL list, but the simplified version is
composed of only 167 words of which 83.16 in thestfilOO0 GSL list. The first
singular personal pronoun is repeated 15 timeséndriginal text. This reveals the
prevalence of direct speech in the original text the direct speech is avoided in the
simplification though some sentences are kept is rfiode. Concerninghe topic and
content, they are clearly expressed in the origteat; the Motorist's offence and
punishment are stated in the topic sentence offitee paragraph. However, in the

simplification the punishment inflicted on the miagb is missing from it.
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4.2.5 Text 5 Analysis: “Rules for Teachers” MINBE, p.80)

Table 1.5 contains the results obtainethfthe analysis of the distribution of high

and low frequency words in both the original passagd the simplified version. This

shows that the profile of word frequency distributis likely to be less varied than that

of the original.

stylistic features

Original text

Simplified text

215 words
65.25 % in ' 1000 GSL list

128 words
80.46% in 12000 GSL list

[*2)

Words 12 words outside lists such as Only 4 words are outside list
courtingliquor andgoodly
- The whole text consists of a|- The entire text in the
set separated instructions for | simplification is composed of
teachers one paragraph.
- It contains simple sentences| - Two relative clauses are use
and complex ones (three
relative clauses are used)

Structures - Past simple is used to show,

- Tense used: future with will,
present simple. This generally
characterizes the function of
instructing

that the instructions date bac
to 1872.

- Obligation is expressed by
‘had to’

Discourse Markers

- Instructions are numbered
from 1 to 9.

- The third plural person (they
is used to refer back to
‘teachers’

Collocations

-Individual taste, remaining
time goodly sum, public halls

-Free time, Alcoholic
beverages, personal life

Redundancy

- Teacler (repeated 4 times )
- Teachers (repeated 4 times)
- The conjunction of
coordination ‘and’ is used 4
times

- Teacher (repeated 3 times)
-Teachers (only once) -
‘And’ is used only once.

Content / Topic

- Rules for teachers (from the
office of the principal)

- In 1872 rules for teaches
were very strict.

Information

- After ten hours in school, tf
teachers may spend t
remaining time reading th

1eThey (teachers) had very litt
hene for themselves
e

bible or other good spoo
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(this information is more
detailed than in the simplified
version)
- The teacher who performs hidNot mentioned
labor faithfully will be given
increase in pay.

Table 1.5 distribution of high and low frequency rd® in “Rules for Teachers”
(MNBE, p. 80)

Commentary of Text 5

The original text contains 215 words and has bdenmtesned in the simplified
version to 128 words. Thus it contains more vavratin the original only 65.25% of
the text is composed of first 1000 high frequenayds, whereas in the simplified
version the percentage is 80.46. It is also notieethat the proportion of words outside
lists, for example, drops from 8.51 % in the oraito 4.60 % in the simplified version.
This may account for the necessity of avoiding wvim words. Collocations, which
Honeyfield and Swaffar regard as indications ofhaatic language, appear in the
original, examples beingoodly sumremaining timeindividual taste These words are
usually found together, but there are also simplcations in the simplified text, for
examplefree time Concerning the information given, it is moreailed in the original

than in the simplification but it is essentiallyethame.
4.3 ATC Texts: Aspects of Language and Content
4.3.1 Text 1 Analysis: “Okonkwo” (ATC p.41)

Table 1.6 shows discourse level problens ttould arise from syntactic and
lexical simplification in the text “Okonkwo” in ATCThe text is a piece of fiction. It
draws the portrait of “Okonkwo” in Things Fall A by Chinua Achebe.

stylistic features Original text Simplified text

538 words 239 words

70.79% in first 1000 GSL list74.44% in first 21000 GSL list
Words
41 words outside list of whigil8 words outside list of whigh

four are proper names. five are proper names.
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- Sentence length
31 words in one sentence

- Sentence length
23 words in one sentence

-The whole text consists of|5The simplification is reduced to
paragraphs 3 paragraphs

Structures - Most of sentences are longost of sentences are short
and complex; they includeThere are five embedded
coordinate, subordinate apgkntences, which include either
relative clauses. coordinate  or  subordinate

clauses.
- As, that (demonstrative) |- In addition, In his day, In fact
when ( time conjunction ) (emphasis conjunction)
sometimes (frequency adverp)

Discourse Markers |-‘he’ (anaphoric reference) fishe’ as anaphoric reference is
used 25 times to refer baaksed 12 times to refer back to
either to Okonkwo or Unoka | either Okonkwo or Unoka
-personal achievements, greatark complexion, fierce look,
wrestler, bush-fire, bushyandsome man, gentle lo

Collocations eyebrows, severe look(simple collocations )
substantial amounts, dazzling
beauty
-The name of Okonkwo |s Same

Redundancy repeated five times
-Unoka is repeated five time 5-Only twice in the simplification
Okonkwo portrait Okonkwo portrait

Content / Topic (more detailed) (less detailed)

- Not mentioned - Okonkwo was a very hard
worker

- Unoka was a debtor, and reNone

owed every neighbor some

Information money
- He was lazy and wasHe was lazy and incapable of

incapable of thinking abo
tomorrow

Ibringing food to his wife and
children

Table 1.6 distribution of high and low frequencyrd®in“Okonkwo” (ATC, p. 41)

Commentary of Text 1

Some of the content is missing from the simplifiedsion. For examplehé had

no patience with his fatheand Unoka (his father) was a debtodre omitted in the

simplification. The names of characters (Okonkwal &mnoka) are repeated in the

simplification, although there is more redundanaythe original .The clue to the

original meaning is provided by the anaphoric refiee ‘he’ as a discourse marker. It's

62



Chapter Four: Findings and Pedagogical Implications

used 25 times to refer back to either ‘Okonkwo’moka’. The same discourse marker
is used in the simplification but less than in trgginal because some of the original
content is missing. Other discourse markexs, that (demonstrative),when (time
marker) are used in the original and addition in fact in the simplified text. The
collocations are considerably reduced in the siimegliversion. For examplepérsonal
achievements’, ‘great wrestler’, ‘substantial am&irare removed from the simplified
version. But we find different collocations in tlsamplification, such ashandsome

man’, ‘dark completion’.
4.3.2 Text 2 Analysis: “Coketown”(ATC, p.46)

Table 1.7 shows the distinction between dhiginal text ,“"Coketown” in_Hard
Timesby Charles Dickens, and the simplified versiotearms of Swaffar's authentic

characteristics and the distribution of high and feequency words.

stylistic features Original text Simplified text

479 words 208 words
67.95 %in 11000 GSL list 73.39 % in 1000 GSL list

Words 44 words outside list such as | 18 words outside lists such ag
pavementsedificeandjail textile infirmary andvast
The text contains sentences wiklhost of sentences are short
subordinate, coordinate am@hd simple though there are
Structures . L. .
relative clauses some which include coordingte
clauses

Uy

- ‘It’ (third singular person) is- ‘It’ (third singular person) i
used as an anaphoric referencsed only four times

it refers back to coketown; it |s
used ten times in the text
- ‘and’ ( conjunction of- SO (result conjunction )
coordination) is used 26 times

to link clauses

Discourse Markers

-Tall chimneys, ill smelling dye;Tall chimneys, ill smelling
steam engine, melanchaolgye, textile factories, public
Collocations madness (synonymy) religiomscriptions,(same collocations
persuasion, public inscriptiong are found in the original )

- Fact ( repeated 10 times) - Fact (none)
- Like (repeated 6 times ) - Like (same)
Redundancy - Work (repeated 3 times) - Work (mertioned only once)

- Smoke (repeated 2 times) |- Smoke (mentioned once)
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Content / Topic

Coketown was a

(Polluted city)

town oCoketown was a town of
machinery and tall chimneymachinery and tall chimneys

(Polluted city)

- Coketown was a town
machinery and tall chimneys.

- It had a black canal in it, and
river that run purple with il

pfCoketown was a town of

machinery and Tall chimneys

alt had a black canal in it, and
|a river that run purple with i

smelling dye smelling dye
-You saw nothing in Coketowp; You saw nothing in
but what was severely workful.Coketown but some rafe

facilities.
-The infirmary night have been The infirmary stood next to
the jail, the town hall might héhe townhall
either.

Information

- The M’choakumchild schoptThe library was opposite the
was all fact M’ choakumchild school.

(Library is not mentioned in
the original)

Table 1.7 distribution of high and low frequencyrd®in“Coketown” (ATC, p. 46)

Commentary of Text 2

The original text shows a profile which represeatsmuch more random
distribution of word frequencies. All base listse arepresented, showing a random
distribution of words. In the original only 67.9566 the text is composed of'11000
high frequency words, and 18.80% words outside @& and AWL lists. The
simplification process has shortened the text c@mably, which has had the effect of
reducing the possibilities for frequency variatidie find that the simplified text is
composed of 73.39% 011000 high frequency words and only 0.81% of the AW
words. The original text contains long and embedsieatences with subordinate and
relative clauses, whereas most sentences in thplisoation version are short and
simple. This reveals that an effect of the simgdifion has been to shorten the
sentences. Instead of the original descriptiorntHgy writer of the: M’choakumchild
school was all fact, and the school of design whtaat, and relations between master
and man were all factthe simplified version has given the location ofi@ol, which
says, the library was opposite the M’choakumchild schobhe same collocations are

repeated in the simplified text, for instanad;smelling dye; ‘tall chimneys’ ‘public
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inscriptions’, but the difficult ones are removed from it sush'raligions persuasion’

The information given in the original is more dé&tdithan in the simplification. The

author’s intent is to give a horrible picture ofketown city, with a clue as to the cause

embedded in the description. But the focus in timepkfied version is to describe

Coketown as an industrial city though there areesordications of its horrible aspects.

4.3.3 Text 3 Analysis: “Telecommunications{ATC, p.103)

Table 1.8 presents the profile of word frequencstridbution of both the

original text and the simplified versiorlso the analysis has revealed that the

structure of the text has been altered in the simagltext to reduce the number of

passive form sentences.

Stylistic features

Original text

Simplified text

236 words
49.66% in {' 1000 GSL list

201 words
59.85% in 11000 GSL list

Words 43 words outside lists 29 words outside lists of which
(29.66%) Most of them are | most are technical words.
technical words.
-Sentencelength -Sentencelength
30 words in one senten|21 words in one sentence
(numbers are not counte

Structures -The texts contains 9 passivdhere is only one passi

patterns

pattern in the simplification

Ve

Discourse Markers

Today, such a,
and (conjunction of
coordination ) is used 7 times

However, today, by the year
2050.

Redundancy

-Used (repeated 3 times)

- Invented (4 times)
-Telegraph (3 times)

- System (3 times)

- Communication (4 times)

- Used (repeated twice)

- Invented ( once)

- Telegraph (once )

- System (once)

- Communication ( 5 times)

Content / Topic

-Today it is possible t
communicate international
by telephone cable or &
satellite or microwave link.

oHumans have wanted
yommunicate through space

Dy

to
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- Not mentioned -Men used drums to send and
receive messages

-The first mechanicaktRemoved from the simplified
telecommunication systemgersion
were a semaphore apd
heliograph, invented in the mjid

Information 19th century.
-Italian inventor Guglielmo

-In the USA Samuel Morgdarconi used Heinrich Hertz's

invented a signaling coddiscoveries about
which is still used, and |&lectromagnetic waves. It was

recording telegraph. the telegraph and it was the
ancestor of the radio.

Table 1.8 distribution of high and low frequency rd® in “Telecommunications”
(ATC, p. 103)

Commentary of Text 3

The text genre is purely scientific. It is therefarlear that it contains technical
words. The original text is composed of 6.21% aof WL words and 29.66 % of
words outside GSL and AWL lists, of which 15 wom® technical. However in the
simplification the percentage of words outsidettiree base lists is reduced to 21.17%.
This reveals that some difficult technical wordsséndbeen removed from it, such as
geostationary heliograph The entire text in the original is built up onspave form
sentences, whereas active form is preferred isithelification. The structure has been
altered to reduce the number of passive form seageand to make the main verbs
easier to identify. For example, the senteAcsolution was put forward in 1945 by the
science-fiction writer Arthur c. Clarke’has been altered to becone 1945, science
fiction writer Arthur c. Clarke, suggested a sotuti. The word ‘Communication’ is
repeated in the simplification, which is an exampferedundancy, although there is
more redundancy in the original. The informatiomegi in the original text is a little
more detailed than in the simplification, but iteissentially the sam&Jsing drums as

means of communicatiors not included in the original text.
4.4 Summary

The research question of this study was whetheplgied texts and original ones

reveal similar patterns of variation of word freqag distribution, and of stylistic
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features of authentic messages. The results witlid®ussed below with reference first
to the MNBEtexts, and then to ATxts.

4.4.1 MNBE Texts

The analysis of MNBEoriginal texts, using the GSL/ AWL base lists, whoa
random distribution of high and low frequency woadtgl this of course cannot be taken
as a model for frequency distribution in autheteixt. By contrast, the simplified texts
analyzed according to the same GLS/ AWL base likisk a little flatter and
homogeneous. Two simplified texts analyzed with G8td AWL shows a good deal of
variety, and can almost compete with the origins The word count in the original
is much bigger than in the simplification. Diffituvords have been paraphrased and
substituted by simple ones. Also some of the cdritas been omitted by cutting out
some paragraphs and removing some events. So éwersimplified text conveys
meaning, if it does not communicate the same megaasthe original, it cannot be
called a good simplification of the original. ThiEnee, we can agree with Honeyfield
(1977) that when the simplified text is not truel affective, it is flat and homogeneous
(word variation not provided). We cannot agree witin when the simplified text is
well-written and appropriately graded. The MNBé#xts contain authentic cues in their
collocations, and they have discourse markers.

For the text structure, one of the most principajdistic operations involved in
the production of propositions is the associatlmnthe writer, of a subject (S) with a
predicate (P). This determines the distinction maadhin the English verb phrase
between the so-called "contiguous,” or simple fqorassinhe goes, he wengtc., where
the relation between subject and predicate is dieaal immediate, and the "non-
contiguous,” compound forms, where the relationvbeh subject and predicate is
mediated by various types of auxiliary and combares, for examplehe has gone, he
didn't go, he might have gone, eftis distinction then constitutes the basisoof
study of the macroscopic distribution of the twetiict "patterns”of predication, S_P
and S_AUX_P, and the various verbal forms whictizedhem, across selected texts in
MNBE.

In order to comprehend fully the formal distinctouatilized in the concordances,

and to understand the objective or subjective walte@at can be attributed to the
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following utterances, we consider the followingssef sample utterances, which all

conform to the S_P pattern

1.‘A Tunnel’ (MNBE: 42)

a. Original: Spain and Morocco_announcethe construction of a tunnel under
the straits of Gibraltar.

a’. Simplified: Spain and Morocco_are going tbuild a tunnel under the straits
of Gibraltar.

2.'The Telephone Call'(MNBE: 66)

b. Original: Everyone_wento bed early. At ten o’clock, a woman in one ofeth
rooms putin a call to Washington, and in the frame houseow could hear

plainly every word she said

b’. Simplified: At ten o’clock a woman in one of the rooms was madgia phone
call to Washington. As the hotel was madd# wood, everybody could hear

clearly every word that the woman said.

In the original utterance (a) the simple verb formmnouncetis used, not to narrate
events in sequence, but to characterize the subjette predication in various ways.
Discourse characterized by these forms, which caveniently be subsumed under the

general term "reporting,"” tends to be factual, otoye and positive.

However, the simplified utterance (a’) exhibitse t expression of the writer's
subjectivity. This utterance falls within the brolwguistic categories of aspect, mood

and modality, and illustrate the S_AUX_P patterf &8e going + infinitive + object’.

It is the same with the utterances (b) and (bthkm original the utterance is an example
of narration, i.e. of the representation of evantsequence. On the other hand, the
simplified utterance realizes the S_AUX_P pattand,an various ways, expresses the
writer's subjective, often explanatory, evaluatioh the situation referred to. This

illustrates the realization of aspect in Englisi,vihich we mean the various ways in
which the writer represents the degree of compietiba process with respect to some

reference point. The various aspectual marker gfligm (be + ing) as in was making’
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is found in the simplified utterance. This is a tradethe writer’'s involvement in the
utterance and not a feature of the situation be2pgesented.

4.4.2 ATC Texts

As the ATCsimplified texts are very much shorter than thgioal, the profile of
word frequency distribution is likely to be lessried than that of the original. But
shortening to simplify we do sometimes lose theoopymity, as in ATCtexts, to build
up a climate of suspense over several paragraghishwulminates in a dramatic event.
An unintelligible dramatic build up which loses thearner is worse than a shorter
understandable version. The information given andhginal text is more detailed than
in the simplification but despite the reduction detail the main points are clearly
conveyed, even with some modifications. The coliocs in the original are
particularly unusual. The original texts ‘Okonkwanhd ‘Coketown’ contain some
unknown collocations such adazzling beauty’‘substantial amountsand religious

persuasion’
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1.9 representing the distribution of high and low frequency words in all

sample texts in MNBE and ATC

Words
GSL | gsL 2¢ . .
Text Text Title Texttype| 1000 | 1000 | Academicoutside the
book word list lists
words | words
A Tunnel under the | Simplified | 77.92% 06.49% 1.30% 14.29%
Sea Original | 71.74% 08.70% 04.35% 15.22%
The Telephone Call Simplified | 82.24% 8.41% 1.87% 7.48%
P Original | 81.71% 8.54% 2.44% 7.32%
MNBE Camping out in Rainy Simplified | 82.24% 14.95% 0.00% 2.80%

Weather Original | 72.13% 15.57% 1.64% 10.66%
‘ Want to Do a Ton' Simplified | 83.16% 7.37% 2.11% 7.37%
Original | 75.43% 8.00% 2.86% 13.71%
Simplified | 80.46% 11.49% 3.45% 4.60%
Original | 65.25% 20.57% 5.67% 8.51%

Rules for Teachers

Simplified | 74.44% 11.28% 0.75% 13.53%
Original | 70.79% 12.36% 1.50% 15.36%
Simplified | 73.39% 11.29% 0.81% 14.52%
Original | 67.95% 9.40% 3.85% 18.80%
Simplified | 59.85% 13.14% 5.84% 21.17%
Original | 49.66% 14.48% 6.21% 29.66%

Okonkwo

ATC | Coketown

Telecommunications

Table 1.9 the distribution of high and low frequemayrds in all sample texts

4.5 Pedagogical implications

There is a general feeling that the simgditexts that have been specially prepared
for EFL learners are not as true and adequate thgratic material intended for native
learners. Manipulation of the simplified text iseseas practice in vocabulary and
grammar, but it is not a useful way of introducingw vocabularyand acquiring

knowledge and experience of the world.

Most texts presented in the two textbo@iksthe secondary school first year
pupils are not only limited in context, but al$o,a certain extent, unauthentic. They
are simplified in style, structure and vocabulavy $chematic presentation. Very often,
the authorial voice and point of view are glossedrar taken for granted. As a result,
the potential fordeep processingnay be limited. In Widdowson’s words, a simplified

text does notealise the meaning potential of language to ceealternative contexts of
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reality; it simply manifests language usage, putsn show disposed in a way that
makes minimal demands on thougli#iddowson, 1984: 169)

However, The analysis conducted on some MN#tl ATC simplified texts

reveals that if the learner is exposed to a carsisaind well-graded simplification he
can respond to that text in an authentic way, bynieg some new ideas and by being
critical about the ideas in the text. Interpretatiof the results thus obtained shows
interesting stylistic features of authentic langaiag some simplified texts. The word
frequency distribution is nearly as varied as ia triginal. Also the preservation of
essential stylistic features of authentic textha simplification has been shown in these
texts. Collocations, which Swaffar regards as iatlons of authentic messages, appear
in the simplification. This feature is highly regulin some simplified texts in both
MNBE and_ATCcorpora.

Analysing the relation between collocation types genres in the Corpus, we
found that collocations (i.e. collocations of 2 d®ror more) are as frequent in
“informative/formal” as in “imaginative/informal” enres. However, the difficult
collocations are removed in the simplified text.udBy eyebrows’, ‘substantial
amounts’, ‘dazzling beauty’ are not found in theagilified version of “Okonkwo” text.
Since collocation is “text sensitive” (Hoey, 192P) pedagogical studies of vocabulary
acquisition have shown that learning through regdin authentic text is not only
possible, but is almost certainly the means by tvimative speakers learn the majority
of their vocabulary (see Saragi, Nation, & MeistE978). For such learning to occur,
however, the reader must understand approximately 6f the running words in the
text (Nation, 1990) in order to infer meaning. Véhduch high level of comprehension
poses no problems for native speakers, they aeglgleut of reach for most foreign-
language learners when they are using authentis. t€Ekerefore well-written simplified
versions of authentic texts are used to artifigiafhise the level of reading
comprehension for students of English. As a regulpils can make vocabulary gains
with each text they deal with in the classroom.sTinelps the learner develop a deeper
and more accurate understanding of word meaning. ide of simplified texts for
implicit vocabulary learning does, however, havaitations. While these simplified
texts are an excellent means through which pupdsnl high-frequency lexis, they are
not likely to include much of the low-frequency iexthat is typically present in

authentic readings. For example, in the text “Canmgpmut in Rainy Weather” we found
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that the simplified version contains 82.24% oftft®00 high frequency words, but the
original is composed of only 72.13%. This showg tha learner is not exposed to low-
frequency lexis in the simplified text. He is nobtinated therefore to guess from

context.

Though a simplified text may serve the purpose afaphrasing the text in an
easier language, but it has a crucial weaknedsainittexcludes the necessary authorial
cues and cultural features of the text. Comprelbens achieved by removing words
and complete sentences which contribitehe meaning of the whole text, and those
learners need to learn. The simplified texts whidve few unknown words will
certainly reduce the opportunities for EFL learntrsensure that comprehension and

guessing can occur.
4.5.1 Potential benefits of simplified texts

Some specialists do think that there areaathges in using simplified texts for
pedagogical purposes. They make English more abtedsy stages and increase
students’ exposure to it. EFL textbooks shouldinciude literary texts in their original
version since the learners perceive literatureoageshing too difficult to understand, in
the context of both language difficulty and the mmeg of the text.If EFLs are
overwhelmed by the difficulty of a text (either laese of linguistic complexity, the
inherent difficulty of the subject matter, or a damation of both factors), they will be
unable to learn the content it presents. Thus, ande most salient benefits of text
simplification is the potential for increasing corapension and discarding frustration,
leading to greater academic success and self-eodel Linguistic simplification will
presumably make learners enjoy greater accesg tooticepts of a text instead of being
completely caught up with the difficulty of languwad-or example, simpler vocabulary
would allow a learner to focus on the essential mmegpof the passage without being
overly frustrated by unknown words. Learners waalkb enjoy greater ability to focus
on comprehension. They would be able to read maently. Shorter sentences, with
fewer subordinated clauses, might also be easiestfalents to parse. Also a well
simplified text should help to make explicit many the implicit references and
background knowledge required for complete undedstey. Text simplification might
help to alleviate the difficulties learners withffaiulties have when relying on

imprecise or incorrect background knowledge. Thgimal text usually comprises low
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frequency words which are obscure and inaccessliEarners with low or some level
of proficiency in English. In the original text ‘@kkwo portrait’ we find that it contains

41 words outside the three base lists. The usagfgeovords likeblessedness, cowries,
dazzling, fare, improvident, mournfuh the original text don’t help learners to
understand the central idea of the text. Hu andoNgtoint out that a new message
containing more than one word in 50 makes thed#fitult to understand. Whereas the
original text ‘Okonkwo’ includes 3.82 words in SMws it will be impossible for EFL

learners to understand the meanings of the unkweovds.
4.5.2 Potential drawbacks of simplified texts

On the other hand, some simplified textsodisthe original version, making it
potentially difficult to comprehend. These sim@di texts fall short of maintaining the
original of the subject matter, resulting in ina@ta content. Moreover, to become
language users, pupils need to be introduced ts textheir complete original versions,
instead of being exposed to predominantly simplifiexts. A text that is simplified may
prevent students from being exposed to the vocapalad text structures that they will
eventually need to learn. More importantly, restuiag text with easier words does
not necessarily improve comprehensigkithough texts should be easy enough for
students to understand, tasks that are too easgr n@wvide learners with the
opportunity to see what they can do, and thus nmalyug undermining confidence in
the long term. If students only read texts thay tb@n read easily, there is no reason to
practise and apply strategies; readers will onlghatrategic thinking if they read
authentic texts. ‘Coketown’ for example, in itsginial version is no-place and it is
clearly a bad place. Critics variously identifyith Manchester, Preston, and Oldham.
The text is in fact a utopian satire. Structuratlys based on a clear balancing of
opposites:black versuswhite masterversusman yesterdayversustomorrow Also
syntactic repetition is a linguistic trait Dickersmploys to symbolize the dull,
monotonous and homogeneous nature of the physfieaplace, examples beingjas’
is used 13 times antvere’ five times in the text. The recurring use of thensa
syntactic structure reflects the aberrant aspectheosociety in question; however, in
the simplified text this syntactic recurrence ig nalued. The stative verlwas’ is
repeated only six times arere’ twice, which makes the text lose its authorial cues

and communicative features.
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4.6 Conclusion

The sample texts in both MNB&nd ATChave been analyzed according to the

GSL two lists and the Academic Word List (AWL).Thesults have revealed that one
of the characteristics of an effective simplificatiis that it communicates meaning. If it
does not convey the same meaning as the originagnnot be considered as a true
effective simplification. Therefore if it is notithful to the content and authorial cues of
the original, it fails to achieve the communicatfuaction of the original text. Some of

the sample texts, which have been skilfully, sifigxdi preserving the variety in word

frequency distribution without prejudicing the cent can be considered a useful

preparation for students learning to read authenéssages.
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GENERAL CONCLUSION

In this work we have presented and evaluated tlylistst features and
pedagogical usefulness of simplified texts in seéeoy school first year English

textbooks:_My New Book of Englishnd At the Crossroad$n particular, we have

examined the distribution of word frequency and\siation according to General
Service List (GSL) and Academic Word List (AWL) time simplified text as compared
to the original one. We have also tried to analjlze simplified text in terms of
Swaffar’s (1985) characteristics of authentic mgsesalrhe collocations, repetitions,
redundancies and discourse markers and topic hihvieean examined, noted and
tabulated.

The RANGE analysis has revealed that the word &rqy distribution in some

simplified texts across the two corpora, My New Boof English and At the

Crossroadsis nearly as varied as that in the original oFtee preservation of essential
stylistic features of an authentic English texthia simplified version has been shown in
the areas of language and content. It is also fabad patterns of use of structure,
discourse markers, redundancy, and collocatiomaegly similar in both the original

text and simplified one. Therefore, well-writtermgilified texts can be considered a

useful preparation for learners to read more ads@nar totally authentic English texts.

However, in some other simplified texts, the infatman given is less detailed
than in the original version. The reduction in detas somewhat altered the author’'s
intent and the information given in the simplifiéelxt. Also the simplicity of the
structure and vocabulary has made the simplified &ppear flat, leaving a bland
distortion of the authentic version. It has failedgive the learners the opportunity to

play “psycho-linguistic guessing games with unknown \8bdi@&waffar, 1985: 18)

Our study has indicated that the reading passag®NBE and ATCand the

teaching of reading have not yet made much impaatamprehensibility and learning

English. As a result, there is much room for imgnoent in how textbooks are written.

The problem is that simplification may in some cas®wke a text more difficult to

read because the author’s intent is distorted awhuse learners’ beliefs about the
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lexical difficulty of specific words often diffetWords that one individual judges as
difficult may be judged as easy by another (Caniph@B7).

As the use of authentic texts may advance learpedBciency, teachers should
try to adapt them in their lessons. Fully-realizgpadded texts also provide suitable
conditions for guessing unknown words from cont&ittis suggests that well-written
simplified texts can be, for EFL learners, usedaihentic and typical native English.
As learners advance, they should be presented avittariety of authentic written
material. This will enable them to learn exclusyvéhrough sell-discovery and may
increase their motivation, because learners aremastly reading for the teacher or
studying specific features of language, but alsgfeasure and entertainment.

Many of the attempts to address this problem haen o suggest that texts need
to be presented either in understandable authéfrglish or in a well-simplified
version preserving the stylistic features and ththa’s intent of the original. Also
effective reading strategies and techniques eegled to be used with the learners in

the classroom. This will enhance their understamndintext material.

Our research in the area of text simplificatiorMNBE and_ATCindicates that

the Ministry of National Education does need totipatarly consider the need for the
inclusion of authentic texts and the improvemehtext simplification not only in

content, but also in the organization and styltheftext.

This work follows from the premise that analysinglavaluating the simplified
text included in the Ministry-approved textbooksNBE and _ATCis the best measure

of an accurate and objective assessment of itsgpegdzl effectiveness in the
classroom. However, the consideration of the datahe present work does not
encompass an exhaustive treatment of all simpligeds in the two textbooks. Given
that this review is necessarily restricted only thee secondary school first year
textbooks, it should be seen as a preliminary nmyguito an analysis of the simplified

text and its treatment in Ministry-approved EFLttooks.

The analysis of such a corpus of simplified textshe secondary school EFL
textbooks can provide data whicican allow attestable inferences to be drawn

concerning the degree of artificiality or constredhess of such a language compared
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with the naturally occurring text(Carter, 1987:182). Findings from such a futucelgt
could provide empirical evidence towards a congitilen of informed changes in the
Algerian EFL textbook development process for AMipi@ved EFL textbooks used in
secondary school EFL instruction.
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ABSTRACT

The coursebook texts are usually used to pradtseskill of reading. Simplified
texts are mostly used for the practice of flueratdieg with the pedagogical aims of
building word recognition automaticity and examupithe text to extract grammar, and
other stylistic and linguistic features. Howeves, far as their pedagogical usefulness
and applicability in second and foreign languagechéng is concerned, it is worth

examining whether these texts preserve the styfistitures of authenticity or not.

This study examines the stylistic features and ityuaf simplified texts in the
secondary school first year textbooks: My new boblEnglish (henceforth: MNBE)

and AT the Crossroad$éenceforth: ATC). Five passages from MNBEd three from

ATC are compared with their original version. The cangbn uses a computer
program, RANGE (Nation & Heatley, 2003) to analylze distribution and occurrence
of high and low frequency words in the texts. Alsbe authorial cues, structure,
collocations, redundancies, discourse markers apit thave been considered and
examined. This study also takes issue with the greglaal effectiveness of simplified

text for EFL learners.

The study reaches different conclusions. Some #iegbkexts do not preserve the
essential stylistic features of authentic Englisiits in the areas of language and
content. However, other texts which have beendkilisimplified have preserved the
variety in words frequency distribution without pudicing the content. This suggests
that well- written simplified texts can be, for ERtarners, experienced as authentic

English.

This work is composed of four chapters. The fitsapter defines and describes
the preliminaries concerning EFL instruction in él;n Secondary Schools: the
Ministry’s guidelines and objectives. The secondpthr is devoted to the theoretical
debates raised in the present dissertation. It alatges the critical theories
discussing the stylistic characteristics and pedagd usefulness of text simplification
in comparison with those of authentic messagespt€hahree delineates the materials,
methods, concepts used in this work, and outlireasirpeters adopted for computer

lexical listing occurring in both simplified texend their original version. The fourth



chapter presents and examines findings which coenfla treatment of variation in
word frequency distribution and Swaffar's stylistieatures of authentic text in the

simplified texts and their original version.

Keywords

Authentic text, collocation, content/topic, higilofrequency words, pedagogical

effectiveness, redundancy, Simplified texts, waadation.
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Appendix A : MNBE texts

Text 1(Simplified): MNBE, page 42

A TUNNEL UNDER THE SEA

Spain and Morocco are going to build a tunnel unide straits of Gibraltar. The
tunnel will join Tarifa in Spain and Tangiers in kdaco. It will help travellers reach
their destination very quickly. Travellers will ggom one continent to the other in half
an hour instead of the two hours the trip lasts.nOwginally, the Spanish wanted to
build a bridge, a very long bridge, but the cosswao high, eight times more than a
tunnel. Besides, it could be dangerous for thesskailing there. Work will probably
start in 1997. It should be completed by 2010. ilt wost approximately 8 billion

dollars. Most of the money will be given by the &oean Union.



Appendix A : MNBE texts

Text 1(Original): MNBE, page 42

A TUNNEL UNDER THE SEA

Spain and Morocco announced the construction aenad under the straits of
Gibraltar. It will join Tarifa and Tangiers. It Wwibe useful. People have to wait days
under a temperature of 40 degrees in the summerSphanish wanted to build a bridge,
but that would cost eight times more than a turam& might hamper sailing in the

straits.

The tunnel should be 28 kilometres long and 100resdbelow the sea-bed and
approximately 450 metres below water level.

Work will start as early as 1997. The tunnel stooé completed by the year
2010. The cost is estimated at 8 billion US doll@smpared to Eurotunnel, which was
technically more simple to build, the actual cossvit8 billion dollars, that is double the
amount originally forecast. The journey should t&ledf an hour rather than the two

hours it now takes. Most of the money should coramfthe European Union.



Appendix A : MNBE texts

Text 2: (Simplified), MNBE, page 66

THE TELEPHONE CALL
(Adapted from A Writer’s Notebook by W.S. Maugham)

We were spending the night in a hotel in a smalintin Texas. A lot of people
driving across the continent usually stop at trogeh Everyone went to bed early. At
ten o’clock a woman in one of the rooms was maldrnghone call to Washington. As
the hotel was made of wood, everybody could hesarty every word that the woman
said. She wanted to speak to a Major Tompkins beatdidn’t know his number. She
told the operator that he was in the War Departmé&hé operator told her that she
couldn’t get any Major Tompkins in Washington. Theman was furious. It was very
important, a matter of life and death she said. I& trying again and again every 15
minutes. She got more and more furious. She irdulte local operator and the
Washington operator. She made more and more niigieody could sleep. Furious
guests banged on her door asking her to stop saleg could sleep. But she kept
phoning and screaming and shouting that she hastto speak to speak to Major

Tompkins.

Finally at 4 o’clock in the morning, the operagmt the Major Tompkins. The
woman told her, “ Tell- Major —-Tompkins —that — lden't — want — to — talk — to —

him.



Appendix A : MNBE texts

Text 2: (Original): MNBE, page 67

THE TELEPHONE CALL

We were spending the night in a small town in Texdasvas a convenient
stopping place for people driving across the caminand the hotel was full. Everyone
went to bed early. At ten o’clock, a woman in orfetlte rooms put in a call to
Washington, and in the frame house, you could ptanly every word she said. She
wanted a Major Tompkins, but she didn’t know hisntner; she told the operator that
he was in the war Department. Presently, she gotoowashington, and when the
operator told her she couldn’t trace him, flew imtdemper and said that everyone in
Washington know Major Tompkins. It was very impaottashe said, and she had to
speak to him. She was cut off and a few minutes,|ghe tried again. She tried every
quarter of an hour. She abused the local oper@ter.abused the Washington operator.
She made more and more noise. Nobody could sledgnant guests rang down to the
office, and the night manager came up and triegetdher to be quiet. When he left her,
she started once more to ring the exchange. Shepamath rang. She shouted. Furious
men in their dressing-gowns, dishevelled womenrappers, went into the passage and
banged on her door telling her to stop making sehhmwoise, so that they could sleep.
She went on telephoning. She screamed that she gaudtflajor Tompkins; it was a
matter of life and death. At last she got him. &safour in the morning and no one in
the hotel had shut an eye. “Have you got Major Tkimg®” she asked the operator.
“You're quite sure you've got him? Is he on theel®i then, with concentrated fury,
spacing out her words to make them more emphakel = Major — Tompkins — that —
| - don’t — want — to —speak — to - him”.

With that she banged the receiver down.
W. S. MAUCHAM, A Writer's Notebook
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Text 3 :( Simplified), MNBE, page.70

CAMPING OUT IN RAINY WEATHER

Most people find camping a pleasant activity, esily young people who do
not have much money to spend on hotels. And campiggeat as long as the weather
is fine. But if it starts to rain, then you arefar problems. It is not pleasant at all. You
are completely wet and all your things are dampakes ages before you can find a
place which is not too bad and you and your friemggo fix the tent, while rain is still
pouring. After getting the tent up somehow, you iManmake a wood fire to prepare
something to eat. Everything is wet and making advfire is impossible. Thank god
you have brought your grand-mother’s old methylateqiit stove and all of you gather
around it. But unfortunately, because of all traahyall your food looks like soup. You
are exhausted, and you manage to sleep somehahamolhungry. In the morning you
find it impossible to speak, you have lost yourcesi because of the severe colds you

caught during the night
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Text 3: (Original): MNBE, page. 70

CAMPING IN A RAINY WEATHER

Camping out in rainy weather is not pleasant. &uening, you are wet through,
and there is a good two inches of water in the bodtall things are damp. You find a
place on the bank that is not quite so puddly bergtlaces you have seen, and you land

and lug out the tent, and two of you proceed tatfix

The rain’s pouring steadily all the time. It isfaitilt enough to fix a tent in dry
weather; in wet, the task is herculean. Insteatlehping you, it seems that the other
man is simply playing the fool. Just as you getryside beautifully fixed, he gives a
hoist from his other end and spoils it all. At lasthehow or other, the tent does get up
and you land the things. It is hopeless attempiinmake a wood fire so you light the

methylated spirit stove, and crowd round that.

Rainwater is the chief article of diet and suppére bread is two-thirds rainwater,
the beefsteak-pie is exceedingly rich in it, ane jiam and the butter and the salt, and
the coffee have all combined with it to make soifper supper you find your tobacco
is damp and you cannot smoke. And in the morningam all three speechless, owing

to have caught severe colds in the night.

Jerome K. Jerome, Three Men in a Boat
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Text 5: (Simplified), MNBE, page. 80

RULES FOR TEACHERS 1872

In 1872 rules for teachers were very strict and thad very little free time for
themselves, only one evening or two at the verytmidsey had many tasks to perform
everyday such as filling lamps, cleaning chimneysrpening pencils. They could have
one evening free or two to go to church or paytyit their fiancés. Every teacher had
to put some money aside for his or her old daysméie a charge for the society. Any
teacher who smokes or drinks alcoholic beveragegambles is considered as being a
bad person. The teacher’s personal life is orgdn®ehis or her employers by contract.
It was worse for women who had to remain singléhély married, they lost their jobs.
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Text 5: (Original), MNBE, pp. 80-81

RULES FOR TEACHERS 1872

1. Teachers each day fill lamps, clean chimneys.

2. Each teacher will bring a bucket of water and atkewf coal for the day’s
session.

3. Make your pens carefully. You may whittle nibs ke tindividual taste of the
pupils.

4. Men teachers may take one evening each week fatimgpurposes, or two
evenings if they go to church regularly.

5. After ten hours in school, the teachers may speaddmaining time reading the
bible or other good books.

6. Women teachers who marry or engage in unseemlyuobmdll be dismissed.

7. Every teacher should lay aside from each pay alg@dan of his earnings for
his benefit during his declining years so that hk mot become a burden on
society.

8. Any teacher who smokes, uses liquor in any forragdients pools or public
halls in any form, or gets shaved in a barber sldbgive good reason to
suspect his worth, integrity and honesty.

9. The teacher who performs his labor faithfully andhaut fault for five years
will be given an increase of twenty-five cents peek in his pay, providing the
Board of Education approves.

| wish to thank all of you for an excellenars to another school year. | would

welcome your suggestions and look forward to slgansights.
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Text 4: (Simplified), MNBE, p.77

‘1 WANT TO DO A TONY

Mr D., a man of 96 was caught by a radar trap gidih miles an hour in an area
where speed was limited at 30 miles per hour ( mphis was his first offence in over
70 years driving. When he was stopped by the potieerefused to give his age. Later
he wrote a letter to a newspaper complaining abiemutadar trap. He did not appear in
court. He admitted his offence by letter. After ttese, the judge said, “No evidence
was given about his age and we did not feel coragelb inquire about it. “ the
policeman operating the radar trap said,” “he dtllook 96. | thought he was in mid-
sixties.” Mr D. said he was 96 and in good hedith.was upset to be disqualified but
he was ready to take any test.

He first drove a motorbike in 1902 — and had nd@ms for more than 70 years.
He has no health problem and thinks that he’s avieen able to drive.
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Text 4: (Original), MNBE, p.77

1 WANT TO DO A TONY
Daily Mail, UK.

A motorist of 96 was fined £7 yesterday for spegdinhis first offence for 70

years motoring.

His licence was endorsed but he was not order¢égka driving test and his age

was not mentioned in court.

Mr D__, a widower, was caught by a radar trap ddihm. ph in a 30 m.ph area,
while travelling near his home in folkestone, lldsivember.

He refused to give his age to the police whenmtdpbut later wrote a letter to a
newspaper, complaining about the radar trap. He lsaiwas 96, and hoped to do “a

ton” around Brand’s Hatch on his hundredth birthday

Mr D., a retired docks executive, did not appaasourt yesterday. He admitted
the offence by letter.

After the case, the chairman of the magistratesni@ander Richard Bristow,
said, “I do not wish to comment on whether or nkhéw of the defendant’'s advanced
years. No evidence was given about his age andidvaal feel compelled to inquire

about it.”

Police Constable William Holton, one of the men rapieg the radar trap, said
afterwards, “He certainly didn’t look anywhere n@&é:. | thought he was in his middle

sixties.

Mr D. said, “Oh, I'm 96 all right, but I'm in gooshape. I'd have been a bit upset
if they’d disqualified me, but I've no doubt thatduld pass any test they might have

asked me to take.

| first drove in 1902__ a motorbike. More than sdyeyears of trouble free
motoring is not a bad record and I've got no oea® stop thinking that I'm one of the
safest drives on the road.

“Mind you, I'm still a bit annoyed aboutibhg caught. On that particular stretch of

road, 30 m ph is absurd.
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“l take regular medical check-ups and mygli and heart are first-class. | do not
need glasses and my hearing could be better,\mitlivays been fit to drive.



Appendix B : ATC texts

Text 1: (Simplified) ATC page. 41

OKONKWO
(Adapted fromrhings Fall Apart by Chinua Achebe)

Okonkwo was well known throughout the nine villagds was tall and huge. He
had a very dark complexion, a wide nose and bugkirews which gave him a fierce
look. At the age of eighteen he won a wrestling amatgainst Amalinze the Cat.
Amalinze was the greatest wrestler of the timewds called the Cat because his back
never touched the earth. It is this man whom Okankinrew to the ground twenty
years ago. His victory against Amalinze made himy ¥amous in his village, Umuofia.
In addition, Okonkwo was a very hard worker. Durthg planting season, he worked
daily from cock-crow until the chickens went to sbaHe became a wealthy farmer and

one of the greatest men of his time.

Unoka was Okonkwo's father. He was a thismdsome man with a gentle look.
In his day, he was lazy and improvident and waapable of bringing food to his wife
and children who were always hungry. He spent mbsiis time playing on his flute.
Unoka was never happy when people talked about wdact, he was a coward and

preferred to talk about music.

Okonkwo was different from his father. Hasaa man who liked action, so he was
the first to take up arms in defense of his villags courage against the British

invaders won him a place among the heroes of ibis.tr.

(Adapted fronThings Fall Apart)
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Text 1 : (Original), Chinua Achebe, Things Fall Apat, pp

OKONKWO

This passage opens things fall Apart, the firstehdy the well-known African writer,
Chinua Achebe. It introduces the main characteroi®kvo, and draws the distinction

between this man’s fame and success, and his fagh@or and undistinguished life.

Okonkwo was well known throughout the nine villagend even beyond. His
fame rested on solid personal achievements. Asiagyman of eighteen he had brought
honour to his village by throwing Amalinze the CAtnalinze was the great wrestler
who for seven years was unbeaten, from Umuofia baikb. He was called the Cat
because his back would never touch the earth. dtthia man that Okonkwo threw in a
fight which the men agreed was one of the fierséste the founder of their town

engaged a spirit of the wild for seven days an@ievghts.

The drums beat and the flutes sang andpketators held their breath. Amalinze
was a wily craftsman, but Okonkwo was as slipperyish in water. Every nerve and
every muscle stood out on their arms, on theirgastd their thighs, and one almost

heard them stretching to breaking point. In the ®@kdnkwo threw the Cat.

That was many years ago, twenty yearsaepand during this time, Okonkwo’s
fame had grown like a bush-fire in the harmattae.was tall and huge, and his bushy
eyebrows and wide nose gave him a severe look.regthed heavily, and it was said
that, when he slept, his wives and children inrtbbeit houses could hear him breathe.
When he walked, his heels hardly touched the groamdl he seemed to walk on
springs, as if he was going to pounce on somebblg.he did pounce on people quite
often. He had a slight stammer and whenever heawgsy and could not get his words
out quickly enough, he would use his fists. He hadatience with unsuccessful men.

He had no patience with his father.

Unoka, for that was his father's name, had dedytears ago. In his day he was
lazy and improvident and was quite incapable ohKimg about tomorrow. If any
money came his way, and it seldom did, he immelgiddteught gourds of palm-wine,
called round his neighbours and made merry. He yavgaid that whenever he saw a
dead man’s mouth he saw the folly of not eatingtvame had in one’s lifetime. Unoka
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was, of course, a debtor, and he owed every neigtdmme money, from a few cowries

to quite substantial amounts.

He was tall but very thin and had a slight stobje wore a haggard and
mournful look except when he was drinking or playon his flute. He was very good
on his flute, and his happiest moments were the dwthree moons after the harvest
when the village musicians brought down their mstents, hung above the fireplace.
Unoka would play with them, his face beaming witbsBedness and peace. Sometimes
another village would ask Unoka’s band and theirciteg egwugwuto come and stay
with them and teach them their tunes. They wouldogsuch hosts for as long as three
or four markets, making music and feasting. Unakeedl the good fare and the good
fellowship, and he loved this season of the ye&aemthe rains had stopped and the sun

rose every morning with dazzling beauty.
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Text 2: (Simplified) ATC: page 46

COKETOWN
(Adapted fromHard Times by Charles Dickens)

Coketown was a town of red brick. It was a towrunhatural red and black like
the painted face of a savage. It was a town of macphand tall chimneys, out of which
interminable serpents of smoke trailed themseleesefrer and ever, and never got
uncoiled. It had a black canal in it, and a rivdriah ran purple with ill-smelling dye.
Vast piles of building full of windows trembled aflay long because of the piston
engines of the machines, which worked up and downatonously like a melancholy
elephant.

Coketown contained several large streets all W&ey one another, and many
small streets still more like one another. The peeyho lived there were also like one
another. They all went in and out at the same htwvgork in the textile factories near
their homes.

You saw nothing in Coketown but some rare facgiti€he infirmary stood next
to the town hall. The library was opposite the M&@kumchild school. The bank was
between the old church and the prison. All pubigcriptions were written in black and
white. So all the buildings looked like one anothEnere was neither a leisure center

nor a public library where children could go.

(Adapted from charles Dickenbiard Times )
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Text 2: (Original), Charles Dickens, Hard Times, pp19-20

COKETOWN

It was a town of red brick, as of brick that woublave been red if the smoke and
ashes had allowed it; but as matters stood it wasva of unnatural red and black like
the painted face of a savage. It was a town of machand tall chimneys, out of which
interminable serpents of smoke trailed themseleesefrer and ever, and never got
uncoiled. It had a black canal in it, and a riveattran purple with ill-smelling dye, and
vast piles of building full of windows where thesas a rattling and a trembling all day
long, and where the piston of the steam-engine a&brkonotonously up and down like
the head of an elephant in a state of melancholgness. It contained several large
streets all very like one another, and many sntadlets still more like one another,
inhabited by people equally like one another, whavant in same pavements, to do the
same work, and to whom every day was the same stergay and to-morrow, and

every year the counterpart of the last and the. next

These attributes of Coketown were in the main iassgpge from the work by
which it was sustained; against them were the wotke set off, comforts of life which
found their way all over the world, and elegan@édife which made, we will not ask
how much of the fine lady, who could scarcely biahear the place mentioned. The

rest of its feature was voluntary, and they weesé¢h

You saw nothing in Coketown but what was severabykful. If the members of
a religious persuasion built a chapel there __asnthde it a pious warehouse of red
brick, with sometimes (but this is only in highlynamental examples) a bell in a
birdcage on the top of it. The solitary excepticamsvthe New Church; a stuccoed edifice
with a square steeple over the door, terminatindour short pinnacles like florid
wooden legs. All the public inscriptions in the towvere painted alike, in severe
characters of black and white. The jail might hédezn the infirmary, the infirmary
might have been the jail, the town-hall might haeen either, or both, or anything else,
for anything that appeared to the contrary in trecgs of their construction. Fact, fact,
fact, everywhere in the material aspect of the tofant, fact, fact, everywhere in the
immaterial. The M’ Choakumchild school was all faatd the school of design was all

fact, and the relations between master and man alefact, and everything was fact
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between the lying-in hospital and the cemetery, @hdt you couldn’t state in figures,
or show to be purchasable in the cheapest marketsaleable in the dearest, was not,

and never should be, world without end, Amen.
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Text 3: (Simplified) ATC, page 103

TELECOMMUNICATIONS
(Adapted fromHutchinson Encyclopedia, 2001, p 10411

Fromthe time of primitive man, humans have wanted to communicate through
space.Centuries agqg men used drums to send and receive messageshanaifor

example, this means of communication is calledkita drums’.

However, communication through drums and othernwesas not satisfactory
over very long distances. Long-distance voice comipation became possible only in
1876 when Alexander Graham Bell invented the tedeph Twenty-three years later,
Italian inventor Guglielmo Marconi used Heinrich re#s discoveries about
electromagnetic waves to invent another means letdexmunications. It was the
‘wireless’ telegraph, and it was the ancestor @& thadio. It allowed communication

between England and France in 1899.

There was still a problem with long-distance vo@m@nmunication via micro-
wave radio transmission. The transmissions followeedtraight line from tower to
tower. So the system was impracticable over the Ise&945, science fiction writer,
Arthur C. Clarke, suggested a solution. He propoaesgystem of communications
satellites in an orbit, 35,900 km above the equatbe satellites would circle the earth

in exactly 24 hours.

Today, it is possible to communicate internatipndly satellite. The latest
satellites can carry over 100,000 simultaneous emations. By the year 2050,
electronic information technology will have transfed world business, schools and
family life.

Adapted fromHutchinson Encyclopedia, 2001, p 1041
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Text 3: (Original), Hutchinson Encyclopedia, 2001, p 1041

TELECOMMUNICATIONS

Telecommunications are communications over a distagenerally by electronic
means. Long distance, voice communication was pi@te1876 by Alexander Graham
Bell when he invented the telephone. Today it isssgme to communicate
internationally by telephone cable or by satelitemicrowave link, with over 100,000
simultaneous conversations and several televishamrels being carried by the latest
satellites. The first mechanical telecommunicai@ystems were a semaphore and
heliograph (using flashes of sunlight), invented tie mid-18' century, but the
forerunner of the present telecommunications age twa electric telegraph. The first
practicable telegraph instrument was invented byllidsh Cooke and Charles
Wheatstone (1802-1875) in Britain 1837 and usedaldyway companies. In the USA,
Samuel Morse invented a signalling code, which stif used, and a recording

telegraph, first used commercially between Englamd France.

The drawback to long-distance voice communicatioa microwave radio
transmission is that the transmissions follow aight line from tower to tower, so that
over the sea the system becomes impracticablelui@owas put forward 1945 by the
science-fiction writer Arthur C Clarke, when he posed a system of communications
satellites in an orbit 35,900km/22,300mi abovedfeator, where they would circle the
Earth in exactly 24 hours, and thus appear fixethersky. Such a system is now in
operation internationally. The satellites are chlieostationary satellites (syncoms) the
first to be successfully launched, by Delta rodkein Cape Canaveral, was syncom 2
in July 1963.
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Processing file: ‘Tunnel’ Simplified (MNBE)

Number of lines: 2
Number of words: 117

Reading: E:\wplace\RANGE32\BASEWRD1.txt
Reading: E:\wplace\RANGE32\BASEWRD?2.txt
Reading: E:\wplace\RANGE32\BASEWRD3.txt

WORD LIST TOKENS/% TYPES FAMILIES
one 96/82.05 60/77.92 55
two 5/ 4.27 5/ 6.49 5

three 1/ 0.85 1/1.30 1

not in the lists 15/12.82 11/14.29 72?77
Total 117 77 61

Number of BASEWRDL1.txt types: 4119 Number of BABED1.txt families: 998
Number of BASEWRD?2.ixt types: 3708 Number of BABED2.txt families: 988
Number of BASEWRD3.txt types: 3107 Number of BABED3.txt families: 570
Table of Ranges: Types

77 Words appear in 1 input files

Table of Ranges: Families

61 Words appear in 1 input files

Types Found In Base List One

TYPE RANGE FREQ F1
A 1 4 4
AN 1 1 1
AND 1 2 2
ARE 1 1 1
BE 1 3 3
BESIDES 1 1 1
BRIDGE 1 2 2
BUILD 1 2 2
BUT 1 1 1
BY 1 2 2
COMPLETED 1 1 1
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Types Found In Base List Two

TYPE RANGE
BILLION 1
ORIGINALLY 1
PROBABLY 1
QUICKLY 1
TRIP 1

Types Found In Base List Three

TYPE RANGE
APPROXIMATELY 1

LIST OF FAMILY GROUPS

BASE ONE FAMILIES RANGE
A 1
AND 1
BE 1
BESIDE
BRIDGE
BUILD

BUT

BY
COMPLETE
COST
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FREQ F1
1

1 1

1 1

1 1
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FREQ F1
1

FAFREQ 1F

5 5
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Types Not Found In Any List

TYPE

CONTINENT
DESTINATION
EUROPEAN
GIBRALTAR
MOROCCO

SPAIN
SPANISH
STRAITS

TANGIERS

1 3 3 3
1 1 1 1
1 1 1 1
1 1 1 1
1 0 1 1
1 0 1 1
1 1 1 1
1 1 1 1
1 1 1 1
1 10 10 10
1 1 1 1
1 0 1 1
1 0 1 1
1 3 3 3
1 1 1 1
1 0 2 2
1 1 1 1
1 1 1 1
1 1 1 1
1 2 2 2
1 0 1 1
1 6 6 6
1 1 1 1
RANGE TYFREQ FAFREQ F1
1 1 1 1
1 0 1 1
1 0 1 1
1 0 1 1
1 1 1 1
F1
1 0 1 1
RANGE FREQ 1F
1 1 1
1 1 1
1 1 1
1 1 1
1 2 2
1 2 2
1 1 1
1 1 1
1 1 1
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Processing file: ‘Tunnel’ Original (MNBE)

Number of lines: 6
Number of words: 148
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Reading: E:\wplace\RANGE32\BASEWRD1.txt
Reading: E:\wplace\RANGE32\BASEWRD?2.txt
Reading: E:\wplace\RANGE32\BASEWRD3.txt

Marking file: E:\wplace\tunnelorig.txt
as E:\wplace\tunnelorig.mrk

WORD LIST TOKENS/%

one 11658
two B76
three 2470
not in the lists 18/12.16
Total 148

TYPES FAMILIES
66/71.74 61
8/ 8.70 8
4/ 4.35 4
14/15.22 279777
92 73

Number of BASEWRDL1.txt types: 4119 Number of BABED1.txt families: 998
Number of BASEWRD?2.txt types: 3708 Number of BABED2.txt families: 988
Number of BASEWRD3.txt types: 3107 Number of BABED3.txt families: 570

Table of Ranges: Types
92 Words appear in 1 input files
Table of Ranges: Families

73 Words appear in 1 input files

Types Found In Base List One

TYPE RANGE
A 1
ACTUAL 1
AMOUNT 1

AN 1
AND 1

AS 1
AT 1

BE 1

FREQ F1
4 4
1 1
1 1
1 1
5 5
2 2
1 1
3 3
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WANTED 1 1 1
WAS 1 2 2
WATER 1 1 1
WHICH 1 1 1
WILL 1 3 3
WORK 1 1 1
WOULD 1 1 1
YEAR 1 1 1
Types Found In Base List Two

TYPE RANGE FREQ F1
BILLION 1 2 2
COMPARED 1 1 1
DOUBLE 1 1 1
JOURNEY 1 1 1
KILOMETRES 1 1 1
METRES 1 2 2
ORIGINALLY 1 1 1
TEMPERATURE 1 1 1

Types Found In Base List Three

TYPE RANGE FREQ 1F
APPROXIMATELY 1 1 1
CONSTRUCTION 1 1 1
ESTIMATED 1 1 1
TECHNICALLY 1 1 1

LIST OF FAMILY GROUPS

BASE ONE FAMILIES RANGE TYFREQ FAFRE F1
A 1
ACTUAL 1
AMOUNT 1
AND 1
AS 1
AT 1
BE 1
BELOW 1
BRIDGE 1 1
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Appendix C :Sample Analysis Results

KILOMETRE 1 0 1 1
METRE 1 0 2 2
ORIGIN 1 0 1 1
TEMPERATURE 1 1 1 1
BASE THREE FAMILIES RANGE TYFREQ FAFREQ F1
APPROXIMATE 1 0 1 1
CONSTRUCT 1 0 1 1
ESTIMATE 1 0 1 1
TECHNICAL 1 0 1 1
Types Not Found In Any List

TYPE RANGE FREQ F1
ANNOUNCED 1 1 1

EUROPEAN 1 1 1
EUROTUNNEL 1 1 1

FORECAST 1 1 1
GIBRALTAR 1 1 1

HAMPER 1 1 1

MOROCCO 1 1 1

SEA-BED 1 1 1

SPAIN 1 1 1

SPANISH 1 1 1

STRAITS 1 2 2

TANGIERS 1 1 1

TARIFA 1 1 1

TUNNEL 1 4 4



LIST of ABBREVIATIONS

AME: Algerian Ministry of Education

ASCIIl: American Standard Code for Information latesinge
ATC: At the Crossroads (textbook, 2005)

AWL: Academic Word List (Coxhead, 2000)
CLT: Communicative Language Teaching

DOS: Disk Operating System

EFL: English as a Foreign Language

Exe: Execute

GSL: General Service List (West, 1953)

MNBE: My New Book of English (textbook, 2001)
PC: Personal Computer

PBL: Project-Based Learning
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ABSTRACT

Le texte du manuel scolaire est souvent utilisér geermettre a I'apprenant
d’exercer la capacité de lecture. Le texte simpliist généralement utilisé pour
apprendre la lecture et la langue. Cette lecture mestivée par des objectifs
pédagogiques d’automaticité de reconnaissance dabutaire et d’étude de texte par
I'extraction de structures grammaticales et autisggects stylistiques et linguistiques du

texte.

Cependant en ce qui concerne l'utilité et 'apditieé pédagogiques du texte
simplifié, c’est important de savoir si le texte&perve les caractéristiques textuelles de
'authenticité. A cette effet, cette étude exanmlie® caractéristiques stylistiques et la
qualité du texte simplifié dans les manuels de pFmmannée d’enseignement
secondaire ;_ My New book of Englistdorénavant . MNBE et At the Crossroads
(dorénavant : ATC)

Cinqg textes du MNBEet trois autres de AT©Ont été choisis et puis comparus
avec leurs versions originales. Pour la comparaisons avons utilisé un logiciel
informatique appelé RANGE (Nation et Heatley 208f) d’analyser la distribution et
'occurrence des mots de haute et basse fréquemce l@ texte. Nous avons aussi
considéré et examiné les caractéristiques stylietiq suivantes: Collocations,
redondance, connecteurs et theme du texte. Cettke éta aussi abordé I'utilité et

effectivité du texte simplifié pour les apprenaasi’anglais comme langue étrangeére.

Dans cette recherche, nous avons parvenu a delusions différentes une partie
des textes simplifiés n'ont pas préservé les cargtiques stylistiques de la version
authentique, dans les champs de langue et contapendant, quelques textes qui ont
été habilement simplifiés ont montré une variétéssequivoque dans la distribution de
la fréequence des mots sans porter préjudice alerordu texte. Ceci suggere que le
texte simplifié habilement écrit peut étre, pows &pprenants, expérimenté comme un

texte authentique.



Cette étude est constituée de quatre chapitregrdmier chapitre définit et décrit
les préliminaires concernant I'enseignement dargue Anglaise dans le secondaire :
les orientations et objectifs de I'enseignemeniadgue anglaise. Le deuxiéme chapitre
est réservé au débat théorique soulevé dans lemnpeéslissertation. Les théories
discutent les caractéristiques stylistiques efd@fvité pédagogique du texte simplifié
par comparaison avec celles du texte authentigeetrdisieme chapitre délinée le
matériel, méthodes et concepts utilisés dans éeaitie. Il délimite aussi les parametres
adoptés pour le listing informatique du lexiquaclus dans le texte simplifié et la
version originale. Le quatrieme chapitre présentexamine les résultats qui compare
le traitement de la variation de distribution de fléquence des mots, et les
caractéristiques stylistigues du message authentigu.Swaffar dans le texte simplifié

et sa version originale.

Mots clefs:
Texte authentique, texte simplifie, collocationntamu/sujet, mots de haute / basse

fréquence, efficacité pédagogique, redondanceatvami lexicale.
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