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Introduction

The present study investigates the phenomenon of « polysemy » a single lexical form with
two or multiple related senses. While polysemy is largely unproblematic from the perspective
of communication, it poses a range of theoretical and descriptive problems. Basically, every
word has one first meaning and other secondary meanings which are, in a way or another,
related together on the one hand and to the first meaning on the other. Students have to
understand the meaning of words in their context to produce a coherent target text, becuase
although there are many students have a good mastery of English vocabulry, grammar....etc

but they find difficulties in trnslating polysemous words.

Statement of Purpose

The major aim of this study is to shed light on polysemy as a difficult task when it
comes to English Arabic translation. The students should understand the meaning of words in
source text clearly so that they are translated successfully. We have mainly chosen second
year English students the ones dealing with translation at the Department of English language
at Kasdi Merbah University of Ouargla. The students need to understand the meaning of
words in their context to produce a coherent target text, in other words; sometimes students
fail in rendering the message from Arabic into English that is because they do not get the right
meaning of the words or in fact the key words and the difficuties of some words in English
when they take other contexts.
Statement of the Problem

This research aims at checking the difficulties of English words, in general, and
polysemous words, in particular, which prevent students during the process of translation. It
also attempts to find out what might help them in translating English polysemous words
successfully.
Research Questions

The main questions to be asked in this destertation are the following:

Why do 2™ year LMD students of English at University of Kasdi Merbah Ouargla face
difficulties in translating English polysemous words into Arabic?

Does the context of the sentence help students in translating polysemous words

successfully?
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Hypothesis

This research may confirm or may cancel the following hypothesis:

If 2" year LMD students of English at University of Kasdi Merbah Ouargla put the
different contexts of the polysemous words into consideration, they will translate them
successfully.

Tools of Research

In the present study, we designed a questionnaire for gaining insights, from the
subjects, about their points of view towards translation and their ways used during translating
their handouts. The test contains six samples, each sample contains three exmples to be
translated and then to be analysed.

Structure of the Dissertation

The present dissertation will be divided into two main sections: theoretical part and
practical part. The first part deals with an overview about polysemy and the problem of
definition, Semantics within a context as well as an overview about some problems of
translation, then in the end the context. The second part is devoted to the empirical study to
testing the hypothesis, it deals with the collection and analysis of data, besides; discussion of

the results obtained, the findings and the recommendtions we shall present at the end.
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Chapter One

Translation and Polysemy

Introduction

The main questions to be asked for the study of lexical semantics is whether, and to
which degree, the paths of sense developments are predictable, given a certain lexical source.
Translation theorists agree that translation is understood as a transfer process from a foreign
language—or a second language—to the mother tongue. This transfer included some
particular problems in the translation process such as the problems of ambiguity, problems
that originate from structural and lexical differences between languages, in the sense that it is
not clear how they should be represented, or what rules should be used to describe them.
Such lexical features were a great motive for this study to investigate and decide on the
degree of their difficulty so as to be able to identify the sources of difficulty involved in them
and suggest some solutions for them.

The first chapter deals with translation and polysemy begins with casting light on
translation, its definition, its types, and mainly semantic and communicative translation. Then
we shall move to Semantics and its definition. The main focus in this chapter will be on
polysemy and some traditional views of it. The chapter deals also with some scholars’ points
of view concerning the ambiguity and vagueness. Finally the chapter ends up with polysemy
and lexical pragmatics.

I.1. Lexical Translation Problems

The definition adopted in this study could be that a lexical translation problem is
whatever presents obstacles in transferring the content of one piece of language into another
whether the latter are an element (word), or a string of elements (clause or a phrase). Of
course, the degree of obstacle varies in intensity, leading one to the assumption that
translation problems fall under different ranks in terms of challenge.

As a lexical problem, Ghazala (1995: 91) claimed: “the main problem for students is
that in most cases they understand all synonymous words as absolute synonyms only”.
Although students are aware that in almost all languages there’s no total sameness between
words, they face problems when translating these words. Baker (1992: 20) argued that
translation problems at word level arise for translators because there is no equivalence at word

level between different languages. But what is important in Baker’s discussion is lexical
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meaning. Baker said, “Non-equivalence at word level means that the target language has no
direct equivalent for a word which occurs in the source text.”
I.1.1. Lexical Structure in Semantics

There are various lexical problems in translation expected to be encountered students.
This study will be deal with the lexical problems of using polysemy. Within the field of

lexical semantics, polysemy is of main concern.

1.1.2. What is Polysemy?
1.1.2.1. The Concept of Polysemy in English

“Polysemy” or “multiplicity” of meaning is considered a common feature of English
and Arabic, since it exists in both languages. The existence of this linguistic phenomenon
creates lexical problems in many cases, especially when they are dealt with as monosemous
words or even when the translator is indifferent to the linguistic context and the relations that
hold among the constituents of a linguistic stretch.

Many definitions have been given to the concept of polysemy. Ullman (1967: 159)
defines polysemy as a “situation” in which the same word has two or more different
meanings. He adds that polysemy is a fundamental feature of human speech which can arise
in a multiplicity of ways. Nida (1969: 63), on the other hand, does not consider polysemy to
be a crucial problem for the translator, since the different meanings of a single word are rarely
in competition, for they do not only have relatively well defined markers which help to
differentiate the meanings, but so often they are so diverse as not to compete with one another
for the same semantic domain. Kharma & Hajjaj (1989: 64) believe that polysemy is closely
connected to homonymy and it occurs when a word has more than one meaning. Ghazala
(1995: 98) regards polysemy as one of the major distinguishing characteristics of both English
and Arabic, and it may be English more than Arabic. As for Finch (2000: 173), polysemy is a
sense relation in which a lexeme has acquired more than one meaning. He adds that a word
which is capable of more than one meaning is polysemic. From this, one can define polysemy
as a case in which a single word has multiple meanings; each of these meanings has to be
learnt separately in order to be understood. The following example illustrates our notion: the
term flight, for example, can mean all of the following: (1) the power of flying; (2) an air
journey; (3) a series of steps; (4) a digression; (5) a unit of air force, (Finch: 2000: 173).
1.1.2.2. The Concept of Polysemy in Arabic

Arab linguists, on the other hand, referred to the concept of polysemy as “istirak lafzi”.

For Al-Jurjani (1954: 365), polysemous words tend to be unrelated and no clear relation
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among them can be realized. As-Suyti (1971: 384) argues that polysemy would enrich the
language and make it more capable of representing the physical world around us. But he
denies that “istirak™ is based on the idea that one word has different meanings. On the
contrary, he argues that all kinds of “istirak” of one single expression had one general
meaning. So, many meanings will be attached to the original meaning of a particular word
and they will develop in the course of time of that expression (ibid). In contrast, Ibn Darstwini
(1974: 538) denies the existence of polysemous words in Arabic and he affirms that if the
polysemous words exist, this would be due to two reasons: first, if they occur between two
different languages and the second reason is the omission or the economy of speech.
According to Al-Munjid (1999: 15) polysemy is one of the most common linguistic
phenomena in all languages. He defines polysemy as multiplicity of meaning; a case in which
one word has different meanings.

Polysemy carries different meanings across English and Arabic language. This is apparent
through the text below that illustrates the use of polysemous words in both English and
Arabic;

I visited my uncle in his office last week. He was busy doing a lot of things. | made my
decision to leave but he made me wait so | made some coffee and stayed.
Text:

The word "make" has more than one interpretation. However, these interpretations
seem to have related meanings. In contrast, the same word “make” cannot be used in Arabic
to carry more than one meaning even if their meanings are related. There are different
interpretations for every use of “make” in Arabic that give specific meanings. In the sentence,
“I made my decision fo leave’’ different equivalents can be used for translating "made™ into
@8 wial) The other translation by using one word for both the verb "made™ and the noun
"decision” is <__3. On the other hand there are other translations for the same words which
are inappropriate counterparts )8 <las sl 58 0 and then this kind of translation is
incorrect translation ) 8 clee 5l ) 8 cixina, In the second sentence accurate. Many students
suppose that the verb "forced” refers to the implied meaning of the verb "made" in this
context. They may translate it into 5=l while few students may give acceptable answers by
translating it into k=), And who have not background on translation may use inappropriate
counterparts such as = or incorrect equivalents. As for the third sentence in the above text
most of students may use the correct counterpart as it is well known to them. They may
translate it into < to prepare whereas may be few of students could use acceptable

translation as <=ua or may give inappropriate translation by choosing <,
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1.1.2.3. Background

The fact that a word may be associated with several meanings was addressed at least
as early as the writings of Aristotle (Barnes 1984). In the opening of Categories, Aristotle
distinguishes between synonymy (‘univocity’) and homonymy (‘multivocity’, ‘being spoken of
in many ways’). Two things, a and b, are synonymous or univocal if they are both called by
the same name F, and the definition of F is the same for both of them, whereas a and b are
homonymous if they are called by the same name F, but the definition of F for a does not
completely overlap with the definition of F for b (Shields 2009).2 An example of synonymy
IS the occurrences of human in ‘Socrates is a human’ and ‘Plato is a human’, where the things
named by the word human are the same in both cases.3 An example of homonymy is the
occurrences of bank in ‘John went to the bank to open a savings account’ and ‘Plato and
Socrates had a picnic on the bank’, where the things that are named by bank (‘financial
institution’, ‘riverbank’) have distinct definitions.4 Furthermore, as the definition above
states, homonymy also includes those instances of things called by the same name that have
partially overlapping definitions. Consider the occurrences of healthy below:

(1) a. Socrates is healthy.
b. Socrates’ exercise regimen is healthy.
c. Socrates’ complexion is healthy.

These three predications of healthy are non-univocal. In (1)a the meaning of the
predicate is roughly ‘is physically fit’, in (1)b. it means ‘promotes health’, and in (1)c. it
means ‘is indicative of health’. As Aristotle observed, the meanings of healthy in (1)b. and
(1)c. are both dependent on the meaning of healthy in (1)a, which is contained as part of their
definitions. This is referred to as a kind of core-dependent homonymy (Shields 1999; Owen
1960 termed this 'focal meaning'), that is, an intermediate case between univocity and full
homonymy.

Until relatively recently, almost all theories of linguistic semantics were based on
these classical ideas about necessary and sufficient application conditions for concepts, as
manifested most notably by Katz’s semantic theory (1972; Katz and Fodor 1963; Katz and
Postal 1964). Katz’s approach takes word meanings to be constituted by definitions, and lists
as many meanings for a word as there are sets of necessary and sufficient conditions for its
application. In contemporary linguistic theory this view is still held by a number of scholars,
most notably by those working within Anna Wierzbicka’s (1996) theory of Natural Semantic
Metalanguage (NSM).
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Another early mention of the issue of lexical meaning variation in the history of
Western philosophy is Locke’s (1975 [1689]) discussion of the English connective but and
Leibniz’s (1996 [1765]) subsequent critique of it (cf. Fiecke Van der Gucht and De Cuypere
2007). Locke saw but as being associated with a number of different meanings (e.g. it may
express opposition, coordination, etc.), and expressed doubts about the possibility that they
could all be instantiations of a single more abstract meaning.

Leibniz, on the other hand, took issue with Locke’s claim that but has several different
meanings and argued that instead, we should try to reduce all the uses of a word to “a
determinate number of significations” (Leibniz 1996 [1765]: III, §4), by searching for a
‘paraphrase’ that is able to cover as much of the semantic variation of the word as possible.

Interestingly, this short discussion between Locke and Leibniz sums up the broad lines
of the traditional debate over polysemy. As (Ingrid Lossius Falkum), argued that ‘ ‘theories of
polysemy representation are often divided into ‘sense enumeration lexicons’ and ‘core
meaning approaches’. Sense enumeration lexicons, which take the representation of a
polysemous lexical item to consist in a listing of all its uses’’, bear a clear resemblance to
Locke’s position above, while core meaning approaches, which see polysemous lexical items
as being represented in terms of a highly abstract ‘core meaning’, which remains constant
across all its uses, strongly resembles Leibniz’s approach.

In general linguistics, Bréal (1924 [1897]) was the first to introduce the term
‘polysemy’ (‘polysémie’) to describe single word forms with several different meanings (cf.
Nerlich 2003). For Bréal, polysemy was primarily a diachronic phenomenon, arising as a
consequence of semantic change. Words acquire new meanings through use, but these do not
automatically eliminate the old ones. Polysemy, then, is the result of the parallel existence of
new and old meanings in the language; it is the ‘synchronic side’ of lexical semantic change.
However, Bréal also observed that, at the synchronic level, polysemy is not really an issue,
since the context of discourse determines the sense of a polysemous word and eliminates its
other possible meanings (Bréal 1924: 157).

These early insights of Bréal also underlie much contemporary research in lexical
semantics and pragmatics.

Following the advent of transformational-generative grammar in the late 1950s, with its main
focus on syntax, polysemy received little attention for several years (some exceptions are
Weinreich 1964, 1966; Anderson and Ortony 1975; Apresjan 1974; Caramazza and Grober
1976). However, with the development of cognitive grammar during the 1980s, polysemy

reappeared on the research agenda as a central topic in lexical semantics, in particular as a
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result of the pioneering studies of prepositional polysemy conducted by Brugman (1988) and
Lakoff (1987).

A central claim of these studies was that polysemy is not so much a linguistic
phenomenon as a cognitive one, resulting from the way in which our conceptual categories
are structured.

Today, there are broadly two main trends in the research on polysemy. One is the well
of polysemy research conducted within the cognitive linguistics framework, which has grown
out of the work by Brugman and Lakoff, as mentioned above, as well as Langacker’s (1987)
foundational work in cognitive grammar (e.g. Geeraerts 1993; Tuggy 1993; Cuyckens and
Zawada 1997; Dunbar 2001; Nerlich et al. 2003; Tyler and Evans 2003). The other is the
polysemy research conducted within computational semantic frameworks, which includes
most notably the generative lexicon account maintained by Pustejovsky (1995a), as well as
several others (e.g. Copestake and Briscoe 1996; Kilgarriff 1992, 1995; Kilgarriff and Gazdar
1995; Asher and Lascarides 2003; Asher forthcoming). In contrast to the cognitive linguistic
approaches, such computational approaches see polysemy as primarily a linguistic
phenomenon, arising from lexicon-internal computational processes.
1.1.2.4. The Problem of Definition

A standard textbook definition of polysemy is “the association of two or more related
senses with a single linguistic form” (Taylor 1989/2003: 144). In this section, three issues
which have a bearing on the definition and delimitation of polysemy will be considered,
including

(1) The distinction between polysemy and homonymy,

(2) The distinction between ambiguity and vagueness, and

(3) The connection between polysemy and contextual modulation of lexical meaning.
1.1.2.4.1. Polysemy and Homonymy

Weinreich’s (1964) distinction traditionally, polysemy 1is distinguished from
homonymy. In polysemy, the different senses of a single lexical item are seen as being related
in some non-trivial way, whereas in homonymy, the multiple encoding is a matter of
historical accident. An example of homonymy is the lexical form coach = 4fils /<2, which
encodes the entirely unrelated meanings ‘bus’ and ‘sports instructor’. It is standard to see
these as being represented as two different lexemes (COACH1 and COACH?2) in the mental
lexicon.

However, drawing the distinction between related and unrelated senses of a lexical

form is often far from a straightforward matter. The question is: What does it mean for two
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senses to be related? « The criteria that have been suggested include etymology and speaker
intuitions about unrelatedness vs. relatedness of meaning. »(Lyons 1977b). According to the
etymological criterion, two senses are homonymous if they are historically unrelated. On this
approach, the linguistic form file would be an instance of homonymy, as the sense ‘folder or
box for holding loose papers’ originates from the French word fil and the sense ‘tool with
roughened surface’ comes from the old English word féol. That these two senses came to be
associated with the same lexical form in contemporary English is thus a matter of historical
accident. According to the same criterion, the noun position, which has the senses ‘a
particular way in which someone or something is placed or arranged’ and ‘a person’s
particular view or attitude toward something’, would be polysemous as a result of the shared
etymological origin of its senses.

However, this way of distinguishing between polysemy and homonymy is
problematic if we are concerned with characterising the linguistic knowledge of speakers and
hearers. To illustrate, consider the English word cardinal. This word encodes the meanings
‘leader of the Roman Catholic Church’ or ‘North American songbird of the bunting family’.
The two senses are historically related; the male cardinals are mostly red in colour and so this
bird was named cardinal by virtue of its resemblance in colour to the red cassocks worn by
cardinals. According to the etymological criterion, then, cardinal would be polysemous.
However, many speakers of English may not be aware of this historical connection, and to
them the two senses may seem entirely unrelated (i.e. homonymous). So, distinguishing
between polysemy and homonymy on the basis of etymology does not, in many cases, capture
differences in speakers’ intuitions of semantic relatedness, and, although such etymological
considerations are no doubt useful to lexicographers in the making of dictionaries, it is
doubtful whether they are relevant to a synchronic analysis of polysemy.

Another criterion that has been suggested as a way to distinguish between polysemy
and homonymy is speaker intuitions about related and unrelated senses.

According to this criterion, two senses are polysemous if they are judged by native
speakers to be related, and homonymous if they are judged to be unrelated (or at least their
meanings are considered to be further apart than polysemous senses as in, e.g., cardinal).
Distinguishing polysemy from homonymy would thus depend on a sort of ‘folk etymology’.
A problem that arises in connection with this criterion is that sense relatedness appears to be a
matter of degree, and, moreover, judgements about the relatedness of the senses of a given
word are likely to be subjective (Lyons 1977b).
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1.1.2.4.2. Ambiguity and Vagueness

Many scholars discussed distinction in semantic theory is that between ambiguity and
vagueness (e.g. Kempson 1977; Cruse 1986; Atlas 1989; Geeraerts 1993; Tuggy 1993;
Williamson 1994). Traditionally, lexical ambiguity is seen as involving two or multiple
lexemes with distinct senses (and may, as we saw above, include both homonymy and
polysemy), and vagueness a single lexeme with a non-specific meaning (monosemyy), which is
contextually specified. Different kinds of vagueness are discussed in the literature, including
‘indeterminacy of meaning’, that is, cases in which the meaning of the lexical item appears to
be quite intangible, and ‘lack of specification’, that is, cases in which the meaning of the
lexical item is in principle quite clear but is very general (Kempson 1977: 125). The adjective
good has been mentioned as an example of indeterminacy of meaning, due to the range of
different senses it may express in describing different things (e.g. good knife/football
player/student/weather, etc.), as well as in describing the same thing (e.g. a good job could be
one that’s well paid, offers interesting tasks, has an inclusive social environment, gives a
certain social status, etc.).

Examples of vagueness due to lack of specification are terms such as teacher, cousin,
neighbour, etc., all of which are unspecified with regard to gender.

Several tests have been proposed for distinguishing between ambiguity and vagueness. These
can be divided into the following types:

(1) Logical tests.

(2) Linguistic tests, and

(3) Definitional tests (Geeraerts 1993, 1994).

An example of a logical test is the one proposed by Quine (1960: 129), according to
which a lexical item is ambiguous if it can at once be clearly true and clearly false of the same
thing. For instance, an assertion of ‘Rachida is wearing a light skirt’ would be true of a
situation where Rachida is wearing a black skirt made of a thin fabric of little weight, if light
is taken to denote the property ‘of little weight’, and false if light is taken to denote the
property ‘pale’. Thus, the adjective light is ambiguous according to the logical test.

Linguistic tests involve semantic restrictions on sentences that contain two occurrences
of the lexical item under consideration. If a grammatical construction requires semantic
identity between the two occurrences, ambiguous expressions will give rise to several
readings for the construction. For instance, Kempson’s (1977: 129) anaphora-based test
involves the use of the expression do so too (or so did Choukri, Choukri did/has/will/is too),

which demands identity of meaning of two verb phrases.7proposed by Zwicky and Sadock

Page 10



(1975). A verb phrase, then, is two-ways ambiguous if conjoining a do so too phrase to it
renders the whole sentence two-ways ambiguous, as in (2) and (3):

(2) Rachida wore a light skirt and Djamila did so too.

(3) Kamel went to the bank and his mother did so too.

Both sentences above have two readings because the same senses of light and bank must be
selected in each of the conjuncts, indicating that the expressions are ambiguous.

Compare with (4) and (5), where the expressions neighbour and good may be
distinctly specified in the two conjuncts (that is, so-called ‘crossed’ readings are allowable):
(4) Hassen is my neighbour and MekKki is too.

(5) The book is good and the cake is too.

According to Kempson’s test, then, neighbour and good are not ambiguous but vague,
and should thus be represented as single lexemes.

Another type of linguistic test is ‘co-predication’, which is taken as a diagnostic of

ambiguity if it gives rise to ‘zeugma’, that is, the oddity that results when two or more.

1.2. Semantics
1.2.1. Definition of Semantics
Semantics is the study of meaning. A word can have two sorts of meaning. First, it

may have 'reference' to the word for instance « red » describes the colour of blood; « chair »
refers to a piece of furniture, with legs and a back, on which a human being may comfortably
sit. Secondly, a word has 'sense’, which determines its semantic relation to other words, e.g.,
“narrow’’ is the opposite of “'wide’” and « crimson » refers to a colour that is a special sort
of «red » (we say that crimson is a hyponym of red). Every morpheme has a meaning. The
ending -er, added to a verb, derives a noun which refers either to the agent (e.g., writer,
player) or else to an instrument intended for the activity (e.g., cooker). Some morphemes have
different meanings with different kinds of words: un- indicates an opposite quality with an
adjective (e.g., kind, unkind), but a reverse action with a verb (e.g., tie, untie).
Meaning is also associated with the way in which words are combined to make phrases,
clauses and sentences. Compare the dog bite the postman and the postman bite the dog ==

IS Al e o ISU A iwhich involve the same word meaning but quite different sentence
meanings because of the different syntactic arrangements.
As language is used, meaning is both the beginning and the end point. A speaker has some
message in mind. He chooses words with suitable meanings and puts them together in

appropriate grammatical constructions; all these have established phonetic forms, which
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motivate how he speaks. A listener will receive the sound waves, decode them and if the act
of communication is successful-understand the speaker's message.

The study of language must pay close attention to meaning. We consider the meanings
of words, and their grammatical properties, and see how these interrelate. When a speaker of a
language encounters a new word he may first of all learn its meaning, and will then have a
fair idea of the morphological and syntactic possibilities; or he may first of all learn
something of how to use the word grammatically, and will help him to work out its meaning.
1.2.2. Semantic Translation Problems at Word Level

Many researches dealt and studied translation problems that undergraduate students
face in the translation process from the source language to the target language. Translation
problems are allocated various titles in according to many scholars, such as ‘challenges' and
‘pitfalls’ (Clark 2000: 20 9) others alternate between 'difficulties’ and ‘problems' (Pontiero
1992; Mauriello 1992). Newmark (1980) also uses problems and difficulties together, without
differentiating between the two labels. Ghazala (1995: 17) argued that a translation problem is
“any difficulty which makes us stop translating to think about it.”

According to Ghazala, these problems are due to either sound and lexis (word) or
grammar and style (1995). Newmark (1993: 2) characterized a translation problem as "a
stretch of text of any length which is not readily amenable to literal or word for word

translation".

1.3. Translation

There are various definitions of translation; Catford defines it as "an operation
performed on languages, a process of substituting a text in one language for a text in
another ", it is the replacement of textual material in one language (SL) by equivalent material
in another language (TL).

Ghazal (1995:1-2), for example defines it as follows:
As a subject, translation is generally used to refer to all the processes and methods used to
convey the meaning of the source language into the target language. That is, the use of:

(1) Words which already have an equivalent in Arabic language; (2) new words for which
no equivalent was available in Arabic before; (3) foreign words written in Arabic
letters; and (4) foreign words changed to suit Arabic pronunciation, spelling and
grammar.

Here are examples to illustrate these four types respectively:
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1. “speak” (pS)

2. “satellite” (s=lia )
3. “aspirin” (Cromnsl)
4. “democracy” (Al ian)

One of the most prominent definitions of translation is stated by Newmark (1988:5) who
defines translation as "rendering the meaning of a text into another language in the way that
the author intended the text". This definition emphasise on rendering meaning of the source
language text into the target language text as what is intended by the author.

Nida and Taber (1982:12), on the other hand stated that “translating consists in
reproducing in the receptor language the closest natural equivalent of the source message”.
This definition is more comprehensive than the previous ones. Nida and Taber explicitly
stated that translation is closely related to the problems of languages, meaning and
equivalence.

1.3.1. Translation Methods

According to Newmark, translation methods related to the whole text; while
translation procedures are used for sentences. There are many different methods of
translation, semantic translations is one of them.
1.3.1.1. Semantic Translation

It attempts to produce the precise contextual meaning of the original respecting the
target language grammatical structure taking more account of the aesthetic value of the source
text.
1.3.1.1.1. Literal Translation Meaning

According to this point of view, words do possess a literal meaning, all other meanings
are merely derived and figurative. For example, the literal meaning of mouse is the rodent; a
derived meaning is the computer mouse. A bed is “a peice of furniture that you lay on”
(literal); it is something flat at the bottom of something eles “a river bed” or a place where
something can be found in abundance “a shellfish bed, a bed of roses” in a figurative way.
But literal meanings are not always so easy to spot. For instance, a position can be a physical
position “a crouched position”, a psychological position, a stand, a point, of view, “ a Soviet
position on German unity”, or social position, a job (his position as a Speaker). Which one is
the literal meaning? We may be inclined to think it is the physical sense, but we are clearly
not as sure as with mouse or bed. (Pierre Frath)

Another problem is the link between literal and derived meanings? What does it

consist of? Let us consider the word knocker, which can mean door knocker, someone who
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knocks, or (not very nicely) women's breasts. | asked my native English-speaking informants
if they felt these meanings were somehow linked and if they could formulate these links. All
informants felt that they were indeed linked. The person meaning was definitely considered as
the literal meaning. The door-knocker meaning was explained in terms of metonymy (the
object used to knock is named after the person who is doing the knocking). As for the breast
meaning, a wealth of links were offered:
o metaphorical links to the door-knocker meaning

- Breasts resemble some door knockers

- Breasts protrude like door knockers
e ametonymical link to the door-knocker meaning

- Breasts are something one grabs (or feels like grabbing) like a door-knocker
o metaphorical links to senses of to knock

- The sexual impact of breasts may knock you over

- When women run, breasts may move up and down, which resembles the act of knocking

on doors

- Breasts knock together

Thus the linear theory fails on two counts: i) there is no definite way of deciding
which is the literal meaning; and ii), the link between literal and derived meanings cannot
always be specified with certainty, even when it is established.
1.3.1.2. Communicative Translation
No one can deny the important role of translation in the communication process as it

was and still an effective means that can be used to help anyone to communicate with people
out of his/her own speech community; that is why translation is considered as a remedy for a
lot of communicational problems. Translation has played a great role in spreading and
developing language cultures. It has also been the focal point of nowadays studies as it
attempts to narrow the gaps that occur between languages especially cultural and linguistic
ones. “A communicative process which takes place within a social context” (Hatim & Mason,
1990 quoted in Shuttleworth & Cowie, 1999:21).

1.4. Context
1.4.1. The Concept of Context
Many linguists defined context from different points of view according to their own

fields in order to support their own ideas, and theories.
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Widdowson focused his study on language meaning. Widdowson (2000: 126) defines
context as “those aspects of the circumstance of actual language use which are taken as
relevant to meaning.” He further pointed out, “in other word, context is a schematic construct
the achievement of pragmatic meaning is a matter of matching up the linguistic elements of
the code with the schematic elements of the context.”

Guy Cook as well took the ‘context' into consideration when he studied the
relationship between discourse and literature. In his definition, context is just a form of
knowledge the word. Cook (1999: 24) stated that “the term ‘context’ can be used in a broad
and narrow sense. In the narrow sense, context refers to factors outside the text under
consideration. In the broad sense, context refers to knowledge of these factors and to
knowledge of other parts of the text under consideration, sometimes referred to as ‘co-text’.”
1.4.2. Types of Context

Context has been understood in various ways. It may be linguistic context, situational
context, and cultural context.
1.4.2.1. Linguistic Context

Linguistic context refers to the context within the discourse, that is to say, the
relationship between the words, phrases, sentences and even paragraphs. Take the word
‘bachelor’. We cannot understand the exact meaning of the sentence ‘He is bachelor’ without
the linguistic context to make clear the exact meaning of this word. In other words linguistic

context is often alternatively termed as co-text, which refers to the linguistic unit in a text.

1.4.2.2. Situational Context

Situational context always refers to the relevant features of the situation in which a
text has meaning, the environment, time and place, etc. in which, the discourse occurs, and
also the relationship between the participants.
1.4.2.3. Cultural Context

Cultural context or socio-cultural context refers to the history, culture, customs, and
values of a speech community. It is helpful to the reasoning process of the participants in a
speech event. For example: when you say “you have lost weight” in America and China, it
will have different implications. In America, people will think it kind of favorable because
many of the Americans are over-weighted. But in China, people think it as a warning and an

advice to go to the doctor.
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Conclusion

The following points are concluded:

1- Most of the subjects did not give an attention to the co-text in their attempt to
translate the polysemic words and since polysemous words are co-text dependant,
the subjects failed to translate them correctly.

2- The majority of the subjects resorted to the “central or core™ meanings of the
polysemous words regardless of other associated meanings or "meaning variants".

3- Most of the subjects treated the polysemous words has a monosemic ones,
consequently, they committed serious mistakes.

Although collocational relations are of a great assistance in guessing the meaning of

polysemous words, most of the subjects did not depend on them in their renderings.
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Chapter Two
Data Analysis

Introduction

The research main concern is to investigate the hypothesis whether the students of 2™
year English LMD at University of Kasdi Merbah Ouargla succeed in translating some
English polysemous words when they put the different contexts in their consideration or not.
In addition, this chapter is concerned with the description of the tools used, the subjects, the
sample, and the analysis of the data obtained from the test and the questionnaire. This will be

followed by a summary of the findings.

I1.1. The Sample

The subjects of the present study are twenty 2™ year LMD students from English
department faculty of letters and languages University of Kasdi Merbah Ouargla. The subjects
have been chosen randomly, the choice has fallen on those subjects based on the following
criteria: translation starts to be studied at this level (2" year LMD) that is to say, they are
beginners in translation since they deal with sentences. Moreover, it is an appropriate
population for investigating how they deal with English words, especially key words, they do

not understand.

11.2. Research Tools
Two main tools have been used to collect data and test the hypothesis; a test and a
questionnaire. The subjects have been asked first to translate the sentences in the test, and

then answer the questions in the questionnaire.

11.3. The Test
11.3.1. Description of the Test

The test consists of six samples; each sample contains three English sentences
containing polysemous word with three different meanings. The suggested polysemous words
are supposed to be familiar to the subjects, which have been carefully chosen from the 2010
Oxford Dictionary, Cambridge Advanced Learner’s Dictionary 3" Edition. The six

polysemous words are: involve, break, take, make, sound, and run. The subjects were asked to
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translate them into Arabic, we chose this direction because English is a foreign language and
the subjects may not be familiar with its lexis in all contexts, we used sentences to be
translated since the subjects are beginners and cannot deal with texts.

The test aims at extracting whether subjects can provide an appropriate equivalent

translation to the suggested polysemous words or not.

11.4. Analysis
11.4.1. Sample One
In sample number one, the subjects were asked to translate three English sentences
containing the word “involve” as a polysemous word. The English sentences are:
1. His friendship with the accused involved him into the scandal.
2. The job offered involves my living in Ouargla.
3. The matter involves my honour.
Their equivalents in Arabic are:
Aapail) 8 agially aBlaa 4tk 1
AL, A el O e A g yad) Al ) allasi 2
o Allaall (3.3

In the first English sentence, the word “involve” is used as a verb which means “to say
or to do something to show that somebody took part in something, especially a
crime.”(Oxford Dictionary, 2010: 823). The equivalent of the verb “involve” in this sentence
in Arabic is "<k ", the subjects’ translation of this word has differed as shown in Table 01
below.

The results show that, fourteen subjects, out of twenty, have translated the verb
“involve” accurately using different Arabic words like: sl «caasdl «cuin, Which are
considered as synonyms of <k’ . This means that, the subjects have relied on the context and
have understood the meaning of the sentence.

Four subjects, out of twenty, have rendered the verb “involve” inaccurately, they have
used two Arabic words such as: <lxa «4a i, This means they have not translated the meaning
of the sentence, because, they have not relied on the context.

Whereas, two subjects, out of twenty, have not translated the sentence, may be,

because they did not understand it.

Page 18



Translation Number Percentages

Accurate/ acceptable 14 70%

Inaccurate 04 20%

No translation 02 10%
Total 20 100%

Table 01: First Translation of the Word “involve”

In the second English sentence, the word “involve” is used as a verb, which means, “if
a situation, an event, or an activity involves something, that thing is an important or necessary
part or result of it” synonym of entail. (Oxford Dictionary, 2010: 822).

The table 02 below shows that, twelve subjects, out of twenty, have succeed in getting
the required equivalence, which is "<k, These students have relied on the sentence context
that helped them in selecting the appropriate equivalence. Four subjects, out of twenty, failed
in giving the right translation, they have used words like: aelud ¢ & pad ¢ & 343, because, they
have understood the word "involve" inaccurately. While, four subjects, out of the twenty,

have not attempted translation at all, perhaps they have not understood the sentence meaning.

Translation Number Percentages
Accurate/acceptable 12 60%
Inaccurate 4 20%
No Translation 4 20%
Total 20 100%

Table 2: Second Translation of the Word “involve”

In the third English sentence, the word “involve” is used as a verb, which means, “if a
situation, an event or an activity involves somebody/ something, they take part in or are
affected by it”. (Oxford Dictionary, 2010: 823). It is another meaning of the same word
“involve”, its equivalence in Arabic is Gl in this sentence.

The results in table 03 below show that, eight subjects, out of twenty, have succeeded
in rendering this sentence and getting the needed equivalence of the verb “involve”, the eight

subjects have used different words which are synonyms of Glxi like: =i «a¢3. Those subjects
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have understood the sentence correctly, since they relied on its context well. While only two

cens

subjects, out of twenty, have not rendered the acceptable translation of the verb “"involve”
when they have used the word <k, which is more suitable for the previous sentence and not
for this one. Ten subjects, out of twenty, have not translated this sentence, perhaps, because it

seems to be more difficult than the previous ones.

Translation Number Percentages
Accurate/acceptable 08 40%
Inaccurate 02 10%
No Translation 10 50%
Total 20 100%

Table 03: Third Translation of the Word “involve”

11.4.2. Sample Two
In sample number two, the subjects were asked to translate three English sentences
containing the word “break” as a polysemous word. The English sentences are:
1. The boy broke the window.
2. This medicine will break you of smoking.
3. The crowd broke when the match had ended.
Their equivalents in Arabic are:
Bl A Gl S 1
O e o) gal) 13 Slalds Cagn 2
Bkl elglil v ) seanl) (3,8 .3
In the first English sentence the word, “broke” is used as a verb, which means “to be
damaged and separated into two or more parts, as a result of force”. (Oxford Dictionary,
2010: 176). The appropriate equivalent of the verb “break” in Arabic is < in this sentence.
Here, in this sentence, as shown in table 04 below that, the twenty subjects have
succeeded in their attempts of translation the first English sentence using two different words,
seventeen subjects, out of twenty, have rendered the Arabic equivalent ,~S, and three
subjects, out of twenty, have used the word ~ka in their translation, which is considered as a
synonym of the Arabic word _~S. The subjects have succeeded in giving the appropriate
translation of this sentence, since they relied on the context.
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Translation Number Percentages

Accurate/acceptable 20 100%
Inaccurate 00 00%

No translation 00 00
Total 20 100%

Table 04: First Translation of the Word “break”

In the second English sentence, the word “break” is used as a verb; which means “often
followed by of to cause a person to give up a habit” (The Collins English Dictionary, 1986:
76).
Table 05 below shows that, the majority of the subjects have succeeded in giving the
needed translation. Eighteen subjects, out of twenty, have rendered the word “break”
correctly, using different words like: (=l « 385 or the Arabic clauses like :  «28 55 cllasys
s el ¢ 28Y) 8 el Al those subjects have relied on the context rather than word
itself. While, only two subjects, out of the twenty, have used the word J s>, which make no

sense in this sentence, and do not lead to the appropriate translation.

Translation Number Percentages
Accurate/ acceptable 18 90%
Inaccurate 02 10%
Not translation 00 00%
Total 20 100%

Table 05: Second Translation of the Word “break”

In the third sentence, the word “break” is used as a verb, it means “to stop something
for continuing” (Longman English Dictionary Online). The equivalent of the verb “break” in
this sentence in Arabic is "G@_&", the subjects’ translation of this word has differed as shown in
Table 06 below.

The results show that, ten subjects, out of twenty, have given the suitable equivalent to
the word “break” and got the correct translation. Here, the students have used different words

that is considered as synonyms of the verb &_& for example: il ¢33 (il «s pail, |t can be
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said that the context played a great role in helping the students to select the appropriate
equivalents.

Four subjects, out of twenty, have not understood the meaning of the word “break” in
this sentence; some have translated it literally like: <, while others have rendered the verb
“break” to sl <23 «=lua, which are not accurate in this context. Whereas, six subjects, out
of twenty, have not attempted translation of this sentence in order to avoid falling in mistakes,

that’s why they neglected it.

Translation Number Percentages
Accurate/acceptable 10 50%
Inaccurate 04 20%
No translation 06 30%
Total 20 100%

Table 06: Third Translation of the Word “break”

11.4.3. Sample Three

In sample number three, the subjects were asked to translate three English sentences

containing the word “take” as a polysemous word. The English sentences are:

1. We found that all the seats were taken.

2. She took the 10.30 flight to England.

3. I hope you are all taking notes.

Their equivalents in Arabic are:

Bsaaeaclddll JSlaag 1

J A (110,30 sy cliid 2
ASiUaa e ) 58 53 oSS WS Jal 3

In the first English sentence, the word “take” is used as a verb, which means, “to sit
down in or use a chair” (Oxford Dictionary, 2010: 1576). Hence, the appropriate equivalent in
this case in Arabic is 3 s>,

Table 07 below shows that, the majority of the population have rendered the
appropriate equivalent of the word “taken” which is 3=, sixteen subjects, out of twenty,
have translated the meaning of the sentence accurately, because they have understood its
meaning from the context. Whereas, four subjects, out of twenty, failed in rendering the
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needed translation since they used il as an equivalent of the word “take”, those subjects

have translated this sentence literally focusing on the common meaning of the word “take”.

Translation Number Percentages
Accurate/ acceptable 16 80%
Inaccurate 04 20%
No translation 00 00%
Total 20 100%

Table 07: First Translation of the Word “take”

In the second English sentence, the word “take” is used as a verb, which means, “to
use a form of transport” (Oxford Dictionary, 2010: 1576). Its accurate equivalent in Arabic is
calatnf,

The results are shown in table 08 below, only eight subjects, out of twenty, have
translated this sentence accurately and we have accepted their translation, since they have
understood the sentence meaning according to its context. These subjects have used the word
<&l in addition to wslile < jilu «u <, which is considered as synonyms to the word <),

While, nine subjects have failed in rendering the acceptable equivalent of the word
“take” in this sentence, since they have used the core meaning of the word “take” which is
<A 4l that’s why the sentence meaning has lost. Those subjects have neglected the context of

the word “take” in this sentence. Whereas, three subjects out of twenty have not attempted

translation.
Translation Number Percentages
Accurate/ acceptable 08 40%
Inaccurate 09 45%
No translation 03 15%

Total 20 100%

Table 08: Second Translation of the Word “take”
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In the third English sentence, the word “take” is used as a verb, which means “to find
out and record something, to write something down” (Oxford Dictionary, 2010: 1576). In
Arabic, we say 032

Table 09 below reveals that, only six subjects, out of twenty, have rendered the word
successfully, and they have provided the needed translation, using words as: Jaw ¢332 S
those subjects supported our hypothesis, because they relied on the sentence context rather
than translate literally, and they have understood the word “take” from its context in this
sentence, not understanding words in isolation.

The great majority of the subjects did not get the suitable translation. Where fourteen
subjects, out of twenty, have used the word 3l to render the verb “take” in this sentence,
because they have not understood the meaning of “take” in this context, although this
sentence is useful in their daily courses and lectures. Here the subjects preferred literal
translation, which did not lead them to get the appropriate equivalent of the word “take” in

this sentence.

Translation Number Percentages
Accurate/acceptable 06 30%
Inaccurate 14 70%
No translation 00 00%
Total 20 100%

Table 09: Third Translation of the Word “take”

11.4.4. Sample Four
In sample number four, the subjects were asked to translate three English sentences
containing the word “make” as a polysemous word. The English sentences are:
1. Lionel Messi makes 40 millions of dollars a year!
2. Lucy makes lunch for Francis.
3. She made it to the airport just in time to catch her plane.
Their equivalents in Arabic are:
L H¥ 53 (5ale 40 o (oo diisd deaniy 1
Lol ) eI3Rl) ) s 2
Lty Glall saadll gl & jladl) Va3
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The word “make” in the first English sentence is used as a verb, which means, “to earn
or gain money” (Oxford Dictionary, 2010: 931). It is one of the common senses of the word
“make”, which means Jw=ai in Arabic. The subjects’ translation of this word has differed as
shown in Table 10 below.

Most of the subjects have succeeded in getting the needed equivalent of the word
“make” in this sentence, the accurate translation have differed; sixteen subjects, out of twenty,
have used different words which are considered synonyms of the word “make” in this context,
such as: ¢l ¢ e Jany cJranty ¢ Jag ey iyl While, four subjects, out of twenty,

have not attempted translation; perhaps, they did not understand the sentence meaning.

Translation Number Percentages
Accurate/ acceptable 16 80%
Inaccurate 00 00%
No translation 04 20%
Total 20 100%

Table 10: First Translation of the Word “make”

In the second English sentence, the word “make” is used as a verb, which means “to
prepare something, especially something artistic or something to eat” (Oxford Dictionary,
2010: 930). The Arabic equivalent of this word in this context is J<as5,

The results in table 11below show that, fourteen subjects, out of twenty, have rendered
an accurate translation, they have used words like: yxa=3 <35 to refer to the word “make” in
the second sentence, those subjects have succeeded in their attempts, because they have
understood the sentence meaning from its context and they have avoided literal translation.

Whereas two subjects, out of twenty, have failed in giving the appropriate translation
of the word “make”, since they have relied on literal translation, which gave no sense. The
first subject has used the word gu<si to refer to the word “make” in this sentence, while the
second one has used the word >al. whereas, four subjects, out of twenty, have not tried

translation.
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Translation Number Percentages

Accurate/ acceptable 14 70%
Inaccurate 02 10%

No translation 04 20%
Total 20 100%

Table 11: Second Translation of the Word “make”

In the third English sentence, the word “make” is used as a verb, which means,
“manage to arrive at a place within specified time or catch a train or other forms of transport”
(Oxford Online Dictionary). The appropriate translation of “make” in this context is J—=a.

Table 12 below shows that, eight subjects, out of twenty, have translated this sentence
successfully, they have provided two different words to get the appropriate equivalent of
“make” in this sentence, such as: ©ssl e Las | those subjects have rendered the acceptable
translation, because they have understood the context of sentence, and this result supported
our hypothesis.

However, five subjects, out of twenty, have not succeeded in their translation, they
have used words like: <3al «mia il because the ambiguity of the word “make” in this
sentence, their translation make no sense in this case. While, seven subjects, out of twenty
have provided no translation, may be, because they have not understood the word meaning of

“make” in this sentence.

Translation Number Percentages
Accurate/ acceptable 08 40%
Inaccurate 05 25%
No translation 07 35%
Total 20 100%

Table 12: Third Translation of the Word “make”

11.4.5. Sample Five
In sample number five, the subjects were asked to translate three English sentences

containing the word “sound” as a polysemous word. The English sentences are:
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1. Can you hear that sound?
2. Thank you for your sound advice.
3. Children sleep a sound sleep.
Their equivalents in Arabic are:
9 gaall SIb g lows walainss Ja |1
Al elinuas e 1 S5 2
e Log JulaYl ol 3
In the first English sentence, the word “sound” is used as a noun, which means
“something you can hear” (Oxford Dictionary, 2010: 1473). In Arabic we say <s—= .
The results in table 13 below show that, twenty subjects, out of twenty, have been able
to understand the word meaning and they have provided the word < s—a they have

understood the core meaning of the word “sound” in this sentence.

Translation Number Percentages
Accurate/ acceptable 20 100%
Inaccurate 00 00%
No translation 00 00%
Total 20 100%

Table 13: First Translation of the Word “sound”

In the second English sentence, the word “sound” is used as an adjective, which means
“sensible; that you can rely on and that will probably give good results” (Oxford Dictionary,
2010: 1474). Its equivalent in Arabic is a—2.

Table 14 below shows that, the majority of the subjects have not succeeded in getting
the needed translation, except four subjects, out of twenty, have rendered the appropriate
equivalent of the word “sound” in this sentence, they have used words like «xdall cda Sal)
synall (dadll, Those four subjects have understood the word meaning from it context in this
sentence and have gave an accurate translation.

While, twelve subjects, out of twenty, have neglected translating the word “sound” in
this sentence, they have rendered the sentence as <lisuai Je | S& the omission of translating
the word “sound” in this sentence reduced its meaning, because I do not thank you for an

advice but for a perfect one. Two subject, out of twenty, have misunderstood this sentence,
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where they failed to get an acceptable translation, since they have used words like: U5,
dlell as equivalents of the adjective “sound” in this sentence. While two subjects, out of
twenty, have no attempt in order to avoid any strange translation, may be, because they have

not understood the sentence.

Translation Number Percentages
Accurate/ acceptable 04 20%
Inaccurate 14 70%
No translation 02 10%
Total 20 100%

Table 14: Second Translation of the Word “sound”

In the third English sentence, the word “sound” is used as an adjective, which means
“deep and peaceful sleep” (Oxford Dictionary, 2010: 1474). The accurate equivalent in this
context, in Arabic is xa—.

The results in table 15 below show that, the majority of the subjects have not
translated this sentence successfully, only two subjects, out of twenty, have rendered the exact
equivalent of the word “sound” in this sentence, and they have succeeded in their translation
since; they have chosen the word (3=, to refer to the word “sound” in this context.

Whereas, eleven subjects, out of twenty, have provided another Arabic equivalents of
the word “sound” in their translation like: < s g\ cs 53¢l (sala (oL all ¢ e ga calal, This
depends on each interpretation. While, seven subjects, out of twenty, have provided no

attempt, this is perhaps, because they have not understood the word of “sound” in this context.

Translation Number Percentages
Accurate / acceptable 02 10%
Inaccurate 11 55%
No translation 07 35%
Total 20 100%

Table 15: Third Translation of the Word “sound”
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11.4.6. Sample Six
In sample number six, the subjects were asked to translate three English sentences
containing the word “run” as a polysemous word. The English sentences are:
1. I can run a mile in five minutes.
2. Do you know how to run this machinery?
3. He was arrested for running drugs across the border into Algeria.
Their equivalents in Arabic are:
(B2 ued 3 S =Sl o S ]
S o S A0S ala3 Ja 2
DAl (Al asaall e il jadall 4y 68y Jiie) 3
The word “run” in the first English sentence is used as a verb, which means, “to move
using your legs, going faster than when you walk” (Oxford Dictionary, 2010: 1342), which
means o=-=<_l in Arabic.
As shown in table 16, nineteen subjects, out of twenty, have understood the word and
have translated it successfully; those subjects have used different Arabic versions as: -l
¢ jzial (- kil | which is considered as synonyms of the word “run” in this sentence, all the
words that mentioned above, are suitable in this context, and give the acceptable translation.
One subject, only, out of twenty, has not attempted translation, which may lead to a strange

translation, since he/she has not understood the meaning of the word “run” in this sentence.

Translation Number Percentages
Accurate/ acceptable 19 95%
Inaccurate 00 00%
No translation 01 05%
Total 20 100%

Table 16: First Translation of the Word “run”

In the second English sentence, the word “run” is used as a verb, which means “ if a
machine or engine runs, it operates” (Longman English Dictionary Online).
The equivalent of the verb “run” in this sentence in Arabic is " Jai&", the subjects’

translation of this word has differed as shown in Table 17 below.
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The results below show that, the majority of subjects, twenty out of twenty, have
translated this sentence accurately, because they have got the right meaning of the word “run”
in this sentence, and they have used different words to refer to “run” like ¢«J—adi (2185

«J—=3 which is considered as synonyms of the word “run”. Those subjects have relied on

the context, and they have not selected the common meaning of the word “run” for this

sentence.
Translation Number Percentages
Accurate/ acceptable 20 100%
Inaccurate 00 00%
No translation 00 00%

Total 20 100%

Table 17: Second Translation of the Word “run”

In the third English sentence, the word “run” is used as a noun, which means, “to bring
take something, especially guns or drugs, into a country illegally and secretly, synonym of
smuggle” (Oxford Dictionary, 2010: 1342).

The equivalent of the word “run” in this sentence in Arabic is "< _«—", the subjects’
translation of this word has differed as shown in Table 18 below.

The results show that, The great number of the subjects, fifteen out of twenty, have
translated the sentence successfully, while they have rendered the word “run” into <, —&,
because they have understood the word meaning from the context. Whereas five subjects, out
of twenty, have provided no translation, may be, because they have not understood the

sentence meaning, and to avoid any strange translation that may occur if they tried translation.

Translation Number Percentages
Accurate/ acceptable 15 75%
Inaccurate 00 00%
Not translation 05 25%
Total 20 100%

Table 18: Third Translation of the Word “run”
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11.5. The Questionnaire

11.5.1 Description of the Questionnaire

The questionnaire consists of eleven questions; it has been divided into three sections.
There are five questions in the first section, which is considered about translation in general,
and there are four questions in the second section about polysemous words. Moreover, the last
two questions, in the third section are about the given test.
11.5.2 Analysis
Question One: Do you like translation?

Yes No
The objective of this question is to see if the subjects like translation or not, because if

the students like the subject, they will do their best to answer the questions seriously.

Answers Number Percentages
Yes 20 100%
No 00 00%
Total 20 100%

Table 19: Students’ Views toward Translation

The table 19 above shows that, the great majority of subjects like translation, as
expected by (100%), that is to say the majority of students enjoyed translating the sentences in
the test.

Question Two: How do you evaluate yourself in translation?

Excellent Average
Very good Bad
Good Very bad

This question helps in determining whether the students’ level influences their

translation, their answers in the test, or not. As shown in table 20 below, only (05%) of the
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subjects considered their level excellent, also (05%) of the subjects said that they are very
good in translation, while (40%) of the population claimed that, they had a very good level in
translation. Moreover, the lion’s share is to be the average level, with (50%) of the students.
Finally, no one of the subjects stated that, s/he has a bad or very bad level in translation. The
subjects used to evaluate their level according to their marks in translation module, or in their

ability to translate the sentences, that given in the test.

Answers Number Percentages
Excellent 01 05%
Very good 01 05%
Good 08 40%
Average 10 50%
Bad 00 00%
Very bad 00 00%
Total 20 100%

Table 20: Students’ Level in Translation

Question Three: Which version of translation do you find more difficult?

From Arabic into English

From English into Arabic

As shown in table 21 below, the majority of the population (75%) stated that, they find
difficulties in translation from Arabic into English. Whereas, (25%) of them find difficulties
in translation from English into Arabic.

Students, who found difficulties in translating from Arabic into English, perhaps,
because of the lack in English vocabulary, since the English language is considered as a
foreign language for them, and they do not have enough vocabulary to render the message.
Whereas students, who faced difficulties in translation from English into Arabic, may be they

have difficulties in learning English language.
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Answers Number Percentages

From Arabic into English 15 75%
From English into Arabic 05 25%
Total 20 100%

Table 21: The Students’ Difficult Version of Translation

Question Four: Where do you find difficulties?

Tenses Lexical items

Conjunctions Prepositions

The table 22 reveals that, (45%) find difficulties with lexical items, (20%) with lexical
items and tenses, where (10%) find difficulties with lexical items and prepositions, (10%) for
tenses, (05%) who find difficulties with tenses and prepositions, (05%) with prepositions, and
(05%) for conjunctions.

The great majority of the subjects find difficulties with lexical items, that’s why they
did not give an appropriate translation while translating some sentence in the test concerning

polysemous words.

Answers Number Percentages
Tenses 02 10%
Lexical items 09 45%
Conjunctions 01 05%
Prepositions 01 05%
Lexical items + tenses 04 20%
Lexical items + prepositions 02 10%
Tenses + prepositions 01 05%
Total 20 100%

Table 22: Students’ Difficulties in Translation
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Question Five: Which is more important for you, understanding words in isolation, or getting
their meanings from the sentence (from the contexts)?

The objective of this question is to find out how students deal with words while
attempting translation, and how they dealt with the polysemous words while translating the
sentences in the test.

The results in table 23 show that, (70%) stated that, getting the word meaning from the
sentence (from its context) is more important, which helps them in providing an appropriate
sense of the word. Whereas (20%) claimed that, understanding words in isolation is more
important, especially key words that enable them to get a successfully translation. While
(10%) did not provide any answer.

Answers Numbers Percentages
Understanding words in isolation 04 20%
Getting their meaning from the sentence 14 70%
No answer 02 10%
Total 20 100%

Table 23: Students’ Preference

Question Six: Do you know polysemous words?
Yes No

The objective of this question is to check out, if students have a good knowledge about
polysemous words or not, and to explain why they have not succeeded in translating some
sentences in the test. The table 24 reveals that, only (20%) know the polysemous words,

while, (80%) have no idea about them at all.

Answers Number Percentages
Yes 04 20%
No 16 80%
Total 20 100%

Table 24: Students’ Knowledge about Polysemous Words
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Question Seven: If yes, are they?

Words that have the same meanings

Words that have the same spelling (orthography) and several meanings

Words with the same spelling and pronunciation and different meanings

This question is devoted to four students only, those who have answered with yes in
the previous question, and stated that, they know polysemous words. Table 25 below shows
that, there are only 04 students who were asked to give a definition of polysemous words.
Despite they claimed that they knew the polysemous words, we found one student only gave
the correct answer, which is “Words that have the same spelling (orthography) and several
meanings”. While 03 students said that polysemous words are “Words with the same spelling

and pronunciation and different meanings” but, they define Homonymy in this case.

Students’ Answer Students’ Number
Words that have the same meanings 00
Words that have the same spelling 01

(orthography) and several meanings
Words with the same spelling and 03

pronunciation and different meanings

Table 25: Suggested Definition of Polysemous Words

Question Eight: Do you find difficulties in translating polysemous words?

Yes No

The table 26 reveals that, (60%) find difficulties in translating polysemous words,
(10%) do not find difficulties, and (30%) did not answer this question. The students who
found difficulties in translating polysemous words, perhaps, because they look at them as

ambiguous words, that is why they failed in translating them.
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Answers Number Percentages

Yes 12 60%
No 02 10%

No answer 06 30%
Total 20 100%

Table 26: Difficulties in Translating Polysemous Words

Question Nine: If yes, why?

Only, seven students answered this question, justifying why they find difficulties in
translating polysemous words. The justifications has differed, some said that, they do not
know the polysemous words at all, and its theirs first time to heard about that new words.
Some stated that, they find difficulties in translating polysemous words, because they must
rely on context to get their appropriate meanings. Whereas, others said that, polysemous

words have more than one meaning, and it is difficult to get their real meaning.

Question Ten: Did you find difficulties in translating the sentences in the test?
Yes No

As shown in table 27 below, (50%) found difficulties while translating the sentences
of the test, (30%) did not find difficulties in the test. and (20%) did not answer this question.

Answers Number Percentages
Yes 10 50%
No 06 30%
No answer 04 20%
Total 20 100%

Table 27: Difficulties in Translating Sentences of the Test

Question Eleven: If yes, which item posed difficulties for you?
This question devoted to the ten students, who answered with yes in the previous

question, we expected ten answers but only two students have answered this question,

Page 36



someone said that, s/he found difficulties in translating phrasal verbs. Whereas the other one

claimed that, s/he found difficulties in translating tenses, but our main concern (our subject) is

polysemous words.

11.6. Summary of the Findings

To sum up, the results gained from the analysis of both research tools, the test and the

questionnaire, that used, we may say:

The great majority of the 2" year students of English like translation.

The majority of students are still beginner in translation.

Most of the subjects find difficulties in translating from Arabic into English.

Most of the subjects succeeded in translating the sentences that are given in the test.

A big number of the students do not know polysemy as a term.

Most of the students understand the common meaning of the polysemous words,
but sometimes they failed in getting its other meanings.

Some subjects did not make any effort, while translating the sentences of the test
and leave too gaps.

Sometimes, the subjects prefer literal translation, which did not give the appropriate
translation always (sample six “sound”).

A great number of the students rely on the context as a tool to understand

ambiguous words, especially polysemous words.
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Conclusion

This chapter is tackled through two main research tools, the test and the questionnaire,
after analysing data, the conclusion that one can draw is that:

2" year LMD students of English have succeeded in translating the six samples of the
test, whcich contain polysemous words, because they relied on the context, expect some
sentences where they failed in getting the appropriate translation , when they translated them
literally, and because the ambiguity of polysemous words.

The subjects master the common meaning of the polysemous words, but sometimes
they find difficulties in guessing its extra meanings. Hence, misunderstanding of the words
meaning leads to unsuccessful translation.

The questionnaire reveals that, 2" year English students do not know the polysemous
words, and they faced difficulties with lexical items, and tenses in translation.

Also, lack in English vocabularies creates more problems to the 2™ year LMD
students of English whether these words are polysemous or not.

The bottom line is that, most problems of 2" year LMD students of English in
translation are due to ambiguity of English words, but if they put the word context in their

consideration, they will render an acceptable translation.
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General Conclusion

A translation problem is any difficult that may affect the process of translation, and
calls us to halt translating in order to check, recheck, use dictionary and rewrite, to provide a
successful translation. Students encounter many problems while translating any document;
which may be grammatical, lexical, stylistic, and phonological problems.

The present research seeks to investigate the errors committed by 2" year LMD
students of English at University of Kasdi Merbah Ouargla when dealing with ambiguous
words in general, and the polysemous words in particular.

The main focus in this study is the lexical problems, problems at word level, the case
of polysemous words. We hypothesised that the context helps 2™ year LMD English students
to overcome the problems created by the ambiguity of polysemous words, and provide a
successful translation. In order to test the hypothesis, two main research tools have been used,
the students have been asked first to translate six samples; each sample contains three English
sentences containing polysemic word with three different meanings. Then to answer the
questionnaire that consists of eleven questions concerning translation, polysemy, and the
sentences of the test.

After the analysis of the results obtained in the test and the questionnaire we may say
that, most of the students understood the polysemous words, and they translated them
successfully; only if they put the context of the polysemous words into consideration. So the
results confirmed our hypothesis.

Finally, to conclude this research, some recommendations are suggested in order to
deal well with the polysemous words:

e 2" year LMD students of English must learn vocabulary as much as possible, because
lack in vocabulary represents a serious problems to the students in translation.

e 2"year LMD students of English have to know that, the English word may have more
than one meaning in addition to its common meaning.

e Students are required to bear in mind that, the context plays a great role in
understanding the sentence meaning.

e Teachers have to make the students aware about the translation strategies, and pay

more attention to the different contexts, because it is the key of any translation.
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KASDI MERBAH UNIVERSITY OUARGLA ENGLISH STUDENTS
FACULTY OF LETTERS AND LANGUAGES 2"°YEAR LMD
ENGLISH DEPARTMENT

QUESTIONNAIRE

The following questions are of two types: Yes or No questions and WH questions. So

please put (x) in type one, and answer in few words in type two.

1. Do you like translation?

Yes No

2. How do you evaluate yourself in translation?

Excellent Average
Very good Bad
Good Very bad

3. Which version of translation do you find more difficult?

From Arabic into English

From English into Arabic

4. Where do you find difficulties?

Tenses Lexical items

Conjunctions Prepositions




5. Which is more important for you, understanding words in isolation, or getting their

meanings from the sentence (from the contexts)?

6. Do you know polysemous words?

Yes No

7. If yes, are they?

Words that have the same meanings

Words that have the same spelling (orthography) and several meanings

Words with the same spelling and pronunciation and different meanings

8. Do you find difficulties in translating polysemous words?

Yes No

9. If yes, why?

10. Did you find difficulties in translating the sentences in the test?

Yes No

11. If yes, which item posed difficulties for you?



KASDI MERBAH UNIVERSITY OUARGLA ENGLISH STUDENTS
FACULTY OF LETTERS AND LANGUAGES 2 "°YEAR LMD
ENGLISH DEPARTMENT

TEST

Dear students;

This test and questionnaire are a part of research work, which is intended to see
whether polysemous words represent serious problems to 2" year LMD English students in
English — Arabic translation.

Your contribution will be highly appreciated; your information will be kept strictly
confidential, and please DO NOT WRITE YOUR NAMES.

Translate the following sentences into Arabic:

Sample One:
1. His friendship with the accused involved him into the scandal.

Sample Two:
1. The boy broke the window.



Sample Three:

1. We found that all the seats were taken.

Sample Four:

1. Lionel Messi makes 40 millions of dollars a year!

Sample Five:

1. Can you hear that sound?



KASDI MERBAH UNIVERSITY OUARGLA ENGLISH STUDENTS
FACULTY OF LETTERS AND LANGUAGES 2 "°YEAR LMD
ENGLISH DEPARTMENT

TEST ANSWERS

Dear students;

This test and questionnaire are a part of research work, which is intended to see
whether polysemous words represent serious problems to 2" year LMD English students in
English — Arabic translation.

Your contribution will be highly appreciated; your information will be kept strictly
confidential, and please DO NOT WRITE YOUR NAMES.

Translate the following sentences into Arabic:

Sample One:
1. His friendship with the accused involved him into the scandal.
Aagpail) 8 agially 4%laa 4l 5 -
2. The job offered involves my living in Ouargla.
Al 8 el o e s jaall ddda ol allati -
3. The matter involves my honour.
st i Allaall glesii -

Sample Two:
1. The boy broke the window.
EXEISAWS
2. This medicine will break you of smoking.
ol e el sall 138 cloaliy o gu -

3. The crowd broke when the match had ended.
Bkl el die ) geand) 8yt -



Sample Three:

1. We found that all the seats were taken.
Bsaneacliall JSUaa g -
2. She took the 10.30 flight to England.
J A (110,30 sy el -
3. I hope you are all taking notes.
ASIRA G () 53 3 SIS B Ll -

Sample Four:

1. Lionel Messi makes 40 millions of dollars a year!
Lisis ¥ 93 o sale 40 o (e diisdd Jeany -
2. Lucy makes lunch for Francis.
YOS RN PV REVER.
3. She made it to the airport just in time to catch her plane.
Leipilday glall sasdll cd gl 8 el ) cilias -

Sample Five:

1. Can you hear that sound?
9 guaall 13 g Laws gl Ja -
2. Thank you for your sound advice.
Al inai e | S5 -
3. Children sleep a sound sleep.
Lisee Losi JalaY) ol -

Sample Six:
1. I can run a mile in five minutes.
GBI et (g e (S S -
2. Do you know how to run this machinery?
SASLall o2 Jpioi A& b Ja -
3. He was arrested for running drugs across the border into Algeria.
il L sandl el pasall Ay a3 can Jiie ) -



Abstract

The present research is studying the semantic ambiguity of lexical forms. Many, if not most,
words have multiple meanings that pose a problems to students, mainly the second year
students at Kasdi Merbah university Ouargla while translating from English into Arabic. The
first part is theoretical which includes an overview on translation, semantics and polysemy.
The second part which is the practical one and in order to investigate this problem, we
hypothesis that, If 2™ year LMD students of English at University of Kasdi Merbah Ouargla
put the different contexts of the polysemous words into consideration, they will translate them
successfully. To check this hypothesis and to achieve the aims of this research, a test and a
questionnaire are administered to a sample of second year students. One of the points of focus
on this research is how context helps and may be reinforced in translating polysemous words.
In other words, second year students rely on the context when attempting translation of

polysemous words.
Key words: polysemy, polysemous words, semantic, lexical, context, ambiguity.
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