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Introduction 

The present study investigates the phenomenon of « polysemy » a single lexical form with 

two or multiple related senses. While polysemy is largely unproblematic from the perspective 

of communication, it poses a range of theoretical and descriptive problems. Basically, every 

word has one first meaning and other secondary meanings which are, in a way or another, 

related together on the one hand and to the first meaning on the other. Students have to 

understand the meaning of words in their context to produce a coherent target text, becuase 

although there are many students have a good mastery of English vocabulry, grammar….etc 

but they find difficulties in trnslating polysemous words. 

 

Statement of Purpose 

The major aim of this study is to shed light on polysemy as a difficult task when it 

comes to English Arabic translation. The students should understand the meaning of words in 

source text clearly so that they are translated successfully. We have mainly chosen second 

year English students the ones dealing with translation at the Department of English language 

at Kasdi Merbah University of Ouargla. The students need to understand the meaning of 

words in their context to produce a coherent target text, in other words; sometimes students 

fail in rendering the message from Arabic into English that is because they do not get the right 

meaning of the words or in fact the key words and the difficuties of some words in English 

when they take other contexts. 

Statement of the Problem 

This research aims at checking the difficulties of English words, in general, and 

polysemous words, in particular, which prevent students during the process of translation. It 

also attempts to find out what might help them in translating English polysemous words 

successfully. 

Research Questions  

The main questions to be asked in this destertation are the following: 

Why do 2
nd 

year LMD students of English at University of Kasdi Merbah Ouargla face 

difficulties in translating English polysemous words into Arabic? 

Does the context of the sentence help students in translating polysemous words 

successfully? 
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Hypothesis 

 This research may confirm or may cancel the following hypothesis: 

If 2
nd

 year LMD students of English at University of Kasdi Merbah Ouargla put the 

different contexts of the polysemous words into consideration, they will translate them 

successfully. 

Tools of Research  

In the present study, we designed a questionnaire for gaining insights, from the 

subjects, about their points of view towards translation and their ways used during translating 

their handouts. The test contains six samples, each sample contains three exmples to be 

translated and then to be analysed. 

Structure of the Dissertation 

The present dissertation will be divided into two main sections: theoretical part and 

practical part. The first part deals with an overview about polysemy and the problem of 

definition, Semantics within a context as well as an overview about some problems of 

translation, then in the end the context. The second part is devoted to the empirical study to 

testing the hypothesis, it deals with the collection and analysis of data, besides; discussion of 

the results obtained, the findings and the recommendtions we shall present at the end. 

 

 

 

 

 

 

 

 

 

 

 



  
Page 3 

 
  

Chapter One 

Translation and Polysemy 

 

Introduction 

The main questions to be asked for the study of lexical semantics is whether, and to 

which degree, the paths of sense developments are predictable, given a certain lexical source. 

Translation theorists agree that translation is understood as a transfer process from a foreign 

language—or a second language—to the mother tongue. This transfer included some 

particular problems in the translation process such as the problems of ambiguity, problems 

that originate from structural and lexical differences between languages, in the sense that it is 

not  clear how they should be represented, or what rules should be used to describe them. 

Such lexical features were a great motive for this study to investigate and decide on the 

degree of their difficulty so as to be able to identify the sources of difficulty involved in them 

and suggest some solutions for them. 

The first chapter deals with translation and polysemy begins with casting light on 

translation, its definition, its types, and mainly semantic and communicative translation. Then 

we shall move to Semantics and its definition. The main focus in this chapter will be on 

polysemy and some traditional views of it. The chapter deals also with some scholars‟ points 

of view concerning the ambiguity and vagueness. Finally the chapter ends up with polysemy 

and lexical pragmatics. 

 

I.1. Lexical Translation Problems 

The definition adopted in this study could be that a lexical translation problem is 

whatever presents obstacles in transferring the content of one piece of language into another 

whether the latter are an element (word), or a string of elements (clause or a phrase). Of 

course, the degree of obstacle varies in intensity, leading one to the assumption that 

translation problems fall under different ranks in terms of challenge. 

As a lexical problem, Ghazala (1995: 91) claimed: “the main problem for students is 

that in most cases they understand all synonymous words as absolute synonyms only”. 

Although students are aware that in almost all languages there‟s no total sameness between 

words, they face problems when translating these words. Baker (1992: 20) argued that 

translation problems at word level arise for translators because there is no equivalence at word 

level between different languages. But what is important in Baker‟s discussion is lexical 
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meaning. Baker said, “Non-equivalence at word level means that the target language has no 

direct equivalent for a word which occurs in the source text.” 

I.1.1. Lexical Structure in Semantics 

There are various lexical problems in translation expected to be encountered students. 

This study will be deal with the lexical problems of using polysemy. Within the field of 

lexical semantics, polysemy is of main concern. 

 

I.1.2. What is Polysemy? 

I.1.2.1. The Concept of Polysemy in English 

“Polysemy” or “multiplicity” of meaning is considered a common feature of English 

and Arabic, since it exists in both languages. The existence of this linguistic phenomenon 

creates lexical problems in many cases, especially when they are dealt with as monosemous 

words or even when the translator is indifferent to the linguistic context and the relations that 

hold among the constituents of a linguistic stretch. 

Many definitions have been given to the concept of polysemy. Ullman (1967: 159) 

defines polysemy as a “situation” in which the same word has two or more different 

meanings. He adds that polysemy is a fundamental feature of human speech which can arise 

in a multiplicity of ways. Nida (1969: 63), on the other hand, does not consider polysemy to 

be a crucial problem for the translator, since the different meanings of a single word are rarely 

in competition, for they do not only have relatively well defined markers which help to 

differentiate the meanings, but so often they are so diverse as not to compete with one another 

for the same semantic domain. Kharma & Hajjaj (1989: 64) believe that polysemy is closely 

connected to homonymy and it occurs when a word has more than one meaning. Ghazala 

(1995: 98) regards polysemy as one of the major distinguishing characteristics of both English 

and Arabic, and it may be English more than Arabic. As for Finch (2000: 173), polysemy is a 

sense relation in which a lexeme has acquired more than one meaning. He adds that a word 

which is capable of more than one meaning is polysemic. From this, one can define polysemy 

as a case in which a single word has multiple meanings; each of these meanings has to be 

learnt separately in order to be understood. The following example illustrates our notion: the 

term flight, for example, can mean all of the following: (1) the power of flying; (2) an air 

journey; (3) a series of steps; (4) a digression; (5) a unit of air force, (Finch: 2000: 173). 

I.1.2.2. The Concept of Polysemy in Arabic 

Arab linguists, on the other hand, referred to the concept of polysemy as “istirak lafzi”. 

For Al-Jürjani (1954: 365), polysemous words tend to be unrelated and no clear relation 
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among them can be realized. As-Suyüti (1971: 384) argues that polysemy would enrich the 

language and make it more capable of representing the physical world around us. But he 

denies that “istirak” is based on the idea that one word has different meanings. On the 

contrary, he argues that all kinds of “istirak” of one single expression had one general 

meaning. So, many meanings will be attached to the original meaning of a particular word 

and they will develop in the course of time of that expression (ibid). In contrast, Ibn Darstwini 

(1974: 538) denies the existence of polysemous words in Arabic and he affirms that if the 

polysemous words exist, this would be due to two reasons: first, if they occur between two 

different languages and the second reason is the omission or the economy of speech. 

According to Al-Munjid (1999: 15) polysemy is one of the most common linguistic 

phenomena in all languages. He defines polysemy as multiplicity of meaning; a case in which 

one word has different meanings. 

Polysemy carries different meanings across English and Arabic language. This is apparent 

through the text below that illustrates the use of polysemous words in both English and 

Arabic; 

I visited my uncle in his office last week. He was busy doing a lot of things. I made my 

decision to leave but he made me wait so I made some coffee and stayed.  

Text: 

The word "make" has more than one interpretation. However, these interpretations 

seem to have related meanings. In contrast, the same word “make” cannot be used in Arabic 

to carry more than one meaning even if their meanings are related. There are different 

interpretations for every use of “make” in Arabic that give specific meanings. In the sentence, 

“I made my decision to leave’’ different equivalents can be used for translating "made" into 

 The other translation by using one word for both the verb "made" and the noun .إذخزخ لشاسي

"decision" is لشسخ. On the other hand there are other translations for the same words which 

are inappropriate counterparts واْ لشاسي أٚ جؼٍد لشاسي and then this kind of translation is 

incorrect translation  لشاسيصٕؼد لشاسي أٚ ػٍّد . In the second sentence accurate. Many students 

suppose that the verb "forced” refers to the implied meaning of the verb "made" in this 

context. They may translate it into ًٔأجثش while few students may give acceptable answers by 

translating it into ًٔاضطش. And who have not background on translation may use inappropriate 

counterparts such as ًٍٕجؼ or incorrect equivalents. As for the third sentence in the above text 

most of students may use the correct counterpart as it is well known to them. They may 

translate it into جٙضخ to prepare whereas may be few of students could use acceptable 

translation as صٕؼد or may give inappropriate translation by choosing ػٍّد. 
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I.1.2.3. Background 

The fact that a word may be associated with several meanings was addressed at least 

as early as the writings of Aristotle (Barnes 1984). In the opening of Categories, Aristotle 

distinguishes between synonymy („univocity‟) and homonymy („multivocity‟, „being spoken of 

in many ways‟). Two things, a and b, are synonymous or univocal if they are both called by 

the same name F, and the definition of F is the same for both of them, whereas a and b are 

homonymous if they are called by the same name F, but the definition of F for a does not 

completely overlap with the definition of F for b (Shields 2009).2 An example of synonymy 

is the occurrences of human in „Socrates is a human‟ and „Plato is a human‟, where the things 

named by the word human are the same in both cases.3 An example of homonymy is the 

occurrences of bank in „John went to the bank to open a savings account‟ and „Plato and 

Socrates had a picnic on the bank‟, where the things that are named by bank („financial 

institution‟, „riverbank‟) have distinct definitions.4 Furthermore, as the definition above 

states, homonymy also includes those instances of things called by the same name that have 

partially overlapping definitions. Consider the occurrences of healthy below: 

(1) a. Socrates is healthy. 

b. Socrates‟ exercise regimen is healthy. 

c. Socrates‟ complexion is healthy. 

These three predications of healthy are non-univocal. In (1)a the meaning of the 

predicate is roughly „is physically fit‟, in (1)b. it means „promotes health‟, and in (1)c. it 

means „is indicative of health‟. As Aristotle observed, the meanings of healthy in (1)b. and 

(1)c. are both dependent on the meaning of healthy in (1)a, which is contained as part of their 

definitions. This is referred to as a kind of core-dependent homonymy (Shields 1999; Owen 

1960 termed this 'focal meaning'), that is, an intermediate case between univocity and full 

homonymy. 

Until relatively recently, almost all theories of linguistic semantics were based on 

these classical ideas about necessary and sufficient application conditions for concepts, as 

manifested most notably by Katz‟s semantic theory (1972; Katz and Fodor 1963; Katz and 

Postal 1964). Katz‟s approach takes word meanings to be constituted by definitions, and lists 

as many meanings for a word as there are sets of necessary and sufficient conditions for its 

application. In contemporary linguistic theory this view is still held by a number of scholars, 

most notably by those working within Anna Wierzbicka‟s (1996) theory of Natural Semantic 

Metalanguage (NSM). 
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Another early mention of the issue of lexical meaning variation in the history of 

Western philosophy is Locke‟s (1975 [1689]) discussion of the English connective but and 

Leibniz‟s (1996 [1765]) subsequent critique of it (cf. Fieke Van der Gucht and De Cuypere 

2007). Locke saw but as being associated with a number of different meanings (e.g. it may 

express opposition, coordination, etc.), and expressed doubts about the possibility that they 

could all be instantiations of a single more abstract meaning. 

Leibniz, on the other hand, took issue with Locke‟s claim that but has several different 

meanings and argued that instead, we should try to reduce all the uses of a word to “a 

determinate number of significations” (Leibniz 1996 [1765]: III, §4), by searching for a 

„paraphrase‟ that is able to cover as much of the semantic variation of the word as possible. 

      Interestingly, this short discussion between Locke and Leibniz sums up the broad lines 

of the traditional debate over polysemy. As (Ingrid Lossius Falkum), argued that „’theories of 

polysemy representation are often divided into ‘sense enumeration lexicons’ and ‘core 

meaning approaches’. Sense enumeration lexicons, which take the representation of a 

polysemous lexical item to consist in a listing of all its uses‟‟, bear a clear resemblance to 

Locke‟s position above, while core meaning approaches, which see polysemous lexical items 

as being represented in terms of a highly abstract „core meaning‟, which remains constant 

across all its uses, strongly resembles Leibniz‟s approach. 

In general linguistics, Bréal (1924 [1897]) was the first to introduce the term 

„polysemy‟ („polysémie‟) to describe single word forms with several different meanings (cf. 

Nerlich 2003). For Bréal, polysemy was primarily a diachronic phenomenon, arising as a 

consequence of semantic change. Words acquire new meanings through use, but these do not 

automatically eliminate the old ones. Polysemy, then, is the result of the parallel existence of 

new and old meanings in the language; it is the „synchronic side‟ of lexical semantic change. 

However, Bréal also observed that, at the synchronic level, polysemy is not really an issue, 

since the context of discourse determines the sense of a polysemous word and eliminates its 

other possible meanings (Bréal 1924: 157). 

These early insights of Bréal also underlie much contemporary research in lexical 

semantics and pragmatics. 

Following the advent of transformational-generative grammar in the late 1950s, with its main 

focus on syntax, polysemy received little attention for several years (some exceptions are 

Weinreich 1964, 1966; Anderson and Ortony 1975; Apresjan 1974; Caramazza and Grober 

1976). However, with the development of cognitive grammar during the 1980s, polysemy 

reappeared on the research agenda as a central topic in lexical semantics, in particular as a 
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result of the pioneering studies of prepositional polysemy conducted by Brugman (1988) and 

Lakoff (1987). 

A central claim of these studies was that polysemy is not so much a linguistic 

phenomenon as a cognitive one, resulting from the way in which our conceptual categories 

are structured. 

Today, there are broadly two main trends in the research on polysemy. One is the well 

of polysemy research conducted within the cognitive linguistics framework, which has grown 

out of the work by Brugman and Lakoff, as mentioned above, as well as Langacker‟s (1987) 

foundational work in cognitive grammar (e.g. Geeraerts 1993; Tuggy 1993; Cuyckens and 

Zawada 1997; Dunbar 2001; Nerlich et al. 2003; Tyler and Evans 2003). The other is the 

polysemy research conducted within computational semantic frameworks, which includes 

most notably the generative lexicon account maintained by Pustejovsky (1995a), as well as 

several others (e.g. Copestake and Briscoe 1996; Kilgarriff 1992, 1995; Kilgarriff and Gazdar 

1995; Asher and Lascarides 2003; Asher forthcoming). In contrast to the cognitive linguistic 

approaches, such computational approaches see polysemy as primarily a linguistic 

phenomenon, arising from lexicon-internal computational processes. 

I.1.2.4. The Problem of Definition 

A standard textbook definition of polysemy is “the association of two or more related 

senses with a single linguistic form” (Taylor 1989/2003: 144). In this section, three issues 

which have a bearing on the definition and delimitation of polysemy will be considered, 

including  

(1)  The distinction between polysemy and homonymy, 

(2)  The distinction between ambiguity and vagueness, and 

(3)  The connection between polysemy and contextual modulation of lexical meaning. 

I.1.2.4.1. Polysemy and Homonymy 

Weinreich‟s (1964) distinction traditionally, polysemy is distinguished from 

homonymy. In polysemy, the different senses of a single lexical item are seen as being related 

in some non-trivial way, whereas in homonymy, the multiple encoding is a matter of 

historical accident. An example of homonymy is the lexical form coach = ِذسب أٚ حافٍح, which 

encodes the entirely unrelated meanings „bus‟ and „sports instructor‟. It is standard to see 

these as being represented as two different lexemes (COACH1 and COACH2) in the mental 

lexicon. 

However, drawing the distinction between related and unrelated senses of a lexical 

form is often far from a straightforward matter. The question is: What does it mean for two 
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senses to be related? « The criteria that have been suggested include etymology and speaker 

intuitions about unrelatedness vs. relatedness of meaning. »(Lyons 1977b). According to the 

etymological criterion, two senses are homonymous if they are historically unrelated. On this 

approach, the linguistic form file would be an instance of homonymy, as the sense „folder or 

box for holding loose papers‟ originates from the French word fil and the sense „tool with 

roughened surface‟ comes from the old English word féol. That these two senses came to be 

associated with the same lexical form in contemporary English is thus a matter of historical 

accident. According to the same criterion, the noun position, which has the senses „a 

particular way in which someone or something is placed or arranged‟ and „a person‟s 

particular view or attitude toward something‟, would be polysemous as a result of the shared 

etymological origin of its senses. 

 However, this way of distinguishing between polysemy and homonymy is 

problematic if we are concerned with characterising the linguistic knowledge of speakers and 

hearers. To illustrate, consider the English word cardinal. This word encodes the meanings 

„leader of the Roman Catholic Church‟ or „North American songbird of the bunting family‟. 

The two senses are historically related; the male cardinals are mostly red in colour and so this 

bird was named cardinal by virtue of its resemblance in colour to the red cassocks worn by 

cardinals. According to the etymological criterion, then, cardinal would be polysemous. 

However, many speakers of English may not be aware of this historical connection, and to 

them the two senses may seem entirely unrelated (i.e. homonymous). So, distinguishing 

between polysemy and homonymy on the basis of etymology does not, in many cases, capture 

differences in speakers‟ intuitions of semantic relatedness, and, although such etymological 

considerations are no doubt useful to lexicographers in the making of dictionaries, it is 

doubtful whether they are relevant to a synchronic analysis of polysemy. 

Another criterion that has been suggested as a way to distinguish between polysemy 

and homonymy is speaker intuitions about related and unrelated senses. 

According to this criterion, two senses are polysemous if they are judged by native 

speakers to be related, and homonymous if they are judged to be unrelated (or at least their 

meanings are considered to be further apart than polysemous senses as in, e.g., cardinal). 

Distinguishing polysemy from homonymy would thus depend on a sort of „folk etymology‟. 

A problem that arises in connection with this criterion is that sense relatedness appears to be a 

matter of degree, and, moreover, judgements about the relatedness of the senses of a given 

word are likely to be subjective (Lyons 1977b). 
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I.1.2.4.2. Ambiguity and Vagueness 

Many scholars discussed distinction in semantic theory is that between ambiguity and 

vagueness (e.g. Kempson 1977; Cruse 1986; Atlas 1989; Geeraerts 1993; Tuggy 1993; 

Williamson 1994). Traditionally, lexical ambiguity is seen as involving two or multiple 

lexemes with distinct senses (and may, as we saw above, include both homonymy and 

polysemy), and vagueness a single lexeme with a non-specific meaning (monosemy), which is 

contextually specified. Different kinds of vagueness are discussed in the literature, including 

„indeterminacy of meaning‟, that is, cases in which the meaning of the lexical item appears to 

be quite intangible, and „lack of specification‟, that is, cases in which the meaning of the 

lexical item is in principle quite clear but is very general (Kempson 1977: 125). The adjective 

good has been mentioned as an example of indeterminacy of meaning, due to the range of 

different senses it may express in describing different things (e.g. good knife/football 

player/student/weather, etc.), as well as in describing the same thing (e.g. a good job could be 

one that‟s well paid, offers interesting tasks, has an inclusive social environment, gives a 

certain social status, etc.).  

Examples of vagueness due to lack of specification are terms such as teacher, cousin, 

neighbour, etc., all of which are unspecified with regard to gender. 

Several tests have been proposed for distinguishing between ambiguity and vagueness. These 

can be divided into the following types:  

(1) Logical tests.  

(2) Linguistic tests, and 

(3)  Definitional tests (Geeraerts 1993, 1994).  

An example of a logical test is the one proposed by Quine (1960: 129), according to 

which a lexical item is ambiguous if it can at once be clearly true and clearly false of the same 

thing. For instance, an assertion of „Rachida is wearing a light skirt‟ would be true of a 

situation where Rachida is wearing a black skirt made of a thin fabric of little weight, if light 

is taken to denote the property „of little weight‟, and false if light is taken to denote the 

property „pale‟. Thus, the adjective light is ambiguous according to the logical test. 

Linguistic tests involve semantic restrictions on sentences that contain two occurrences 

of the lexical item under consideration. If a grammatical construction requires semantic 

identity between the two occurrences, ambiguous expressions will give rise to several 

readings for the construction. For instance, Kempson‟s (1977: 129) anaphora-based test 

involves the use of the expression do so too (or so did Choukri, Choukri did/has/will/is too), 

which demands identity of meaning of two verb phrases.7proposed by Zwicky and Sadock 
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(1975). A verb phrase, then, is two-ways ambiguous if conjoining a do so too phrase to it 

renders the whole sentence two-ways ambiguous, as in (2) and (3): 

(2) Rachida wore a light skirt and Djamila did so too. 

(3) Kamel went to the bank and his mother did so too. 

Both sentences above have two readings because the same senses of light and bank must be 

selected in each of the conjuncts, indicating that the expressions are ambiguous. 

Compare with (4) and (5), where the expressions neighbour and good may be 

distinctly specified in the two conjuncts (that is, so-called „crossed‟ readings are allowable): 

(4) Hassen is my neighbour and Mekki is too. 

(5) The book is good and the cake is too. 

According to Kempson‟s test, then, neighbour and good are not ambiguous but vague, 

and should thus be represented as single lexemes. 

Another type of linguistic test is „co-predication‟, which is taken as a diagnostic of 

ambiguity if it gives rise to „zeugma‟, that is, the oddity that results when two or more. 

 

I.2. Semantics 

I.2.1. Definition of Semantics 

 Semantics is the study of meaning. A word can have two sorts of meaning. First, it 

may have 'reference' to the word for instance « red » describes the colour of blood; « chair » 

refers to a piece of furniture, with legs and a back, on which a human being may comfortably 

sit. Secondly, a word has 'sense', which determines its semantic relation to other words, e.g., 

„‟narrow’’ is the opposite of ‘’wide’’ and « crimson » refers to a colour that is a special sort 

of « red » (we say that crimson is a hyponym of red). Every morpheme has a meaning. The 

ending ‐er, added to a verb, derives a noun which refers either to the agent (e.g., writer, 

player) or else to an instrument intended for the activity (e.g., cooker). Some morphemes have 

different meanings with different kinds of words: un‐ indicates an opposite quality with an 

adjective (e.g., kind, unkind), but a reverse action with a verb (e.g., tie, untie). 

Meaning is also associated with the way in which words are combined to make phrases, 

clauses and sentences. Compare the dog bite the postman and the postman bite the dog ػض 

 which involve the same word meaning but quite different sentenceاٌٌٛذ اٌىٍة، ػض اٌٌٛذ اٌىٍة

meanings because of the different syntactic arrangements. 

As language is used, meaning is both the beginning and the end point. A speaker has some 

message in mind. He chooses words with suitable meanings and puts them together in 

appropriate grammatical constructions; all these have established phonetic forms, which 
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motivate how he speaks. A listener will receive the sound waves, decode them and if the act 

of communication is successful‐understand the speaker's message. 

The study of language must pay close attention to meaning. We consider the meanings 

of words, and their grammatical properties, and see how these interrelate. When a speaker of a 

language encounters a new word he may first of all learn its meaning, and will then have a 

fair idea of the morphological and syntactic possibilities; or he may first of all learn 

something of how to use the word grammatically, and will help him to work out its meaning. 

I.2.2. Semantic Translation Problems at Word Level 

Many researches dealt and studied translation problems that undergraduate students 

face in the translation process from the source language to the target language. Translation 

problems are allocated various titles in according to many scholars, such as 'challenges' and 

'pitfalls' (Clark 2000: 20 9) others alternate between 'difficulties' and 'problems' (Pontiero 

1992; Mauriello 1992). Newmark (1980) also uses problems and difficulties together, without 

differentiating between the two labels. Ghazala (1995: 17) argued that a translation problem is 

“any difficulty which makes us stop translating to think about it.” 

According to Ghazala, these problems are due to either sound and lexis (word) or 

grammar and style (1995). Newmark (1993: 2) characterized a translation problem as "a 

stretch of text of any length which is not readily amenable to literal or word for word 

translation". 

  

I.3. Translation 

There are various definitions of translation; Catford defines it as "an operation 

performed on languages, a process of substituting a text in one language for a text in 

another", it is the replacement of textual material in one language (SL) by equivalent material 

in another language (TL). 

Ghazal (1995:1-2), for example defines it as follows: 

As a subject, translation is generally used to refer to all the processes and methods used to 

convey the meaning of the source language into the target language. That is, the use of: 

(1) Words which already have an equivalent in Arabic language; (2) new words for which 

no equivalent was available in Arabic before; (3) foreign words written in Arabic 

letters; and (4) foreign words changed to suit Arabic pronunciation, spelling and 

grammar.   

Here are examples to illustrate these four types respectively: 
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1. “speak”                                                 (ٌٍُرى)  

2. “satellite”                                    (ًلّش صٕاػ)  

3. “aspirin”                                        (ٌٓأسثٍش)    

4. “democracy”                                     (دٌّمشاطٍح)     

One of the most prominent definitions of translation is stated by Newmark (1988:5) who 

defines translation as "rendering the meaning of a text into another language in the way that 

the author intended the text". This definition emphasise on rendering meaning of the source 

language text into the target language text as what is intended by the author. 

Nida and Taber (1982:12), on the other hand stated that “translating consists in 

reproducing in the receptor language the closest natural equivalent of the source message”. 

This definition is more comprehensive than the previous ones. Nida and Taber explicitly 

stated that translation is closely related to the problems of languages, meaning and 

equivalence. 

I.3.1. Translation Methods 

According to Newmark, translation methods related to the whole text; while 

translation procedures are used for sentences. There are many different methods of 

translation, semantic translations is one of them. 

I.3.1.1. Semantic Translation 

It attempts to produce the precise contextual meaning of the original respecting the 

target language grammatical structure taking more account of the aesthetic value of the source 

text.  

I.3.1.1.1. Literal Translation Meaning 

According to this point of view, words do possess a literal meaning, all other meanings 

are merely derived and figurative. For example, the literal meaning of mouse is the rodent; a 

derived meaning is the computer mouse. A bed is “a peice of furniture that you lay on” 

(literal); it is something flat at the bottom of something eles “a river bed” or a place where 

something can be found in abundance “a shellfish bed, a bed of roses” in a figurative way. 

But literal meanings are not always so easy to spot. For instance, a position can be a physical 

position “a crouched position”, a psychological position, a stand, a point, of view, “ a Soviet 

position on German unity”, or social position, a job (his position as a Speaker). Which one is 

the literal meaning? We may be inclined to think it is the physical sense, but we are clearly 

not as sure as with mouse or bed.  (Pierre Frath) 

Another problem is the link between literal and derived meanings? What does it 

consist of? Let us consider the word knocker, which can mean door knocker, someone who 
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knocks, or (not very nicely) women's breasts. I asked my native English-speaking informants 

if they felt these meanings were somehow linked and if they could formulate these links. All 

informants felt that they were indeed linked. The person meaning was definitely considered as 

the literal meaning. The door-knocker meaning was explained in terms of metonymy (the 

object used to knock is named after the person who is doing the knocking). As for the breast 

meaning, a wealth of links were offered:  

 metaphorical links to the door-knocker meaning  

- Breasts resemble some door knockers  

- Breasts protrude like door knockers  

 a metonymical link to the door-knocker meaning 

- Breasts are something one grabs (or feels like grabbing) like a door-knocker 

 metaphorical links to senses of to knock 

- The sexual impact of breasts may knock you over 

- When women run, breasts may move up and down, which resembles the act of knocking 

on doors 

- Breasts knock together 

Thus the linear theory fails on two counts: i) there is no definite way of deciding 

which is the literal meaning; and ii), the link between literal and derived meanings cannot 

always be specified with certainty, even when it is established. 

I.3.1.2. Communicative Translation 

No one can deny the important role of translation in the communication process as it 

was and still an effective means that can be used to help anyone to communicate with people 

out of his/her own speech community; that is why translation is considered as a remedy for a 

lot of communicational problems. Translation has played a great role in spreading and 

developing language cultures. It has also been the focal point of nowadays studies as it 

attempts to narrow the gaps that occur between languages especially cultural and linguistic 

ones. “A communicative process which takes place within a social context” (Hatim & Mason, 

1990 quoted in Shuttleworth & Cowie, 1999:21). 

 

I.4. Context 

I.4.1. The Concept of Context 

Many linguists defined context from different points of view according to their own 

fields in order to support their own ideas, and theories. 
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Widdowson focused his study on language meaning. Widdowson (2000: 126) defines 

context as “those aspects of the circumstance of actual language use which are taken as 

relevant to meaning.” He further pointed out, “in other word, context is a schematic construct 

the achievement of pragmatic meaning is a matter of matching up the linguistic elements of 

the code with the schematic elements of the context.” 

Guy Cook as well took the „context' into consideration when he studied the 

relationship between discourse and literature. In his definition, context is just a form of 

knowledge the word. Cook (1999: 24) stated that “the term „context‟ can be used in a broad 

and narrow sense. In the narrow sense, context refers to factors outside the text under 

consideration. In the broad sense, context refers to knowledge of these factors and to 

knowledge of other parts of the text under consideration, sometimes referred to as „co-text‟.”  

I.4.2. Types of Context  

Context has been understood in various ways. It may be linguistic context, situational 

context, and cultural context. 

I.4.2.1. Linguistic Context 

Linguistic context refers to the context within the discourse, that is to say, the 

relationship between the words, phrases, sentences and even paragraphs. Take the word 

„bachelor‟. We cannot understand the exact meaning of the sentence „He is bachelor‟ without 

the linguistic context to make clear the exact meaning of this word. In other words linguistic 

context is often alternatively termed as co-text, which refers to the linguistic unit in a text. 

 

I.4.2.2. Situational Context   

 Situational context always refers to the relevant features of the situation in which a 

text has meaning, the environment, time and place, etc. in which, the discourse occurs, and 

also the relationship between the participants. 

I.4.2.3. Cultural Context 

Cultural context or socio-cultural context refers to the history, culture, customs, and 

values of a speech community. It is helpful to the reasoning process of the participants in a 

speech event. For example: when you say “you have lost weight” in America and China, it 

will have different implications. In America, people will think it kind of favorable because 

many of the Americans are over-weighted. But in China, people think it as a warning and an 

advice to go to the doctor. 
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Conclusion 

The following points are concluded: 

1- Most of the subjects did not give an attention to the co-text in their attempt to 

translate the polysemic words and since polysemous words are co-text dependant, 

the subjects failed to translate them correctly. 

2- The majority of the subjects resorted to the "central or core" meanings of the 

polysemous words regardless of other associated meanings or "meaning variants". 

3- Most of the subjects treated the polysemous words has a monosemic ones, 

consequently, they committed serious mistakes. 

Although collocational relations are of a great assistance in guessing the meaning of 

polysemous words, most of the subjects did not depend on them in their renderings. 
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Chapter Two 

Data Analysis 

 

Introduction 

The research main concern is to investigate the hypothesis whether the students of 2
nd

 

year English LMD at University of Kasdi Merbah Ouargla succeed in translating some 

English polysemous words when they put the different contexts in their consideration or not. 

In addition, this chapter is concerned with the description of the tools used, the subjects, the 

sample, and the analysis of the data obtained from the test and the questionnaire. This will be 

followed by a summary of the findings. 

 

II.1. The Sample 

 The subjects of the present study are twenty 2
nd 

year LMD students from English 

department faculty of letters and languages University of Kasdi Merbah Ouargla. The subjects 

have been chosen randomly, the choice has fallen on those subjects based on the following 

criteria: translation starts to be studied at this level (2
nd

 year LMD) that is to say, they are 

beginners in translation since they deal with sentences. Moreover, it is an appropriate 

population for investigating how they deal with English words, especially key words, they do 

not understand. 

 

II.2. Research Tools 

 Two main tools have been used to collect data and test the hypothesis; a test and a 

questionnaire. The subjects have been asked first to translate the sentences in the test, and 

then answer the questions in the questionnaire. 

 

II.3. The Test 

II.3.1. Description of the Test 

 The test consists of six samples; each sample contains three English sentences 

containing polysemous word with three different meanings. The suggested polysemous words 

are supposed to be familiar to the subjects, which have been carefully chosen from the 2010 

Oxford Dictionary, Cambridge Advanced Learner‟s Dictionary 3
rd 

Edition. The six 

polysemous words are: involve, break, take, make, sound, and run. The subjects were asked to 
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translate them into Arabic, we chose this direction because English is a foreign language and 

the subjects may not be familiar with its lexis in all contexts, we used sentences to be 

translated since the subjects are beginners and cannot deal with texts.  

 The test aims at extracting whether subjects can provide an appropriate equivalent 

translation to the suggested polysemous words or not.   

 

II.4. Analysis 

II.4.1. Sample One  

 In sample number one, the subjects were asked to translate three English sentences 

containing the word “involve” as a polysemous word. The English sentences are: 

1. His friendship with the accused involved him into the scandal. 

2. The job offered involves my living in Ouargla. 

3. The matter involves my honour. 

Their equivalents in Arabic are: 

.ٚسطرٗ صذالرٗ تاٌّرُٙ فً اٌفضٍحح. 1  

. ذرطٍة اٌٛظٍفح اٌّؼشٚضح ػًٍ أْ أػٍش فً ٚسلٍح. 2                          

.ذرؼٍك اٌّسأٌح تششفً.3                          

 In the first English sentence, the word “involve” is used as a verb which means “to say 

or to do something to show that somebody took part in something, especially a 

crime.”(Oxford Dictionary, 2010: 823). The equivalent of the verb “involve” in this sentence 

in Arabic is "ٚسّطد" , the subjects‟ translation of this word has differed as shown in Table 01 

below.  

 The results show that, fourteen subjects, out of twenty, have translated the verb 

“involve” accurately using different Arabic words like: سثثّد، ألحّد، أٚلؼد. Which are 

considered as synonyms of ٚسّطد. This means that, the subjects have relied on the context and 

have understood the meaning of the sentence. 

 Four subjects, out of twenty, have rendered the verb “involve” inaccurately, they have 

used two Arabic words such as: ذشُشّحٗ، جؼٍد. This means they have not translated the meaning 

of the sentence, because, they have not relied on the context. 

 Whereas, two subjects, out of twenty, have not translated the sentence, may be, 

because they did not understand it. 
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         Translation  Number Percentages 

     Accurate/ acceptable 14                    70% 

             Inaccurate  04                    20%   

            No translation 02                    10% 

                Total  20                    100% 

 

Table 01: First Translation of the Word “involve” 

  

 In the second English sentence, the word “involve” is used as a verb, which means, “if 

a situation, an event, or an activity involves something, that thing is an important or necessary 

part or result of it” synonym of entail. (Oxford Dictionary, 2010: 822). 

 The table 02 below shows that, twelve subjects, out of twenty, have succeed in getting 

the required equivalence, which is "ّذرطٍة" . These students have relied on the sentence context 

that helped them in selecting the appropriate equivalence. Four subjects, out of twenty, failed 

in giving the right translation, they have used words like: ًٔذحفضًٔ، ذجثشًٔ، ذساػذ, because, they 

have understood the word "involve" inaccurately. While, four subjects, out of the twenty, 

have not attempted translation at all, perhaps they have not understood the sentence meaning. 

 

Translation Number Percentages 

Accurate/acceptable 12 60% 

Inaccurate 4 20% 

No Translation 4 20% 

Total 20 100% 

 

Table 2: Second Translation of the Word “involve” 

 

 In the third English sentence, the word “involve” is used as a verb, which means, “if a 

situation, an event or an activity involves somebody/ something, they take part in or are 

affected by it”. (Oxford Dictionary, 2010: 823). It is another meaning of the same word 

“involve”, its equivalence in Arabic is ّذرؼٍك in this sentence. 

 The results in table 03 below show that, eight subjects, out of twenty, have succeeded 

in rendering this sentence and getting the needed equivalence of the verb “involve”, the eight 

subjects have used different words which are synonyms of ّذرؼٍك like:  ّذُٙ، ذخخ. Those subjects 
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have understood the sentence correctly, since they relied on its context well. While only two 

subjects, out of twenty, have not rendered the acceptable translation of the verb “"involve” 

when they have used the word ّذرطٍة, which is more suitable for the previous sentence and not 

for this one. Ten subjects, out of twenty, have not translated this sentence, perhaps, because it 

seems to be more difficult than the previous ones. 

 

Translation Number Percentages 

Accurate/acceptable 08 40% 

Inaccurate 02 10% 

No Translation 10 50% 

Total 20 100% 

 

Table 03: Third Translation of the Word “involve” 

 

II.4.2. Sample Two 

 In sample number two, the subjects were asked to translate three English sentences 

containing the word “break” as a polysemous word. The English sentences are: 

1. The boy broke the window. 

2. This medicine will break you of smoking.   

3. The crowd broke when the match had ended. 

Their equivalents in Arabic are: 

.وسش اٌٌٛذ إٌافزج. 1  

.سٛف ٌخٍصه ٘زا اٌذٚاء ِٓ اٌرذخٍٓ. 2  

.ذفشق اٌجّٙٛس ػٕذ أرٙاء اٌّثاساج. 3  

 In the first English sentence the word, “broke” is used as a verb, which means “to be 

damaged and separated into two or more parts, as a result of force”. (Oxford Dictionary, 

2010: 176). The appropriate equivalent of the verb “break” in Arabic is وسش in this sentence. 

 Here, in this sentence, as shown in table 04 below that, the twenty subjects have 

succeeded in their attempts of translation the first English sentence using two different words, 

seventeen subjects, out of twenty, have rendered the Arabic equivalent وسش, and three 

subjects, out of twenty, have used the word ُحط in their translation, which is considered as a 

synonym of the Arabic word وسش. The subjects have succeeded in giving the appropriate 

translation of this sentence, since they relied on the context.  



  
Page 21 

 
  

Translation Number Percentages 

Accurate/acceptable 20 100% 

Inaccurate 00 00% 

No translation 00 00 

Total 20 100% 

 

Table 04: First Translation of the Word “break” 

  

In the second English sentence, the word “break” is used as a verb; which means “often 

followed by of to cause a person to give up a habit” (The Collins English Dictionary, 1986:   

76).  

         Table 05 below shows that, the majority of the subjects have succeeded in giving the 

needed translation. Eighteen subjects, out of twenty, have rendered the word “break” 

correctly, using different words like: سٍجؼٍه ذرٛلف،  : or the Arabic clauses like ٌٛلف، ٌخٍخ 

 All those subjects have relied on the context rather than word .سٍساػذن فً الإللاع، سٍجؼٍه ذمٍغ

itself. While, only two subjects, out of the twenty, have used the word  سٍحٛي, which make no 

sense in this sentence, and do not lead to the appropriate translation. 

 

Translation Number Percentages 

Accurate/ acceptable 18 90% 

Inaccurate 02 10% 

Not translation 00 00% 

Total 20 100% 

 

Table 05: Second Translation of the Word “break” 

 

 In the third sentence, the word “break” is used as a verb, it means “to stop something 

for continuing” (Longman English Dictionary Online). The equivalent of the verb “break” in 

this sentence in Arabic is "ذفشق" , the subjects‟ translation of this word has differed as shown in 

Table 06 below.  

 The results show that, ten subjects, out of twenty, have given the suitable equivalent to 

the word “break” and got the correct translation. Here, the students have used different words 

that is considered as synonyms of the verb ذفشق for example: أصشف، أفض افرشق، أرشش. It can be 
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said that the context played a great role in helping the students to select the appropriate 

equivalents. 

 Four subjects, out of twenty, have not understood the meaning of the word “break” in 

this sentence; some have translated it literally like: وــسش, while others have rendered the verb 

“break” to صـاح، خـشّب، أمشغ, which are not accurate in this context. Whereas, six subjects, out 

of twenty, have not attempted translation of this sentence in order to avoid falling in mistakes, 

that‟s why they neglected it. 

 

Translation Number Percentages 

Accurate/acceptable 10 50% 

Inaccurate 04 20% 

No translation 06 30% 

Total 20 100% 

 

Table 06: Third Translation of the Word “break” 

 

II.4.3. Sample Three 

 In sample number three, the subjects were asked to translate three English sentences 

containing the word “take” as a polysemous word. The English sentences are: 

1. We found that all the seats were taken. 

2. She took the 10.30 flight to England. 

3. I hope you are all taking notes. 

Their equivalents in Arabic are: 

.ٚجذٔا وً اٌّماػذ ِحجٛصج. 1  

. اٌى أىٍرشا10.30اسرمٍد سحٍح . 2  

.آًِ أٔىُ وٍىُ ذذْٚٔٛ ِلاحظاذىُ. 3  

In the first English sentence, the word “take” is used as a verb, which means, “to sit 

down in or use a chair” (Oxford Dictionary, 2010: 1576). Hence, the appropriate equivalent in 

this case in Arabic is ِحــجٛصج.  

Table 07 below shows that, the majority of the population have rendered the 

appropriate equivalent of the word “taken” which is ِحــجٛصج, sixteen subjects, out of twenty, 

have translated the meaning of the sentence accurately, because they have understood its 

meaning from the context. Whereas, four subjects, out of twenty, failed in rendering the 
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needed translation since they used أخِزخ  as an equivalent of the word “take”, those subjects 

have translated this sentence literally focusing on the common meaning of the word “take”. 

 

Translation Number Percentages 

Accurate/ acceptable 16 80% 

Inaccurate 04 20% 

No translation 00 00% 

Total 20 100% 

 

Table 07: First Translation of the Word “take” 

 

In the second English sentence, the word “take” is used as a verb, which means, “to 

use a form of transport” (Oxford Dictionary, 2010: 1576). Its accurate equivalent in Arabic is 

 .اسرمٍد

The results are shown in table 08 below, only eight subjects, out of twenty, have 

translated this sentence accurately and we have accepted their translation, since they have 

understood the sentence meaning according to its context. These subjects have used the word 

in addition to اسرمٍد سوــثد، سافشخ ،ألٍؼد   which is considered as synonyms to the word اسرمٍد.  

While, nine subjects have failed in rendering the acceptable equivalent of the word 

“take” in this sentence, since they have used the core meaning of the word “take” which is 

 that‟s why the sentence meaning has lost. Those subjects have neglected the context of ,أخــزخ 

the word “take” in this sentence. Whereas, three subjects out of twenty have not attempted 

translation. 

 

Translation Number Percentages 

Accurate/ acceptable 08 40% 

Inaccurate 09 45% 

No translation 03 15% 

Total 20 100% 

 

Table 08: Second Translation of the Word “take” 
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In the third English sentence, the word “take” is used as a verb, which means “to find 

out and record something, to write something down” (Oxford Dictionary, 2010: 1576). In 

Arabic, we say ْ ّٚ  .د

Table 09 below reveals that, only six subjects, out of twenty, have rendered the word 

successfully, and they have provided the needed translation, using words as: ًّسج ،ْ ّٚ  ورة، د

those subjects supported our hypothesis, because they relied on the sentence context rather 

than translate literally, and they have understood the word “take” from its context in this 

sentence, not understanding words in isolation. 

The great majority of the subjects did not get the suitable translation. Where fourteen 

subjects, out of twenty, have used the word أخز to render the verb “take” in this sentence, 

because they have not understood the meaning of “take” in this context, although this 

sentence is useful in their daily courses and lectures. Here the subjects preferred literal 

translation, which did not lead them to get the appropriate equivalent of the word “take” in 

this sentence. 

 

Translation Number Percentages 

Accurate/acceptable 06 30% 

Inaccurate 14 70% 

No translation 00 00% 

Total 20 100% 

 

Table 09: Third Translation of the Word “take” 

 

II.4.4. Sample Four 

 In sample number four, the subjects were asked to translate three English sentences 

containing the word “make” as a polysemous word. The English sentences are: 

1. Lionel Messi makes 40 millions of dollars a year! 

2. Lucy makes lunch for Francis. 

3. She made it to the airport just in time to catch her plane. 

Their equivalents in Arabic are: 

. ٍٍِْٛ دٚلاس سٌٕٛا40ٌرحصً ًٌٍٍٛٔ ٍِسً ػٍى . 1  

.ذحضش ٌٛسً اٌغزاء ٌفشأسٍس. 2  

.ٚصٍد اٌى اٌّطاس فً اٌٛلد اٌّحذد ٌٍحاق تطائشذٙا. 3  
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 The word “make” in the first English sentence is used as a verb, which means, “to earn 

or gain money” (Oxford Dictionary, 2010: 931). It is one of the common senses of the word 

“make”, which means  ًٌرحص in Arabic. The subjects‟ translation of this word has differed as 

shown in Table 10 below.  

  Most of the subjects have succeeded in getting the needed equivalent of the word 

“make” in this sentence, the accurate translation have differed; sixteen subjects, out of twenty, 

have used different words which are considered synonyms of the word “make” in this context, 

such as:  ،إٌشاداخ، ٌىسة، ٌجًٕ، ٌرحصً، ٌحصً ػٍى، ٌرماضى. While, four subjects, out of twenty, 

have not attempted translation; perhaps, they did not understand the sentence meaning. 

 

Translation Number Percentages 

Accurate/ acceptable 16 80% 

Inaccurate 00 00% 

No translation 04 20% 

Total 20 100% 

 

Table 10: First Translation of the Word “make” 

 

 In the second English sentence, the word “make” is used as a verb, which means “to 

prepare something, especially something artistic or something to eat” (Oxford Dictionary, 

2010: 930). The Arabic equivalent of this word in this context is ذـــحضّش. 

 The results in table 11below show that, fourteen subjects, out of twenty, have rendered 

an accurate translation, they have used words like:ذؼُِــذُّ، ذحــضّش, to refer to the word “make” in 

the second sentence, those subjects have succeeded in their attempts, because they have 

understood the sentence meaning from its context and they have avoided literal translation. 

 Whereas two subjects, out of twenty, have failed in giving the appropriate translation 

of the word “make”, since they have relied on literal translation, which gave no sense. The 

first subject has used the word ذصٕغ to refer to the word “make” in this sentence, while the 

second one has used the word ذأخــز. whereas, four subjects, out of twenty, have not tried 

translation. 
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Translation Number Percentages 

Accurate/ acceptable 14 70% 

Inaccurate 02 10% 

No translation 04 20% 

Total 20 100% 

 

Table 11: Second Translation of the Word “make” 

 

 In the third English sentence, the word “make” is used as a verb, which means, 

“manage to arrive at a place within specified time or catch a train or other forms of transport” 

(Oxford Online Dictionary). The appropriate translation of “make” in this context is  ًٚصـــ . 

 Table 12 below shows that, eight subjects, out of twenty, have translated this sentence 

successfully, they have provided two different words to get the appropriate equivalent of 

“make” in this sentence, such as: ٚصٍــد، ٌحِمــد , those subjects have rendered the acceptable 

translation, because they have understood the context of sentence, and this result supported 

our hypothesis. 

 However, five subjects, out of twenty, have not succeeded in their translation, they 

have used words like:  فؼٍد، صٕؼد، أخزخ, because the ambiguity of the word “make” in this 

sentence, their translation  make no sense in this case. While, seven subjects, out of twenty 

have provided no translation, may be, because they have not understood the word meaning of 

“make” in this sentence. 

 

Translation Number Percentages 

Accurate/ acceptable 08 40% 

Inaccurate 05 25% 

No translation 07 35% 

Total 20 100% 

 

Table 12: Third Translation of the Word “make” 

 

II.4.5. Sample Five 

 In sample number five, the subjects were asked to translate three English sentences 

containing the word “sound” as a polysemous word. The English sentences are: 
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1. Can you hear that sound? 

2. Thank you for your sound advice. 

3. Children sleep a sound sleep. 

Their equivalents in Arabic are: 

ً٘ ذسرطٍغ سّاع ران اٌصٛخ؟. 1  

.شىشا ػٍى ٔصٍحره اٌمٍّح. 2  

.ٌٕاَ الأطفاي ِٔٛا ػٍّما. 3  

 In the first English sentence, the word “sound” is used as a noun, which means 

“something you can hear” (Oxford Dictionary, 2010: 1473). In Arabic we say صــٛخ . 

 The results in table 13 below show that, twenty subjects, out of twenty, have been able 

to understand the word meaning and they have provided the word  صــٛخ, they have 

understood the core meaning of the word “sound” in this sentence. 

 

Translation Number Percentages 

Accurate/ acceptable 20 100% 

Inaccurate 00 00% 

No translation 00 00% 

Total 20 100% 

 

Table 13: First Translation of the Word “sound” 

 

 In the second English sentence, the word “sound” is used as an adjective, which means 

“sensible; that you can rely on and that will probably give good results” (Oxford Dictionary, 

2010: 1474). Its equivalent in Arabic is ٍُِّلـــ. 

 Table 14 below shows that, the majority of the subjects have not succeeded in getting 

the needed translation, except four subjects, out of twenty, have rendered the appropriate 

equivalent of the word “sound” in this sentence, they have used words like  ،اٌحىٍــّح، اٌّفٍذج

 Those four subjects have understood the word meaning from it context in this .اٌمٍّح، اٌجــٍذج

sentence and have gave an accurate translation. 

 While, twelve subjects, out of twenty, have neglected translating the word “sound” in 

this sentence, they have rendered the sentence as  شىشا ػٍى ٔصٍحره, the omission of translating 

the word “sound” in this sentence reduced its meaning, because I do not thank you for an 

advice but for a perfect one. Two subject, out of twenty, have misunderstood this sentence, 
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where they failed to get an acceptable translation, since they have used words like: اٌشّّٔـأح,  

 as equivalents of the adjective “sound” in this sentence. While two subjects, out of اٌؼٍٍٕح 

twenty, have no attempt in order to avoid any strange translation, may be, because they have 

not understood the sentence. 

 

Translation Number Percentages 

Accurate/ acceptable 04 20% 

Inaccurate 14 70% 

No translation 02 10% 

Total 20 100% 

 

Table 14: Second Translation of the Word “sound” 

 

 In the third English sentence, the word “sound” is used as an adjective, which means 

“deep and peaceful sleep” (Oxford Dictionary, 2010: 1474). The accurate equivalent in this 

context, in Arabic is ك ّْ  .تـــؼُِ

 The results in table 15 below show that, the majority of the subjects have not 

translated this sentence successfully, only two subjects, out of twenty, have rendered the exact 

equivalent of the word “sound” in this sentence, and they have succeeded in their translation 

since; they have chosen the word تؼــّك, to refer to the word “sound” in this context.  

 Whereas, eleven subjects, out of twenty, have provided another Arabic equivalents of 

the word “sound” in their translation like: أٔـــغاَ، ِٛسٍمى، اٌغٕــــاء، ٘ادئ، اٌٙذٚء، إٌماع، صٛخ. This 

depends on each interpretation. While, seven subjects, out of twenty, have provided no 

attempt, this is perhaps, because they have not understood the word of “sound” in this context. 

 

Translation Number Percentages 

Accurate / acceptable 02 10% 

Inaccurate 11 55% 

No translation 07 35% 

Total 20 100% 

 

Table 15: Third Translation of the Word “sound” 
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II.4.6. Sample Six 

 In sample number six, the subjects were asked to translate three English sentences 

containing the word “run” as a polysemous word. The English sentences are: 

1. I can run a mile in five minutes. 

2. Do you know how to run this machinery? 

3. He was arrested for running drugs across the border into Algeria. 

Their equivalents in Arabic are: 

.تإِىأً أْ أسوض ٍِلاً فً خّس دلائك. 1  

ً٘ ذؼٍُ وٍفٍح ذشغًٍ ٘زٖ اٌّاوٍٕح؟. 2  

.اػرمً تسثة ذٙشٌثٗ ٌٍّخذساخ ػثش اٌحذٚد إٌى اٌجضائش. 3  

The word “run” in the first English sentence is used as a verb, which means, “to move 

using your legs, going faster than when you walk” (Oxford Dictionary, 2010: 1342), which 

means أسوــض in Arabic. 

As shown in table 16, nineteen subjects, out of twenty, have understood the word and 

have translated it successfully; those subjects have used different Arabic versions as:  أجــشي

 which is considered as synonyms of the word “run” in this sentence, all the, ألطــغ، أجرـــاص، 

words that mentioned above, are suitable in this context, and give the acceptable translation. 

One subject, only, out of twenty, has not attempted translation, which may lead to a strange 

translation, since he/she has not understood the meaning of the word “run” in this sentence. 

 

Translation Number Percentages 

Accurate/ acceptable 19 95% 

Inaccurate 00 00% 

No translation 01 05% 

Total 20 100% 

 

Table 16: First Translation of the Word “run” 

 

In the second English sentence, the word “run” is used as a verb, which means “ if a 

machine or engine runs, it operates” (Longman English Dictionary Online). 

The equivalent of the verb “run” in this sentence in Arabic is " ًذشـــرغ" , the subjects‟ 

translation of this word has differed as shown in Table 17 below. 
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The results below show that, the majority of subjects, twenty out of twenty, have 

translated this sentence accurately, because they have got the right meaning of the word “run” 

in this sentence, and they have used different words to refer to “run” like  ،ًذشرغـــً، ذشغٍـــ

 which is considered as synonyms of the word “run”. Those subjects have relied on ,ذؼّــــً، 

the context, and they have not selected the common meaning of the word “run” for this 

sentence. 

 

Translation Number Percentages 

Accurate/ acceptable 20 100% 

Inaccurate 00 00% 

No translation 00 00% 

Total 20 100% 

 

Table 17: Second Translation of the Word “run” 

 

 In the third English sentence, the word “run” is used as a noun, which means, “to bring 

take something, especially guns or drugs, into a country illegally and secretly, synonym of 

smuggle” (Oxford Dictionary, 2010: 1342).  

 The equivalent of the word “run” in this sentence in Arabic is "ذــــٙشٌة" , the subjects‟ 

translation of this word has differed as shown in Table 18 below.  

 The results show that, The great number of the subjects, fifteen out of twenty, have 

translated the sentence successfully, while they have rendered the word “run” into  ذٙـــشٌة, 

because they have understood the word meaning from the context. Whereas five subjects, out 

of twenty, have provided no translation, may be, because they have not understood the 

sentence meaning, and to avoid any strange translation that may occur if they tried translation. 

 

Translation Number Percentages 

Accurate/ acceptable 15 75% 

Inaccurate 00 00% 

Not translation 05 25% 

Total 20 100% 

 

Table 18: Third Translation of the Word “run” 
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II.5. The Questionnaire  

 

II.5.1 Description of the Questionnaire  

The questionnaire consists of eleven questions; it has been divided into three sections. 

There are five questions in the first section, which is considered about translation in general, 

and there are four questions in the second section about polysemous words. Moreover, the last 

two questions, in the third section are about the given test. 

II.5.2 Analysis 

Question One: Do you like translation? 

                      Yes                                                 No  

The objective of this question is to see if the subjects like translation or not, because if 

the students like the subject, they will do their best to answer the questions seriously. 

 

Answers Number Percentages 

Yes 20 100% 

No 00 00% 

Total 20 100% 

 

Table 19: Students’ Views toward Translation 

 

The table 19 above shows that, the great majority of subjects like translation, as 

expected by (100%), that is to say the majority of students enjoyed translating the sentences in 

the test. 

Question Two: How do you evaluate yourself in translation? 

 

 Excellent                                 Average                     

 

 Very good                               Bad     

 

 Good       Very bad   

 

This question helps in determining whether the students‟ level influences their 

translation, their answers in the test, or not. As shown in table 20 below, only (05%) of the 
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subjects considered their level excellent, also (05%) of the subjects said that they are very 

good in translation, while (40%) of the population claimed that, they had a very good level in 

translation. Moreover, the lion‟s share is to be the average level, with (50%) of the students. 

Finally, no one of the subjects stated that, s/he has a bad or very bad level in translation. The 

subjects used to evaluate their level according to their marks in translation module, or in their 

ability to translate the sentences, that given in the test. 

 

Answers Number Percentages 

Excellent 01 05% 

Very good 01 05% 

Good 08 40% 

Average 10 50% 

Bad 00 00% 

Very bad 00 00% 

Total 20 100% 

 

Table 20: Students’ Level in Translation 

 

Question Three: Which version of translation do you find more difficult? 

 

 From Arabic into English  

 

 From English into Arabic       

 

As shown in table 21 below, the majority of the population (75%) stated that, they find 

difficulties in translation from Arabic into English. Whereas, (25%) of them find difficulties 

in translation from English into Arabic. 

Students, who found difficulties in translating from Arabic into English, perhaps, 

because of the lack in English vocabulary, since the English language is considered as a 

foreign language for them, and they do not have enough vocabulary to render the message. 

Whereas students, who faced difficulties in translation from English into Arabic, may be they 

have difficulties in learning English language. 
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Answers Number Percentages 

From Arabic into English 15  75%  

From English into Arabic 05 25% 

Total 20 100% 

 

Table 21: The Students’ Difficult Version of Translation 

 

Question Four: Where do you find difficulties? 

 

 Tenses                Lexical items        

 

 Conjunctions                                        Prepositions  

 

            The table 22 reveals that, (45%) find difficulties with lexical items, (20%) with lexical 

items and tenses, where (10%) find difficulties with lexical items and prepositions, (10%) for 

tenses, (05%) who find difficulties with tenses and prepositions, (05%) with prepositions, and 

(05%) for conjunctions. 

            The great majority of the subjects find difficulties with lexical items, that‟s why they 

did not give an appropriate translation while translating some sentence in the test concerning 

polysemous words. 

 

Answers Number Percentages 

Tenses 02 10% 

Lexical items 09 45% 

Conjunctions 01 05% 

Prepositions 01 05% 

Lexical items + tenses 04 20% 

Lexical items + prepositions 02 10% 

Tenses + prepositions 01 05% 

Total 20 100% 

 

Table 22: Students’ Difficulties in Translation 
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Question Five: Which is more important for you, understanding words in isolation, or getting 

their meanings from the sentence (from the contexts)? 

            The objective of this question is to find out how students deal with words while 

attempting translation, and how they dealt with the polysemous words while translating the 

sentences in the test. 

            The results in table 23 show that, (70%) stated that, getting the word meaning from the 

sentence (from its context) is more important, which helps them in providing an appropriate 

sense of the word. Whereas (20%) claimed that, understanding words in isolation is more 

important, especially key words that enable them to get a successfully translation. While 

(10%) did not provide any answer. 

 

Answers Numbers Percentages 

Understanding words in isolation 04 20% 

Getting their meaning from the sentence 14 70% 

No answer 02 10% 

Total 20 100% 

 

Table 23: Students’ Preference 

 

Question Six:   Do you know polysemous words? 

Yes      No      

 

            The objective of this question is to check out, if students have a good knowledge about 

polysemous words or not, and to explain why they have not succeeded in translating some 

sentences in the test. The table 24 reveals that, only (20%) know the polysemous words, 

while, (80%) have no idea about them at all. 

 

Answers Number Percentages 

Yes 04 20% 

No 16 80% 

Total 20 100% 

 

Table 24: Students’ Knowledge about Polysemous Words 
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Question Seven: If yes, are they? 

 

  Words that have the same meanings   

 

  Words that have the same spelling (orthography) and several meanings          

 

  Words with the same spelling and pronunciation and different meanings                 

 

            This question is devoted to four students only, those who have answered with yes in 

the previous question, and stated that, they know polysemous words. Table 25 below shows 

that, there are only 04 students who were asked to give a definition of polysemous words. 

Despite they claimed that they knew the polysemous words, we found one student only gave 

the correct answer, which is “Words that have the same spelling (orthography) and several 

meanings”. While 03 students said that polysemous words are “Words with the same spelling 

and pronunciation and different meanings” but, they define Homonymy in this case. 

 

Students’ Answer Students’ Number 

Words that have the same meanings 00 

Words that have the same spelling 

(orthography) and several meanings 

01 

Words with the same spelling and 

pronunciation and different meanings 

03 

 

Table 25: Suggested Definition of Polysemous Words 

 

Question Eight: Do you find difficulties in translating polysemous words? 

 

  Yes  No   

            The table 26 reveals that, (60%) find difficulties in translating polysemous words, 

(10%) do not find difficulties, and (30%) did not answer this question. The students who 

found difficulties in translating polysemous words, perhaps, because they look at them as 

ambiguous words,  that is why they failed in translating them. 
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Answers Number Percentages 

Yes 12 60% 

No 02 10% 

No answer 06 30% 

Total 20 100% 

 

Table 26: Difficulties in Translating Polysemous Words 

 

Question Nine: If yes, why? 

            Only, seven students answered this question, justifying why they find difficulties in 

translating polysemous words. The justifications has differed, some said that, they do not 

know the polysemous words at all, and its theirs first time to heard about that new words. 

Some stated that, they find difficulties in translating polysemous words, because they must 

rely on context to get their appropriate meanings. Whereas, others said that, polysemous 

words have more than one meaning, and it is difficult to get their real meaning. 

 

Question Ten: Did you find difficulties in translating the sentences in the test? 

  Yes            No     

 

            As shown in table 27 below, (50%) found difficulties while translating the sentences 

of the test, (30%) did not find difficulties in the test. and (20%) did not answer this question. 

 

Answers Number Percentages 

Yes 10 50% 

No 06 30% 

No answer 04 20% 

Total 20 100% 

 

Table 27: Difficulties in Translating Sentences of the Test 

 

Question Eleven: If yes, which item posed difficulties for you? 

            This question devoted to the ten students, who answered with yes in the previous 

question, we expected ten answers but only two students have answered this question, 
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someone said that, s/he found difficulties in translating phrasal verbs. Whereas the other one 

claimed that, s/he found difficulties in translating tenses, but our main concern (our subject) is 

polysemous words. 

 

II.6. Summary of the Findings 

            To sum up, the results gained from the analysis of both research tools, the test and the 

questionnaire, that used, we may say: 

 The great majority of the 2
nd 

year students of English like translation. 

 The majority of students are still beginner in translation. 

 Most of the subjects find difficulties in translating from Arabic into English. 

 Most of the subjects succeeded in translating the sentences that are given in the test. 

 A big number of the students do not know polysemy as a term. 

 Most of the students understand the common meaning of the polysemous words, 

but sometimes they failed in getting its other meanings. 

 Some subjects did not make any effort, while translating the sentences of the test 

and leave too gaps. 

 Sometimes, the subjects prefer literal translation, which did not give the appropriate 

translation always (sample six “sound”). 

 A great number of the students rely on the context as a tool to understand 

ambiguous words, especially polysemous words. 
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Conclusion 

            This chapter is tackled through two main research tools, the test and the questionnaire, 

after analysing data, the conclusion that one can draw is that: 

            2
nd 

year LMD students of English have succeeded in translating the six samples of the 

test, whcich contain polysemous words, because they relied on the context, expect some 

sentences where they failed in getting the appropriate translation , when they translated them 

literally, and because the ambiguity of polysemous words. 

            The subjects master the common meaning of the polysemous words, but sometimes 

they find difficulties in guessing its extra meanings. Hence, misunderstanding of the words 

meaning leads to unsuccessful translation. 

            The questionnaire reveals that, 2
nd 

year English students do not know the polysemous 

words, and they faced difficulties with lexical items, and tenses in translation. 

  Also, lack in English vocabularies creates more problems to the 2
nd

 year LMD 

students of English whether these words are polysemous or not. 

            The bottom line is that, most problems of 2
nd 

year LMD students of English in 

translation are due to ambiguity of English words, but if they put the word context in their 

consideration, they will render an acceptable translation. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



  
Page 39 

 
  

General Conclusion 

  A translation problem is any difficult that may affect the process of translation, and 

calls us to halt translating in order to check, recheck, use dictionary and rewrite, to provide a 

successful translation. Students encounter many problems while translating any document; 

which may be grammatical, lexical, stylistic, and phonological problems. 

  The present research seeks to investigate the errors committed by 2
nd

 year LMD 

students of English at University of Kasdi Merbah Ouargla when dealing with ambiguous 

words in general, and the polysemous words in particular. 

  The main focus in this study is the lexical problems, problems at word level, the case 

of polysemous words. We hypothesised that the context helps 2
nd 

year LMD English students 

to overcome the problems created by the ambiguity of polysemous words, and provide a 

successful translation. In order to test the hypothesis, two main research tools have been used, 

the students have been asked first to translate six samples; each sample contains three English 

sentences containing polysemic word with three different meanings. Then to answer the 

questionnaire that consists of eleven questions concerning translation, polysemy, and the 

sentences of the test. 

  After the analysis of the results obtained in the test and the questionnaire we may say 

that, most of the students understood the polysemous words, and they translated them 

successfully; only if they put the context of the polysemous words into consideration. So the 

results confirmed our hypothesis. 

  Finally, to conclude this research, some recommendations are suggested in order to 

deal well with the polysemous words: 

 2
nd 

year LMD students of English must learn vocabulary as much as possible, because 

lack in vocabulary represents a serious problems to the students in translation. 

 2
nd 

year LMD students of English have to know that, the English word may have more 

than one meaning in addition to its common meaning. 

 Students are required to bear in mind that, the context plays a great role in 

understanding the sentence meaning. 

 Teachers have to make the students aware about the translation strategies, and pay 

more attention to the different contexts, because it is the key of any translation. 
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Appendix 



KASDI MERBAH UNIVERSITY OUARGLA             ENGLISH STUDENTS  

FACULTY OF LETTERS AND LANGUAGES                       2
ND

YEAR LMD 

ENGLISH DEPARTMENT  

 

QUESTIONNAIRE  

 

   The following questions are of two types: Yes or No questions and WH questions. So 

please put (x) in type one, and answer in few words in type two. 

 

1.  Do you like translation? 

 

 Yes                                   No 

 

2.  How do you evaluate yourself in translation? 

 

 Excellent                                 Average         

 

 Very good                               Bad     

 

 Good       Very bad   

 

3.  Which version of translation do you find more difficult? 

 

 From Arabic into English  

 

 From English into Arabic       

 

 

4.  Where do you find difficulties? 

 

 Tenses        Lexical items        

 

 Conjunctions                                Prepositions  

 



5.  Which is more important for you, understanding words in isolation, or getting their 

meanings from the sentence (from the contexts)? 

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

 

6.  Do you know polysemous words? 

 

Yes      No      

 

7.  If yes, are they? 

 

  Words that have the same meanings 

 

  Words that have the same spelling (orthography) and several meanings 

 

  Words with the same spelling and pronunciation and different meanings  

 

8.  Do you find difficulties in translating polysemous words? 

 

  Yes  No   

 

 

9.  If yes, why?  

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

 

10.  Did you find difficulties in translating the sentences in the test? 

 

  Yes            No     

 

11.  If yes, which item posed difficulties for you? 

…………………………………………………………………………………………………

………………………………………………………………………………………………… 

 



KASDI MERBAH UNIVERSITY OUARGLA             ENGLISH STUDENTS  

FACULTY OF LETTERS AND LANGUAGES                       2 
ND 

YEAR LMD 

ENGLISH DEPARTMENT   

 

TEST 

 

Dear students; 

 

This test and questionnaire are a part of research work, which is intended to see 

whether polysemous words represent serious problems to 2
nd 

year LMD English students in 

English – Arabic translation.  

Your contribution will be highly appreciated; your information will be kept strictly 

confidential, and please DO NOT WRITE YOUR NAMES. 

 

Translate the following sentences into Arabic: 

 

Sample One: 

1. His friendship with the accused involved him into the scandal. 

………………………………………………………………………………………………… 

2. The job offered involves my living in Ouargla. 

……………………………………………………………………………………………….... 

3. The matter involves my honour. 

………………………………………………………………………………………………… 

Sample Two: 

1. The boy broke the window. 

………………………………………………………………………………………………… 

2. This medicine will break you of smoking. 

…………………………………………………………………………………………………. 

3. The crowd broke when the match had ended. 

………………………………………………………………………………………………….. 

 



Sample Three: 

1. We found that all the seats were taken. 

………………………………………………………………………………………………….. 

2. She took the 10.30 flight to England. 

………………………………………………………………………………………………….. 

3. I hope you are all taking notes. 

…………………………………………………………………………………………………. 

Sample Four: 

1. Lionel Messi makes 40 millions of dollars a year! 

…………………………………………………………………………………………………. 

2. Lucy makes lunch for Francis. 

………………………………………………………………………………………………….. 

3. She made it to the airport just in time to catch her plane. 

………………………………………………………………………………………………….. 

Sample Five: 

1. Can you hear that sound? 

…………………………………………………………………………………………………. 

2. Thank you for your sound advice. 

………………………………………………………………………………………………….. 

3. Children sleep a sound sleep. 

…………………………………………………………………………………………………... 

Sample Six: 

1. I can run a mile in five minutes. 

……………………………………………………………………………………………….... 

2. Do you know how to run this machinery? 

………………………………………………………………………………………………… 

3. He was arrested for running drugs across the border into Algeria. 

………………………………………………………………………………………………… 

 

 

 



KASDI MERBAH UNIVERSITY OUARGLA             ENGLISH STUDENTS  

FACULTY OF LETTERS AND LANGUAGES                       2 
ND 

YEAR LMD 

ENGLISH DEPARTMENT   

 

TEST ANSWERS 

 

      Dear students; 

      This test and questionnaire are a part of research work, which is intended to see 

whether polysemous words represent serious problems to 2
nd 

year LMD English students in 

English – Arabic translation.  

Your contribution will be highly appreciated; your information will be kept strictly 

confidential, and please DO NOT WRITE YOUR NAMES. 

 

Translate the following sentences into Arabic: 

 

Sample One: 

1. His friendship with the accused involved him into the scandal. 

. ٚسطخٗ صذالخٗ باٌّخُٙ في اٌفضيحت-  

2. The job offered involves my living in Ouargla. 

.حخطٍب اٌٛظيفت اٌّؼشٚضت ػٍي أْ أػيش في ٚسلٍت-   

3. The matter involves my honour. 

.حخؼٍك اٌّسأٌت بششفي-   

 

Sample Two: 

1. The boy broke the window. 

.وسش اٌٌٛذ إٌافزة-   

2. This medicine will break you of smoking. 

.سٛف يخٍصه ٘زا اٌذٚاء ِٓ اٌخذخيٓ-   

3. The crowd broke when the match had ended. 

.أصشف اٌجّٙٛس ػٕذ أخٙاء اٌّباساة-   

 



 

Sample Three:  

1. We found that all the seats were taken. 

.ٚجذٔا وً اٌّماػذ ِحجٛصة-   

2. She took the 10.30 flight to England. 

. اٌى أىٍخشا10.30اسخمٍج سحٍت -   

3. I hope you are all taking notes. 

.آًِ أٔىُ وٍىُ حذْٚٔٛ ِلاحظاحىُ-   

 

Sample Four:  

1. Lionel Messi makes 40 millions of dollars a year! 

. ٍِيْٛ دٚلاس سٕٛيا40يخحصً ٌيٛٔيً ِيسي ػٍى -   

2. Lucy makes lunch for Francis. 

.ححضش ٌٛسي اٌغزاء ٌفشأسيس-   

3. She made it to the airport just in time to catch her plane. 

.ٚصٍج اٌى اٌّطاس في اٌٛلج اٌّحذد ٌٍحاق بطائشحٙا-   

 

Sample Five: 

1. Can you hear that sound? 

ً٘ حسخطيغ سّاع ران اٌصٛث؟-   

2. Thank you for your sound advice. 

.شىشا ػٍى ٔصيحخه اٌميّت-   

3. Children sleep a sound sleep. 

.يٕاَ الأطفاي ِٔٛا ػّيما-   

 

Sample Six: 

1. I can run a mile in five minutes. 

.في خّس دلائكبإِىأي اٌشوض ِيلاً -   

2. Do you know how to run this machinery? 

ً٘ حؼٍُ ويفيت حشغيً ٘زٖ اٌّاوٕت؟-   

3. He was arrested for running drugs across the border into Algeria. 

.اػخمً بسبب حٙشيبٗ ٌٍّخذساث ػبش اٌحذٚد اٌى اٌجضائش-   



Abstract 

The present research is studying the semantic ambiguity of lexical forms. Many, if not most, 

words have multiple meanings that pose a problems to students, mainly the second year 

students at Kasdi Merbah university Ouargla while translating from English into Arabic. The 

first part is theoretical which includes an overview on translation, semantics and polysemy. 

The second part which is the practical one and in order to investigate this problem, we 

hypothesis that, If 2
nd

 year LMD students of English at University of Kasdi Merbah Ouargla 

put the different contexts of the polysemous words into consideration, they will translate them 

successfully. To check this hypothesis and to achieve the aims of this research, a test and a 

questionnaire are administered to a sample of second year students. One of the points of focus 

on this research is how context helps and may be reinforced in translating polysemous words. 

In other words, second year students rely on the context when attempting translation of 

polysemous words. 

Key words: polysemy, polysemous words, semantic, lexical, context, ambiguity. 

 ملخص

معاني التعدد ا مهبلغلم نقل أ اذعدة كلمات إ المعنى الدلالي للكلمات. حيث هنالك البحث في غموض إلىتهدف هذه الدراسة 

انية انجليزية ل م د بجامعة قاصدي مرباح ورقلة و ذلك أثناء و التي بدورها تطرح مشكلات للطلبة، خصوصا طلبة سنة ث

ول من هذا البحث ركزنا على الجانب النظري حيث الأ فصلاللغة العربية. في ال إلىقيامهم بالترجمة من اللغة الانجليزية 

 فصل الثانيال ين خصصنافي حكذلك.  انينظرة عامة حول الترجمة و علاقتها بالمعنى الدلالي و تعدد المع إلىتطرقنا فيه 

إذا وضع طلبة سنة ثانية انجليزية ة المطروحة، حيث أننا وضعنا الفرضية التالية يلاشكق من الإلتحققصد اللجانب التطبيقي 

لكلمات المتعددة المعاني في حسبانهم سيمكنهم ذلك من ات اسياقمختلف  في حسبانهم ل م د بجامعة قاصدي مرباح ورقلة

لتحقق من هذه الفرضية و لغرض الوصول لأهداف هذا البحث، قمنا بوضع اختبار و نموذج استطلاع بنجاح. لترجمتها 

يساعد اللغوي الذي السياق  أهميةلعينة من طلبة سنة ثانية ل م د. ومن بين أهم النقاط التي ركزنا عليها في هذا البحث هي 

المتعددة خر أن طلبة السنة الثانية يعتمدون على السياق لترجمة الكلمات في عملية ترجمة الكلمات المتعددة المعاني. بمعنى آ

 المعاني.

 .الغموضالمفردات، السياق، الكلمات المفتاحية: تعدد المعنى، الكلمات المتعددة المعنى، دلالات الألفاظ، 
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  انًقذية

ٔؾ٠َ١ٍز أعٕجء ػ١ٍّز ثٌضٌؽّز إٌٝ ثٌٍغز لإٌّؼٕٝ ثٌولاٌٟ فٟ ثٌؾٍّز ثث٠وًٚ ٘يث ثٌذقظ فٛي غّٛٛ 

ثٌؼٌد١ز، أٚ دّؼٕٝ آمٌ ِٖىٍز صؼوه ثٌّؼٕٝ ٌٍىٍّز فٟ ثٌٍغز أعٕجء ػ١ٍّز ثٌضٌؽّز ِٓ ثٌٍغز ثلإٔؾ٠َ١ٍز ٌٍغز 

.  دؾجِؼز لجٙوٞ ٌِدجؿ ًٚلٍز ٌوًثّز فجٌزَٞ هأي أعج١ٔز ثيّٕز ثيثٌؼٌد١ز، وّج إٔٔج أمؤج ػ١ٕز ِٓ ٍٟذز 

٠ؼضذٌ ثٌؼو٠و ِٓ ػٍّجء ثٌٍغز أٔٗ ػٍٝ ِضٍمٓ ثٌٍغز فُٙ ثٌىٍّز أٚ صؼٍُ ثٌىٍّجس فٟ ١ّجلٙج ٚ غ١ٌٖ 

 لأٔٗ غجٌذج ِج ٔؾو أْ ٌٍىٍّز ثٌٛثفو ػور ِؼجٟٔ فٟ ثٌٍغز ٚ ْٔضؼٍّٙج فٟ ،٠ف١وٖ وغ١ٌث فٟ ثّض١ؼجح ثٌؾًّ

دجٌٌغُ ِٓ أْ دؼٜ ثٌطٍذز ثٌي٠ٓ ٠وًّْٛ ثٌٍغز ثلإٔؾ٠َ١ٍز دئِىجُٔٙ ثٌضقىُ فٟ . ١ّجلجس هلا١ٌز ِنضٍفز

لٛثػو ثٌٍغز ٚ ِفٌهثصٙج ٚ ثٌضٌثو١خ إلا أُٔٙ فٟ دؼٜ ثلأف١جْ ٠ؾوْٚ ٙؼٛدز فٟ فُٙ دؼٜ ثٌٕٚٛٗ 

ثلأوجه١ّ٠ز ٚ ثٌضٟ صضؼٍك دضنُٚٚٙ، إلا أٔٗ ٠ّىٓ ٌٍطٍذز صؼٍُ ثٌىٍّجس ػٍٝ فْخ ث١ٌْجق فضٝ ٠ىْٛ 

. فُّٙٙ أّٚغ ٚ إًّٔ

ثٌٙوف ثلأّجّٟ ِٓ ٘يث ثٌذقظ ٘ٛ ص٠١ٍْ ثٌٞٛء ػٍٝ صؼوه ثٌّؼٕٝ وّّٙز ٙؼذز ػٕوِج ٠ضؼٍك 

ف١ؾخ ػٍٝ ثٌطٍذز فُٙ ِؼٕٝ ثٌٕ٘ ثلأٍٟٙ ؽ١وث . ثلأٌِ دجٌضٌؽّز ِٓ ثٌٍغز ثلإٔؾ٠َ١ٍز ثٌٝ ثٌٍغز ثٌؼٌد١ز

عج١ٔز ثيّٕز ثيْ ٌُ ٔمً ؽ١ور، ٚ ٌمو ثمضٌٔج أّجّج ٍٟذز  إلذً ػ١ٍّز ثٌضٌؽّز ٌٍضقًٚ ػٍٝ صٌؽّز ٙق١قز

، فىّج لٍٕج آٔفج ػٍٝ ثٌطجٌخ ٠وًّْٛ ثٌضٌؽّز لأٚي ٌِر ىٌه لأُٔٙ ، دؾجِؼز لجٙوٞ ٌِدجؿ ًٚلٍزَٞ هأي أ

 أف١جٔج ٠فًٖ ثٌطٍذز فٟ ،مٌآفُٙ ثٌّؼٕٝ ؽ١وث ٌٍضقًٚ ػٍٝ صٌؽّز ٙق١قز ِؤه٠ز غٌٝٙج، أٚ دّؼٕٝ 

. إ٠ٚجي ثٌّؼٕٝ ػٕو ػ١ٍّز ثٌضٌؽّز ىٌه لأُٔٙ ٌُ ٠فّٙٛث ثٌّؼٕٝ ثٌٚق١ـ ٌٍّفٌهثس فٟ ثٌٍغز ثلإٔؾ٠َ١ٍز

إشكانُة انبحث 

وّج ٠ٙوف ٘يث ثٌذقظ ٌّؼج٠ٕز ثٌٚؼٛدجس ثٌضٟ صطٌفٙج ثٌىٍّجس ثٌّضؼوهر ثٌّؼٕٝ ٚ ثٌضٟ ٠ٛثؽٙج 

ثٌطٍذز أعٕجء ػ١ٍّز ثٌضٌؽّز، ٚ ىٌه ٌّقجٌٚز إ٠ؾجه دؼٜ ثٌقٍٛي ثٌضٟ لو صْجػوُ٘ فٟ آهثء ػ١ٍّز ثٌضٌؽّز 

: ٠ٓ ثٌضج٠ٌٟٓفىجْ ٌٟؿ ثلإٕىجي. دط٠ٌمز ٙق١قز

  وٍّجس ثي دؾجِؼز لجٙوٞ ٌِدجؿ ًٚلٍز ٙؼٛدجس فٟ صٌؽّز َٞ هأي أعج١ٔز ثيّٕز ثيٌّجىث ٠ؾو ٍٟذز

ِضؼوهر ثٌّؼٕٝ ِٓ ثٌٍغز ثلإٔؾ٠َ١ٍز ثٌٝ ثٌٍغز ثٌؼٌد١ز؟ ثي

 ٟصٌؽّز ثٌىٍّجس ثٌّضؼوهر ثٌّؼٕٝ دٕؾجؿ؟  ً٘ ١ّجق ثٌؾٍّز ٠ْجػو ثٌطٍذز ف

فرضُة انبحث 

ٝؼش . ٠ز ٟٚ٘ثٌضٟ ٠ّىٓ أْ صؤُوو ثلإٕىجيٚ  ثٌضج١ٌز ثٌف١ٌٝزُٚ

 دؾجِؼز لجٙوٞ ٌِدجؿ ًٚلٍز ١ّجق ثٌؾٍّز فٟ ثٌقْذجْ، ّضضُ ػ١ٍّز َٞ هأي أٌٛ ٠ٞغ ٍٟذز ّٕز عج١ٔز 

. صٌؽّز ثٌىٍّجس ثٌّضؼوهر ثٌّؼٕٝ دٕؾجؿ
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ينهجُة انبحث 

 فُٟ٘ ثا ٌٍضقًٚ ػٍٝ ٔضجةؼ ِٓ ثٌطٍذز، ٚىٌه دؤمي أًإمضذجً فٟ ٘يث ثٌذقظ ػٍٝ ّٔٛىػ هثػضُ

ػٍٝ ثلإمضذجًفضٜٛ ٘يث  إى ٞ ٚ ويث ػ١ٍّز ثٌضٌؽّز فٟ فو ىثصٙج،ل١جُ ثٌُثثٌضٌؽّز ٚو١ف١ز صؼجٍُِٙ ِغ ٘ي

صق١ًٍ  دؼو ىٌه علاعز أِغٍز ٌٍضٌؽّز ِٓ ٌٟف ثٌطٍذز عُصضّٞٓ وً ِؾّٛػز  ف١ظ ِؾّٛػجسّضز 

 .ٌٍّؼط١جس

خطة انبحث 

ٔظٌر ػجِز لوُِش ففٟ ثٌمُْ ثلأٚي . لُُْ ثٌذقظ ثٌٝ ل١ّْٓ أّج١١ّٓ، لُْ ٔظٌٞ ٚآمٌ صطذ١مٟ

ىوٌ دؼٜ ٔظ٠ٌجصٙج ثٌضٟ صْجُ٘ فٟ ٝذ٠ ٚ ثٌقفجظ ػٍٝ ثٌّؼٕٝ ثلأٍٟٙ،  فٛي ثٌضٌؽّز ٚىٌه دضؼ٠ٌفٙج ٚ

فٙج دؼٜ ،ويٌه ٔظٌر ػجِز فٛي صؼوه ثٌّؼٕٝ، هًٖٚ فٟ ث١ٌْجق عُ ١ٍ٠ٙج ِفَٙٛ ثٌّؼٕٝ ثٌولاٌٟ ٚ ٌّ  و١ف ػ

ثٌؼٍّجء فٟ ثٌٍغض١ٓ ثلإٔؾ٠َ١ٍز ٚ ثٌؼٌد١ز، ٚ ويث ٔظٌر ػجِز ػٍٝ مٍف١ز دؼٜ ثٌؼٍّجء ٌضؼوه ثٌّؼٕٝ فٟ 

إعذجس ثٌف١ٌٝز ٚ ثلإٕىجي ثٌّطٌٚؿ وجْ ثلإ٘ضّجَ ِٕٚذجػٍٝ ثٌمُْ ثٌٕظٌٞ أٞ أِج فٟ ثٌمُْ ثٌغجٟٔ، . ثٌٍغز

 .ِٕجلٖز ثٌٕضجةؼ ثٌّضقًٚ ػ١ٍٙجإٌٝ ٚ ىٌه دؾّغ ثٌّؼٍِٛجس عُ صق١ٍٍٙج دجلإٝجفز 

انفصم الأول انترجًة و انتؼذد فٍ انًؼنً 

 يقذية

ْ ثٌضٌؽّز ٟ٘ ػذجًر ػٓ ػ١ٍّز صق٠ًٛ ثٌّؼٕٝ ِٓ ثٌٍغز ثلأؽٕذ١ز ثٌٝ ثٌٍغز ػٍٝ أإصفك ػور ػٍّجء 

 ِٚٓ د١ٓ ٘يٖ ثٌؼٛثةك ، ًٜ ػٛثةك صٛثؽٗ ثٌّضٌؽُأكٌٝ إثلأَ، وّج صضّٞٓ ػ١ٍّز صق٠ًٛ ثٌّؼٕٝ ِٓ ٌغز 

مضلاف ثٌذٕجء ثٌٍغٛٞ ٚ ثٌّفٌهثصٟ د١ٓ ثٌٍغجس ىٌه أٔٗ  ثثٌّؼٕٝ، ٚ ٠ٌؽغ ٘يث ثٌّٖىً ثٌٝفٟ ٌضذجُ ثلإٔؾو 

ٚ دٙيث ثٌٚوه ْٔضط١غ ِٓ ملاي ٘يث ثٌذقظ ثٌضقم١ك . ٍّٛدٙج ثٌنجٗ أٚ لٛثػو٘ج فٟ دٕجء ث١ٌْجقأٌىً ٌغز 

. صٌثؿ دؼٜ ثٌقٍٛي ٌيٌهثقفٟ ثٌؼٛثةك ٚ ثٌٚؼٛدجس ثٌضٟ ٠طٌفٙج ثٌضذجُ ثٌّفٌهثس فٟ ث١ٌْجق ثٌٍغٛٞ ٚ

ٌضٌؽّز ٚ أٔٛثػٙج ٚ ثصؼ٠ٌفجس ٛ  دغىوٌُس٠وًٚ ثٌمُْ ثلأٚي فٛي ثٌضٌؽّز ٚ صؼوه ثٌّؼٕٝ ف١ظ 

  عُ ثٌّؼٕٝ ثٌولاٌٟ ٚ صؼ٠ٌفٗ ٚ ويث صؼ٠ٌف ث١ٌْجق ٚ أٔٛثػٗ،دجٌضقو٠و ثٌضٌؽّز ثٌولا١ٌز ٚ ثٌضٌؽّز ثٌضٛث١ٍٙز

ػٍٝ صؼوه ثٌّؼجٟٔ لأٔٗ ِٕٚذج ٍ فٟ ٘يث ثٌمُْ نٞوجْ ثٌضٌ، وّج فٟ ثٌضٌؽّز  ٔظٌث ٌٍوًٚ ثٌُّٙ ثٌيٞ ٠ٍؼذٗ

ثٌيٞ ٚػوه ثٌّؼٕٝ س ِفَٙٛ  أ٠ٞج صُ ثٌضطٌق إٌٝ أٚػوَ ثٌفُٙ،ٙق١قز،صق١ًٚ صٌؽّز ػوَ ثٌّٖىً فٟ 

مٍف١ز فٛي صؼوه ثٌّؼٕٝ ػٕو ٚ صُ ثٌضطٌق أ٠ٞج إٌٝ  ،ثٌؼٌد١زٚ ثلإٔؾ٠َ١ٍز ص١ٓىوٌٖ دؼٜ ثٌؼٍّجء فٟ ثٌٍغ

ّٝقشثٌذجفغ١ٓ ٚ فٟ ثلأم١ٌ   .ل٠ٌذز ِٓ صؼوه ثٌّؼٕٝصؼذٌ  دؼٜ ثٌّفج١ُ٘ ثٌضٟ ُٚ

 يشكهة انًفردات فٍ ػًهُة انترجًة

 صطٌؿ لو ِفٌهر أٚ ػذجًر أٞأٔٙج ػٍٝ ٠ّىٓ صى١١ف صؼ٠ٌف ِٖىٍز ثٌّفٌهثس فٟ ػ١ٍّز ثٌضٌؽّز 

ٌٝ أمٌٜ، دجٌضؤو١و ٠نضٍف ٔٛع ثٌؼجةك فٟ ثٌوًؽز، ٚ ٘ىيث صنضٍف إِٖىلا أعٕج صق٠ًٛ ثٌّقضٜٛ ِٓ ٌغز 

.  فٟ ثٌضٌؽّز ِٓ ٔجف١ز ثٌّؼٕٝرثٌضٌؽّز فٟ صقو٠و ٙؼٛدجس ثٌىٍّجس ثٌضٟ صطٌؿ ِٖىً
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. ٠ٌٜ غَثٌز فٟ ٘يث ثٌّٛٝٛع أْ ِؼظُ ثٌطٍذز ٠ؼضموْٚ أْ ثٌّضٌثهفجس ثٌٍفظ١ز هثةّج صذمٝ وّج ٟ٘

لا أُٔٙ ٠ٛثؽْٙٛ إٚ دجٌٌغُ ِٓ أْ ثٌطٍذز ٠وًوْٛ أٔٗ لا ٠ٛؽو صٖجدٗ د١ٓ ثٌىٍّجس فٟ ِنضٍف ثٌٍغجس 

 صظٌٙ ٌٍّضٌؽُ ِٖىلاس ثٌضٌؽّز ، فٟ ىٌهBakerصمٛي ِٕٝ دج٠ىٌ . ٙؼٛدجس فٟ صٌؽّز ٘يٖ ثٌّفٌهثس

 ِطٍمز ػٍٝ ِْضٜٛ ثلأٌفجظ د١ٓ ِنضٍف ثٌٍغجس، ٌىٓ ثلأُ٘ فٟ ِىجفآسػٍٝ ِْضٜٛ ثٌىٍّز لأٔٗ لا ٠ٛؽو 

ْ ثٌٍغز ثٌٙوف لا صٍّه ِفٌهر ِىجفتز ٌّج ٠مجدٍٙج فٟ أ ِؼٕجٖ ِىجفآس،ٚؽو سلا ف١ٓ  أٔٗ Baker  دج٠ىٌٌٟؿ

 .ثلأٍٟٙثٌٕ٘ 

 

1.1.I  ٍتؼذد انًؼان

1.1.1.I يفهىيه 

٠ؼضذٌ ظجٌ٘ر ٕجةؼز فٟ ثٌٍغض١ٓ ثٌؼٌد١ز ٚ ثلإٔؾ٠َ١ٍز، ىٌه لأٔٗ ِٛؽٛه فٟ ثٌٍغض١ٓ، ٚ ٚؽٛه ٘يٖ 

ثٌظجٌ٘ر ثٌٍغ٠ٛز صْذذش فٟ ػور ِٖىلاس ٌفظ١ز فٟ فجلاس ػور مجٙز ػٕوِج ٠مغ ثٌّضٌؽُ فٟ ١ّجلجس 

. ٌفظ١ز ٌٙج ػلالز دجٌضؼوه ثٌٍفظٟ

 ثٌيٞ  Ullman فٟ ىٌه ُِٕٙ أٌّٚجْ ثٕ٘جن ػور صؼ٠ٌفجس ٌضؼوه ثٌّؼٕٝ فٟ ثٌٍغض١ٓ فٕٙجن ػور ػٍّجء ٔظٌّٚ

 ف١ٌٜ أْ صؼوه ثٌّؼٕٝ Nidaػٌفٙج ػٍٝ أٔٙج فجٌز ف١ظ ٠ىْٛ ٌٍىٍّز ثٌٛثفور ػور ِؼجٟٔ ِنضٍفز، أِج ٔج٠وث 

ٚويث ػور ػٍّجء ػٌفٛث . فٟ ثٌٍغز لا ٠ْذخ ِٖىً ٘جَ ٌٍّضٌؽُ لأٔٗ ٔجىًث ِج ٠ىْٛ ٌٍىٍّز ثٌٛثفور ِؼ١ٕجْ

. صؼوه ثٌّؼٕٝ وً فْخ ٔظ٠ٌضٗ

ٌٝ إ٘ج ثٌذؼٜ ثّضٌثق ٌفظٟ فجٌؾ٠ٌٕٟ لجي ثْ صؼوه ِؼٕٝ ثٌىٍّجس ١ّ٠ً ثأِج فٟ ثٌٍغز ثٌؼٌد١ز ف١ٌ

 أِج ث٠ٌْٛطٟ ٠ٌٜ أْ صؼوه ثٌّؼٕٝ ٠ّىٓ أْ ،لا ػلالز  أٚ ٚٝٛؿ ِضؼٍك دجٌىٍّجس ٔفْٙج ِّىٓ أْ ٔؼٌفٗ

ٚ ثػضّو ػٍٝ فىٌر " ثّضٌثق"ٌىٕٗ أٔىٌ أٔٗ . ٠غٌٞ ثٌٍغز ٚ ٠ؾؼٍٙج لجهًر ػٍٝ إظٙجً ثٌؼجٌُ ثٌذ١ٕٛٞ فٌٕٛج

ٔٛثع ثلاّضٌثق ٌٍىٍّز ثٌٛثفور ػٕو٘ج ِؼٕٝ أٚ ِٓ ؽٙز أمٌٜ ٠ٌٜ أْ وً . ٔٗ ٌىً وٍّز أوغٌ ِٓ ِؼٕٝأ

. ػجَ

2.1.1.I يشكم انًفاهُى 

 فٟ ىٌه أٔٙج ِؾّٛػز ِٓ Tylorٕ٘جن وضجح ٠ّىٕٕج أميٖ وّؼ١جً ٌضؼ٠ٌف صؼوه ثٌّؼجٟٔ ٠مٛي صج٠ٌٍ 

فٟ ٘يث ثٌٚوه ٕ٘جن علاعز ِْجةً ِضؼٍمز دذؼٞٙج ٚ ثٌضٟ ِّىٓ . ِٓ ثٌّؼجٟٔ صٌصذ٠ دىٍّز ٌغ٠ٛز ٚثفور

ص١ٕٚفٙج ثٌٝ ؽجٔخ صؼوه ثٌّؼٕٝ ٟٚ٘ 

 .ثٌفٌق د١ٓ صؼوه ثٌّؼٕٝ ٚ ثٌضؾجِٔ -

 .ثٌفٌق د١ٓ ثلاٌضذجُ ٚ ثٌغّٛٛ -

 .ثٌؼلالز ٠ٓ ثٌّؼٕٝ ث١ٌْجلٟ ٚ ثٌّؼٕٝ ثٌّؼؾّٟ

.2.I الأنفاظ دلالات  ػهى
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1.2.I تؼرَفه 

ؽو أْ ٌٍْىٍّز ثٌٛثفور ػور ِؼجْ، أٚلا ِّىٓ فمو ٠ىْٛ ٘ٛ ػٍُ ٠ٙضُ دوًثّز ثٌّؼٕٝ ثٌولاٌٟ ٌلأٌفع، 

٠ؼذٌ ػٍٝ أعجط دؤًؽً ٚ ظٌٙ  (chair)ثٌيٞ ٠ؼذٌ ػٍٝ ٌْٛ ثٌوَ أفٌّ،  (red)ٌِؽغ ٌٙيث ثٌّؼٕٝ ِغً 

عج١ٔج ثٌّؼٕٝ ثٌقْٟ ثٌيٞ ٠قوه ثٌؼلالز ثٌولاٌذز دىٍّجس ثمٌٜ ٚ . ّضٌثفزلإأ٠ٓ ٠ْضط١غ ثلإْٔجْ ثٌؾٍُٛ ي

ٜ دؼٜ فش ، ثٌضٟ ص١ٌٖ ٌٍْٛ أفٌّ مجwide  ٚ crimsonٗ ٟ٘ ػىِ وٍّز narrowِغجي ىٌه وٍّز 

 صؼط١ٕج  write  ػٕو إٝجفضٙج ٌٍفؼً  erثٌقٌٚف ثٌضٟ ٔظ١فٙج ٌٕٙج٠ز دؼٜ ثلأفؼجي لو صؼط١ٕج أّّجء ِغً 

ويٌه لو ١ٞٔف فٌٚف فٟ ثٌذوث٠ز ٌٕضقًٚ ػٍٝ .  player ثٌيٞ ٠ٚذـ play ٚ ويث ثٌفؼً writerثٌفجػً 

. unkind ٔضقًٚ ػٍٝ ثٌٚفز  kind ٌـunوٍّجس ؽو٠ور ِغجي ىٌه إٝجفز 

 دؼٞٙج ٌذؼٜ فٟ ؽٍّز أٚ ػذجًر ، ثٌىٍّجس ف١ٓ صىْٛ ِؾضّؼزعٛحْ ثٌّؼٕٝ ٌِصذ٠ حأويٌه ٔؾو 

ْ ثٌؾٍّض١ٓ أ فٕؾو the dog bite the postman  /the postman bite the dog ٌٕمجًْ ثٌؾٍّض١ٓ ،ِج

  ثٌىٍّجسٌٝ ِٛٝغإفض٠ٛجْ ػٍٝ ٔفِ ثٌىٍّجس ٌىٓ ِؼٕٝ ثٌؾٍّض١ٓ فٟ فو ىثصٙج ١ٌِ ِّجعلا ٚ ىٌه ٠ٌؽغ س

 .صٌص١ذٙجأٚ 

 ٚ ىٌه دجّضؼّجي ٘جصٗ ثٌىٍّجس دجٌضٌص١خ ،٠ٚجي ثٌفىٌر ثٌٌّثهرلإفجٌّضىٍُ ٠ْضؼًّ وٍّجس مجٙز 

 ْ ِ ّٛ ٟ ٌٍّضىٍُ ٠ٌٟمز ثٌىلاَ ٝخٍِز ٙق١قز ِٓ ثٌٕجف١ز ثٌذ٠ٛ١ٕز ٚ ويث ثٌمٛثػو ثٌٕق٠ٛز، ٚ ٘يث ٞػثٌلاٍَ ٌضىُ

  .وّج ٠ًْٙ ػٍٝ ثٌّْضّغ صٍمٟ ثٌفىٌر

٠ؾخ أْ ٔٙضُ دجٌّؼٕٝ ػٕو هًثّز ثٌٍغز ٚ ىٌه دض١ٕٚف ِؼٕٝ ثٌّفٌهثس ػٍٝ فْخ ثٌمٛثػو 

ثٌٕق٠ٛز ثٌنجٙز دذٕجء ثٌؾٍّز ثٌّضؼٍمز دٙج، فؼٕوِج ٠ٛثؽٗ ثٌّضؼٍُ وٍّجس ؽو٠ور فٟ ثٌٍغز ٠ؾخ ػ١ٍٗ أْ 

. ٚظفٙج ػٍٝ فْخ ثٌمٛثػو ثٌّؼّٛي دٙج فٟ ثٌٍغزٞ عُ دؼو ىٌه ،٠ؼٌفٙج ٚ ٠ؼٌف ِؼٕج٘ج ويٌه أٚلا

2.2.I انًشكم انًطروح نهذلانة انفظُة ػهً يستىي انكهًة فٍ انترجًة 

ٔؾو وغ١ٌث ِٓ ثٌذقٛط ثٌضٟ ثػضٕش دّٖجوً ثٌضٌؽّز ثٌضٟ ٠ٛثؽٙٙج ثٌطٍذز ملاي ػ١ٍّز ثٌضٌؽّز ِٓ 

 وً  ٌٍذجفغ١ٓ، ػور ٚ ِضٕٛػزإٕىج١ٌجس ِٖىلاس ثٌضٌؽّز ف١ظ ٕىٍش. ٌٝ ثٌٕ٘ ثٌٙوفإثٌٕ٘ ثلأٍٟٙ 

وّج صٕجٚح آمٌْٚ د١ٓ " َِثٌك ثٌضٌؽّز"هًُ " Clark" ِٕظٌ ػٍٝ فْجح ٚؽٙز ٔظٌٖ ِغً ولاًن 

، ٠ًٌِٛٛٛث Pontiroثٌٚؼٛدجس ثٌضٟ صٛثؽٗ ػ١ٍّز ثٌضٌؽّز ٚ ثٌّٖىلاس ثٌضٟ صٛثؽٙٙج ثٌضٌؽّز وـ دٛٔض١ٌٚ 

Mauriello ١ِٔٛجًن ٚ ،Newmark، وّج أُٔٙ فٟ دؼٜ ثلأف١جْ ٍثٚؽٛث د١ٓ ٙؼٛدجس ٚ ِٖىلاس 

 أْ ِٖىً ثٌضٌؽّز ٟ٘ أٞ ٙؼٛدز صؼضٌٕٝج ٚ صؾؼٍٕج ٔضٛلف Ghazalaػ١ٍّز ثٌضٌؽّز، ٚ ٠ٌٜ غَثٌز 

. ػٓ ػ١ٍّز ثٌضٌؽّز ٚ ثٌضفى١ٌ دٙج

ٌٝ ثٌٚٛس ٚ ثٌىٍّجس ٠ؼٛه إّذخ ِٖىلاس ثٌضٌؽّز أْ ٠ٌٜ ف  Ghazalaدجٌْٕذز ٌغَثٌز 

ِضوثه ث  ِٖىً ثٌضٌؽّز فٟ أNewmarkْٚٙف ١ِٔٛجًن  وّج. أٚ أٍّٛح ثٌمٛثػو ثٌٕق٠ٛز (ثٌّفٌهثس)

 .أٞ ٔ٘ غ١ٌ لجدً ٌٍضؼو٠ً دٌْٙٛز ثٌٝ ثٌضٌؽّز ثٌقٌف١ز
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I.3 . تؼرَف انترجًة

 فٕؤمي ػٍٝ ّذ١ً ثٌّغجي ،وً ػجٌُ أٚ دجفظ ػٍٝ فْجح فّٙٗ ػٌفٙجف١ظ  ،ٌٍضٌؽّز ػور صؼ٠ٌفجس

ِج ٠ىجفؤٖ فٟ ٌغز أمٌٜ، أِج حأْ ثٌضٌؽّز ٟ٘ ػ١ٍّز صٛظ١ف ػضجه ٌغز ِج ح ثٌيٞ ٠ٌٜ (Catford) هوجصفًٛ

ٌٝ وً ثٌؼ١ٍّجس ٚ ثٌٕظ٠ٌجس ثٌضٟ صْضنوَ ٌضق٠ًٛ ثٌّؼٕٝ ِٓ ً إغَثٌز ف١ٌٜ أْ ثٌضٌؽّز دٚفز ػجِز صٖٟ

 ثٌىٍّجس 2.  ػٕو٘ج ِىجفب فٟ ثٌٍغز ثٌؼٌد١زٞ ثٌىٍّجس ثٌش1: ثٌٍغز ثٌّٚوً ثٌٝ ثٌٍغز ثٌٙوف ٚ ٘يث دجّضنوثَ

 ثٌىٍّجس ثلأؽٕذ١ز ثٌضٟ صىضخ دٕفِ 3.  فٟ ثٌٍغز ٚ ثٌضٟ وجٔش ٌو٠ٙج ِىجفتجس فٟ ثٌٍغز ثٌؼٌد١ز ِٓ لذًرثٌؾو٠و

ٚ .  ثٌىٍّجس ثٌؼٌد١ز ثٌضٟ صضغ١ٌ دّج ٠ٕجّذٙج فٟ ثٌٍغز ثٌؼٌد١ز ِٓ ٔطك ٚ صٙؾتز4عُ . ثٌٖىً فٟ ثٌٍغز ثٌؼٌد١ز

" ، " Aspirin" = " أّذ٠ٌٓ" ، " Satellite" = " لٌّ ٕٙجػٟ" ، " Speak"  =  " ٠ضىٍُ" أِغٍز ىٌه 

". Democracy" = " ه٠ّمٌث١ٟز

 " أٔٙجثٌيٞ ػٌف ثٌضٌؽّز دـ (Newmark) صؼ٠ٌف ١ٔٛ ِجًن ،ثٌضٌؽّز  صؼ٠ٌفجسٍٚ ِٓ أدٌ

فٙيث ثٌضؼ٠ٌف ٠ؤوو ػٍٝ صق٠ًٛ ثٌّؼٕٝ ."  ٌٕٞ٘ ثلأًٙثصق٠ًٛ ِؼٕٝ ثٌٕ٘ ثٌٝ ٌغز أمٌٜ دٕفِ ثٌّؼٕٝ 

ػٌف ثٌضٌؽّز  (Reiss)ويٌه ًث٠ِ . ثٌٝ ثٌٕ٘ ثٌٙوف وّج ٠مٚوٖ ثٌىجصخ (ثٌّٚوً)ِٓ ثٌٕ٘ ثلأٍٟٙ 

ٚ ٠ىْٛ ػ١ٍّج  (ثٌٍغز ثٌٙوف)ٔضجػ ٔ٘ ِضٌؽُ إٌٝ إٟز ٌغض١ٓ، ٚ ثٌضٟ صٙوف ثُدؤٔٙج ػ١ٍّز صٛثًٙ دٛ

. ِىجفتج ٌٍٕ٘ ثلأٍٟٙ

ٔٙج ػ١ٍّز صق٠ًٛ ٔ٘ أػٌفج ثٌضٌؽّز ػٍٝ فمو ( Hatim and Munday)أِج فجصُ ٚ ِجٔوثٞ 

ْ ثٌضٌؽّز صىْٛ ػ١ٍّز، ٚ ٌُ ٠ؼذٌث ػٍٝ  أ أوّّوث ػٍٝف١ٓ. ِىضٛح ِٓ ثٌٍغز ثٌّٚوً ثٌٝ ثٌٍغز ثٌٙوف

. ًّجٌزثي َِؼٕٝ أثي ثٌّضٌؽُ ً٘ ٘ٛ ثٌٖٟء

ٔضجػ إػجهر إ ْٟ٘ ثٌضٌؽّز أ( Nida and Taber)ِٓ ؽٙز أمٌٜ ٠ٌٜ وً ِٓ ٔج٠وث ٚ صجدٌ 

 فٙيث ثٌضؼ٠ٌف ٘ٛ ثلألٌح ٚ ثلأٚٝـ (ثٌّْضمذً)ثٌٙوف ٌغز ثيفٟ  (ثٌّٚوً )ثٌّؼٕٝ ثلألٌح ٌٍغز ثلأًٙ

ثٌّؼٕٝ ٚ ِٖٚىلاس ثٌٍغز، ح أْ ثٌضٌؽّز ٌٙج ػلالز  Nida and Tabber ٚ صجدٌ ثوّج ٠ٌٜ وً ِٓ ٔج٠و

 .ثٌضىجفؤ

1.3.I أسانُب انترجًة 

( Newmark)أِج ػٓ أّج١ٌخ ثٌضٌؽّز فٕٙجن أوغٌ ِٓ ِٕٙؾ١ض١ٓ أٚ علاعز، فذجٌْٕذز ١ٌِٕٛجًن 

ٚؽو ػور ِٕج٘ؼ إى س٠ضؼٍك دجٌؾًّ، فثٌٕ٘ وجِلا، أِج أٍّٛح ثٌضٌؽّز حْ ِٕج٘ؼ ثٌضٌؽّز صضؼٍك أف١ٌٜ 

.  ِٕٙجٌٍضٌؽّز ٚ ثٌضٌؽّز ثٌولا١ٌز ٚثفور

.1.1.3.I انترجًة انذلانُة

ِغ ثفضٌثَ فٟ ثٌٍغز ثٌٙوف، ٌٍٕ٘ ثلأٍٟٙ ٔضجػ ثٌّؼٕٝ ث١ٌْجلٟ ثٌول١ك إ ثٌضٌؽّز ثٌولا١ٌز صؼًّ

 . ثٌٕجف١ز ثٌؾّج١ٌز ٌٍغز ثٌّٚوًثٌضٌو١خ ثٌمٛثػوٞ ٌٍٕ٘ ثٌٙوف، ِغ ثٌضٌو١َػٍٝ

1.1.3.I  انحرفُةانترجًة 
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وً ثٌىٍّجس صقضٛٞ ػٍٝ ِؼٕٝ فٌفٟ ٚ وً ثٌّؼجٟٔ ثلأمٌٜ ٟ٘ ِؾٌه  ٌضٌؽّز ثٌقٌف١ز فٟ ثٔؾو

ٔؾو أٔٗ ف١ٛثْ لجًٛ ٚ ِؼٕجٖ ثٌّٖضك ٘ٛ   ػٕوِج ٔمٛي فؤً،د١ً ثٌّغجيُػٍٝ . ِؼجٟٔ ِٖضمز ٚ ص٠ٌ٠ٛٚز

 ٚ ٕٟءِؼٕج٘ج ثٌّٖضك ٘ٛ دجٟٓ ثي (فٌثٓ) فّؼٕج٘ج ثلأٍٟٙ ٘ٛ  أعجط  bedفؤًر ثٌقجّٛح، ويٌه  وٍّز 

٠ٌٌّ ِٓ )، أٚ ٔؾو ِؼٕٝ ص٠ٌٛٚٞ ِغً . ٚ ٔؼٕٟ دٙج لجع ثٌٌٕٙ(a river bed)أّفٍز ِغً ِج ٔمٛي 

 position هثةّج ٍّٙز ثلإّضنٌثػ، فٕؾو ِغلا ثٌّؼٕٝ ثٌف٠َ١جةٟ ٌىٍّز سٌىٓ ثٌّؼجٟٔ ثٌقٌف١ز ١ٌِ. (ثًٌٛه

 مجٗ دجٌضق١ًٍ ثٌٕفْٟ ِغً ِٜؼٕٝ ِٛلف ؽجعُ، أٚ ويٌه ٔؾو ِؼٓح couched position٘ٛ ثٌّىجْ 

أٚ .  أٞ ٚ ؽٙز ٔظٌ ثٌْٛف١جس ٌٍٛفور ثلأٌّج١ٔزa Soviet position on German unity ٚؽٙز ٔظٌ 

أٞ ِّٕٙج ثٌّؼٕٝ .  ِٕٚذٗ ونط١خدّؼٕٝ أْ His position as a Speakerِٕٚخ إؽضّجػٟ ِغً 

فؤًر ٚ وـ  ْٔضط١غ أْ ْٕٔخ ثٌّؼٕٝ ثٌقٌفٟ ٌٍف٠َ١جةٟ ٌىٓ ٌْٕج ِضؤوو٠ٓ وّج فٟ ثلأِغٍز ثٌْجدمز .ثٌقٌفٟ

ٌ٠ٌّ .

ٕ٘جن ِٖىً آمٌ ٚ ٘ٛ ثٌٍٚز د١ٓ ثٌّؼٕٝ ثٌقٌفٟ ٚ ثٌّؼٕٝ ثٌّٖضك؟ ٚ ِّج ٠ضىْٛ؟ فّغلا وٍّز 

knockerٙوً " ِؼٕٝ آمٌ ١ٌِ دؤوجه٠ّٟ ٚ ٠مٚو دٗ  أٚ ٚ ثٌضٟ صؼٕٟ ثٌٖن٘ ثٌيٞ ٠طٌق ثٌذجح

"  ثٌٌّأر

 لا صٛؽو ٠ٌٟمز ٚثٝقز ٌٍضؼٌف ػٍٝ ثٌّؼٕٝ ثٌقٌفٟ ٌٍىٍّجس ثٌّضؼوهر ثٌّؼٕٝ ْٖأ ثٌمٛيدجمضٚجً ٠ّىٓ 

فٟ ١ّجلجس ِنضٍفز، ويٌه لا ْٔضط١غ ؽََ ثٌضفٌلز د١ٓ ثٌّؼٕٝ ثٌقٌفٟ ٚ ثٌّؼٕٝ ثٌّٖضك ِّٙج دوس ثٌؾٍّز 

. ٚثٝقز

2.1.3.I انترجًة انتىاصهُة 

 ثٌضٌؽّز ف١ظ صْجػؤىجً ثٌوًٚ ثٌٙجَ ٌٍضٌؽّز فٟ ػ١ٍّز ثٌضٛثًٙ، إفٟ ثٌقم١مز لا ٠ْضط١غ أفو 

ٌٝ ث٢ْ صذمٝ ثٌضٌؽّز ١ٍّٚز إفّٕي ىٌه ثٌق١ٓ . فٟ ػ١ٍّز ثٌضٛثًٙ د١ٓ ثلإٔنجٗ ىٚٞ ٌغجس ِنضٍفز

 ٌىً ِٖىلاس ثٌضٛثًٙ، وّج أْ فلالاًّ ٌٍضٛثًٙ د١ٓ ثٌٕجُ ثٌي٠ٓ لا ٠ضىٍّْٛ ٔفِ ثٌٍغز، ٌيٌه صؼضذٌ ثٌضٌؽّز 

 ث صؼضذٌ فٟ ٠ِٕٛج ٘يث ١ٕبإىٌٍضٌؽّز هًٚث ٘جِج فٟ ثٔضٖجً ثٌغمجفجس د١ٓ ِنضٍف ثٌّؾضّؼجس دٍغجس ِنضٍفز، 

  ٠ٓ ِنضٍف ثٌٍغجس مجٙز ِٓ ثٌٕجف١ز ثٌغمجف١زس ح١١ٝك ثٌفؾٛثس فٟ دؼٜ ثٌوًثّجس ثلأوجه١ّ٠ز يثّجّٟأ

ػٓ ىٌه دمٌّٛٙج أٔٙج ػ١ٍّز صٛث١ٍٙز صىْٛ  (Hatim & Mason)ّْٛ ٞ ٚ لو ػذٌ وً ِٓ فجصُ ٚ ِج،ِٕٙج

. فٟ ١ّجق ثٌّؾضّغ

.4.Iانسُاق 

.1.4.Iيفهىو انسُاق 

 ٚ ىٌه ٌوػُ أفىجًٖ ،ٌمو ػٌف ػور ػٍّجء ث١ٌْجق وً فْخ ٚؽٙز ٔظٌٖ ٚ ػٍٝ فْخ ١ِوثٔٗ ويٌه

 ًوَ فٟ هًثّضٗ ػٍٝ ثٌّؼٕٝ ثٌٍغٛٞ فؼٌف ث١ٌْجق ػٍٝ أٔٗ Widdowson فٕؾو ٠ٚوّْٚٛ . ٚ ٔظ٠ٌجصٗ

. ّضنوثَ ثٌٍغز ٚ ثٌيٞ ٠ىْٛ ٌٗ ٍٙز دجٌّؼٕٝث٘ٛ صٍه ثٌؾٛثٔخ ثٌضٟ صّغً ثٌٌٖٟ ثٌقم١مٟ فٟ 
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، ثٌنطجح أمي ث١ٌْجق دؼ١ٓ ثلاػضذجً ف١ٓ هًُ ثٌؼلالز د١ٓ ثلأهح ٚ Guy Cookأِج وجٞ وٛن 

 ٠ّىٓ ثّضؼّجي ث١ٌْجق دّؼٕٝ ٖ أْف١ظ ٠ٌٜ. فؼٌف ث١ٌْجق ػٍٝ أٔٗ ٕىً ِٓ إٔىجي إهًثن ثٌّفٌهثس

فْٟ ٚثّغ أٚ ١ٝك، فّٓ ثٌٕجف١ز ث١ٌٞمز ٔؾو أْ ث١ٌْجق ٠ٌَِ ٌٍؼٛثًِ مجًػ ثٌٕ٘ ثٌضٟ ٟ٘ ل١و 

هًثن وً صٍه ثٌؼٛثًِ ٚ إهًثن وً ثلأؽَثء ثلأمٌٜ ٌٍٕ٘ ل١و إأِج ِٓ ثٌٕجف١ز ثلأّٚغ ف١ٖ١ٌ ثٌٝ .ثٌذقظ

. فظحثي

2.4.I أنىاع انسُاق 

. ١ّجلج ٌغ٠ٛج، أٚ ١ّجلج ظٌف١ج، أٚ ١ّجلج عمجف١ج: ٠فُُٙ ث١ٌْجق ِٓ ػور ٔٛثفٟ، دق١ظ ٠ىْٛ إِج

1.2.4.I نغىٌانسُاق ال 

فّغلا . ٚ ٟ٘ ص١ٌٖ ١ٌٍْجق فٟ ثٌقو٠ظ ٚ ثٌؼلالز د١ٓ ثٌىٍّجس ٚ ثٌؼذجًثس ٚ ثٌؾًّ ٚ فضٝ ثٌفمٌثس

ًؤَج ػٍٝ ث١ٌْجق ثٌٍغٛٞ ٌٍؾٍّز ثٌضٟ لا إىث إ لا ْٔضط١غ فُٙ ثٌّمٚٛه دٙج ،"bachelor"إىث أمئج ثٌىٍّز 

.  ٚ ىٌه ٌض١ٝٛـ ثٌّؼٕٝ ثٌول١ك ٌٍىٍّزHe is bachlor صٌه ف١ٗ وــ

2.2.4.I  ٍانسُاق انظرف

أ٠ٓ ٠ىْٛ ظٌف ثيهثةّج ِج ٔؾو ٘يث ثٌٕٛع ِٓ ث١ٌْجق ١ٖ٠ٌ إٌٝ ث١ٌَّثس أٚ ثٌن١ٙٛٚجس ثٌّضؼٍمز ح

ٚثٌّىجْ ثٌيٞ ٠ٚوً ف١ٗ ثٌل، ... أٚ ثٌَِجْْثٌّق٠١ أٚ ثٌّىجح ٌٍٕ٘ ِؼٕٝ، مٚجة٘ ثٌظٌف صىْٛ ِضؼٍمز

 .ٚثٌؼلالز د١ٓ ثٌّٖجًو١ٓ ف١ٗ ثٌنطجح

 3.2.4.I ٍانسُاق انثقاف

، فٙٛ ٠ْجػو فٟ ل١ُ ثٌىلاَ فٟ ثٌّؾضّغأِج ٘يث ثٌٕٛع ِٓ ث١ٌْجق ف١ٌصذ٠ دجٌضج٠ًل، ثٌغمجفز، ثٌؼجهثس ٚ

فٟ أ٠ٌِىج ٚ ث١ٌٚٓ " You lost weight"ث ٔمٛي  َػ١ٍّز فُٙ ثٌّٖجًو١ٓ فٟ ثٌقو٠ظ ٚ ِغجي ىٌه ػٕو

فٟ ْ ٠ؼجْٔٛ ِٓ ثٌٍْٛ ثٌَثةو،ٞ لأْ ِؼظُ ثلأ٠ٌِىٟث فْٓث، فجلأ٠ٌِى١ْٛ ٠ؾوٚٔٙج مذٌث فٟ ثٌفُٙمضلافثٔؾو 

.  ٠ٍجًر ثٌطذ١خػٍٝ ٚؽٛح صقي٠ٌ ١ٚٔٚقز  ف١ٓ ٠فّٙٙج ث١ٕ١ٌْٚٛ ػٍٝ أٔٙج

 

 تحهُم انًؼطُاتانفصم انثانٍ 

٠ْؼٝ ٘يث ثٌذقظ إٌٝ ثٌضقمك ِٓ ثٌف١ٌٝز ثٌضج١ٌز ً٘ ٠ٕؾـ ٍٟذز ثٌْٕز ثٌغج١ٔز أي أَ هٞ ٌغز 

إٔؾ٠َ١ٍز دؾجِؼز لجٙوٞ ٌِدجؿ ًٚلٍز فٟ صٌؽّز ثٌىٍّجس ثٌّضؼوهر ثٌّؼٕٝ ػٕوِج ٠ٞؼْٛ ث١ٌْجق ثٌٍغٛٞ 

فٟ فْذجُٔٙ أَ لا، ٔموَ أ٠ٞج فٟ ٘يث ثٌفًٚ ٌٕفج ػٓ أهٚثس ثٌذقظ ثٌّْضنوِز، وجٌؼ١ٕز ثٌّنضجًر 

ٚأفٌثه٘ج، ٠ٚضذغ دضق١ًٍ ٌٍّؼط١جس ثٌّضقًٚ ػ١ٍٙج ِٓ ثلامضذجً ٚثلاّضطلاع، ٚفٟ ثلأم١ٌ ٔؼٌٛ ٍِن٘ 

 .ػٓ ثٌٕضجةؼ ثٌّْضمجر ِٓ ثٌذقظ
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II.1 . (يجتًغ انبحث)انؼُنة 

 ٟجٌذج ِٓ ثٌْٕز ثٌغج١ٔز أي أَ هٞ ٌغز إٔؾ٠َ١ٍز دؾجِؼز 20أفٌثه ثٌؼ١ٕز ثٌّٕضمجر فٟ ٘يث ثٌذقظ ُ٘ 

لجٙوٞ ٌِدجؿ ًٚلٍز، ف١ظ لّٕج دجمض١جًُ٘ ػٖٛثة١ج، ٠ٚؼٛه ّذخ ثمض١جًٔج ٌٙيٖ ثٌؼ١ٕز لأْ ثٌوًُٚ فٟ 

ِم١جُ ثٌضٌؽّز صٕطٍك فٟ ِْضٜٛ ثٌْٕز ثٌغج١ٔز، ِّج ٠ؼٕٟ أُٔٙ ِذضوةْٛ ٌيٌه ٠ّجًّْٛ ثٌضٌؽّز ػٍٝ 

ِْضٜٛ ثٌىٍّجس ٚثٌؾًّ ػٍٝ ثلأوغٌ، ٌيٌه صؼضذٌ ػ١ٕز ِغج١ٌز ٌوًثّز و١ف١ز صؼجٍُِٙ ِغ ثٌىٍّجس ثٌّفضجف١ز 

 .ثٌضٟ ٌُ ٠فّٙٛ٘ج

II.2 . أدوات انبحث

ثّضؼًّ فٟ ٘يث ثٌذقظ ثمضذجً دجلإٝجفز إٌٝ ثّضطلاع ٌٍضقمك ِٓ ثٌف١ٌٝز ثٌّطٌٚفز، ف١ظ 

لوُِش ٌٍطٍذز ؽًّ لٚو صٌؽّضٙج ِٓ ثلإٔؾ٠َ١ٍز إٌٝ ثٌؼٌد١ز فٟ ثلامضذجً، عُ ٍٟخ ُِٕٙ ثلإؽجدز ػٓ 

. ثلأّتٍز ثٌّطٌٚفز فٟ ثلاّضطلاع

II.3 . الاختبار

II.1.3 . وصف الاختبار

 ؽًّ دٙج وٍّز ِضؼوهر ثٌّؼٕٝ ِْضؼٍّز 03 ػ١ٕجس، وً ػ١ٕز صقضٛٞ ػٍٝ ٠06ضىْٛ ثلامضذجً ِٓ 

صؼضذٌ ثٌىٍّجس ثٌّضؼوهر فٟ ثٌّؼٕٝ ٚثٌّمضٌفز فٟ ٘يث ثلامضذجً .  ١ّجلجس ِنضٍفز ٚصنضٍف فٟ ثٌّؼ03ٕٝفٟ 

ٚلو صُ ثمض١جً٘ج دؼٕج٠ز ِٓ لجُِٛ وجِذ٠ٌوػ ٌٍّضؼ١ٍّٓ ثٌّضمو١ِٓ ثٌطذؼز . ِؤٌٛفزً ِٚؼٌٚفز ٌوٜ ثٌطٍذز

 ,involve, break, take :ثٌىٍّجس ثٌّمضٌفز ٟ٘.   ثٌطذؼز ثٌغجِٕز2010ثٌغجٌغز، ٚلجُِٛ أٚوْفًٛه 

make, sound and run. 

II.4 . انتحهُم

II.1.4 . ًانًجًىػة الأون

فٟ ثٌّؾّٛػز ثلأٌٚٝ، ٍٟخ ِٓ أفٌثه ثٌّؾضّغ صٌؽّز علاط ؽًّ ثٔؾ٠َ١ٍز صقضٛٞ ػٍٝ وٍّز 

 involve.  ِضؼوهر ثٌّؼٕٝ ٟٚ٘ 

1. His friendship with the accused involved him into the scandal. 

2. The job offered involves my living in Ouargla. 

3. The matter involves my honour. 

: ِىجفتجصٙج فٟ ثٌٍغز ثٌؼٌد١ز ٟ٘

 .ًٟٚضٗ ٙوثلضٗ دجٌّضُٙ فٟ ثٌف١ٞقز. 1

 . صضطٍخ ثٌٛظ١فز ثٌّؼٌٚٝز ػٍٟ أْ أػ١ٔ فٟ ًٚلٍز. 2

. صضؼٍك ثٌّْؤٌز دٌٖفٟ. 3

: ؽًّ ِنضٍفز ف١ظ ًٚهس03 فٟ  involve ثّضؼٍّش وٍّز  
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 أمطؤٚث ف١ٙج، د١ّٕج ٌُ ٠قجٚي 04 ٟجٌخ دولز، 14ٚدّؼٕٝ ًٟٚش فٟ ثٌؾٍّز ثلأٌٚٝ، ف١ظ صٌؽّٙج  -

 .ٟجٌذجْ ثٌضٌؽز أٙلا

 ٍٟذز ِٓ 04 ٟجٌذج لوِٛث صٌؽّجس ِمذٌٛز، فٟ ف١ٓ ٌُ ٠ضّىٓ 12. دّؼٕٝ صضطٍخ فٟ ثٌؾٍّز ثٌغج١ٔز -

 . ٍٟذز04صٌؽّز ثٌؾٍّز دولز، ٌُٚ ٠ضٌؽُ ثٌؾٍّز 

 ٍٟذز فم٠، ٚأمطؤ٘ج ٟجٌذجْ، فٟ 08دّؼٕٝ صضؼٍك فٟ ثٌؾٍّز ثٌغجٌغز، ٔؾـ فٟ صٌؽّز ٘يٖ ثٌؾٍّز  -

 . ٍٟذز10ف١ٓ ٌُ ٠ضٌؽُ ثٌؾٍّز 

  .2.4.II انًجًىػة انثانُة

فٟ ثٌّؾّٛػز ثٌغج١ٔز، ٍٟخ ِٓ أفٌثه ثٌّؾضّغ صٌؽّز علاط ؽًّ ثٔؾ٠َ١ٍز صقضٛٞ ػٍٝ وٍّز 

. breakِضؼوهر ثٌّؼٕٝ ٟٚ٘ 

1. The boy broke the window. 

2. This medicine will break you of smoking.   

3. The crowd broke when the match had ended. 

: ِىجفتجصٙج فٟ ثٌٍغز ثٌؼٌد١ز ٟ٘

. وٌْ ثٌٌٛو ثٌٕجفير. 1

. ّٛف ٠نٍٚه ٘يث ثٌوٚثء ِٓ ثٌضوم١ٓ. 2

. صفٌق ثٌؾًّٙٛ ػٕو ثٔضٙجء ثٌّذجًثر. 3

:  فٟ علاط ؽًّ ِنضٍفز، ف١ظ ًٚهس breakثّضؼٍّش وٍّز

 .دّؼٕٝ وٌْ فٟ ثٌؾٍّز ثلأٌٚٝ، ف١ظ صّىٓ ؽ١ّغ ثٌطٍذز ِٓ صٌؽّضٙج دولز -

 . ٟجٌذج دولز، ٚ صٌؽّز ٟجٌذ١ٓ ٌُ صىٓ ٙق١قز18دّؼٕٝ ٠نٍٚه فٟ ثٌؾٍّز ثٌغج١ٔز، ف١ظ صٌؽّٙج  -

 ٍٟذز فٟ 04 ٍٟذز وجٔش ِمذٌٛز، فٟ ف١ٓ ٌُ ٠ٛفك 10صٌؽّز . دّؼٕٝ صفٌق فٟ ثٌؾٍّز ثٌغجٌغز -

 . ػٓ ثٌّقجٌٚز06ِقجٚلاصُٙ، ٚثِضٕغ 

II.3.4 . انًجًىػة انثانثة

فٟ ثٌّؾّٛػز ثٌغجٌغز، ٍٟخ ِٓ أفٌثه ثٌّؾضّغ صٌؽّز علاط ؽًّ ثٔؾ٠َ١ٍز صقضٛٞ ػٍٝ وٍّز 

. takeِضؼوهر ثٌّؼٕٝ ٟٚ٘ 

1. We found that all the seats were taken. 

2. She took the 10.30 flight to England. 

3. I hope you are all taking notes. 
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 :ِىجفتجصٙج فٟ ثٌٍغز ثٌؼٌد١ز ٟ٘

. ٚؽؤج وً ثٌّمجػو ِقؾٍٛر. 1

.  ثٌٝ ثٔىٍضٌث10.30ثّضمٍش ًفٍز . 2

. آًِ أٔىُ وٍىُ صوْٚٔٛ ِلافظجصىُ. 3

: علاط ؽًّ ِنضٍفز، ف١ظ ًٚهس فٟ take ثّضؼٍّش وٍّز

 ٍٟذز ٌُ صىٓ صٌؽّجصُٙ 04 ٟجٌذج، 16ٚدّؼٕٝ ِقؾٍٛر فٟ ثٌؾٍّز ثلأٌٚٝ، ف١ظ صٌؽّٙج دولز  -

 .ٙق١قز

 ٍٟذز فم٠، ٚأمطؤ فٟ صٌؽّز ٘يٖ 08دّؼٕٝ ثّضمٍش فٟ ثٌؾٍّز ثٌغج١ٔز، ٚصّىٓ ِٓ صٌؽّضٙج دولز  -

 . ٍٟذز03 ٍٟذز، فٟ ف١ٓ ثِضٕغ ػٓ ثلإؽجدز 09ثٌؾٍّز 

ْ فٟ ثٌؾٍّز ثٌغجٌغز، صٌؽّجس  - ّٚ  . ٟجٌذج16 ٍٟذز فم٠ وجٔش ٙق١قز، ٚأمطؤ فٟ ثٌضٌؽّز 08دّؼٕٝ ٠وُ

II.4.4 . انًجًىػة انرابؼة

فٟ ثٌّؾّٛػز ثٌٌثدؼز، ٍٟخ ِٓ أفٌثه ثٌّؾضّغ صٌؽّز علاط ؽًّ ثٔؾ٠َ١ٍز صقضٛٞ ػٍٝ وٍّز 

. makeِضؼوهر ثٌّؼٕٝ ٟٚ٘ 

1. Lionel Messi makes 40 millions of dollars a year! 

2. Lucy makes lunch for Francis. 

3. She made it to the airport just in time to catch her plane. 

 :ِىجفتجصٙج فٟ ثٌٍغز ثٌؼٌد١ز ٟ٘

.  ١ٍِْٛ هٚلاً ٠ّٕٛج٠40ضقًٚ ١ٔٛ١ًٌ ١ِْٟ ػٍٝ . 1

. صقٌٞ ٌّٟٛ ثٌغيثء ٌفٌث١ِْٔ. 2

 .ٍٚٙش ثٌٝ ثٌّطجً فٟ ثٌٛلش ثٌّقوه ٌٍقجق دطجةٌصٙج. 3

: علاط ؽًّ ِنضٍفز، ف١ظ ًٚهس فٟ makeثّضؼٍّش وٍّز 

 . ٍٟذز04 ٟجٌذج صٌؽّٛث ثٌؾٍّز دولز، ٚ ٌُ ٠ضٌؽّٙج 16دّؼٕٝ ٠ضقًٚ فٟ ثٌؾٍّز ثلأٌٚٝ،  -

ٌّٞ فٟ ثٌؾٍّز ثٌغج١ٔز -  ٟجٌذج، ٚ ٟجٌذ١ٓ ٌُ ٠ٛفمج فٟ ِقجٌٚضّٙج، فٟ 14صٌؽُ ثٌؾٍّز دولز . دّؼٕٝ صقُ

 . ٍٟذز04ف١ٓ ٌُ ٠مُ دجٌضٌؽّز 

 ٍٟذز أمطؤٚث فٟ ثٌضٌؽّز، 05 ٍٟذز وجٔش ٙق١قز، 08ٚدّؼٕٝ ٍٚٙش فٟ ثٌؾٍّز ثٌغجٌغز، صٌؽّجس  -

.  ٍٟذز دؤٞ ِقجٌٚز ٌضٌؽّز ثٌؾٍّز07فٟ ف١ٓ ٌُ ٠مُ 

II.5.4 . انًجًىػة انخايسة

 فٟ ثٌّؾّٛػز ثٌنجِْز، ٍٟخ ِٓ أفٌثه ثٌّؾضّغ صٌؽّز علاط ؽًّ ثٔؾ٠َ١ٍز صقضٛٞ ػٍٝ وٍّز 

. soundِضؼوهر ثٌّؼٕٝ ٟٚ٘ 



11 
 

1. Can you hear that sound? 

2. Thank you for your sound advice. 

3. Children sleep a sound sleep. 

 :ِىجفتجصٙج فٟ ثٌٍغز ثٌؼٌد١ز ٟ٘

 ً٘ صْضط١غ ّّجع ىثن ثٌٚٛس؟. 1

 .ٕىٌث ػٍٝ ١ٚٔقضه ثٌم١ّز. 2

 .٠ٕجَ ثلأٟفجي ِٔٛج ػ١ّمج. 3

: علاط ؽًّ ِنضٍفز، ف١ظ ًٚهس فٟ  soundثّضؼٍّش وٍّز 

 . ٟجٌذج ِٓ صٌؽّضٙج دولز20دّؼٕٝ ٙٛس فٟ ثٌؾٍّز ثلأٌٚٝ، ٚ صّىٓ  -

 ٟجٌذج ٌُ ٠ٛفمٛث فٟ ِقجٚلاصُٙ، فٟ 14 ٍٟذز، 04ٚصٌؽُ ثٌؾٍّز دولز . دّؼٕٝ ل١ّّز فٟ ثٌؾٍّز ثٌغج١ٔز -

 .ف١ٓ ٌُ ٠ضٌؽُ ثٌؾٍّز ٟجٌذجْ

دّؼٕٝ دؼّك فٟ ثٌؾٍّز ثٌغجٌغز، ف١ظ صّىٓ ِٓ صٌؽّز ثٌؾٍّز ٟجٌذجْ فم٠، فٟ ف١ٓ ٌُ صىٓ صٌؽّجس  -

 . ٍٟذز07 ٟجٌذج ٙق١قز، ٚ ٌُ ٠ضٌؽُ ٘يٖ ثٌؾٍّز 11

II.6.4 .انًجًىػة انسادسة 

 فٟ ثٌّؾّٛػز ثٌْجهّز، ٍٟخ ِٓ أفٌثه ثٌّؾضّغ صٌؽّز علاط ؽًّ ثٔؾ٠َ١ٍز صقضٛٞ ػٍٝ وٍّز 

.  runٟٚ٘  ِضؼوهر ثٌّؼٕٝ

1. I can run a mile in five minutes. 

2. Do you know how to run this machinery? 

3. He was arrested for running drugs across the border into Algeria. 

 :ِىجفتجصٙج فٟ ثٌٍغز ثٌؼٌد١ز ٟ٘

. دئِىجٟٔ أْ أًوٜ ١ِلاً فٟ مِّ هلجةك. 1

ً٘ صؼٍُ و١ف١ز صٖغ١ً ٘يٖ ثٌّجو١ٕز؟ . 2

ثػضمً دْذخ ص٠ٌٙذٗ ٌٍّنوًثس ػذٌ ثٌقوٚه إٌٝ ثٌؾَثةٌ . 3

:  فٟ علاط ؽًّ ِنضٍفز، ف١ظ ًٚهسrunثّضؼٍّش وٍّز 

 ٟجٌذج ِٓ صٌؽّضٙج، فٟ ف١ٓ ٌُ ٠ضٌؽّٙج ٟجٌخ 19دّؼٕٝ أًوٜ فٟ ثٌؾٍّز ثلأٌٚٝ، ف١ظ صّىٓ  -

 .ٚثفو

 .دّؼٕٝ صٖغ١ً فٟ ثٌؾٍّز ثٌغج١ٔز، ٚلو صّىٓ ؽ١ّغ ثٌطٍذز ِٓ صٌؽّضٙج صٌؽّز ِمذٌٛز -

فكِّ     -  ُٚ  . ٍٟذز05 ٟجٌذج فٟ صٌؽّجصُٙ، فٟ ف١ٓ ٌُ ٠ضٌؽُ ثٌؾٍّز 15دّؼٕٝ ص٠ٌٙخ فٟ ثٌؾٍّز ثٌغجٌغز، 
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II.5 .الاستطلاع 

 ّؤثلا، ٘يٖ ثلأّتٍز ِمّْز إٌٝ علاط ألْجَ، مّْز أّتٍز فٟ ثٌمُْ ثلأٚي 11 ٠ضؤٌف ثلاّضطلاع ِٓ 

ِضؼٍمز دجٌضٌؽّز ػِّٛج، ٚأًدؼز ِٕٙج فٟ ثٌمُْ ثٌغجٟٔ ِضؼٍمز دجٌىٍّجس ىثس ثٌّؼٕٝ ثٌّضؼوه، ٚ ّؤث١ٌٓ فٟ 

 .ثٌمُْ ثلأم١ٌ ِضؼٍمز دجلامضذجً ٚ ثلأّتٍز ثٌٛثًهر ف١ٗ

II.2.5 .  انتحهُم

ً٘ صقخ ثٌضٌؽّز؟ : انسؤال الأول

ٔؼُ                           لا  

ثٌٙوف ِٓ ٘يث ثٌْؤثي ٘ٛ صذ١جْ ِوٜ فخ ثٌطٍذز ٌٍضٌؽّز، لأٔٗ إىث أفخ ثٌطٍذز ثٌّٛٝٛع 

. ثٌّطٌٚؿ ٌلاّضطلاع ف١ْؾ١ذْٛ ػٍٝ ثلأّتٍز دؾو٠ز

. ٠قذْٛ ثٌضٌؽّز (ثٌؼ١ٕز ثٌّنضجًر)صٛٝـ ثٌٕضجةؼ ثٌّضقًٚ ػ١ٍٙج أْ ؽ١ّغ أفٌثه ثٌّؾضّغ 

 و١ف صم١ُ ِْضٛثن فٟ ثٌضٌؽّز؟ :انسؤال انثانٍ

 ِّضجٍ                                    ِض٠ّٛ 

ؽ١و ؽوث                                ٝؼ١ف 

 ؽ١و                                     ٝؼ١ف ؽوث 

فْخ ثٌٕضجةؼ .  ٘يث ثٌْؤثي ٠ٙوف إٌٝ ثٌٌد٠ د١ٓ ِْضٜٛ ثٌطٍذز ٚإؽجدجصُٙ ػٍٝ أّتٍز ثلامضذجً

 ّْ % 50ثٌّْضمجر، فَئ

ىٚ % 05دّْضٜٛ ؽ١و، ويٌه % 05ِْضٛثُ٘ ؽ١و، ٚ% 40ٌٙفٛث دؤْ ِْضٛثُ٘ ِض٠ّٛ فٟ ثٌضٌؽّز، ٚ

 .ِْضٜٛ ِّضجٍ فٟ ثٌضٌؽّز

 أٞ ثصؾجٖ ٌٍضٌؽّز صٌثٖ أٙؼخ؟: انسؤال انثانث

ِٓ ثٌؼٌد١ز إٌٝ ثلإٔؾ٠َ١ٍز  

ِٓ ثلإٔؾ٠َ١ٍز إٌٝ ثٌؼٌد١ز   

ِٓ ثٌطٍذز ٠ؾوْٚ % 25ِٓ ثٌطٍذز أْ ثٌضٌؽّز ِٓ ثٌؼٌد١ز إٌٝ ثلإٔؾ٠َ١ٍز، فٟ ف١ٓ % ٠75ٌٜ 

.  ٙؼٛدز فٟ ثٌضٌؽّز ِٓ ثلإٔؾ٠َ١ٍز إٌٝ ثٌؼٌد١ز

ثٌطٍذز ثٌي٠ٓ ٠ؾوْٚ ٙؼٛدز فٟ ثٌضٌؽّز ِٓ ثٌؼٌد١ز إٌٝ ثلإٔؾ٠َ١ٍز ًدّج ٠ؼٛه ىٌه إٌٝ ٔم٘ فٟ 

فٟ ف١ٓ ٠ؾو ثٌطٍذز ٙؼٛدز فٟ ثٌضٌؽّز ِٓ . ثٌٌّثهفجس ثلإٔؾ٠َ١ٍز، دجػضذجً ثلإٔؾ٠َ١ٍز ٌغز أؽٕذ١ز

.  ثلإٔؾ٠َ١ٍز إٌٝ ثٌؼٌد١ز دْذخ ثٌّٖجوً ثٌضٟ صٛثؽُٙٙ فٟ صؼٍُ ثلإٔؾ٠َ١ٍز

أ٠ٓ صؾو ثٌٚؼٛدجس فٟ ثٌضٌؽّز؟ : انسؤال انرابغ

ثلإٍِٔز                          ثلأٌفجظ ثٌّؼؾ١ّز        

 ثٌٌٚثد٠                         ثلأظٌفز 
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: ص٠ٍٛغ ْٔخ ثٌطٍذز ٚثٌٚؼٛدجس ثٌضٟ ٠ؾوٚٔٙج أعٕجء ػ١ٍّز ثٌضٌؽّز

 .فٟ صٌؽّز ثلأٌفجظ ثٌّؼؾ١ّز% 45 -

 .ثلأٌفجظ ثٌّؼؾ١ّز+ فٟ صٌؽّز ثلإٍِٔز % 20 -

 .فٟ صٌؽّز ثلإٍِٔز% 10 -

 .ثلأظٌفز+ فٟ صٌؽّز ثلأٌفجظ ثٌّؼؾ١ّز % 10 -

 .فٟ صٌؽّز ثلأظٌفز% 05 -

 .فٟ صٌؽّز ثٌٌٚثد٠% 05 -

. ثلأظٌفز+ فٟ صٌؽّز ثلإٍِٔز % 05

أ٠ّٙج أُ٘ دجٌْٕذز ٌه، فُٙ ثٌىٍّجس وً ػٍٝ فوث، أٚ فُٙ ِؼج١ٔٙج فْخ ث١ٌْجق؟ : انسؤال انخايس

٠ؼضّوْٚ ػٍٝ ثٌىٍّجس دقو % 20ِٓ ثٌطٍذز ٠ؼضّوْٚ ػٍٝ ثٌؾٍّز ٚ ١ّجلٙج ٌفُٙ ثٌىٍّجس، فٟ ف١ٓ % 70

. ٌُ ٠موِٛث إؽجدجس% 10ٚ . ىثصٙج ٌفُٙ ثٌؾًّ

 ؟ polysemous wordsً٘ صؼٌف ِؼٕٝ : انسؤال انسادس

ٔؼُ                                لا   

. أؽجدٛث دٕؼُ% 20أؽجدٛث ح لا ، ٚ% 80

إىث وجٔش إؽجدضه ٔؼُ، فّج ٟ٘؟ : انسؤال انسابغ

وٍّجس ٌٙج ٔفِ ثٌّؼٕٝ  

وٍّجس ٌٙج ٔفِ ثٌضٙؾتز ٚ ِضؼوهر ثٌّؼٕٝ 

وٍّجس ٌٙج ٔفِ ثٌضٙؾتز ٚ ثٌٕطك، ِٚنضٍفز فٟ ثٌّؼٕٝ  

.   ٍٟذز، ِّٓ أؽجدٛث دٕؼُ فٟ ثٌْؤثي ثٌْجدك04٘يث ثٌْؤثي صّش ثلإؽجدز ػٕٗ ِٓ ٌٟف 

فٟ .  ٟ٘ وٍّجس ٌٙج ٔفِ ثٌضٙؾتز ٚ ثٌٕطك، ِٚنضٍفز فٟ ثٌّؼpolysemous wordsٕٝ ٍٟذز لجٌٛث دؤْ 03

. ٟٚ٘ ثلإؽجدز ثٌٚق١قز. ف١ٓ ٟجٌخ ٚثفو أؽجح دـ وٍّجس ٌٙج ٔفِ ثٌضٙؾتز ٚ ِضؼوهر ثٌّؼٕٝ

 ً٘ صؾو ٙؼٛدز فٟ صٌؽّز ثٌىٍّجس ثٌّضؼوهر ثٌّؼٕٝ؟: انسؤال انثاين

ٔؼُ                            لا  

لا ٠ؾوْٚ ٙؼٛدجس % 10ِٓ ثٌطٍذز ٠ؾوْٚ ٙؼٛدجس فٟ صٌؽّز ثٌىٍّجس ثٌّضؼوهر ثٌّؼٕٝ، ٚ% 60

. ٌُ ٠ؾ١ذٛث ػٍٝ ٘يث ثٌْؤثي% 30صيوٌ، فٟ ف١ٓ 

 إىث وجٔش إؽجدضه ٔؼُ، فٍّجىث؟ :انسؤال انتاسغ

 ٍٟذز فم٠، ُِٕٙ ِٓ لجي دؤٔٗ لا ٠ؼٌف ِؼٕٝ  07أؽجح ػٍٝ ٘يث ثٌْؤثي ٚلوَ صذ٠ٌٌثس 

polysemous words أٙلا،أ٠ٞج ٕ٘جن ِٓ لجي دؤْ ثي polysemous words ٕٝوٍّجس ِضؼوهر ثٌّؼ 
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٠ٚٚؼخ ثٌضىٙٓ دّؼٕج٘ج ثٌول١ك، فٟ ف١ٓ لجي ٍٟذز دؤْ فُٙ ثٌىٍّجس ثٌّضؼوهر ثٌّؼٕٝ ٠ضطٍخ فُٙ ث١ٌْجق 

. ثٌيٞ صٌه ف١ٗ ؽ١وث

ً٘ ٚؽوس ٙؼٛدجس فٟ صٌؽّز ؽًّ ثلامضذجً؟ : انسؤال انؼاشر

ٔؼُ                            لا 

. ٌُ ٠ؾ١ذٛث ػٍٝ ثٌْؤثي% 20أؽجدٛث دلا، فٟ ف١ٓ % 30ِٓ ثٌطٍذز أؽجدٛث دٕؼُ، ٚ % 50

إىث وجٔش إؽجدضه دٕؼُ، فؤٞ ؽٍّز ٚؽوس ٙؼٛدز فٟ صٌؽّضٙج؟ : انسؤال انحادٌ ػشر

ٌىُ ٟجٌذجْ فم٠ ِٓ لوَ .  ٍٟذز فم٠، ٚثٌي٠ٓ أؽجدٛث دٕؼُ فٟ ثٌْؤثي ثٌْجدك10 ٘يث ثٌْؤثي ِٛؽٗ ٌـ 

 (٘ج)دؤٔٗ (س)ٙؼٛدجس فٟ صٌؽّز ثلأفؼجي ثٌٌّوذز، ٚث٢مٌ لجي (س)ٚؽو (٘ج)صذ٠ٌٌثس، أفوّ٘ج لجي دؤٔٗ

. ٌىٓ ِٛٝٛػٕج وجْ ِضؼٍمج دـ ثٌىٍّجس ثٌّضؼوهر ثٌّؼٕٝ. ٙؼٛدجس فٟ صٌؽّز ثلإٍِٔز (س)ٚؽو

II.6 .يهخص اننتائج :

: دؼو صق١ًٍ ٔضجةؼ ثلامضذجً ٚ ثلاّضطلاع ٠ّىٓ ثٌمٛي دؤْ

 ثلأغٍذ١ز ثٌْجفمز ٌطٍذز ثٌْٕز ثٌغج١ٔز أي أَ هٞ ٌغز إٔؾ٠َ١ٍز ٠قذْٛ ثٌضٌؽّز. 

 ٠ٛثؽٗ ِؼظُ ثٌطٍذز ِٖجوً فٟ ثٌضٌؽّز ِٓ ثٌؼٌد١ز إٌٝ ثلإٔؾ٠َ١ٍز. 

 ٔؾـ ِؼظُ ثٌطٍذز فٟ صٌؽّز ؽًّ ثلامضذجً صٌؽّز ِمذٌٛز. 

  ٕٝ٠ؾًٙ أغٍذ١ز ثٌطٍذز ِؼthe polysemous words وّٚطٍـ . 

  أغٍذ١ز ثٌطٍذز ػٍٝ هًث٠ز دجٌّؼٕٝ ثٌٖجةغ ٌٍىٍّز ثٌّضؼوهر ثٌّؼٕٝ، ٌىُٕٙ أف١جٔج ٠ؾٍْٙٛ ِؼج١ٔٙج

 .ثلإٝجف١ز

 ثػضّجه دؼٜ ثٌطٍذز ػٍٝ ثٌضٌؽّز ثٌقٌف١ز فٟ دؼٜ ثلأف١جْ ٌُ ٠ّىُٕٙ ِٓ ثٌضٌؽّز ثٌٚق١قز. 

  ،٠ؼضّو أغٍخ ثٌطٍذز ػٍٝ ث١ٌْجق ثٌيٞ صٌهٖ ف١ٗ ثٌىٍّز وئّضٌثص١ؾ١ز ٌفُٙ ثٌىٍّجس ثٌغجِٞز ػِّٛج

 .ٚ ثٌىٍّجس ثٌّضؼوهر ثٌّؼٕٝ مٚٛٙج
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انخاتًة 

 ٠ٛثؽٗ ثٌطٍذز ٙؼٛدجس ؽّز فٟ ِم١جُ ثٌضٌؽّز، ٙؼٛدجس صؤهٞ دجٌطٍذز إٌٝ إ٠مجف ػ١ٍّز 

٘يٖ ثٌٚؼٛدجس لو صىْٛ . ثٌضٌؽّز دغ١ز ثٌضؤوو ِٓ ثٌّٚطٍقجس، ٚثّضؼّجي ثٌمٛث١ِِ، أٚ ٍٟذز ثٌّْجػور

. فٟ ِؾجي ثٌمٛثػو، ثٌّٚطٍقجس ٚ ثٌّفٌهثس، ٚثلأٍّٛح

 ٠ٙوف ٘يث ثٌذقظ إٌٝ ثّضىٖجف ثلأمطجء ثٌٌّصىذز ِٓ لذً ٍٟذز ثٌْٕز ثٌغج١ٔز أي أَ هٞ ٌغز 

إٔؾ٠َ١ٍز دؾجِؼز لجٙوٞ ٌِدجؿ ًٚلٍز، فٟ صٌؽّضُٙ ٌٍىٍّجس ثٌغجِٞز ػِّٛج ٚ ثٌىٍّجس ىثس ثٌضؼوه فٟ 

ثلا٘ضّجَ وجْ ِٕٚذج ػٍٝ ثٌّٖجوً ثٌّؼؾ١ّز فٟ ٘يٖ ثٌوًثّز، ٚثٌّٖجوً ػٍٝ ِْضٜٛ . ثٌّؼٕٝ مٚٛٙج

ثٌف١ٌٝز ثٌّطٌٚفز فٟ ٘يٖ ثٌوًثّز ٟ٘ أْ ث١ٌْجق ٠ْجػو . ثٌىٍّز، ٚػٍٝ ثٌىٍّجس ىثس ثٌضؼوه فٟ ثٌّؼٕٝ

َ ٌٍطٍذز ثمضذجً ٚثّضطلاع لٚو  ثٌطٍذز فٟ فُٙ ٚصٌؽّز ثٌىٍّجس ىثس ثٌضؼوه فٟ ثٌّؼٕٝ صٌؽّز ٙق١قز، لوُِّ

ٚدؼو صق١ًٍ ثٌّؼط١جس، ٠ّىٓ ثٌمٛي دؤْ أغٍخ ثٌطٍذز ٔؾقٛث فٟ صٌؽّز ثٌىٍّجس ىثس . ثٌضقمك ِٓ ثٌف١ٌٝز

ٚ٘يث ِج ٠غذش ثٌف١ٌٝز ثٌّطٌٚفز فٟ ٘يٖ . ثٌضؼوه فٟ ثٌّؼٕٝ دْذخ ثػضّجهُ٘ ػٍٝ ث١ٌْجق ثٌيٞ صٌه ف١ٗ

. ثٌوًثّز

: فٟ ثلأم١ٌ ٔموَ ص١ٙٛجس ٌٍضؼجًِ ثلأفًٞ ِغ ثٌىٍّجس ثٌغجِٞز، ٚثٌىٍّجس ىثس ثٌضؼوه فٟ ثٌّؼٕٝ

  ٘٠ؾخ ػٍٝ ٍٟذز ثٌْٕز ثٌغج١ٔز أي أَ هٞ ٌغز إٔؾ٠َ١ٍز صؼٍُ ثٌّفٌهثس لوً ثلإِىجْ، لأْ ٔم

 .ثٌّفٌهثس ٠ٖىً ٙؼٛدجس دجٌغز ٌٍطٍذز فٟ ػ١ٍّز ثٌضٌؽّز

  لادو ٌطٍذز ثٌْٕز ثٌغج١ٔز أي أَ هٞ ٌغز إٔؾ٠َ١ٍز أْ ٠ٞؼٛث فٟ فْذجُٔٙ دؤْ ثٌىٍّجس فٟ ثٌٍغز

 .ثلإٔؾ٠َ١ٍز لو صىْٛ ٌٙج ِؼجٟٔ أمٌٜ دجلإٝجفز إٌٝ ِؼٕج٘ج ثٌٖجةغ

 لادو ِٓ ِؼٌفز أْ ث١ٌْجق ٠ٍؼخ هًٚث ٘جِج فٟ فُٙ ِؼٕٟ ثٌؾًّ ٚثٌىٍّجس. 

  ٟ٠ؾخ ػٍٝ ثلأّجصير صؼ١ٍُ ثٌطٍذز ثّضٌثص١ؾ١جس ثٌضٌؽّز، ٚػٍٝ ثٌوًٚ ثٌٙجَ ثٌيٞ ٠ٍؼذٗ ث١ٌْجق ف

. فُٙ ِؼجٟٔ ثٌىٍّجس ٚصٌؽّضٙج
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