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Chapter One

Introduction

1. Background to the study

English is the most dominant language all overwioeld. It is well established in
North America in the 177 century; then it grows rapidly in the i@nd the 28 centuries
especially after the World War Il (Baugh & Cable€)02). It is considered to be the
language of international communications (Richart896). The view of teaching and
learning English as second language (ESL) or aseagh language (EFL), in both spoken
and written forms, has involveded, because peaple found out that learning English will
serve them in their works, advanced studies, amh @& communication all over world

(Algeo, 2010).

Nowadays, English is taught in schools and unitiessin almost every country in the
world; as a result for the huge use of ESL or Effk, field of second language learning
research has grown rapidly in recent years (Ardtliea al, 2006). Particularly, research in
second language writing has been recognized astendisciplinary study in L2 and applied
linguistics fields from about 60 years (Matsuda i&/& 2005). The L2 educational writing

is one of the issues that attract the attentiomedarchers for decades.

Historically, few studies of L2 writing were review in L2 studies during the 1950s,
teaching English to foreign students was not carsil seriously as an important matter in
that period (Matsuda & Silva, 2005). Later, in t#60s, instructors in USA had perceived
that there are many dissimilarities in writing penhances between native speakers and
foreign learners. These differences of teachingingibetween native and non-native

speakers resulted controversial issues till thegaetime (Nunan, 2003).



The second language learners’ rhetorical pattehctwis culturally impacted on L2
writing, was considered as transfer of L1 and dagtention in L2 writing classroom. This
is why contrastive rhetoric research had a grefitence upon L2 writing issues. It
indicates the nature of L2 writers' texts and hgjited the impact of writers' cultural

context on the text (Connor et al, 2008).

Nunan (1991) claimed that even native speakersatauhieve the goal of writing in
a coherent way, which is appropriate for their psgs. It means that for non-native
speakers the difficulty is greater. So, writing Bimglish as a second language (L2) is
considered not only a challenging practice but asoomplex process (Hyland, 2003).
From the 1980s, increasing studies began to pawntaih to the L2 writing process. The
shift from a product to a process orientation hasvd attention to the more subtle and non-

obvious effects of L1 on L2 development (HylandD2p

2. Statement of the problem

Learning to write effectively in a L2 has represeha real difficulty for many
students of ESL/EFL for decades. Nonnative wriferd writing more difficult than other
language skills as composing in the second langtlegedemands a number of cognitive
and linguistic processes and strategies (LiachlR@®or instance, Arab students tend to
transfer the culture of their L1 writing conventsomto their L2 writing. Although the
writing conventions and style of Arabic language different in some ways from the
English ones, students are always tempting tohem in L2 writing. So, these differences
lead to serious problems for the EFL students atUMwhile composing essays in

English.



3. Purpose of the study

The present study aims at investigating if studept®blems with academic
writing assignments are due to negative transferriedtorical patterns from their
native language. From a pedagogical standpointwenss to this issue illustrate to
what extent the courses of writing, in the curncual of the Department of Letters
and English Language, are fruitful for studentsd ahow EFL writing teachers
can help their students to make rhetorical choiaesthey compose in English L2

as to achieve success in academic settings.

Moreover, this study aims to show that contrastitreetoric can help to
provide answers to some writing problems faced Iydents in their foreign
language. It aims to shed light on the role of mstive rhetoric in solving the
problems of cultural differences and integratingteraultural differences when

teaching second or foreign language writing (Hyla2({13).

4. Research questions

The present study aims at answering the followingstjons:
1. What is the structure of the English argumentatis®gay written by EFL students at
KMUQ?
2. What are the frequent linguistic features of thguarentative essays written by the
EFL students at KMUO?
3. Towhat extent do EFL students at KMUO approacthé structure of the English

argumentative essay?



5. Research hypotheses

It is hypothesized that:
1. The English argumentative essay can be structaréslee main stages: Thesis,
Argument, and Conclusion.
2. The argumentative essays written by EFL studdrk®JO may be characterized with
the over use of coordinators, different tenses,thadise of modal verbs.
3. The structure of argumentative essays written bly &Ekdents may nearly approach to
the English argumentative essays, particularl{ytand’s (1990) model of argumentative
essay
6. Outline of the dissertation

This dissertation consists of five chapters. Chaptene starts with
background to the study. Then, statement of theblepno and the purpose of this
study are provided. At the end of this chapter thesearch questions and
hypotheses are formulated. The following chaptevieses the related literature
with the goal of establishing a theoretical framewdor the study. This chapter
provides an overview about EFL writing and its amwhes. As well as,
contrastive rhetoric and its studies concerning bAraare reviewed. Specifically,
the argumentative writing which is closely relate®d the current study is
explained. Chapter Three is devoted to present thethodology that was
employed in this study. This chapter indicates aede methods and setting.
Likewise, data collection, corpus description, ananalysis procedures are
described in details. Then the validity and religbiof the present study were
discussed. Afterwards, Chapter Four presents thelinfjs and its discussion.
Consequently, chapter Five concludes the whole ystuthis concluding chapter

contains summary of the major findings, the studhgithtions, and suggestions for



further research. Ultimately, the linguistic and dagogical implications of the

findings are proposed.



Chapter Two

Review of Literature

1. Introduction

This chapter establishes the theoretical framewofkthe present study that
addresses issues in foreign language writing andicpkarly contrastive rhetoric.
It is divided into three parts. First, it tacklesriting in EFL context and writing
approaches. Then, the contrastive rhetoric is dssmll particularly in Arabic
context. Lastly, the argumentative writing is ideetl as a specific subject in the

present study.
2. Writing skills in EFL context

Writing in a foreign language is presenting ideam wvritten form in a
language that defers from mother tongue. Moreovér, is a means for
communicating, learning, thinking, and organizingdeas (Hinkel, 2011).
Manchon (2009) claims that writing skill, partictiain an EFL context, has been
considered one of the most difficult skills for dears to master. The difficulty is
due to the wrong choice of vocabulary, sentencemjforand paragraph
organization to express ideas while composing. Th&FL learners often
encounter difficulties in transferring ideas fronmeit native language into the
target language. This case calls greater atterfbonteachers to help learners to be
successful in writing skill. Therefore, teachingitmag is viewed from the three

perspectives: process, product, and genre approdknal, 1990).



2.1 Writing approaches

According to Manchon (2009), writing for EFL studenis not an easy
matter, especially when the EFL students are nanpetent in English. Nunan
(1991), Dudley-Evans & St John (1998), Hyland (20G3aimed that there are
three approaches for teaching and learning writitlge product-based approach,

the process-based approach, and the genre-basedeppo teaching writing.
2.1.1 Product-based approach

A product approach is traditional approach in whitle focus is on the text
that represents the end product (Dudley-Evans &J&@tn, 1998). In this approach
the meaning is illustrated in texts; that is to $hg surface form such as linguistic
and rhetorical features, that form writing produshape effective piece of writing
(Hyland, 2003). It means that a good writing deperwh the correct choice of
grammatical and rhetorical patterns. According tamdpct approach, the learners
are supplied with a model of text and they are etque to imitate this model to
construct a new piece of writing in classroom. $e teacher acts as an expert to
support the learner with information and controleith language through error
correction as well as, s/he puts much efforts inrembing and marking students

writing (Hyland, 2009).
2.1.2 Process-based approach

Silva (as cited in Kroll 1990) claimed that the iliations of the product-
based approach gave birth to the process-basedoambpr Process writing is an
approach of writing where language learners focustlme process by which they
produce their written products rather than on thedpcts themselves (Dudley-

Evans & St John, 1998). It encourages learners xjoress their own thought or

7



feelings in written text by themselves in suffidieime and opportunity to revise
their writing (Nunan, 1991). Besides, key component of this approach is peer
review in which students read each other's paperd provide feedback to the
writer. In most cases the questions focus on orgdéion and style, rather than
grammar or spelling mistakegHyland, 2003). Dudley-Evans & St John (1998)
state that writing process is problem solving iniclhlearners’ focus is more than
formal features. This approach considers the wrdtgra starting point in writing to
acquire the skill through practice in classroom.erBfiore, teacher facilitates and
inspires the writer's thoughts. As well as, teathenain role is to make learners
aware of how the meaning is conveyed (Hyland, 2008)ce this approach
focuses on the process in which writing take permid time, it passes through
stages not like product approach in which the fouson the product, that is to

say, on one point.

Brown & Hood (1989) state that process approach prm@s three stages:
pre-writing, drafting, and revising. The first stageis an essential step in writing
process where the writers plan out what they aneggto write; therefore they are
not thinking of information and ideas that couldhance their writing. Whereas,
the second stage islrafting in which the writers make a special instant and
provide their evidence for that instant. Then, fiveal stage isrevising where the
writers put themselves in the place of the reader ntake changes that will

improve their case.

Otherwise, ‘Writing Process’(2007) divides writingrocess into five stages

which are pre-writing, drafting and writing, sharing and responding, revising and



editing, and publishing. In The following page, figure. 1 represents theguence

of these stages in writing process.

Figure 2.1. Stages of writing process

Pre-writing Drafting & Sharing & Revising & Publishing
writing Responding Editing
-Getting — - -Celebrate
ready to -Write and -Share work -Revise and
write refine to gain content showcase
paragraphs feedback finished
-Decide on a -Proofread products
topic -Focus on -Peer editing for writing
_ communica- N conventions -Build

-Brainstorm tion of -Writing confidence
‘Organize meaning workshops Text in students
_ reorganizati- as writers
ideas on

(As cited in “Writing Process” 2007, p.3)

2.1.3 Genre-based approach

Due to the limitation of process-based approach dkere approach is used
as the complementary approach to it Silva (as citeKroll, 1990). Dudley-Evans
and St John (1998) and Johns (1990) called thisroapp social constructionist.
This approach considers writing as a social andurll practice that focuses on
the reader (Swales, 1990; Dudley-Evans & St Joh®98;l Hyland, 2003, 2009).
The purpose of writing involves the context beyoridatures of composing
situation (Hyland, 2003). Good writing in this apach is related to the writer’s
ability to fulfil the rhetorical demands of the dma. In other words, the learner
should have the awareness of community expectatibnerefore, the teacher’s

role is to expose learners to examples of textariget genres (Hyland, 2009).

A genre is identified by the communicative purpdee which it is created

in a particular social context (Swales, 1990). Trwion of genre is based on the



idea that the successful language learners shoake rexplicit awareness of the
target language (Hyland, 2003). In short, from anrge perspective, writing is
viewed as a social phenomenon. Consequently, #ectvriting depends on
acquisition of universal processes that defers frihia context of one community

to the other (Hyland, 2003).

3. Contrastive rhetoric

3.1. Definition of contrastive rhetoric

Kaplan (1966), the founder of contrastive rhetorizpted that contrastive
rhetoric is writing problems of ESL students thrbug product of their structural
patterns transfer from their native language arahsfier of rhetorical strategies as
well. In other words, “Contrastive rhetoric is arrea of research in second
language acquisition that identifies problems inmposition encountered by
second language writers and, by referring to thetorcal strategies of the first

language, attempts to explain them” (Connor, 1996).

3.2 Developments in contrastive rhetoric

Contrastive rhetoric is an area of research in ingitacross cultures which
appeared in the last 1960's. It can be traced WackSapir Whorf Hypothesis
(Connor, 1996). This hypothesis aims to explain thelationship between
grammatical features that the writer chooses an@ ltiis person understands the
world; that is to say the culture determines oungleage and the way we
recognize the world (Connor 1996). According to lap (1966), when the ESL
writers transfer rhetorical strategies from the iveatculture, they do not match

audienceexpectations in the target culture, in other wortt® non native writers

10



fail to convey the message as the native writers Hi® asserts that this failure is a
result of first language negative interferencedjibi

Kaplan (1966) maintains that L2 learning researeeds first to identify the
rhetorical features concerning L1 and compare thiesgures to those of the L2.
For this, he argued that the teacher needs to ES3h learner to acquire the
awareness of the accepted rhetorical patterns imglighn to achieve academic
success in L2.

Connor (2008) asserts that Kaplan contributed tdkemehanges in the field
of contrastive rhetoric. She explained these chaiagdollow:

He describes the complexity of second languagengrgituations using a
“model of concerns in contrastive rhetoric.” Thedabdepicts a generator
(L2 writer) — text (L2) — receiver (L1 reader) comnication situation, in
which cultural preferences or tendencies can causgerence at multiple
levels. These levels include text and genre buto afgagmatic
considerations in any given culture about who hdbaity to write, who
may be addressed, what may be discussed, and ferhatwriting may
take. Kaplan's model provides an excellent depicabthe complexities of
contrastive rhetoric study today (Connor 2008,989)2

3.3 Contrastive rhetoric and Arabic discourse

In contrastive rhetoric studies including those #@fabic, two kinds of
studies are found. The first kind comprises studiesme by the Western linguists
such as Kaplan (1966) and Ostler (1987), and theonse consists of studies
conducted by the Arab applied linguists like Satwie (1989). The differences

between the two groups of researchers are reviewed.

Connor (1996) claims that contrastive rhetoric waencerned with the
Arabic language from the beginning of this study Kaplan’s (1966) book. In that
study, he observes that each culture has its owguige and each language has
its own paragraph order. According to these difiees in his corpus, he found

five different rhetoric which are English, Romancé&ussian, Oriental, and

11



Semitic (Kaplan, 1966). The Arabic paragraph dgwelent was characterized
with complex sequences of parallelism which are:nosymous, synthetic,
antithetic, and climatic. Kaplan (1966) claims thtae four types of parallelism in
Arabic language are the source of the Arab ESL ingst problems. For this
reason Kaplan refers to Arabic paragraph with azagg line. Besides, Connor
(1996) claimed that English language prefer the orlibation rather than

coordination.

Similarly, Ostler (1987), a student of Kaplan, &dr her study following
the same view to Kaplan concerning Arabic. She resséhat in Arabic the
coordination and parallelism are more eligible eaththan the deletion and
subordination which are desirable. For this, shenswered Arabic societies as
undeveloped whereas English societies as civilizsdd literate. On the other
hand, Arabic still shows the feature of oral sociétaditions; it did not develop

like English (Ostler, 1987).

Furthermore, Ostler (1987) declared that Arabs idaf@d the language of
the Holy Quran in written form. Therefore, theyillsthave writing problems.
Then, she claimed that Arabic language gave an rtapce to the form more than
content like saj which is a stylistic strategy used to make rhyntettee end of

linear utterances.

Otherwise, Sa’'adeddin (1989) attempts to refute aespond to the claims
that Arabic rhetoric leads to vagueness of thou@#'adeddin (1989) comments
that Arabic relies on repetition of ideas and oseru of coordinators for the sake
of rhetorical persuasion, but those linguists likgplan, Connor, and Ostler

ignore this reason behind using such features m whitten Arabic. Sa’adeddin

12



(1989) differently argues that Arabic speakers’ ue& inappropriate rhetorical
features when they write in English is due to tlgaorance of cultural and social
reasoning as natives do rather than absence ofcalogieasoning in Arabic

rhetoric.
4. Argumentative writing
4.1 Definition of argument

Argument is the means of making the readers follehat the writers think
clear to themselves. It makes them defend an imdkgre point of view in writing
form as their proposition. Here, the argument igegarized into two parts: the
statement of proposition and the statement of onemore claims to prove that
opinion (Hatch, 1992).

Meanwhile, Keir (2009) defines the argumentativattas a performance of
exposition, response, and discussion in writingatTis to say, this type of texts
aims to argue the controversial topic to convineaders to agree with the writer’s
point of view. To achieve this goal, the writer ¢gka position or makes a claim
and provides reasons and evidence to support tb@tign with arguments, and

refute the other opposite arguments.
4.2 The Structure of argumentative essay

Hatch (1992) introduces a description to the stmgctof argumentative text
and labelled it a classical description. He sayst tlstructure of such genre
contains six points which are: indication to prdpom, explanation of that

proposition, expression of the argument, providingroof, refutation, and

13



conclusion. Also it exists many patterns than thessic one for the argumentative

genre.

Maccoun (as cited in Hatch, 1992) presented sewdterps for the structure
of argumentative writing. Concerning the first patt he called it sig-zag
solution which can be performed in two substituted mannéhng first manner is
to be a proponent for your view then an opponenairs the adverse view
whereas the second manner is the reverse of tke dime. The second pattern is
the explanation of problem, refutation of the opmosargument, then giving
solution to that problem. Meanwhile, the third patt one-sided argument, is
proposition of writer's view and supporting thisew without any refutation of

another view (ibid).

Another structure of argumentative text, the foumhttern, is theeclectic
approach in which the writer refutes a combination of viewand accepts
combination of other views. Likewise, the fifth fmah is the representation of the
adverse argument then giving the writer's arguméhid). Other side questioned
is the sixth patterns as Maccon (as cited in Htt®92) claimed. Here, the writer
doesn’t express a direct refutation of opposite uargnt while s/he expresses
interrogation. The seventh pattern contains twontgoiof view where the writer

shows no refutation but s/he prefers one view (KHat892).

4.3 Features of argumentative writing

According to Keir (2009) the argumentative textsntains two features
namely, the structural features and language festuifhe structural features are
represented with: presenting the issue, giving #rguments for and against,

supporting the evidence, summarizing all the delide arguments, and

14



concluding the ideas. In other words, the Englisgumentative text contains the
writer's point of view which is justified by argumes presented in logical order,
then the reasons for using such argument, andlfirgcommendations based on
these reasons. Whereas the language features in athementative texts are
present simple tense, words that express attitudefeelings, verbs to convey
opinion, and cohesive devices to link ideas. It msedhat the argumentative texts
is expressed in the present time with a descriptarggyuage such as contrast and

compare words (Keir, 2009).

Meanwhile, Crowhurst (1991) categorized the feauref argumentative
text as functional and non-functional features. Thwst element concerning the
functional features is standpoint in which the aritmakes a claim for or against
the topic. Secondly, the argumentative text costaireasons to support an
argument or refute a counterargument. Also, it cisep an elaboration for the

writers’ reasons.

Regarding the non-functional elements in the arguaire text, it exists
two features. The first non-functional feature e trepetition of ideas such as the
proposition that do not fit some rhetorical purmgseand the second non-
functional feature is the extra information in tlssay which is not relevant for

the proposition.

4.4 The metadiscourse factors in argumentative test

Crismore (as cited in Connor, 2008) states that adigtourse is an
important feature in text that varies from genre aoother genre and even from
language to another. So any language feature tlifé#rsd across languages and

genres it leads to problems for L2 learners. Con(8908) claims that the basic

15



functions of metadiscourse in the argumentativetsteare to guide the reader in
the text and to justify the use of a language imleorto convey the intended
meaning in the text. The focus here is on the &ira¢ function, and the
vocabulary in which the text served in the metalistic function that is to say
the reference is to the language itself. While thters can fulfil the expressive
function which is related to their culture, and alig the reader represents a
directive function that refers to their thinking wh is related to culture (Connor,

2008).

Therefore, it is extracted three main metadiscoufsetors which are
responsible for difference of argumentative writifgbm natives to non-natives.
The first factor is the register awareness thatrsefto what extent the writer is
familiarized with the target language and the nmrgstef writing, and the overuse

of this factor is not appropriate for the arguméwnéatext (Connor, 2008).

Besides, the cultural awareness is a second fdat@r can account for the
metadiscouse differences. It is the difference uituce that leads to difference in
language. For this, the L2 writers use conventiofistheir L1. Thus it results in
expression of different metadiscourse feature whinake L1 transfer in writing

the argumentative text (Markkanen et al, 1993 tslégn Connor, 2008).

The last factor is the general learner strategibsit is to say there are
universal strategies used by those who write ineifpr or second language to
make a claim which is not the same as the ones oyeglby the native speakers.
The latter uses specific strategies in expressiogunaent which fit the English
argumentative texts that the non-natives ignore ams® general ones (Connor,

2008).
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5. Conclusion

In this chapter, the related literature of the enésstudy was reviewed.
Firstly, the field of writing in EFL and its apprciaes were identified. Secondly,
the scope of contrastive rhetoric and its develogmeoncerning Arabic were
discussed. Finally, the genre in which the pressetidy is particularized, the

argumentative text, was explained.
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Chapter Three

Methodology

1. Introduction

This chapter represents the methodology of teegmt study. It is divided into three
main sections. The first section describes cle@$garch methods which are used and the
setting where the study takes place. The secornttbseateals with the procedures used in
data collection and analysis. The last sectionudises the validity and the reliability of the

present study.

2. Research methods

To seek answers to the proposed research questioos,research methods
are used: genre analysis and corpus analysis. éiogprto Connor (2004) These
methods seem to be the most appropriate ones ithaoritrastive rhetoric studies,
because they respectively tend to illustrate howtsteare organized in terms of

moves, and describe the features that shape tectsealize their purposes.

2.1 Genre analysis

The emergence of genre analysis as a research t@scits origins during
the 70s from the work of John Swales. Genre armlysi the study of how
language is used within a particular setting. lcuses on issues such as rhetorical
styles and discourse types, and relates research in sociaoditigs; text linguistics
and discourse analysis to the study of specialistsaof language. As well as, it is

a powerful tool to uncover connections between Uagg and types of texts, and
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between forms and functions (Swales,1990). WherKashru & Nelson (2000)

define it as:

A study that assembles insights from register @iy relating functions

of text to context, and superimposes a set ofioglstamong sociocultural
categories and rhetorical and interactional movekinva text. It aims to

explicate purposes achieved through strategic esadé moves, and how
the moves themselves are built up by strategicéegrammatical choices
(p.626).

In the present study, the genre analysis is thgtadomethod to illustrate the
linguistic features and the structure of the arguiaieve genre written by EFL students at
KMUO. This method enables us to extract the probl#émat students faced when they write

argumentative texts.

2.2 Corpus Analysis

Another area of enquiry which is currently vergtige is corpus analysis
(Connor, 2004) Corpus analysis is the study that functions thhouglectronic
storage and automatic searching. Millions of wordan be searched within
seconds to produce extensive information that shde occurrence and
combination of words (Cook, 2003). Meanwhile McBneand Hardie (2012)
describe it as the study of language based on lifeallanguage use that depends
on computer software to examine the relationshipwéen words that have been
encoded electronically. The corpus analysis metlsodised in the present study to
facilitate the analysis of linguistic features théd to say it helps in time

consuming, word frequency, and high degree of aogur

3. Research setting

The present study takes place at KMUO, Departmédnteaiters and English
Language where English is considered as foreigmgulage. This university adopts

the LMD system in which students pass through thpemcipal phases: license,
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master, and doctoral. The first phase comprises semesters, and each semester
consists of a number of modules. One of the funddéaheunits in the syllabus of
first and second year license is Written Compreloensand Expression. It is
designed to guide students regularly; that is ty s&udents are supported to
develop their writing competencies by giving theime topportunity to write in a
range of genres. During the two semesters of tret fiear, students deal with the
basics of writing: punctuation and paragraph orz@tion. Afterwards, students
proceed to more complicated elements in the proceds writing: essay
organizations and its different types. Although the third year the Written
Expression module is not included in the syllabuynzore, the process of writing

still continue in forms of compositions or other itten tasks to assess students

level.

The participants of the present study consistficft year master students
who are specialized in translation and traductoldmpcause they are dealing with
the two languages: English and Arabic in parallel. other words, they learn
translation theories and practice translation fr&mglish to Arabic and vice versa.
Twenty three students are chosen at random from vthele population. Among

them, 13 are female and 10 are male (See Table 1).

Tablel. Sample description

Gender Number Rate

Male 10 43.48 %

Female 13 56.52%
Total 23 100%
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4. Data Collection

4. 1 Collection procedures

The data of the present study was collected in sheond semester of the
academic year (2013/2014). The participants werekedas to write an
argumentative essay in English as an assignmentlassroom during one hour
and half with no previous preparation. The researcthoose an interesting topic
that students have background knowledge about deroto motivate them and get
them involved in their writing (See Appendix A). ditionally, the students are
required to write a five-“legged essay” (Enos, 19961 other words, the essay
should contain five paragraphs: the introduction ane paragraph, the body with
three paragraphs, and conclusion in one paragr&gpkentually, after gathering the
corpus of this study, it was stored in a computesgmam namelyConcordance to

organize it in a way that makes it easier to woitkhw

4.2 Corpus description

The corpus of the present study comprises 23 amgiathee essays which
are handwritten. These argumentative essays cooidtvo pages with nearly 200
words; these words are counted by computer progmamich is Word. The
number of paragraphs in these argumentative essaybetween four and five
paragraphs. These paragraphs are almost equal ngthlein terms of number of
lines; that is to say students respect the formEaofjlish argumentative essay in
their compositions. Before analysing the collectessays, they were coded from
T 01 to T 23. The table 2 gives a description of texts in terms of number of

pages, number of paragraphs, and number of words.
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Table2. Corpus description

Texts N of pages N of paragraphs N of words
TO1 2 5 216
T02 2 5 204
TO3 2 5 206
TO4 2 5 219
TO5 2 5 204
TO6 2 4 189
TO7 2 5 223
T08 2 5 203
TO9 2 5 208
T10 2 5 215
T11 2 5 221
T12 2 4 180
T13 2 4 169
T14 2 4 186
T15 2 5 223
T16 2 5 219
T17 2 5 204
T18 2 5 227
T19 2 4 184
T20 1 5 208
T21 2 5 212
T22 2 4 166

123 2 5 203
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4. Data analysis

The analysis of the collected data depends on Ididaii1990) modelgenre
description of the argumentative essay. In this model, the argumentative essay is
characterized by a three stage structure: Thesigument, and Conclusion which
represents the organizing principles of the gemtach stage contains a number of
moves. According to Swales (1990), a move is a tfanal unit in the text that
fulfills a purpose of that text; each move mark$i@ence and it can be a clause, a

sentence, a paragraph or even several paragraphs.

The first stage isThesis in which the topic is introduced and the propositio
is advanced. This stage consists of five mowv@ambit, Information, Proposition,
Evaluation, and Marker (Hyland, 1990) That is to say,it covers controversial
statement, topic background, statement of proposition, pesit comment of
proposition, and frame of ideas sequence. PartlgulaGambit is attracting
attention and the function of this move is to catttte reader's consideration.
Whereas Information is almost a universal feature in the argumentativeayess
which represents background knowledge for topic textnalization. Afterward,
the Proposition is a central move in this stage that states thiéewd position and
delimits the topic. It follows thatEvaluation which provides a positive comment
on the proposition and gives a brief support to tmeceeded move. Finally,
Marker indicates the sequence and functions as the ctmnéetween ideas and

stages (Hyland, 1990).

The next stage is thé&rgument; it is concerned with discussing grounds for
thesis. It Contains four movesMarker, Restatement, Claim, and Support. In this
stage the writer tries to convincthe reader about the proposition. Preliminary
Restatement move is a repetition of proposition which functioas a reminder of
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the subject. SecondlyClaim is a central move in Argumenstage which states
reason for acceptance of the proposition. Lastypport represents thesecond

part of claim that helps to reinforce the claim ety (Hyland, 1990).

The final stage isconclusion in which the writer synthesizes a discussion
and affirms a proposition. In other worddg, makes the whole essay of uniform
structure by relating the argument stage with thepgsition and widening the
context. It consists of four moves which akarker, Consolidation, Affirmation,
and Close. Specifically, Consolidation, which is the retrospective function,
represents the central move i@onclusion that combines the argument with the
proposition meanwhile, Affirmation is an optional move that restates the
proposition. Finally, Close provides the prospective focus that expresses the

unstated aspects in the discussion (Hyland, 1990).

The above description clearly outlines Hglan (1990) model of
argumentative essay. This model focuses on the snotlet organize text's
information. It is adopted as the analytical framew to analyze the structure of

the essays. Table 3 present Hyland’s (1990) model.

Table 3. Elements of structure of the Argumentatie Essay

STAGE MOVE
1. Thesis. (Gambit)
Introduces the Attention Grabber_controversial statement or
Proposition to be Dramatic illustration.
Argued

(Information)

Present background material for topic
contextualization.

(Evaluation)

Positive gloss_brief support of proposition.

(Marker)
Introduces and/ or identifies a list.

(continued)
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Table 3. Elements of structure of the ArgumentativeEssay (continued)

STAGE
2. Argument
Discusses ground for thesis.

(Four move argument sequence
Can be repeated indefinitely)

MOVE

Marker

Signals the introduction of a claim and
relates it to the text.

(Restatement)
Rephrasing or repetition of proposition.

Claim

States reason for acceptance of the
proposition. Typically based on:

a. Strength of perceived shared assumptions.
b. A generalization based on data or evidence
c. Force of convinction

Support

States the grounds which underpin the claim.
Typically:

a. Explicating assumptions used to make
claim.

b. Providing data or citing references.

3. Conclusion
Synthesizes discussion and affirms
the validity of the thesis.

(Marker)
Signals conclusion boundary.

Consolidation
Presents the significance of the argument
stage to the proposition.

(Affirmation)
Restate proposition.

(Close)
Widens context or perspective of proposition.

(As cited in Hyland, 1990)

6. Validity and reliability

According to Bachman (1990) validity refers to tkeientific soundness of a

research study. He ascribes the validity to theredegn which the gathered data

supports the completeness and appropriateness eofctinsequences that are made

from the final results. In this study,

the randomlestion strategy helps to insure
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that the sample is representative of the populaisna whole; that is to say the
selection without any parameters gives the pomratan equal chance to be
chosen that increases the validity of the study r@eik, Dematteo, and Festinger,
2005). Likewise, Hyland’s framework is proved validecause Hyland (1990)
arrived at it by the analysis of 65 essays subnhifter a high school matriculation
in English. Additionally, this framework was empém/ to analyze the texts
produced by non native speakers, which are sintibarthe writers in the present
study (Hyland, 1990).

Another characteristic which is required in the estific research is
reliability. It is conducted, and scored in a walyatt the results are the same
whenever administered to the same students with ghene ability but at a
different time (Judit et al, 2006). In order to riease the accuracy of data analysis
and obtain high reliability, a teacher in KMUO withapplied linguistics
background, agreed to analyse the data as a seaied after Hyland's (1990)
modal. Before analysing data, one text was selecaedlomly and analysed by the

two raters.

The second rater divides the argumentative essty timee main parts. The
first part is introduction in which the writer gives a brief and expressive
proposition. The following part isbody that contains number of paragraph
depends on the number of arguments, that is to isayach paragraph the writer
provides an argument and supports it with examplEsis rater insists that the
arguments should be organized from the most impbrta the less important. The
third part is conclusion which represents the summary of what were develdped

the previous part. The statistical calculation fogrcentage agreement used in this
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study of reporting inter-rater reliability is Halst (1969) coefficient of reliability

(C.R.).

C.R.=2m/ n1+n2

m= number of coding decisions in which the twonraggree.

nl= number of coding decisions made by rater one.

n2= number of coding decisions made by rater two.

When the C.R. value is above 0.75, it indicate ket agreement. In the present
study, the C.R.= 2(5) / 7+6 = 0.77. So, the stmectof the second rater seems
match the structure of Hyland’s (1990) model. Faistreason, Hyland's (1990)

model is applicable in this study.

Before carrying out the study, it was necessaryctmduct a pilot test to
ensure the reliability of Hyland’'s (1990) model. eféfore, the rationale of this
pilot study is to find out whether Hyland's (199(Gnalytical framework of
argumentative essay (1990) is workable for the yaimalin the present study.
Hyland’s (1990) model is pilot tested to make sihat it is going to function
effectively. Cargan (2007) defines a pilot study astool of testing that provides
feedback to see if the method results correct datanot. It can give valuable
insights for researcher. So, one essay is randathbsen from a whole corpus of
23 essays to investigate Hyland’'s model; the resutidicate that the model fits

the collected data. (See Appendix B).
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7. Conclusion

In this chapter, the methodology of the presentdystwas introduced. The
research tools were explained. The corpus of thesgmt study and the analysis
procedures were described. In addition, the validind reliability of this study

was discussed.
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Chapter Four

Results and Discussion

1. Introduction

This chapter deals with two main points that repmésthe outcome of the
present study. The first part reports the resultsckv are obtained from the corpus
analysis regarding move analysis and linguistictuies that occurred in students’
essays. The second part is the discussion of thlesilge reasons and explanations

for these results according to researcher’s vietvaasumptions.

2. Move analysis

2.1 Stages frequency

All the collected argumentative essays in the stadg characterised by the
three stage structurefThesis stage, Argument stage, andConclusion stage. That is
to say, the presence rate of the three stages e@nefisays is 100%. Each stage
contains a number of moves which are present witifierdnt frequency: High

frequency, average frequency, rare frequency.

Extract 1
1. Reading for most people is the best activity....entertainment and pleasure (T12).
2. Firstofall............... it makes you know nevintgs that you do not know before (T12).
3. In short, | advice people........... it makes yasenperson for sure (T12).
Extract 1 exhibits the three stages concerning raegiative essay in
Hyland’'s (1990) modal. In T12, the Thesis stagellisstrated by giving first  the

general information about reading then stating theiter's view and finally
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ranking the ideas that t writer will develop in the argument stage. Table
represents stages frequency in the collected e

Table. 4 Stages Frequenc

Stage N of texts Rate of stag:
Thesis 23 100%
Argument 23 100%
Conclusion 23 100%

Figure 2. Stages frequenc

100%
90%
80%
70%
60% M Thesis stage
50% @ Argument stage
40% @ Conclusion stage
30%
20%
10%

0% -

Thesis stage Argument stage Conclusion stage

2.2 High frequency move:

It is observed thatgambit, evaluation, claim, and marker in conclusion stage
are moves with high frequency in the majority otidents’ essays with: 78.26
56.52%, 78.26%, and 69.56% respectively. The plessibason for these resu
might be that the students’ first language sharegchs moves as L2 i

argumentative writing. Acading to Hyland’'s (1990) modelclaim and marker
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are obligatory moves; whereagambit and evaluation are optional moves. So,
their frequent presence reflects good writing comog EFL students. These
moves are illustrated in the following examples.
Extract 2
1. Reading for most people is the best activity e{erl2)
2. Reading is considered as one of the effective itietv (T2)
3. When you read a book, you will learn much more newrds which will
enrich your vocabulary. (T6)

4. Allin all. (T4)

The first example in Extract 2 represents tgambit move in T12. The
writer produces this sentence as a hint to intreduihe topic by giving
information about reading in general, that is tg, sthe writer tries to attract the

attention of readers. Table 5 presents the ocotgrehthese moves.

Table 5. High frequency moves

Stage Move Occurrence of Rate of move
move
Thesis Gambit 18 78.26%
Evaluation 13 56.52%
Argument Claim 18 78.26%
Conclusion Marker 16 69.56%
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Figure 3. High frequency moves

T T
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20,00%

10,00%

2.3 Average frequency move

Among 23 essaysthere are six moves withaverage percentage of t
occurrence which arenformation with 43.48%, proposition with 47.83% marker
in argument stagewith 39.13% restatement with 47.83%, support with 39.13%,
and affirmation with 47.€3%. As it is seen before, all these moves mark
repetition of ideas and strengthen the propos (See Extract 8 So, the average
rate of appearance of these moves n be the result ofL1 transfer that show
the repetition of ideas in Arabic for the sake of persua. These results &
parallel with Sa’adeddin’61989) claim.
Extract 3
1. Reading can play a great role in our studies. (

2. This productive skill promotes the reader with madyantages. (T

w

First of all......moreover........ from other sidi04)

4. Reading allows people to develop many skills. (

o

The first term that Quran started with is reac01)

32



6. Extensive reading will cultivate you. (T13)

Extract 3 states the examples that represent tlezage occurrence moves.
The third example illustrates the Marker move ingément stage which achieves
the sequence of arguments in T4 under a logicalerordThe first marker
introduces the first paragraph which contains thiest f argument with its
developments; then the writer uses a second mankech is ‘moreover to start
the second paragraph in order to state the secoggimant with its development;
afterward, the writer moves to the third paragrapihich contains the third
argument with its development, by using the markieom other side’. Since
students were directed to write three paragraphghe body, T4 has only three
markers for theArgument stage. Table 6 represents the percentage of teeages

occurrence moves

Table 6. Average frequency moves

Stage Move Occurrence of Rate of move
move

Thesis Information 10 43.48%
Proposition 11 47.83%

Argument Marker 9 39.13%
Restatement 11 47.83%
Support 9 39.13%

Conclusion Affirmation 11 47.83%
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Figure 4. Averagefrequency moves
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2.4Rare frequency move

There are three moves that are rarely present udests’ texts:Marker with
13.04%, consolidation with 21.73%, and close with 21.73%. The absence of
marker move which represents the subordinations that Ist&ges of the ess
might be due to L1 transfer. That is to say, in bAcathe coordinators al
preferable rather than surdinators which are contrary ifEnglish. It is observe
that this result matcheOstler's (1987) claim. Otherwise, the poor occurrence
consolidation and close move in most of essays might be a result of st
unawareness of different moves in English argunteeta essay Extract 4
illustrates the use of these mo»
Extract 4
1. In this essay we will explore the advantages of repdifil2
2. We must read to develop ourselves, countries, atidns. (T1
3. Reading cultivates you and helps you to acquire nbimgs and informatior

(T12)
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Extract 4 exhibits the rare occurrence moves which are ma
consolidation, and close. The second example teflconsolidation move of T1
in which the writer summarise his/her arguments. his move takes place in t
last paragraph, so the writer mentions jithe general terms that illustrate t

arguments.Table 7 represents the rare frequency mi

Table 7. Rarefrequency moves

Stage Move Occurrence of Rate of move
move

Thesis Markel 3 13.04%

Argument Consolidatiol 5 21.73%

Conclusion Close¢ 5 21.73%

Figure 5. Rare frequencymoves
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20,00%

15,00% W Marker
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10,00% M Close

5,00%

0,00% -

Thesis stage Argument stage Conclusion stage
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3. Linguistic features

In the present study, the researchers have focusedthree main points
which are: tenses, conjunctions, and modal vebegause it is noticed that these
features are common ones in all the collected texts
3.1Frequency of tenses

Four tenses were mainly used in the whole essayishware present simple
with 82.61%, present continuous with 13.04%, presperfect with 08.69%, and
future simple with 17.39%. Additionally, there areew tenses which do not exist
in English at all with 08.69%. The present simpée the mostly used tense by the
participants. This might be to indicate that theopmsition is contemporary
relevant. In other side, it illustrate what Keir2009) stated about the appropriate
tense in the argumentative text . Whereas, the pser of the rest tenses might be
due to their unnecessary use in the argumentagwés.t Eventually, the presence
of the new tenses might reflect the weak level mngnar. Extract four illustrates
the tenses presence in students’ writing.

Extract 5

=

Readings a main skill. (T7)

N

. Everyoneis looking for an activity to do (T22).

w

Theyhave readmany books. (T10)

4. You will benefit from whatever you read. (T4)

o

Theydiscussing (T13)

Extract 5 presents the use of present simple, presentinuous, present
perfect, future simple and other new tenses. In sheond example, the writer of
T10 uses present continuous, because the proced$sokihg for activities to do is

continued and it is not related to a person or acifip period. Whereas The
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example number five there is a pronoun ‘they am& fpresent participle of tt
verb ‘ discuss’ but it does not refer to any ten$e, researchers use tword new
tenses for such nonlear tenses. Tak 8 illustratesthe occurrence of tenses
students’ writing.

Table 8. Frequency of énses

Tenses N of Texts Rate of Tense
Present simple 19 82.61%
Present continuous 03 13.04%
Present perfect 02 08.69%
Future simple 04 17.39%
New tenses 02 08.69%

Figure 6. Frequencyof tense:

90,00%
80,00%
70,00%
60,00%
50,00%

B Present simple

M Present continuous

[ Present perfect

40,00%
30,00%
20,00%
10,00%

0,00% -

B Futur simple

I New tenses
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3.2Frequency of conjunctions

It is observed that students use the two types ojuactions in their
writing:  coordinators and subordinators. Concerninthe first type, the
coordinators:and, so, and for are highly used in the collected essays with ®b.02
Meanwhile, the subordinatorsbecause, that, and while are rarely used with
31.89%. This result confirms the view of contrastivhetoric about Arab EFL
students concerning the overuse of coordinatorderathan subordinators which
refers to Connor (1996) and Ostler’ (1987) claim.

Extract 6

1. Reading is very important to avoid ignoranead life darknessand to get
knowledge. (T 10)

2. It benefits themsothey should think a lot before wasting time. (T13)

3. for all students. (T 20)

4. They become flueftecausewhen you read you can learn. (T 20)

5. We all have favourite activitig¢sat we enjoy. (T 16)

6. Some people like physical activitebile others prefer mental activities. (T04)

Extract 6 illustrate the use of coordinators andbosdinators in the collected
texts. The first example shows that the writer usies coordinatorand to make
the ideas related to each other, but the over dsand in this instance refers to
Arabic rhetoric. In the example number six, thetewriuses the subordinatavhile
to express the contradiction of view between twougs of people in their
favourable activities between physical and mentdlable 9 represents the

percentage of frequency of conjunctions.
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Table 9. Frequency of onjunctions

Conjunctions Number of texts Rate of conjunctions
and 23 100%

So 14 60.89%

For 12 52.18%

Because 08 34.79%

That 08 34.79%

While 06 26.09%

Figure 7. Frequency of conjunction:

100%

Wand
80%

Wso
60%

m for

40% M because
W that
20% .
M while

0% -

3.3Frequency of nodal verbs

The modal verbs also are present in students edgagiscan with 82.61%,
will with 60.87%, andcould with 13.04%. The most present modals acan and
will, because they help the writers to illustrate thelitgband possibility to rea
with certainty for the sake of persuas (Fowler, 1985).
Extract 7
1. Reading activitycan help the researcher to be an excellent writer (

2. With reading yowvill get many good options (T 23).
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3. You could travel and visit the whole world (T 1

Extract 7 exhibits the presence of modals in the argumematiexts.
According to the writer of T2 in the first examplthe use ofcan is to show the
ability of readig activitie;; the same function was achieved by the writer of
when used the coordinatcould, according to the writer in Tl@eading enable us
to travel andvisit the whole worl. While the writer of T23uses the modawill to
indicate the possibility of getting many good opso with reading. Tablel0
illustratesthe frequency of modal verbs in students’ te

Tablel0. Frequency oimodal verbs

Modal verbs Number of texts Rate of modal verb:
Can 19 82.61%
Wwill 14 60.87%
Could 3 13.04%

Figure 8. Frequency ofmodal verbs
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4. Conclusion
In conclusion, this chapter reported the resultsthed present study from the
two perspectives: move analysis and linguistic Uess. Besides, the discussion of

the results was provided based on researcheranassuns.
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Chapter Five

Conclusion and Recommendations

1. Introduction

This chapter is divided into three sections. ltrtstawith the summary of
major findings. Then, the limitations of the studye indicated and suggestions
for further research are proposed. This chaptersendth pedagogical and

linguistic implications which are based on the hessof the present study.
2. Summary of the major findings

Generally speaking, all the argumentative essaystewr by EFL students at
KMUO contain three stagesthesis stage, argument stage, andconclusion stage.
Each stage contains a number of moves, some of them obligatory and the
others are optional. The corpus was arranged ihteet levels in terms of moves
frequency: high frequency moves, average frequenuyes, and rare frequency
moves.

Concerning the first level, four moves highly apmelh namely, gambit,
evaluation, claim, and marker of the conclusion stage. The occurrence
percentages of these moves are between 56.52% &26%. In this level,claim
is the only obligatory move while the other moveg aptional. The high presence
of these moves might be the result of using the esamoves in the Arabic
argumentative writing; that is to say in Arabic tlaegumentative texts starts with
giving hints and positive comments to the topicenthexpressing the arguments
with logical sequence.

The second level contains six movesiformation, proposition, marker of

argument stagerestatement, support, and affirmation. The rates of appearance of
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these moves are between 39.13% and 47.83%. Ambege t moves; there are
three obligatory movesproposition, marker of argument stageand support, and

three optional moves:information, restatement, and affirmation. The possible
reason behind using these moves is the L1 traneferrepetition of ideas to
convince the reader about the writer propositioka’addedin, (1989) claimed that
the repetition of ideas in Arabic is a tool to cooe the readers.

The rare frequency moves amparker of thesis stage consolidation, and
close. Their percentages are between 13.04% and 21.23B6.thAse moves are
optional exceptconsolidation which is obligatory move. The poor use of these
moves might be due to the students’ ignorance ef different moves in English

argumentative texts (Hyland, 1990).

The frequent linguistic features in the argumewtatessays written by EFL
students at KMUO namely, tenses, modal verbs, aodjunctions are identified.
The results show that students have widely usedsepte simple tense with
82.61% because of the necessity of its use in tgunzentative writing (Keir,
2009). Besides, the high rate of coordinators with.02% and low rate of
subordinators with 31.89% might be due to the LAngfer in which the Arabic
prefers coordinators rather than subordinators |€0stl987). Likewise, the modal
verbs in students’ writing present an average pg¢age which is 52.17%. Among
these modalscan and will are highly present in the corpus; it may be besaus
students need to convince the readers about thidyahnd possibility of reading

(Fowler, 1985).
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3. Limitations and suggestions for further research

There are several limitations in this study. Thusese limitations suggest
several directions for further research in secoadgllage argumentative writing.
The first limitation was the size of corpus. Therpus of the present study was
small which are 23 essays and all these essays wadkected from one university
namely KMUO. Therefore, the results of the presehidy cannot be generalized
over all EFL students, because it did not refldwt tevel of argumentative essays
written by all Arab EFL students. So, it is better further research to collect a
larger numbers of essays written by students franous universities.

Otherwise, the time pressure for researchers wasthan limitation in the
present study. The researchers do not have endugh to organize an interview
with the sample to know the reasons behind thenfopmances. For this reason,
the discussion of the results was based on theiguevstudies and researchers’
assumptions. Thus, it is suggested for further isfudo organize an interview

with the subject to support their discussion.

4. Implications of the study

4.1 Linguistic implications

The results of the current study show that the ntgjoof collected texts
contain grammatical errors. So, it is important ltmk to these problems seriously
and provide solutions for it. Thus, it is suggestént the EAP teachers to
emphasise more on grammar in terms of tenses abdrdinators use where the
teacher provide plenty of time for activities comoeg the appropriate use of

these two features in writing different genres.
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4.2 Pedagogical Implications

First of all, writing problems of EFL students aoften due to the lack of
background knowledge about different genres, andch ‘fmability to correctly
marshall the resources of content and organizatmnmeet the demands of the
argumentative genre” (Hyland, 1990, p. 75). In othsords, they ignore the
content and its organization to reach the argunigmetagenre. Thus, it is better for
teachers to apply genre approach in teaching writfar EFL students, because
the students need to have a model of this genrexteact the structure and the
organization of this genre and the linguistic feasu which are dominated in this
genre (Hyland, 2003).

Secondly, Hyland (2003) stated that reading is a&epton of rhetorical
patterns which help the EFL students in composingpiace of writing. So,
integrating writing with reading is important to ashh students how to use reading
in order to make their writing better. For this, ig suggested for teachers to
connect writing with reading.

Thirdly, according to what have been mentioned teef@bout supporting
students with a model of text and encouraging kEarno read, it is preferable to
use authentic materials namely the materials whach related to their studies.
Here, the teacher encourages students to writeopitst of their interests that give
the EFL writer basics to write (Hyland, 2003).

Fourthly, providing oral and written feedback to LEFstudents is an
interesting point in teaching writing, because itotivates them, increases the
collaboration in classroom, and improves their wgt This feedback can be in

form of enhancing peer review or marking errorshwaitt correction. As well as,
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comments is another main point, because teachegss s very important for
learners to revise their writing (Richards & Lauakih 1996).

Lastly, one of the main factors that lead to wagtirproblems for EFL
students is the culture of target language (KaplaA66). Thus, knowing the
target language culture is more than understanadwhgt the natives said but how
to compose a piece of writing that meets the demahdatives (McCool, 2009).
For this, including a module concerning the foreigalture in EAP program will

raise the EFL students’ perception about nativasigination and thinking.
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Appendix A
The form of writing task
Question:
We all have favorite activities that we enjoy aedding is no exception.
Write an essay convincing readers to try this @gtiv

Answer :
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Appendix B

Pilot test

[ Thesis stage }

Reading for most people is the best activity eve
not just enjoy but also to cultivate ourselvesthiis
essay will be explore the adventages of reagding, in
term of, the value of books in general, cultivate
persons and entertainment and plaisir.

First of all, the use of book whatever his titleit%
domain enhense our black box to develop and maks it
all the time active not lazyas the proverb takle “ a ¥

Second, books help us to cultivate ourselveS ang
authers the cours in term of : learn new vocabulary
know how to devlop our way to express our ideas,
grammar sentence structure, enhens our confidence,
how to apply this information in real life, know\wo
people think how they see to thing, and absolutely
whene you know this data you can cultivate authgrs

[ Argument stage }

Next, Reading is not just to make you serious
because some people think like that but alsoat is
tool to enjoy yourself in free time or when you are

[ Conclusion stage }

/—-p In short, | advice people even they have higher
education or not, the essensiel thing is he/ slakn

erson for sur.

Consolidation
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Abstract

This research is a genre analysis study that fecuse argumentative writing.
This specific genre differs from Arabic to Englidt cultural and linguistic level.
These differences are directly responsible for f@mols of EFL students’
argumentative writing in L2. The corpus of the p@s study consists of 23 first
year master students of translation and traducyolag KMUO; 10 are male and
13 are female. The adopted research methods arpuscoanalysis and genre
analysis. The findings indicate that EFL studeng¢spect the structure of English
argumentative essays whereas they still have seriqaroblems concerning
linguistic patterns that derive from L1 transferhel suggested remedy for these
problems are adopting genre based approach in ibgadBFL writing, connecting
writing to reading, using authentic materials, arslipporting students with
feedback and commePnt.
Key Words: Genre analysis, Corpus analysis, EFL students, Argumentative writing.
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