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Abstract:

In language learning and teaching

many educational psychologists|

place a heavy emphasis on som§

personality traits that may influence
learning a foreign language. Self-
confidence is one of the vital
variants that may promote either
failure or success in language
learning. However, it is often
reported that EFL learners may fee
much anxiety and lack self-
confidence in the process of
language learning.

Hence, the present paper calls fo

the attention towards the ‘self’ of

learners because based on thy

feeling about themselves, they ma;
in all probabilities be more active
and autonomous.
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INTRODUCTION

Individual learner differences appear to likely eaff various aspects of
language learning in general and may help determimat practical
activities may be optimal for learners’ achieversemdividual differences
have been researched extensively; making this aoera of the most
systematically studied psychological aspects iglage research (Dornyei
2008). The most important result from these ingedtbns was the
conclusion that there exist factors which help neas excel within the
learning process through the application of indmalised learning
techniques. In this line of thought, Segalowitz4Z285) wonders:

Why do individuals differ so much in second languag

attainment success? After all, every healthy huimaing

in an intact social environment masters a firstgaage to

a degree of fluency that, in other skill domainsuld be

recognized as elite or near elite levels...

Thus, researchers emphasize on individual differgrfiom an
individual to another merely to the extent thatsiondividualizing
traits display permanence over time (De Raad, 2084 the shift
towards more education-friendly and classroom-baggatoaches to
language study, research took another directiocesihe 1990s and
turned its attention towards more cognitive thepoé learners'self.
Therefore, bringing language learner identity aetspnality research
more into the line with the cognitive revolution the field of
psychology, has created the philosophy that shapa&rnérs’
psychological engagement while learning. Theseepaitof thinking
may inglobe for example, self-perceptions, selfeatfy beliefs, self-
esteem, self-worth, and self-confidence (Pintriectd &chunk, 2002).

In view with this, the experimental and theoretiealrk conducted
by Clément (2001) and his colleagues was subsuroedctutinize the
interrelationship  between social contextual vasgabl (including
ethnolinguistic vitality), attitudinal/motivationafactors, self-confidence,
language identity, and L2 acquisition/ accultunatjsrocesses (Clément &
Gardner, 2001; Dérnyei, 1999, 2001). From this enghe would recognise
that Clément and his associates’ attention wasetunmore towardself-
confidenceas a variable which is a key component in lang@adgevements
and success.
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SELF-CONFIDENCE IN PSYCHOLOGY

Over the last past few years, the approach to ésearch, theory,
and practice o$elf-confidencseems to have generated some interest among
psychologists and researchers. Self-confidence &qsychological point of
view appears to represent one of the few dimensiérisuman behaviour
which broadens across the whole range of humarneexis. It has created
ample interest for such a long time, much like tihygics of personality or
identity.

It is generally acknowledged that the maintenamzkenhancement
of self-confidence has always been identified asssential human impulse.
Psychologists have long emphasized the crucialpiaiged by the learners’
self-image, motivation, affect, and social intei@ts. Therefore, self-
confidence is widely regarded as a valuable indigicdvariable. For instance,
if one takes a bird eye view and dates back toiavillJames work; one may
notice an important strand in psychology which heivated believing in
oneself as a key to personal success. At present, oottier hand, attention
is drawn towards self helf, which purports to help learners improve and
enhance their self-confidence, and be more optimist

Feelings of self-confidence and self-efficacy grénem mastery
experiences. People who feel effective are likelkeéep on in the face of
failure and achieve greater success because af tinstoppable efforts
(Bandura, 1997). Having the sense of confidencaitatiee attainability of
goals may generalize a sense of optimism when optifig a challenge, for
instance, optimists tend to take a posture of demite and persistence (even
if progress is difficult or slow). Pessimists, dretother side of the coin,
seem to be doubtful, hesitant und unconfident. @hisrgence may even be
amplified under conditions of serious adversity.

Form another psychological angle, people who ha®ng
confidence in their abilities to perform and manggeentially difficult
situations will approach those situations calmlig avill not be excessively
disrupted by difficulties. Alternatively, people whack confidence in their
own abilities will approach such situations withpeghension, thereby
reducing the probability that they will perform egfively.

Led by the work of the Canadian social-psycholag{sardner and
Lambert (1972), research into learners’ psychoklgidtitudes to the target
language, was for many years gradually growing amiliential in
successful learning. It was argued that languagmnileg entails much more
than acquiring a body of knowledge and developisgtaof skills. It is fairly
crucial to consider the “self” of the learners ahds, their psychological
state to overcome their difficulties in languaghiagements.
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THE CONCEPT OF SELF-CONFIDENCE

A simple definition of self-confidence is the amow reliance one
has, i.e., one’s knowledge and one’s abilitiesf-&mhfidence seems to be
the first step to progress, development, achievemamd success.
Additionally, self-confidence refers to the belibht a person has the ability
to produce results, accomplish goals or perforrkstasmpetently (Dornyei,
2008). It is also a building block for success tlyloout one’s career and a
key competency in the self-awareness cluster.dhesof the most important
factor studied by psychological researchers (Clént@ardner, and Smythe
(1977) to expressd' powerful mediating process in multi-ethnic sefsinhat
affects a person’s motivation to learn and use ldrguage of the other
speech communityornyei, (2008: 73).

From another angle, Norman and Hyland (2003) sudghes there
are three elements to confidence:

< ‘Cognitive’, i.e., the person’s knowledge of thabilities;
< ‘Performance’, i.e., the person’s ability to do stimng;
XS ‘Emotional’, i.e., the learners’ comfortable fegjiabout the former

two aspects.
Having all this in mind, one may presume that &cahfident person wants
to take further risks, placing himself in unfamiligituations and examines
his capacities in different contexts, and partidulanaking mistakes do not
prohibit him to increase his ability to learn. Qother significant dimension
is worth considering when talking about self-coafide is the symptoms
interconnected with less confidence. There are tategories namely
emotional and physical symptoms. As for the emati@ymptoms, they are
as follows: apprehension, uneasiness and dreatinderestless, strong
desire to escape, avoidance behaviour, hyper-niggla irritability,
confusion, impaired concentration or selectiverdib®, self-consciousness
and insecurity, and behavioural problems. The mayssymptoms are
noticed through racing heartbeat, chest painsflasties or chills, cold and
clammy hands, stomach upset, shortness of breatbating, dizziness,
muscle tension or aches, headaches, fatigue amehimia (Wiley 2003).

Furthermore, levels of confidence are variableiristance, a learner
possesses the knowledge or skills required to dpeaific task, but not be
confident to act because of the specific situatioenvironment in which he
is involved. Thus, he could be confident at onel@f performance but not
at another, such as being confident to write aggges$ut feel unconfident
about starting a pronunciation learning course r@€ld2002). Therefore,
teachers need to develop both situational and bwenrafidence.
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This is fine in principle, but as the reality turost to be different,
there are general impressions about which leamb@rand do not seem to
have self-confidence as a general personality, tyattremain unclear about
as to how those learners are coping with diffetanguage aspects being
learned. However, the learners’ over-self-confidenay interfere with the
specific learning tasks at hand; just as lack offidence may prevent some
learners from fully exploit what they know.

The successes and achievements in turn will stnenghe learners’
self-confidence further. It is natural that leame&ith a certain amount of
confidence are offered leadership and other regipbties of groups. More
and more opportunities automatically come to learngith a good self-
confidence. In short, success flows to those wheeha genuine self-
confidence.Helping learners feel good about themselves by mgakhem
believing in their capacities need to be incorpenah the teaching process.
For instance, some learners are good at this dretsoare good at that, but
they need to recognize that they are all gifted way or in another. Besides,
it is important to acknowledge the extension predidby Clément and his
colleagues (cf. Clément, 1980; Clément & Kruideni@®85) that self-
confidence is a social product which is due to a&oist between
environments where different language communiti@st éogether without
excluding its cognitive components. In this veimrbyei (2008:73) states
that:

Linguistic self-confidence—derived from the qualkiyd
quantity of the contact between the members of thand

L2 communities—is a major motivational factor iarigng

the other community’s language, and determines the
learners’ future desire for intercultural communiiza and

the extent of identification with the L2 groupinduistic
self-confidence in Clément's view is primarily ecisdly
defined construct

At first glance, it might seem that despite thet fdat identifying
key definitions, noteworthy findings, or leadingethies of self-confidence,
one still needs further research to identify thesmuseful and accepted ways
of defining such a concept. From a psychologicandt point, self-
confidence is illustrated with research examplesualsonfidence-building;
it may be defined as a facet of competence and @fthimess. Self-
confidence is not a concept reared in the sameaastiscursive tradition of
self-worth or self-value, it is a more complex one.
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Self-Confidence as Competence

Self-confidence appears to present knowing one’s ahilities and
having enough faith in them to make sound decisiinghe face of
uncertainty and pressure, it is a belief in oneAs @bilities to take on a
difficult challenge. A confident person exudes rarsg self-presentatiorand
expresses him- or herself in an assured, impressngeunhesitating manner.
The confident person will take on new challenges laold on to his or her
view, even if others disagree. Thus, if confiderscgiewed as competence,
this depends on two things: an individual's hopmssires, or aspirations,
which are termed “pretensions,” and his or heritghtib realize them, which
in turn requires competence. Accordingly, work tstaims from educational
psychologists tend to focus on behavioural outcomed the degree of
discrepancy between one’s “ideal” self and “realf.s

Hence, when combining confidence with competence, may
deduce a competence-based definition; we also mmatically maintain
that it is a certain type of competence, notabbyngetence in arenas which
are related to individual’s developmental hist@grsonality characteristics,
values, and so forth. A variety of studies have alestrated the positive
impact of confidence on performance.

Self-Confidence as Worthiness

Shaping attitudes about the ‘self’ seems to be ncoraplex than
doing so for anything else. There seems to bealmrson’s evaluation or
judgment of their own “worth” plays an importantean bringing the notion
of values into play. Therefore, the domain of betxav matters to
individual's self- worth, as recognised by Rosegh@979:30-31):

The individual simply feels that he is a personvofth; he
respects himself for what he is, but he does amidsin awe
of himself nor does he expect others to stand ia afhim.
He does not necessarily consider himself supetiathers.

At some point, seeing self-confidence in terms ofrthiness
involves dealing with the issues associated withudes, self-image, self-
representation and self-concept. Therefore, traporimay yield at least to
one tangible power: viewing self-confidence in terof an attitude may
mean that it can be measured.




Psychological & Educational Studies, Laboratofy Psycho-Educational Practices N°7,December 2011

Self-Confidence Vs Self-Esteem

It seems to be wiser to establish satisfactoryedsfices between
self-confidence and self-esteem. Branden (1969:1a€fers such a
distinction by putting self-esteem a general teimat tcovers both self-
confidence and self-respect, as followSelf-esteem has two interrelated
aspects: it entails a sense of personal efficac/asense of personal worth.
It is the integrated sum of self-confidence antirsspect”.

On his part, Dorney (2008:211) establishes a fiationship
between the two concepts. He presumes the fact sbHtesteem is closely
related to the notion of self-confidence, which leawyigorous research
tradition in applied linguistics and which, thereép may have diverted
scholars from the study of self-estéebindeniably, there seems to be both
self-esteem and self-confidence unveil a commonmprence on the
“individual’s beliefs about his or her attributeschabilities as a person, and
various measures of self-esteem and self-confidegifeacy have been
found to correlate with each other highlybid).

CONFIDENCE STRATEGIES
Students’ confidence in language learning, esdgcgdeaking, is
one of the main significant factors to drive oritgpire students to reach
their goals. Confidence strategies may help stsdatdévelop positive
expectations and attitudes for successful achiemewielanguage learning.
In this context, Keller (as cited in Aik & Tway, @6: 31) has developed a
model which identifies four kinds of strategy knows the ARCS model
(Attention, Relevance, Confidence and Satisfactiamd then it was
summarized and discussed by Small (as cited in
Aik & Tway, 2006: 31) to englobe confidence stratedhich:
* Informs the learner about the learning and perfoiceaequirements
and assessment criteria.
* Provides challenging and meaningful opportunities $uccessful
learning.
e Links the learning success to personal responsibfior example,
providing positive feedback to the learner aboust /hier efforts to
learn.

On his part, Saetan (1991:8) identifies the charatics of self-
confident learners as likely to choose ways to-cedfck their learning
outcome whereas others require someone to cheakuhderstanding of
language learning.
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SELF-CONFIDENCE and LANGUAGE LEARNING

In language learning and teaching, many educatipsgthologists
place a heavy emphasis on some personality traas may influence
learning a foreign language. From a motivationatspective, the most
important factor studied by (Clément, 1994; Gardr2801; and Doérnyei,
1999) wasself-confidencewhich was introduced by Richard Clément who
added this motivational subsystem to Gardner’s vatitn model. The
concept oflinguistic self-confidencein general, is one of the vital variants
that may promote either failure or success in laggulearning. Noels
(1994), in his part, expanded the applicability tbé construct of self-
confidence by demonstrating that it is also a @lugiotivational subsystem
in foreign language learning situations where therédttle direct contact
with the target language members. Thus, EFL teacheed to be aware of
their learners’ affective domain when dealing véttask.

The affective domain, as Brown (2000:143) believesfers to
emotions and feelingsDiscussing the effective factors explicitly mhglp
us come across the fact that there seems to beaajeonsensus among
researchers that it represents the emotional dideirman behaviour and it
may be a vital factor in the learner's ability toeocome setbacks or
mistakes that may take place in the learning pmocédfective factors
denote a very important impact on student’s outcdimethis reason, it is
important to understand student’s feelings and kmowere about these
factors. Affective factors play a very significampact on student’s outcome
and achievements. Many studies were conductedaimier factors that may
affect EFL learners’ performance; indeed, thereraamifold psychological
factors that most pervasively obstruct the learpragess.

For instance, Krashen (1981) believes that selfidence appears
to be a central aspect of thaffective filter’ which is defined as a
psychological factor which filtrates the amount lahguage received by
learners’ brainThis filter may enable learners encourage intakeatuable
input. Thus, the affective filter hypothesis emlesdKrashen’s (ibid) view
that a number of ‘affective variables’ play a faative, but non-causal, role
in second language acquisition. Krashen claims tatners with high
motivation, self-confidence, a good self-image, antbw level of anxiety
are better equipped for success in second langaageisition. Low
motivation, low self-esteem, and debilitating amxiean combine to ‘raise’
the affective filter and form a ‘mental block’ thatevents comprehensible
input from being used for acquisition. In other dmrwhen the filter is ‘up’
it impedes language acquisition. On the other hagmkitive affect is
necessary, but not sufficient on its own, for astjan to take place.
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When affective factors are explicitly discussedréhseems to be a
consensus among psychologists that the generamofi self-confidence
may be considered as a key-factor in the learrabiity to overcome their
language setbacks, it is normally assumed to haweflaence on successful
language learning. In this respect, Krashen (19&): claims that: Not
surprisingly, nearly all the available literaturaiggests that self-confidence
is very much related to second language developmetiie self-confident,
secure person is a more successful language Iearner

Nonetheless, one should be aware that the laclelétenfidence
may be an inhibiting factor for learners and thisa is shared by Naimat
al (1978) who believe that poor learners, in all @dalties lack self-
confidence. Moreover, the higher anxiety learnetpedence, the lower
scores they get, the less confident learners bec@methe contrary, the
more confident learners feel the higher scores tletyThe more confident a
learner feels, the less anxiety he experiencesaiming.

AFFECTIVE FILTERS IN LANGUAGE LEARNING

Krashen's affective filter, mentioned earlier, dsting of the
variables of anxiety, motivation, and self-confidermay strongly enhance
or inhibit second language acquisition by playingriical mediating role
between the linguistic input available in the edigrel setting and the
student’s ability to learn. He (1981:75) gatheenthas following:

Self confident people have the advantage of not
fearing rejection as much as those with high
anxiety levels and are therefore more likely to put
themselves in learning situations and do so
repeatedly.[they] are less hampered by the
conscious operation of the monitor because they
are not so worried about how they appear.

Thus it appears essential to have a look on anxietyjvakobn and
self esteem as significant affective filters.

Anxiety

Like any other affective factors, anxiety is nosedo define, it is
has been in the limelight of language researctdémades. Is is associated
with “feelings of uneasiness, frustration, self-doubprapension or worry
(Scovel cited in Brown, 2000:151). Anxiety, as m@ved intuitively by
many Ianguage Iearners negat|vely mfluences Iaggtjearnlng and has
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psychological research (Horwitz, 2001: 113). Pslmfyists establish a
distinction between three categories of anxi#igit anxiety, state anxiety,
and situation-specific anxietyTrait anxietyis relatively steady personality
characteristic, whilestate anxietyis a transient anxiety, a response to a
particular anxiety-provoking stimulus such as ampdntant test (Horwitz,
2001: 113). The third categongituation-specific anxietyrefers to the
constant and multi-faceted nature of some anxidhitecintyre & Gardner,
1991a: cited in 2001: 113). It is aroused by a iigetype of situation or
event such as public speaking, examinations, asctarticipation (Ellis,
1994: 480). In this context, Gardner and MacIn{{i@9: 3) concluded,The
results of these studies of language anxiety sudigatsanxious students will
have lower levels of verbal production ... and wal teluctant to express
personally relevant information in a second-lange@gnversation”

Motivation

There seem to be a considerable amount of researoiotivation in
the learning process. It is one of the variablekwhave a strong impact on
student’s success or failure. The theory of the adam psychologists
Gardner and Lambert was one of the most dominativatmn theories of
the L2 field for more than three decades. Certathly role of others in
developing motivation is central to teaching andoadion, in this context,
Scheidecker and Freeman (1999:116) believes tativVation is, without
guestion, the most complex and challenging issuamdateachers toddy
Motivation is an inner drive or emotions that magweople to particular
actions (Brown, 2000).

Without ample opportunities for motivation, everiinduals with
outstanding abilities cannot accomplish long-termmalg, this is what
Dornyei (2008:65) deduces about motivation:

It provides the primary impetus to initiate L2 laarg and

later the driving force to sustain the long andeoftedious

learning process; indeed, all the other factorsailved in

SLA presuppose motivation to some extent.

From another layer of analysis, motivation is aiecby many factors as
mentioned by Danis (1993:3) “interest in the subject matter, perception of
its usefulness, general desire to achieve, selfidence, self-esteem as well
as patience and persistenceTherefore, teachers need to be aware of their
own possible prejudices with regard to individuaiffedlences and
psychological variables to help their learners tigvéhe feelings about

| | T iy
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Self-esteem

Self-esteem is an umbrella term which covers otlasic
characteristics and traits. Branden (2001:252)ndsfit asthe experience of
being competent to cope with the basic challen§éfeand being worthy of
happiness. It consists of self-efficacy....and s=pect As any
psychological facet, self-esteem has multi-dimemsiwhich are according
to Brown (2000: 145)global, situationalandtask self-esteem.
* Global Self-esteenrepresents general assessment a person
makes about himself,
» Situational Self-esteenon the other hand, refers to abilities
in specific situation such as foreign language exmnt
» Task Self-esteemrelates to particular tasks within
situations, for instance, within the educationaindm, task
self-esteem might refer to one subject matter.

In a more comprehensive fashion, Lawrance (2008u6)them as
follows: “global self-esteem refers to an all-round feelingself-worth and
confidence. Specific self-esteem refers to a fgebh self-worth and
confidence with regard to a specific activity orhbgior”. What is more,
self-esteem contributes to people’ failure or sescas put by Brown (1977:
352): “A person with high self-esteem is able to reachbmytond himself
more freely, to be less inhibited, and becausasoéfo strength, to make the
necessary mistakes involved in language learnintly \dss threat to his
ego”.

All the above was an attempt to lay down the fotiodaof the
issues of learners’ self and its development. Tresgnt research is an
attempt to find out the relationship between leeneself-confidence,
pronunciation awareness and speaking achievemdnts tit seems
worthwhile to link learners’ confidence with theipeaking competence in
the following section.

SELF-CONFIDENCE AND SPEAKING ACHIEVEMENTS

One of the most important aspects of speaking ihaee self-
confidence in what to say and how to say it. lhisstly recognized that what
a person feels reflects what he thinks, and wha#hinks determines what he
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will unconsciously focus on their deficiencies aoldstacles rather than
concentrating on how to perform the task givenhent. Strangely enough,
though they have ideas to speak and share theivl&dge, they easily lose
trust in their capabilities and they just give bp aittempt to speak.

On the other side of the coin, having a strongebalf one’s own
speaking capacities will, in all probabilities, delhem approach threatening
situations with great confidence and this will emta their speaking
achievements and lead them to success Dorneye8).200

MEASURING LEARNERS’ SELF-CONFIDENCE IN SPEAKING

As all life skills strategies have evolved, nevd alifferent forms of
qualified learning have been created, capturingewichnges of learning,
particularly in relation to the psychology of lears, i.e., special attention is
drawn towards the ‘learners ‘self'. Research oglege revealed the belief
that progress is made only when it is evaluatedcamidised; however, there
are difficulties to measure learning from a psyolatal view point.
Responding to the question about what indicatesessc in learning,
involves both learners and teachers measuremeonditience.

There is, therefore, a wealth of empirical evidesttewing that self-
confidence affect academic performance, as pagenéral effect behaviour.
The goal of confidence measurement is to more atelyrmeasure learners’
true knowledge state about themselves. A humbecaifing schemes have
been suggested in an attempt to account for atettgfarticular information
about the self’ of learners. Among these studies, a number of qzeqh
scales and surveys which seek at differences batweseners involving
testing and measuring learners across samplesssessing in relation to
other variables, especially clinical or academieson

The dynamic nature of self-confidence leads to mn#ag issues
with which test designers need to contend. It ghdid recalled that self-
confidence is a phenomenon that may be seen ag lghial, task or
situational in nature because human in general leahers in particular
carry out a certain basic level of self-confidenuest of the time depending
on the situation. The simplest example of how fthigtor affects a testing
situation is when the subject has experienced entdoss, gain, failure, or
success, any of which can affect his self-confidenest scores.
Unfortunately, many self-confidence tests are tenegal and seem to fail to
tell us about the particular situations or spectieas of life that are
important for an individual's self-confidence enbament.
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However, like any psychological test, the most intgat problem
that may face researchers is that they are sulgertidrawing conclusions
about the person, since they are related to indalgreporting their own
experience, behaviour, or characteristics. Thelprobies on the responses,
due to the fact that even the most well-meaningestd are going to be
filtered by manifold factors which usually involv@haracters such as the
self-perception, anxiety, anger, doubt, or meniass.

From another layer of analysis, researchers aratdtieians grapple
with the fact that there is considerable methodokigdiversity in the
psychology of self-confidence. For instance, ong wfaunderstanding such
methodological divergence in the social sciencés @ganize it in terms of
increasing degrees of objectivity (measurabilitwhich may result in all
probabilities in a kind of pyramid, as shown in dig 1.1. by Christopher
(2006: 42).

Reality

Experimental Method

Correlational

Lab Observation Method

Interview Method

Case Study Method

Introspective Method

Figure 1. Confidence Theoretical Methodologies

Throughout this pyramid, various methods were dsedearching
self-confidence in terms of the strengths and wes&es. The next adopted
table from Christopher (2006) examines the rangemethods from a
different, more revealing angle:
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Method

Strengths

Limitations

I ntrospective

It depends on the
perception about his\her ow

experience

Although introspection is at the

bottom of the pyramid, it is nd
without value, at least as a sou
of insight.

individuallslt

is vulnerable to
rproblems with
reliability and validity

t
ce

Case Study

it allows us to investigate problemslthough
with the ‘self when looking at several

individual lives.
Help establish the relationsh
between  self-confidence
psychological  functioning by
comparing individuals and notin
regularities or variations fron

regular patterng

amaonsuming and resull

studying
cases can
expand the subject
fpase, such work is time
S

D

in a number that is to
to generalize.
nAlso, the datg
.generated and the
procedures for analys|s
are not often amenable

to duplication.

gsmall

Structuring the interview
advance helps to make it mo
reliable, and an interview can |
recorded and transcribed so tl
others have access to the da
which reduces some subijectivity.

imn Sample sizes are still

reelatively small ang
pestablishing cause angd-
nadffect relationships is
atanother matter
Although a hypothesi
can be formed
confirmation is
difficult. Time that is
involved in conducting
interviews can plac
additional burdens o

valuable resources.

192}

= U
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Lab Observation

This method is limited in terms ¢
its ability to tell us about cause a
effect or why something happer

but it does offer the importamt

advantage of offering mor
concrete information than previo
approaches provide.

ifBecause it is not
ngossible to see self-
s;onfidence directly
laboratory-based
eobservational methods
ugre not used often in
researching selft

confidence.

Surveys and tests are an especi
attractive way to study sel
confidence because once
assessment instrument has b
developed; it can be used
establish correlations in  man
types of situations.

The use such measures to asses
individual's self-confidence, in
relation to their behaviour,
performance, grades, or even
personality. We can also set up
pre- and post-testing situations
for measuring.

alynfortunately, thig
-approach is difficult ta
aimplement becaus¢
cgleveloping good  self
teconfidence  measures
yneans facing somge
serious research
S an problems.

According to Wells and Marwe
(1976), there are two basic types
experiments used to research s
and both of them usually involV
some pre- and post-test measu
The most straightforward format
to set up an experiment so th
subjects are engaged in an activ
the outcome of which they belie
depends on their efforts.

The experimental situation hely
the researcher observe or meag
changes in behaviour that
may be linked to self-confidend
and exciting work is being don
using this method

| However, it is actually
ahe experimenter who
atbntrols the results,
emeaning that success
reend failure can be
gnanipulated so that
aheir effects on self-
tyonfidence can be
@bserved especially
when it comes to trying
n$0 demonstrate the link
upetween self-
confidence and
ebehaviour, this seems
eo stand as the major
criticism against the

field.

Table 1. Methodologies Regarding Self-Confidence Measurémen
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CONCLUSION

All in all, and to put it in a nut shell, it is aial to posit that
acknowledged by a great number of researchersfetdue of speaking in
public is related in a large extent to the learnketiefs about themselves,
i.e., the more confident learners feel about tlweimpetences, the more
likely they are to take risks in the learning psee@nd succeed. Thus, if
teachers are always aware and reflect on their tasching and try to
promote students to achieve their task, studendsigdage learning
repertoires and confidence will gradually increase.
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